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Part 1
(Lee, 2021) suggests that a definition of inclusive practice is described as “remove barriers to learning and support to facilitate the success of all learners, whilst ensuring that teaching standards are not compromised”. This means that for students with additional learning needs (ALN) in Wales are entitled to a high standard of education which is supported by the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (the Act). A new legal framework for assisting children and youth with additional learning needs is provided by the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (the Act). The prior laws pertaining to special education needs and the evaluation of children and adolescents with learning disabilities and/or difficulties were superseded by this. This legal framework requires schools to use a person-centred approach that emphasises student voice and collaboration with families and professionals to identify, evaluate, and support children with ALN. By offering personalised instruction, specialised support techniques, and inclusive classroom environments that encourage involvement and success for all students, inclusive practice helps remove learning barriers in a diverse classroom. Prioritising inclusion also benefits each student's growth and well-being, which aligns with the overall goals of the Well-being of Future Generations (Wales) Act 2015 and equips students to prosper in a culture that values diversity, upholds equality, and develops understanding amongst people.
During my placement in a Welsh primary school, I was placed in a year 6 class with students with learning difficulties or disabilities.  In align with (BERA, 2024), all students will remain anonymous for the duration of this assignment. When I met with the additional learning needs coordinator (ALNCo), she expressed the importance of having an inclusive classroom. This was not only to support those with ALN but also to support every student. Putting children's needs first enhances the possibility that they will participate in activities because they will be motivated to learn, according to (Learning Journals, 2021), which supports the need for an inclusive classroom. They will feel encouraged and supported to participate if the activities are catered to their individual ability. The ALNCo was also working on students Individual Development Plans (IDPs) An IDP is a legally required document that contains information about your child, such as an explanation of the ALN for your child and the agreed-upon supplementary learning provision. The student would sit with the teacher and discuss strategies for improvement and success. This really emphasised the importance of a relationship between a student and the teacher. It allows teachers to become familiar with their student and their needs on a deeper level. Building strong relationships with your pupils not only makes your classroom a safe and welcoming place for everyone, but it also helps them succeed in the classroom. (Rivolta, 2022) 
However, there are many barriers and limitations when it comes to inclusive classrooms. Barriers for inclusive schools include a lack of resources, and inadequate teacher preparation. Biases and stereotypes might make it more difficult to accept different students. Participation is also impacted by communication and physical limitations. Furthermore, it is difficult to adequately address each student's unique needs due to the reduction in individual attention caused by significant class numbers and a lack of support staff. These are all barriers that have a large impact on ensuring a classroom is inclusive. Results from (Estyn,2024) demonstrate that many students are improving appropriately from their starting points in areas where ALN reform has been successfully implemented. All students' learning and welfare were given priority in schools and environments with an inclusive culture.
Strategy 1 – visual timetables 
[image: visual timetables for autistic children ...]
Visual timetables are an effective inclusive strategy in primary schools, especially when supporting learners with additional learning needs such as autism and speech and language disorder. A visual timetable is a representative of the structure of the day, using pictures and signs to represent an activity. For any student, especially those who like to stick to a routine, can stay aware of the structure of the day. It helps young people understand what must happen before they can engage in the activity they are frequently focused on. By understanding what has happened in the past and what will happen in the future, it also enables children to comprehend where they are in the day. (Council for disabled children, 2024). A visual timetable an also reduce stress and anxiety in young people as activities will not come as a shock to them, and they are able to prepare for the things that may be out of their comfort zone. This is supported by (Norfolk county council, 2025) as they suggest that Visual timetables reduce misunderstanding about impending activities and help keep young people on track throughout the day. They are therefore better able to concentrate on their studies.
When the visual timetable was implemented on clinical practice, it was clear to see that those who like to follow a routine felt much happier that day. Especially for the one child who has autism in the class, he felt at ease as he was able to prepare for a certain task or subject that may not be his favourite. I also saw that it only worked well for those with learning disabilities, but for the whole class. The whole class was more prepared and organised for the day as they did not have to wait for certain instructions as they knew what was coming next. Overall, I found that this easy made visual timetable made the whole class felt comfortable and there was a calmer setting throughout the day. More students were engaging in activities as they felt comfortable and happy with their routine for the day.
However, it is also important to consider the limitations that come along with visual timetables. It might not adapt well to unforeseen changes, which could be upsetting (Dettmer et al., 2000). Users who depend on visual cues could find it difficult to generalise procedures to new situations or think abstractly. Furthermore, a visual schedule's efficacy is dependent on each person's comprehension abilities; too complicated images can confuse rather than clarify. 
Strategy 2 – safe space 
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When referring to a safe space in a classroom, it usually consists of teddy bears, pillows, blankets, and much more comforting tools. It is extremely effective for those with ALN, and often counts as a place for time out within the classroom. Any student will benefit from a safe space in a classroom where they are able to relax without any distractions to process their minds or to simply have a rest. This is supported by (Admin, 2024) as they suggest that students who attend schools that place a strong priority on safety typically perform better academically overall and receive higher grades and test scores. To support students' mental health, safety is crucial. Students can feel more at ease and supported in a safe environment by lowering tension and anxiety.
While on placement, I saw that the safe space was beneficial to those especially with behaviour issues. It allowed one child to think and to be calm, rather than having a tantrum and being made to leave the classroom. I also saw that due to the safe space being in the classroom, there was less attention on children who needed time out as they did not have to leave. This meant that more students were taking advantage of using the safe space and were happy to sit in without embarrassment.
However, safe places in classrooms have disadvantages. One is that they can unintentionally limit intellectual challenge and free discussion, both of which are critical for academic development. Resilience and critical thinking may be impeded when young people are overprotected from discomfort. It is still difficult to strike a balance between academic rigour and emotional safety. According to (Lukianoff and Haidt 2015), placing too much focus on emotional comfort may make it more difficult for students to interact with difficult and divisive concepts. 


Being an inclusive practitioner entails identifying and meeting the various needs of each student and making sure they are all given the opportunity to reach their greatest potential. I've discovered from my experiences in educational settings that inclusion is about modifying instruction, communication, and the classroom atmosphere to break down barriers and promote participation. Using the right techniques has made it easier for me to think about how crucial student voice, and accessibility are to building inclusive classrooms. The Professional Standards for Teaching and Leadership in Wales, such as the responsibility to "meet the needs of all learners" and "demonstrate high expectations of all learners" (Welsh Government, 2017), are closely aligned with these methods. To make sure my instruction is inclusive, and child centred, I'm dedicated to continual introspection, teamwork, and professional development. According to Wales's legal frameworks and future teachers' ethical obligations, inclusion is a continual process of listening, modifying, and enhancing practices to fit the individual requirements of each student.  
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