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	Targedau /
Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this?
	Ceir enghraifft ar /
An example can be found on:

	Targed/Target 1
Revise Harvard referencing guidelines for accurate in-text citations.
	I have reviewed this feedback and have revised the Harvard referencing guide in preparation for this assignment. 
	This can be found throughout my written response to the question. 

	Targed/Target 2
Ensure that explicit links between theory and practice are consistent throughout.
	I have reviewed this feedback and have ensured that links between theory and practise are consistent and explicit. 
	This can be found throughout my written response to the question.



Component 2:
How a school develops one aspect of its SDP: a report that critically reflects on the action’s, impact, and evidence base.


Introduction

          This report will be critically reflecting on how a school develops one aspect of its School Development Plan (SDP) and how evidence can impact the aims and actions of a specific priority. The focus of this report will be based on an SDP priority of building a school community that prioritises mental health and well – being for learners, creating an environment where learners can thrive academically and emotionally. The school's name has been anonymised to protect its identity and learners; following British Educational Research Association (BERA) guidelines, it will be kept confidential under the synonym ‘School A’ (BERA, 2018). School A is classified as a large, multicultural, one and a half form entry school in a city centre area. As of September 2023, there are 335 learners on roll with 53 part time nursery learners (Welsh Government, 2023a). 50.7% of learners attending School A are on the Free School Meals register, over double the national average of 23% (Welsh Government, 2023b). This indicates that School A is located in an area of high deprivation. The number of learners who use English as an Additional Language is approximately 30% with over 25 languages spoken. Learners with Additional Learning Needs are at 13.6%, slightly below the 16.1% national average as stated by Welsh Government (Welsh Government, 2023b). 


Literature Review

[bookmark: _Int_bsEhQ0Wt]          As discussed within the School Improvement Plan Guidance published by the Welsh Government, an SDP is produced as a written proposal to outline the intended ideas for the period set out (Welsh Government, 2014). They suggest that each priority of the SDP should consider national concerns in education such as improving literacy and numeracy standards and the effects of poverty on educational achievements, which all stakeholders need to consider the short term and long-term goals. The Program for International Student Assessment (PISA) published results from 2022 which state that Welsh learners tested lower than other UK nations in reading, maths, and science (Senedd Research, 2023). Estyn (2018) discuss how schools who inform their practise from evidence-based research often have the most effective outcomes for their learner’s progression and school improvement. They go further, suggesting that to be able to successfully deliver the broad range of pedagogies set out in the ‘Successful Futures’ document, opportunities must be provided for staff to develop their knowledge and understanding of recent developments and research within their phase (Estyn, 2018). To do this, Chapman and Sammons (2013) states that school self – evaluation involves members of staff reflecting on their practises to identify areas for improvement in both learners' outcomes and staff professional development. Goldstone (2022) adds to this, suggesting that school leaders must show “commitment to the process of evaluation and evidence – informed practise” to encourage staff engagement. They also discuss how the involvement and engagement of all stakeholders can contribute to effective self – evaluations, suggesting that schools need the support of both internal and external bodies to ensure that they are held accountable for all decisions and progress made (Goldstone, 2022). Estyn require the involvement of school governors in the self – evaluation process allowing them to keep school leaders accountable for school improvement and learners attainment (Estyn, 2019a). In addition, Welsh Government (2016) develop this further, suggesting that Family and Community Engagement (FaCE) has the potential to “dramatically raise standards” once school leaders understand the importance of a secure and effective working relationship between families and school staff. Although there are many advantages to engaging families and community within the SDP, they discuss how this is not without limitations, as often there are issues surrounding resources and lack of budget to accommodate the needs of the families of the school community (Welsh Government, 2016). 

This links with School A’s priority which is to focus on the mental health and well – being of the learners throughout progression step one, two and three. They aim to “provide effective and targeted support to pupil's mental health and wellbeing through a wide range of approaches” (GCPS, 2023). To implement this, School A aim to use data collected through ‘Thrive’ to demonstrate a positive effect on learners well – being and make further connections between this data and progression in these learners. The ‘Thrive’ approach “offers trauma informed practise, on a whole school bases” to target the mental health and well – being of learners under the programme (Parks, 2019). Estyn (2020) provide research discussing the benefits of increasing the learners well – being on their learning and attainment. They suggest that providing the learners with intervention support to develop their holistic and emotional well – being has progressed their overall attainment across the curriculum, closing the gap in attainment for Free School Meals (FSM) learners and those with Additional Learning Needs (ALN). This offers support to Gross (2008), who discusses the impact of promoting positive mental health in learners, suggesting that teaching them the skills to develop resilience allows them to succeed in difficult circumstances. Additionally, they suggest that learners from “less than optimum home backgrounds” often benefit from the intervention by the school and can use it as a critical point in their emotional and social development (Gross, 2008). 

While discussing the impact of ‘Thrive,’ Farr et al., (2021) discuss the positive impact shown by improving access and quality of mental health approaches. However, they also state that for this to be successful in long term planning, accessibility to the approach and the quality of its delivery needs to be monitored. This is an expansion of Estyn’s (2019b) discussion on the importance of developing strong relationships between staff and learners and how this impacts the relationship of the mental health and emotional well- being of the learners (Estyn, 2019b). This supports a key action of School A’s SDP as it states that further, in-depth training will be provided for early years ‘Thrive’ practitioners to meet the rising well – being demands in progression step one and two. Fitzsimons et al., (2017) discuss potential links between raising well – being demands and learners who live in areas of high deprivation. They suggest that learners who live in ‘persistent deprivation’ for four or more years are at a higher risk of decreased well – being in comparison to those living on or above the low – income threshold. Nonetheless, they make strong suggestions that well – being and mental health at primary age cannot be compared, supporting Patalay and Fitzsimons (2016), who claims that well – being and mental health are “largely distinct” (Fitzsimons et al., 2017), (Patalay and Fitzsimons, 2016). 


Developing an Action Plan

          School A’s SDP priority for learner well – being focuses on the implementation of effective support of learners’ mental health and well – being through a range of approaches. This priority aims to integrate their learning with the four purposes of the Curriculum for Wales by developing “confidence, resilience and empathy” (Welsh Government, 2022). To do this, School A plans to use the ‘Thrive’ approach to work with learners who have been identified as needing additional well – being support. Despite the minimal research into the effects of the ‘Thrive’ approach, Wolpert (2014) discuss the need for the ‘Thrive’ approach in education due to the increasing demand on Child and Adolescents Mental Health Services (CAMHS). However, Gibby-Leversuch, Field and Cooke (2019) argue that there is “little or no positive impact” on the well -being of individuals in receipt of the interventions. They go further, suggesting that research shows that the use of the online assessment tool to identify learners that require ‘Thrive’ interventions, has not shown any benefits in the learners well – being or progression in learning. 

When analysing School A’s SDP, the rationale may lead to justification of the initial priority and give further explanation as to why this specific priority is needed. However, School A has not provided a rationale for their development plan, which leads to their strategic planning lacking clarity as it is difficult to see how the learners will be identified as needing support, alongside the lack of discussion regarding how they will monitor their progress during the intervention period. This also leads to the limitations determining if the ‘Thrive’ approach has been effective in achieving the goal of progressing learning in those identified for intervention. Providing all stakeholders with a clear action plan and milestone timescale allows them to conduct effective monitoring, evaluations, and reviews to achieve the initial success criteria, therefore, progressing the learners well – being and learning outcomes. This is not evident in School A’s SDP.

According to Welsh legislation, an SDP should be implemented over a three-year period with attainable and relevant targets and milestones set, alongside a clear timeline of when these targets are expected to be achieved (legislation.gov.uk, 2014). It has been suggested that schools who implement their SDP over a three-year period are more likely to ensure that each priority and target are achieved with a high standard as they have a longer period to overcome any complications which may arise (OECD, 2018). School A’s SDP is set over a one-year timeline, which provides limitations when stakeholders at the school begin to self – evaluate progress. When discussing the success criteria of School A’s priority of learners well – being, they discuss how they aim to make developments on data recorded through the ‘Thrive’ approach, however, do not clarify how the data was obtained and by whom. As there are no targets set, this suggests that School A are uncertain of the monitoring, evaluating, and reviewing (MER) process which lends itself to a proactive SDP. The role of each stakeholder is also unclear when discussing the process of this priority. Within the ‘lead person’ section of the SDP, it lists the headteachers initials as first contact, with both ‘Thrive’ practitioners listed as qualified personnel. Education Wales legislation discusses how the school board of governors hold an overarching responsibility to conduct monitoring over the progress of each priority throughout the school year. However, this is not clear in School A’s development plan. This need for accountability is also voiced by Welsh Government (2022b), who discuss that a schools governing body, along with Estyn should conduct regular monitoring of the progress through their development plan to ensure the correct evaluations and reviews are carried out and recorded (Welsh Government, 2022b). 

An additional limitation to School A’s SDP is the lack of information regarding the funding for this priority and the staffing availability needed to be able to provide it successfully. Within School A’s key actions of the SDP, they identify that specialist ‘Thrive’ training will be given to all members of staff with a focus on those working in early years classes. They also discuss how there will be an investment in provisions and resources for the early years ‘Thrive’ intervention, which will reflect the investments seen in the Progression Step two and three provisions. From reviewing School A’s SDP, it is uncertain if these actions will be due to a government funded grant or from other sources. 


Reflection and Evaluation

          Throughout the implementation of School A’s development plan since September 2023, they have outlined detailed ‘sub priorities’ while working towards each main priority. The stakeholders involved in the planning have worked collaboratively to develop clear success criteria to achieve these priorities and have identified key actions to outline how they intend to fulfil the success criteria. Although each priority is precise and detailed, there is a lack of commitment to the measurability of the progression. For each of the ‘sub priorities’,’ there is a lack of clarity on how the impact of the actions will be measured as well as if they have achieved their initial goals. This is discussed by McNamara et al (2021) who focus on the importance of holding the stakeholders to account when self – evaluation of the SDP is needed. They suggest that without the implementation of self – evaluation, the purpose of the SDP loses relevance. 

[bookmark: _Int_klVXRlLT]Although interventions such as ‘Thrive’ could be beneficial to schools in a high deprivation area such as School A, the lack of planning and discussion regarding the potential costings of the provision and identification of resources required makes this a limitation of the SDP. OECD (2017) discuss this further, suggesting that an SDP that has not detailed exact funding data may not meet the success criteria required to achieve each ‘sub priority’ (OECD, 2017, pp.155–197). There is also the issue of staffing, as many members of staff cannot be taken out of the classroom environment to attend the necessary training due to a high level of behaviour issues within the school. There is also the consideration of an appropriate time scale in which to achieve this priority. When discussing School A's SDP, they have not allocated a timescale in which they aim to achieve these milestones. Welsh Government (2014) discuss how these milestones should “measure and evaluate progress” with precise success criteria set to ensure that progression can be evaluated (Welsh Government, 2014, p3-12). Moving forward, a recommendation to ensure the achievement of these priorities would be to set obtainable termly milestones, whereby the stakeholders would monitor and review the progress of the sub priorities over the time allocated to ascertain if they have been successful, allowing for adjustments. Estyn (2021) support the use of milestones when measuring progression as they discuss that data recorded at each point of the milestones can be tracked for progression, meaning schools are able to identify what strategy is most effective. 

The inclusion of stakeholders in School A’s development plan allows the learners, staff, and governors to come together and voice their thoughts and feelings on the priority focus. Although School A has discussed involvement from senior leaders and specialist ‘Thrive’ practitioners within the SDP, there is a lack of engagement from other stakeholders. A shortage of pupil voice input and lack of discussion from members of the governing body show that a higher level of communication is needed between all stakeholders to ensure successful and achievable priorities. Welsh Government (2022c) discuss the importance of effective and proactive communication between all stakeholders to allow for successful accountability processes. They state that outcomes in learners’ progression will be minimal without the implementation of accountability from all stakeholders. It should also be considered that stakeholder absence can lead to insufficient progress, as was the case in School A where the headteacher was on long term sick leave for most of the autumn term. The role of headteacher then fell onto the Deputy Head, who remained a teaching member of staff and had to manage the additional workload. 

Moving forward to future progress, School A is anticipating that next year will be an inspection year from Estyn, which is currently proving to be an incentive to review and adapt their SDP in preparation for the upcoming academic year. 


Conclusion

          To conclude, the objective of a School Development Plan is to provide a framework which identifies goals, strategies and actions aimed at improving various aspects of a school. Every SDP will differ depending on the area that the school is in and the community it serves. By identifying individual priorities and reflecting on their actions, impact and evidence surrounding it, there is a greater need for research into the well – being of primary aged learners and how a school can best support those needs. As a predominant focus in the Curriculum for Wales, the increasing need for understanding learners well – being can be seen as an area of research and development needed in schools. Despite these limitations, School A are correctly prioritising the mental health and well – being of learners due to their initial training investment in the ‘Thrive’ approach. However, the headteacher of School A has reported to staff that the SDP for the current academic year has fallen short of their target and had not been possible to implement, therefore they have chosen to focus on the upcoming academic year in preparation for an Estyn inspection.

For future practise, the practitioner aims to pursue the role of the reflective practitioner by understanding the purpose of an SDP and how it aims to set clear and precise goals for progression and strategies for effective improvement. The continuation of self - evaluation and accountability creates a proactive learning environment for professional development opportunities, allowing the practitioner to adapt to the ever-changing needs and priorities of the learners. Going forward into the practitioners teaching career, they would welcome the opportunity to be actively involved in the planning and successful implementation of a school development plan. They also understand and appreciate the full extent of the importance of all stakeholder's roles and involvement in the monitoring and reflection processes. 


Word Count: 2750













Reference list
BERA (2018). Ethical Guidelines for Educational Research, Fourth Edition (2018). [online] www.bera.ac.uk. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online#methods [Accessed 18 Dec. 2023].
Chapman, C., Sammons, P., Cfbt Education Trust (Great Britain, University of Oxford (England), Department of Education and University of Glasgow (Great Britain (2013). School Self-Evaluation for School Improvement: What Works and Why? Distributed by Eric Clearinghouse.
Estyn (2018). Improving Teaching. [online] pp.3–6. Available at: https://www.estyn.gov.wales/system/files/2020-07/Improving%20teaching.pdf [Accessed 29 Apr. 2024].
Estyn (2019a). Governing Body Help Strengthen School Improvement | Estyn. [online] www.estyn.gov.wales. Available at: https://www.estyn.gov.wales/effective-practice/governing-body-help-strengthen-school-improvement.
Estyn (2019b). Pupils Are Happier and Healthier When Wellbeing Is Embedded in School Life | Estyn. [online] www.estyn.gov.wales. Available at: https://www.estyn.gov.wales/news/pupils-are-happier-and-healthier-when-wellbeing-embedded-school-life.
Estyn (2021). Ymateb I Ymgynghoriad / Consultation Response Background Information about Estyn. [online] Available at: https://www.estyn.gov.wales/system/files/2021-12/Using%20national%20milestones%20and%20indicators%20to%20measure%20our%20nation%E2%80%99s%20progress.pdf [Accessed 5 May 2024].
[bookmark: _Int_fuM8BLKj]Farr, J., Moore, A., Bruffell, H., Hayes, J., Rae, J.P. and Cooper, M. (2021). The Impact of a Needs‐based Model of Care on Accessibility and Quality of Care within children’s Mental Health services: a Qualitative Investigation of the UK i‐THRIVE Programme. Child: Care, Health and Development, 47(4). doi:https://doi.org/10.1111/cch.12855.
Fitzsimons, E., Goodman, A., Kelly, E. and Smith, J.P. (2017). Poverty Dynamics and Parental Mental health: Determinants of Childhood Mental Health in the UK. Social Science & Medicine, [online] 175, pp.43–51. doi:https://doi.org/10.1016/j.socscimed.2016.12.040.
GCPS (2023). School Development Plan.
Gibby-Leversuch, R., Field, J. and Cooke, T. (2019). To What Extent Is the Thrive Intervention Grounded in Research and Theory? Educational Psychology Research and Practice, 5(2).
Goldstone, R. (2022). School self-evaluation for School improvement: Principles of Effective Practice. BERA. Available at: https://www.bera.ac.uk/blog/school-self-evaluation-for-school-improvement-principles-of-effective-practice [Accessed 29 Apr. 2024].
Gross, J. (2008). Getting in Early: Primary Schools and Early Intervention. The Centre for Social Justice. [online] Available at: https://www.centreforsocialjustice.org.uk/wp-content/uploads/2008/12/getting-in-early.pdf.
legislation.gov.uk (2014). The Education (School Development Plans) (Wales) Regulations 2014. [online] Legislation.gov.uk. Available at: https://www.legislation.gov.uk/wsi/2014/2677/contents/made.
McNamara, G., Skerritt, C., O’Hara, J., O’Brien, S. and Brown, M. (2021). For improvement, accountability, or the economy? Reflecting on the purpose(s) of School self-evaluation in Ireland. Journal of Educational Administration and History, pp.1–16. doi:https://doi.org/10.1080/00220620.2021.1985439.
OECD (2017). The Funding of School Education. OECD Reviews of School Resources, OECD, pp.155–197. doi:https://doi.org/10.1787/9789264276147-en.
OECD (2018). Implementing Education Policies Developing Schools as Learning Organisations in Wales. OECD Publishing.
Parks, L. (2019). The Thrive Approach. [online] The Thrive Approach. Available at: https://www.thriveapproach.com/.
Patalay, P. and Fitzsimons, E. (2016). Correlates of Mental Illness and Wellbeing in Children: Are They the Same? Results from the UK Millennium Cohort Study. Journal of the American Academy of Child & Adolescent Psychiatry, [online] 55(9), pp.771–783. doi:https://doi.org/10.1016/j.jaac.2016.05.019.
Senedd Research (2023). How Did Wales Perform in PISA 2022? [online] research.senedd.wales. Available at: https://research.senedd.wales/research-articles/how-did-wales-perform-in-pisa-2022/.
Welsh Government (2014). School Development Plans Guidance. [online] pp.3–12. Available at: https://www.gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf [Accessed 29 Apr. 2024].
Welsh Government (2016). Theme 1: Leadership for a self-improving System Resources 1-7 Family and Community Engagement Toolkit. [online] Available at: https://www.gov.wales/sites/default/files/publications/2018-12/theme-1-leadership-for-a-self-improving-system-resources-1-7.pdf.
Welsh Government (2019). Descriptions of Learning - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/descriptions-of-learning/.
Welsh Government (2022a). Developing a Vision for Curriculum Design - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design#curriculum-design-and-the-four-purposes.
Welsh Government (2022b). School Improvement guidance: Framework for evaluation, Improvement and Accountability - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability/.
Welsh Government (2022c). School Improvement guidance: Impact Assessment an Integrated Impact Assessment and a children’s Rights Impact Assessment for School Improvement guidance. Go to https://gov.wales/school-improvement-guidance-impact-assessment-html for the Latest version. Get Information on Copyright. [online] Available at: https://www.gov.wales/sites/default/files/pdf-versions/2022/7/3/1657103361/school-improvement-guidance-impact-assessment.pdf [Accessed 5 May 2024].
Welsh Government (2023a). Gors Community School. [online] mylocalschool.gov.wales. Available at: https://mylocalschool.gov.wales/School/6702233 [Accessed 29 Apr. 2024].
Welsh Government (2023b). Schools’ Census results: January 2023 | GOV.WALES. [online] www.gov.wales. Available at: https://www.gov.wales/schools-census-results-january-2023-html#130502 [Accessed 29 Apr. 2024].
Wolpert, M. (2014). Thrive: the AFC-Tavistock Model for CAMHS. London: Camhs Press, November.


1
University of Wales Trinity Saint David
