


[image: ]This document will provide a detailed critical reflective evaluation of the overall professional teaching experience that took place in the Swansea Business School (SBS).  It will form part of a personal professional portfolio assessed as part of the Post Graduate Certificate in Education (PGCE) for the Post Compulsory Education and Training (PCET) qualification.  It will therefore include detail of any pastoral care/learner welfare duties or actions undertaken, including a critical review of the use of assessment for learning both professionally and personally during the teaching practice experience.  The overall professional teaching experience (PTE) is the underpinning practice for this reflective evaluation, applying the Gibbs (1988) reflective cycle - cited - The Prehospital Research Support Site (2014) as seen in figure 1:









Figure 1:Gibbs' Reflective Cycle






The PTE was overseen by the allocation of two professional mentors from the business faculty of SBS - mine being Richard Dunstan and Marie Pitson.  The experience was segregated into three main blocks over the period of eight months, involving the gradual integration towards independent teaching.  Broken down, this involved an observation period to witness the current practice of a variety of professional lecturers and their methods of delivering content, resources, assessment strategies and classroom management techniques.  This period gave me the opportunity to become acquainted with many of the staff and students. 
During this time, I completed observation sheets to record what I had learnt and attended regular mentor meetings of an informal nature to assess my progress.  Towards the end of each block, I completed formal mentor meeting records that documented what I had learnt and identified future targets for the subsequent block of placement.   

The design of the PTE facilitated a range of experiences and the accumulation of knowledge and experience as the time progressed.  Team-teaching was a technique used to enhance the experience and build confidence in the classroom learning from my peers going through the same process.  The result of this process was that I did indeed grow and develop in the classroom environment, gaining an increased level of independent teaching and marking towards the end of the course. 

During the second block of placement, I was allocated to attending the level 5 Accounting classes with my mentor Richard Dunstan.  This was to familiarise and develop my knowledge with the module content in my selected field, for subsequent teaching/support.  I witnessed the use of Kahoot quizzes to assess learning from previous lessons, combined with feedback systematic to the answers.  Some students were late to class and distracting in their behaviour.  I was able to learn from the techniques practiced by Richard when this occurred.  He was stern, but fair and approached the situation with authority and professionalism, making the students aware of the behavioural standards expected not only in his lessons but in the faculty as a whole. As a result, the students acknowledged their behaviour and displayed appropriate changes.  I also attended the International Business Communication (IBC) module delivery, introducing me to some of the international students and additional challenges.  This was an interesting and insightful experience, highlighting ways of overcoming communication barriers through the careful use of simple words/terms and additional body language.  The students were expected to communicate in English throughout these lessons as a means to develop their English.




I was invited to interact in marketing classes with Beth Cummings, and lessons led by Ian Jackson and Huw James.  Scott James - a peer on the PCET course and also allocated to the SBS - and I collaboratively produced and delivered a lesson on stereotyping, linked to theories as part of our assessment criteria.  We delivered this lesson twice to two different classes of International students, being assessed on our second delivery to build our confidence.  This assessment went so well that we were subsequently asked to re-work the content as part of a Big Business Bonanza (BBB) event.  

I was apprehensive at the start of the experience due to my inexperience.  I was equally nervous about how the students and staff might perceive this lack of practice.  This included anxiety over getting things wrong and becoming apparent to students they might have more experience/knowledge in their given fields.  I was thinking about the amount of work involved in becoming a competent teacher and how I would manage this work load.  I felt overwhelmed initially and even inadequate at times.  

After the first month of contact with both staff and students, I definitely felt a lot more confident in my approach when conversing with them.  I felt grateful for having the opportunity to learn from two mentors, which also helped me feel more relaxed should there have been any issues with either mentor.  I felt empowered purely based on the invitation to team teach at the BBB event following my first team taught assessment.  I also felt a growing confidence in my competency as my experience progressed.  

Marie and Richard both made me feel more than capable of achieving the qualification and were always gentle in their approach to any areas for improvement.  Richard suggested as part of my progression, that as he was delivering the same lesson twice a week, I attended both, observing and supporting in the first lesson, to then assist in delivering the second.  This helped prepare me in advance, reducing some of my lingering anxieties.  




The students’ overall interaction and engagement with me increased my confidence.  Beth and Julie both made me feel very comfortable in their classrooms.  Julie instilled further confidence in my ability by asking for my assistance in the classroom due to the large number of students.  This offer was extended into marking assignments that had been submitted by her level 6 students.  I felt the responsibility attached to this provided evidence to support my ability of being competent enough to achieve and deliver appropriate marks, feedback and guidance.  I was encouraged to find that the marking I had completed was closely aligned to the grades that Julie assigned to them after her assessment. 

I feel extremely grateful to all the staff and students in the faculty for facilitating the whole experience.  It has made me feel positive about continuing my development, with a keen desire to continue in this career choice.  Constructive criticism was appropriately balanced with equal praise helping maintain my motivation/confidence.  

I now recognise the importance of having experienced mentors to guide students like myself through the learning and development process.  I think that having the support of fellow peers on the same PCET programme also had a beneficial impact on the experience and personal growth.  The support and feedback from staff and students provided throughout the process made me appreciate the work involved at each stage, and the importance of reflective practice.   

This experience was good in that it allowed me to gradually develop confidence to teach independently by the end of the course.  I appreciated the variety of opportunities provided by SBS which added depth to my learning and overall experience.  Team teaching to a different age bracket of students at the BBB event was an enjoyable and exciting experience.  Observing and helping in some of the lessons prior to subsequent delivery reduced some of the perceived pressure.  This benefited my accumulation of knowledge and practical delivery.  Under Julie’s supervision, I was involved in the preparation and delivery of an experimental activity session designed to replicate some of the practices used in the business world.  
This event was assessed by Mark Flagg and proved to be a positive experience all round.   
Marking assignments was a good experience, developing understanding of the criteria and the module curriculum.  Julie provided a group session in preparation of this task.  After marking a couple of the assignments, she was able to provide feedback on the grades given.  
I enjoyed the experience of supervising one of the students during their Accounting Exam.  This was in an isolated room, in compliance with student support, and in accordance to her having a learning difficulty.   

I had a couple of bad experiences that stemmed from technological difficulties, including the speakers not working in the classroom for the BBB event.  Fortunately, this was not fully necessary to the content of the first video and was resolved prior to the second video.  I also experienced issues using padlet, which again I managed to quickly correct.  I had two lessons planned in the same day, one of which was an assessment.  I found that this impacted my confidence and delivery as I had not allocated enough time to fully revise the material beforehand.  Awkwardness arose when presented with questions from students where I was unsure of the answers.  I felt obliged to provide an answer immediately, unsettling me, and requiring intervention by my mentor for the detailed explanation.   This taught me that although I am confident in delivering the calculations for Accounting, the background detail to this specialist subject is of equal importance.  

My first team-teach lesson went well.  My peers and I worked using effective collaboration respecting each other’s differences.  According to Net Industries (2019) teachers work together when they “give their own interpretations of the materials and use their own teaching styles.  The greater the agreement on common objectives and interests, the more likely that teaching will be interdependent and coordinated.  I worked well in collaboration with my peer Scott James in the research for lesson content.  I interacted well both with Scott and the students in this session.  I maintained a calm demeanour even though I was internally nervous.   Scott did well in his part of delivering the session and engagement with students, providing knowledge based on his travel and tourism background.



Having the opportunity to develop and teach material for a younger group of students on the BBB day, allowed me to experiment with teaching styles in order to make an informed decision about the potential of switching to this age group early on.   Smith (2018) suggests: “Try to gain experience with different age ranges to help you decide which group is right for you”.  When delivering this same lesson at the BBB event we were subjected to some technological difficulties.  (Zhoa, 2006) acknowledges that “the mentor promoted confidence in using technology, increased their ability to work through technical issues, and they [the student teachers] demonstrated a desire to continue to integrate technology”. 

Marie and Richard were both sympathetic in their response to these issues and helped me remain un-deterred by such problems.  It also helped that I had witnessed such problems in my initial observation period, allowing me to remain relatively unphased, and instead rationalise a solution.  Scott resolved the problem as the lesson progressed.  I carried on supporting the students during the task, allowing Scott the time to determine what the problem was, that he went on to fix.

When delivering a lesson using a Kahoot quiz, I experienced some awkwardness with an overestimation to the amount of time allocated for student response.  I rushed the introduction to one of the Accounting lessons due to nerves, which meant that I introduced the Kahoot quiz too early.   Marie was observing this lesson at the time and picked up on this, however, by this time it was too late to amend as I had already started the quiz.  Some students that were slightly late attending could not then participate due to my rushed introduction.  Joanne Miles Consulting (2013), identifies that: “Rushing through stages of the lesson can also lose learners and mean that you have to teach remedially later on because they missed key points”.

Integrating student feedback using Padlet in one of Julies lesson also proved to be positive.  This is supported by MBM Training and Development Center Ltd (2019) stating that: “Collecting your own information from students enables you to ensure that you gain meaningful information that leads to appropriate action”.  In addition, they promote experimental teaching as ‘classroom research’ by testing a variation of teaching methodologies for careful evaluation.
The various elements of the PTE all contributed to the importance of reflection and learning from my mentors.  Shandomo (2010) states that: “Without reflection, teachers unquestioningly believe that students can accurately interpret their actions as intended; furthermore, teachers may continue to plan and teach on the basis of un- examined assumptions”. 

In conclusion, I maintain the fact that I feel entirely privileged to have had such supportive mentors who facilitated a wide range of lessons and events that enhanced my learning opportunities.  The staff and students were also very welcoming and engaging in helping me integrate gradually into what would otherwise have been overwhelming and daunting at times.  This has built my developed my knowledge, confidence and ability to learn and adapt to a wide range of issues and environments using reflection to make appropriate changes.

If I was to encounter this event again, I would prioritise my work load so that on days where I might be teaching one or more lessons, that I would be better prepared.  I would also try and allow even more time for continuous research and learning, particularly when teaching more complex subjects.  I would worry less about not having all of the answers immediately and be more confident in admitting this and investigate further to find out rather than feeling pressured into providing flawed answers and creating unnecessary confusion.  Researching and experimenting with further technological advances for teaching and learning is something else that I would continue to try and develop as part of my continuing professional development.  I feel that my committed, friendly, nurturing, and inquisitive nature enhanced the whole experience, particularly in the building of solid professional relationships with my mentors, staff and students.  I would therefore act in this same way again, unless I was made aware of any major issues.   
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