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[bookmark: _Toc138794725]2.1 Learning Mentor’s Final Report.

	Work in accordance with the pillars of Youth Work in Wales: Principles and Purposes

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	· Karen has enabled young people within a youth work setting to acquire skills, develop knowledge and appreciate the values needed to make well-informed choice. Karen has ensured when delivering session is that the educative outcomes are clear. 
· 
· Young People have expressed what matter’s to Karen, which has allowed them to make informed choices. Karen has supported the young people to do this throughout. 
Karen has demonstrated clear boundaries with the young people. This has allowed Karen to be able to provide young people support, trust and respect when carrying out her placement. Karen has created and facilitated opportunities for young people throughout her practice, which has enabled the young people to feel empowered.
· Karen has supported participation throughout her placement and has encouraged young people to be fully active in the learning and decision-making processes of the youth service. Karen has ensured that any sessions that she has run during youth club has been accessible to all young people.  

	Work with young people and others

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	Karen has demonstrated her ability to build and maintain meaningful purposeful relationships that she has supported within the youth club environment. Karen has demonstrated that she is aware of the boundaries and professionalism that is needed when building relationships with young people. Karen has been able to support young people both on an individual and group basis; she is able to lead discussions and activities to support the relationship building process of youth work. 
Karen has built good relationships with the staff team at the youth centre and has been a valuable member of the team. Karen has been able to support their work and been able to share her opinions and judgements on situations that take place.

	Facilitate learning and development of young people through planning and implementing learning activities in youth work

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	Karen demonstrated the ability to facilitate learning and the development of young people through planning and implementing by delivering a range of appropriate educational interventions through activities. The use of informal education has been important to Karen when delivering these activities. This allowed Karen to support young people to engage in topics of their interest, challenge the young people’s views, and offer support if needed. 

	Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	Karen is aware of the values of youth work and has demonstrated the commitment to inclusion, equity and young people’s interests and health and wellbeing. 
Karen was able to build trust with the young people, which allowed her to recognise and tackle any challenges during her placement. Karen demonstrated an understanding and created a safe space, which allowed the young people to open up to Karen in a meaningful manner. 
Karen is able to think about the needs of young people and within her practice, she has been able to demonstrate that she will support them and their needs. 

	Plan and implement strategy and youth work activities for young people

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	As witnessed during Karen’s session that she had planned and implemented. Karen was able to ensure that all young people had the opportunity to participate, treated all young people with respect and developed young people’s skills during the session. Karen was able to help young people develop stronger relationships with one another whilst still respecting and valuing differences. Karen provided the young people with relevant and engaging information during the session observed which allowed opportunities for young people to improve their competencies. 
Karen demonstrated that she was able to manage challenges during the session such as, when met with difficult situations Karen remained motivated. Karen was able to respect the young people’s decisions throughout the session and support them throughout. 
I have also witnessed Karen responding to the challenges during reflection. Karen was able to communicate this to the team and together they explored the variety of ways in how to address the situation in the best possible way for the young person concerned. 

	Develop, lead and manage self and others

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	Karen engages well with the staff team in all elements of the role. Within the staff team environment Karen was able to work as a staff team, which included planning, preparation, delivery and reflection. This also included the management of physical resources, which Karen was able to do every session and specifically when delivering. 
Karen received and attended practice led supervision as well as being provided the opportunity to undergo training and professional development such as our service review. 


	Work with communities

	A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	Karen has demonstrated that she is able to build relationships with young people and colleagues; however, the opportunity has not arisen for Karen to work with community members. However, this area can be built into the placement for further development if needed.





	How has the student developed during the placement?

	Karen is making progress towards becoming a professionally qualified youth worker. There has been significant growth in Karen’s practice and I feel that she has had great involvement in the lives of young people with the aim of encouraging change. Karen has shown great overall practice with facilitating and empowering the voices of young people.


	What is your feedback on observing the student’s planned piece of practice?

	Karen’s planned piece of work was young person centred. Karen made the session fun, informative and creative. Karen had good use of communication and ensured all young people were involved. Karen did a pre evaluation and post evaluation of the session which allowed young people to develop their learning and have their voice on how the session went. Karen was able to utilise her skills and knowledge to educate the young people in an informal way.
The feedback from the young people was positive and they enjoyed the creativity throughout.  Karen was able to reflect on her practice after and identify where she felt that she could improve in the future which was paramount too her professional development.

	What are your suggestions for further professional development?  

	During Karen’s placement, she has been challenged in relation to managing and finding the correct balance with work/study/home life and placement. Consideration to time management would enable Karen to further her professional development and achieving a work-life balance. 

	Has the student passed the placement?  Please take into account your view of the student’s performance in each of the Key Aspects of Youth Work (Please circle clearly). 

	
Yes, Pass
	
No, Fail

	Please provide a grade and % mark reflecting your experience of the student

	
Grade:                     C                                      % Mark:  59%




	Signed Learning  Mentor 
	[image: ]A.Wilde

	Signed Student
	

	Date
	27/06/2023
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	How did the student use supervision and respond to feedback?

	Karen would provide her reflections, before our supervision sessions, which allowed me to go through them, before the meeting and prepare my questioning and direction of the sessions. Throughout all our supervision sessions, we made sure that we discussed many different elements of youth work and the youth workers role, what Karen was seeing and learning through the placement, linking to the NOS standards.

From the reflections Karen has demonstrated that she isn’t afraid to challenge, ask and support her arguments, identified within the reflections with managers, colleagues and young people.  Karen was happy to accept constructive criticisms, was also willing to accept, that sometimes, things are as they are, for a reason, though still shared her stance or views.

Karen is also able to constructively criticise herself, her practice, making changes, managing herself throughout, as a professional, as a result of the reflective conversations, we had either on the job or post reflection. All her reflections, were focused on the youth work offer, that is delivered, through the service, for young people, professionals and the service we provide.

Example of this is from the first reflection, Karen identified a young person that was being isolated in youth club from the other young people, because of his hygiene issue. Karen spent time with the young person, building a relationship, finding out more about him, from the other staff, through the reflection session at the end of club. After finding out that there were several issues, that this young person, was experiencing, From our supervision, Karen had prepared to meet with this young person, in club, for a discussion, offering some support guidance, someone to speak too if needed and sign posting to other agencies. There is evidence to show, that from reflection sessions in supervision, Karen has taken on board feedback and responded in very positive ways, showing that there has been learning.


	To what extent did the student seek challenging situations, and how were these worked with?

	
Within our second supervision, from Karen’s reflections, she explained that youth club sessions, she had experienced, were extremely challenging, With a diverse range of young people,  from 11 to 19 years of age, sometimes from challenging backgrounds, meeting in a single place. With conflicts, challenge, power, and control all mixed in, with young individuals, trying to work out who they are, and the degree to which they can push boundaries. 
One specific evening, Karen explained, YP were rude to staff, throwing things and ignoring staff when they were told to behave. It was a challenging situation that required a quick resolution, Karen was in the middle of it. Karen felt frustrated, she believed that the young people’s behaviour was directed at her, not understanding why this was the case, she questioned why, Was it because she was new to the club? Did they see her as an authoritative figure because she is older?
Through reflection Karen looked at it as a positive experience, because it made her re-evaluate her approach when working with young people.  Karen identified that she needed to persevere, adapt her approach and most importantly, build her resilience, if she was going to be successful as a trainee youth worker on placement. Through Analysing this experience, Karen realised that ‘control’ is an important element to her, in dealing with challenges, in difficult situations, planning and leading the delivery of youth work sessions, would give her the control, over the environment and this would be the way forward for her.  Karen was confident in her capability to deliver different sessions, with young people, which they would find interesting. 
Karen wanted young people to have more opportunity to engage with her, allowing her to begin, building positive and trusting relationships with them, so they could feel involved, engaged, not feeling on the outside looking in. Karen reflected that she should have explored this way of working earlier, she felt that she should have attempted, to open up constructive conversations with young people. Investigating in young people’s interests, in order to plan activities, would mean that they would be more inclined to engage with her. By talking to and investing time in them, may not have resulted in them behaving inappropriately in youth club and consequently, Karen feeling that the poor behaviour was a personal, and emotionally challenging to her. This is how Karen has addressed challenging situations moving on, getting amongst young people, having open transparent conversations, building a rapport and building relationships with groups and individuals. 

	To what extent did the student show enthusiasm, commitment, creativity and innovation?

	Karen’s enthusiasm and commitment, towards the service, staff and young people, has been evident, from the first time that we spoke, about her wanting to undertake a placement with our service, and has continued throughout. Karen has become more confident, over the length of the placement, with this, she has shown, she can be creative and innovative, with her thinking, in her professional practice with young people. I am confident that Karen will grow, with her work with young people, through her full time role.

	How well was the student able to relate theory to practice and reflect on her/his own practice and that of others?

	Throughout the placement, supervision and reflection sessions, Karen would reference, back to theory, utilising the reading and the modules, that she has studied, within her reflection notes. From these, we would discuss how this helped her think, on her practice and the practice of other professionals, and what would need to be done, to make changes if needed, to better our working practices, to better the outcomes for young people who come through our services. This can be evidenced through Karen’s ongoing reflective notes, you can see her thinking and learning, and her challenge her and others practice. 


	How did the student articulate her/his own beliefs and values and relate them to the work?

	Karen and I would sometimes, reflect on our own beliefs and values, through our supervision sessions, we discussed, how this work can be extremely challenging, for practitioners in the field, not just for students in training. We spoke about, working in ways, that align with your values, makes it easier, for you to prioritise and less likely that you'll second guess the decisions you make. We also discussed, increasing your own performance, employing your values, will drive a positive working environment for others.
Between us, we identified, what we would do, in specific situations, where we felt that our beliefs and values, were compromised, how we would deal with specific situations, to manage our selves and others, in professional practice situations.
Karen is a mature student, who when faced with compromising situations, has taken time out, to reflect on them, enabling her to support herself through these situations. 
Hopefully, Karen will continue develop and use her learning, from the situations she has experienced through the placement, into her work with young people in her full time role.


	How pro-active was the student in demonstrating anti oppressive beliefs, language, and behaviour? 

	Through one of our supervision sessions, Karen and I discussed, a situation that had arisen, in one of her placement locations, whilst having an end of evening reflection. A youth worker referred to a young black person as ‘coloured’, this was quickly and vigorously picked up as incorrect, by fellow youth workers, initiating a group discussion around politically correct terms. The discussion was became quite argumentative, with several people putting their point of view across to others, but mostly the comments were strongly directed towards the individual who had used the term. 
Karen explained, that she felt uncomfortable for the individual, and did not feel that others were very supportive, Karen could clearly see that there was a power imbalance, between the individual and a group, where the group were anxious to ensure, the youth worker, knew the error of their ways. She is aware that as professionals, we must be careful in the language that we use at all times and the importance of its use, in ensuring, the creation of inclusive supportive environments, is a key element of youth work. It also highlighted that youth workers need to be more aware of their use of language especially as they work with a range of diverse groups, such as socio-economic, gender and sexuality, race and culture.
After analysing and evaluating the experience, Karen felt that it was positive in terms of recognising people’s passion for using the correct terminology. However, it was difficult to witness someone feeling inadequate or unable to be properly heard, Someone, who had made an honest mistake, in a youth work setting, where many individuals need to be comfortable making minor errors, of little actual consequence. There were no young people present, when inconsequential mistakes are made, a supportive rather than challenging, accusatory approach may be helpful with individuals, with limited experience in the sector.
Karen strongly felt, that the group could have corrected the individual in a more appropriate way, by using empathy, when an honest mistake was made rather than using an accusatory tone. Karen recognised that she should have spoken to all concerned, in raising awareness of Equality, Diversity and Inclusion, and suggested refresher training around this topic. 
After our discussion Karen felt that she had learned, If the situation arose again, she would step in to diffuse the situation, she would speak to the individual using empathetic approaches, if it was a genuine mistake. Karen would also remind other youth workers, that we all work in a highly supportive environment, not solely for young people, but for each other. 

	In your professional opinion has the student achieved the necessary standards to function as a professionally qualified Youth and Community Worker? (Please circle)

	Yes                                         

	Please provide a grade and % mark reflecting your experience of the student

	
Grade: C                                                          % Mark: 59%
	Signed Supervisor 
	[image: ]Paul Worsfold      Evolve Youth Service manager.

	Signed Student
	

	Date
	27.06.2023
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STUDENT INFORMATION


	Student Name
	Karen Shepherd

	
Student Address

	31 Heol Blaenhirwaun, Drefach, Llanelli
SA14 7AJ

	Student University 
email
	1806377@student.uwtsd.ac.uk

	Student DBS Status and date
	Current. DBS no: 
001636477985 6th November 2018 (update service)

	Student and Learning Mentor to sign that a discussion has taken place regarding the student’s DBS
	Student Signature:
	[image: C:\Users\adminuser\Desktop\signature.png]

	
	Learning Mentor’s Signature:
	

	Additional requirements
	


	Name of fieldwork supervisor
	Paul Worsfold

	Fieldwork supervisor Tel.
	

	Fieldwork supervisor
email
	Paul.Worsfold@swansea.gov.uk



	
HOST ORGANISATION INFORMATION


	Name of Organisation
	Swansea Young People Services - Evolve 

	Tel.
	Townhill Opening times: Mon & Wed 6:00pm - 9:00pm 01792 470270

	Email
	        youth.service@swansea.gov.uk

	
Aims/ Purpose of the Organisation

	Evolve is Swansea Council’s young people’s service, offering a range of services for young people, and their families.

	Duration of placement

	Level 7 Placement: 200 hours (100 or more face to face Youth Work).

	Please detail the activities expected of the student
(Use more space if necessary)

	To provide advice, support and services to young people in accordance with the aims and objectives of the service.



	Facilities/equipment available to student

	N/A

	Please confirm that your organisation has in place the following and where the student can have access to them:

	a. Equal Opportunities Policy and procedures
	                                             Yes

	b. Safeguarding policy and procedures including a designated child protection officer
	Yes

	c. Disability Policy (please state how you will meet any special requirements noted by the student)
	                                              Yes

	d. Health and Safety Policy and procedures
	                                              Yes

	e. Risk Assessments including significant risks identified? An example to be provided to the University.
	                                              Yes

	f. Appropriate measures, informed by up-to-date legal requirements and public health guidance to minimise health risks associated with COVID-19.
	Yes

	
During induction the student will be made fully aware of the organisation's code of conduct, practices and policies, including Safeguarding and Health and Safety.

Yes

	
The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.

   Yes       


	
During the placement, the student will be responsible to:
  

	
Name of Learning Mentor
	
      Ashlee Wilde

	
Position
	     
Youth Hub Development Officer

	
Telephone No.

	
        07739595266

	
Email

	
      Ashlee.Wilde@swansea.gov.uk


	
	

	
UNIVERSITY INFORMATION


	Name of visiting tutor
	
Darrel Williams

	Telephone Number
	01267676767

	Email address
	D.G.Williams@uwtsd.ac.uk



	
Student, learning mentor, and visiting tutor to sign below:


	I hereby agree to the terms and conditions outlined above
[image: C:\Users\adminuser\Desktop\signature.png]
Signed (student)……	                                                         Date:     3.11.2022
	
Signed (learning mentor) ………Ashlee Wilde………………………………………        Date …3.11.2022…………………

Signed (visiting tutor) ……………………………………………………….	Date: …………………
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	Practicalities

For example - timing, frequency, place, what are reasonable interruptions.
	· Agreement to meet for one hour every week for the next 6 weeks
· Both fact-to-face and online meetings
· Interruptions or reschedule supervision in an emergency
· Planned meetings to take place at Townhill Community Centre
· Dates scheduled: 27th February, 13th March, 27th March, 11th May, 25th May and 8th June


	Boundaries

What can be discussed, what cannot, confidentiality, how will gossip be dealt with.

	· Names to be anonymised 
· Professional discussion concerning practice
· Procedures followed for any safeguarding concerns in line with organisational policies




	Working together
Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	· Commitment to fulfil 200 placement hours
· To have opportunity to reflect on practice and identify opportunities to improve
· Committed to developing supervisory relationship


	Session Format
What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	· One area of concern per session
· Bullet point recordings 
· Supervisor to receive supervisee’s recordings for perusal prior to each supervision session


	Organisational & Professional context

Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions.

	· Implement 5 pillars of youth work
· Engage with the National Occupational Standards
· Engage in reflective practice to broaden and improve supervisee’s practice and skills
· Professional and ethical boundaries to be upheld in line with organisational policies and code of conduct




2
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	Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019)

	
	1.  Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering). 
YW02, YW03 (CLD Standards Council Scotland, 2019).
	2.  Work with young people and others.
YW01, YW16, YW18 (CLD Standards Council Scotland, 2019).
	3.  Facilitate learning and development of young people through planning and implementing learning activities in youth work. 
YW10, YW12, YW15 (CLD Standards Council Scotland, 2019).
	4.  Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing. 
YW06, YW14, YW19, YW25 (CLD Standards Council Scotland, 2019).
	5. Plan and implement strategy and youth work activities for young people. 
YW07, YW05, YW09, YW11 (CLD Standards Council Scotland, 2019).
	6.  Develop, lead and manage self and others. 
YW20, YW24 (CLD Standards Council Scotland, 2019).  
	7.  Work with communities.
YW04, YW21, YW22 (CLD Standards Council Scotland, 2019).

	What do you need to learn?
	How the 5 pillars can be applied to my practice and specifically working with young people in a traditional youth work setting such as youth clubs, drop-ins at local secondary schools, outreach and detached youth work.

	How to build on my current knowledge and experience to develop positive and trusting relationships with young people who access Evolve youth services
	How to encourage and motivate young people to engage in activities underpinning the 5 pillars of youth work.
Access relevant training and resources, observe how trained and experienced youth workers engage with YP

	To broaden my knowledge of equity, diversity and inclusion such as history and power structures for example race and racism, and homophobia.  
	Know where to access resources or training to plan and deliver youth work activities to young people.
	To develop my current organisational skills so that I am able to continue my university studies alongside my work placement.
Build on my continuous professional development by making the most of training opportunities available to me.
I am keen to learn how service planning and development is realised and have opportunity to attend meetings with the service manager.
	To network with other organisations and the local community.
Liaise with other professionals in the field and continue to build relationships with other services and organisations such as the CMET team, social workers, police and schools to achieve the best outcomes for young people

	Activities you will learn from (how will you learn, what will you learn from)
	Observing how other youth workers engage young people in sessions. Plan, prepare and deliver a youth work session under the supervision of the YHDO and request feedback following delivery.
	Build on my current knowledge of young people’s mental health and wellbeing such as County Lines, sexual exploitation, self-harm and suicide by communicating with other professionals in the field of youth work. I will also engage in all training relevant to my role. Building on my knowledge  will support me to facilitate environments where young people can participate in youth club activities, build trusting relationships with YP to ensure my practice underpins the 5 pillars of youth work.
	Reflective practice and effective supervision. 
Participatory work with young people such as games, arts and crafts and active involvement in topic-based workshops will help me to support YP to build their resilience and develop healthy relationships.
	I am committed to creating safe environments for young people and for work colleagues by regularly attending youth club sessions and communicate with all professionals whilst there. Continual reflective practice will help me to recognise biases, address discriminatory or oppressive behaviours and challenge individuals displaying those behaviours. Through evaluation I can adapt my work practice accordingly.
	Planning participatory activities with young people such as internet safety, substance misuse, healthy relationships and other life skills will help me to understand their needs and expectations of me as a youth worker.
The expectations are that I facilitate environments where young people have a voice in decisions made for them including activities they want to participate in and that I adapt activities to ensure they are fun and interesting for YP.
	Effective reflection will help improve my practice as I will evaluate what went well with young people and what did not.
I am keen to learn how service planning and development is realised and have opportunity to attend meetings with the service manager.

	Linking in with other organisations and the local community will enable me to understand the benefits and possible challenges of multi-disciplinary approaches and how to overcome them.
Having more experience of school drop-ins, detached and outreach youth work will help me to understand the challenges young people face and to adjust my practice when delivering sessions to young people.
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[bookmark: _Toc138794731]3.1 An information sheet of the work placement identifying the aims, objectives, vision and background of the organisation, along with roles and responsibilities of the trainee youth worker whilst on placement.

The first section includes the information sheet of my work placement, which will identify the aims, objectives and vision of the service. However, there is no literature available to understand the background and therefore not included in this assignment. 
Evolve is Swansea Council’s young people’s service. Evolve has a vision to create support for young people to build positive and trusting relationships with professionals working with young people (YP). The aim is to provide an effective joined-up approach to working with YP, harmonised by the Signs of Wellbeing Framework. Based in the Early Help Hubs across Swansea, individuals and families have access to a single point of contact with professionals (Shelter Cymru, no date).  

Evolve’s overall aim is to provide a youth club service which includes teams covering 5 areas. The areas are East, Penderry, Townhill, Valley and West (Appendix 19). A Youth Services Manager oversees the whole service, and each team has a Youth Hub Development Officer (YHDO) and 5 youth hub workers who work interchangeably across the teams to cover staff shortages or absenteeism.
 
Evolve’s objective is to offer a blended model of youth work hosting youth clubs, drop-ins at local schools, outreach and detached work. The service also works with partners such as the CMET team (Contextual, Missing, Exploited and Trafficked). ‘CMET is an operational forum that brings together professional organisations from across Swansea to discuss concerns relating to extra familial harm. It does not replace safeguarding but recognises the important role that communities and partner agencies have in creating safe places and spaces for young people’ (Swansea Council, 2020) therefore, fulfilling Evolve’s vision to create safer environments for YP. 

Another objective is to make it easier for young people (YP) to self-refer or be referred in by an agency (Appendix 21). YP simply fill out a form on the website or via telephone. Evolve offers YP a range of opportunities designed to keep young people safe and give support when they need it most.  

Partnership is another of Evolve’s objectives and a vehicle named ‘Bronwen’ is used for youth engagement in the wider community of Swansea. Safer Swansea is a partnership between the police, council, fire, health, probation and many more organisations including Evolve who work together to make Swansea a safer city (Evolve Swansea, 2023). 

Further work that Evolve Swansea have carried out in the community include talking to businesses to consider what can be done to increase guardianship for young people in Swansea city centre. Evolve has also hosted community events such as one at the MUGA in Blaenymaes where the aim was for YP to meet and greet local bus drivers, enjoy football sessions and meet George the wellbeing dog from the youth offending service. Additionally, Evolve Swansea works with the police and local residents to raise awareness of knife crime with PCSOs regularly visiting youth clubs across Swansea to ensure YP are enjoying but behaving (South Wales Police Swansea, 2022). 

This section includes a trainee youth worker’s general role and responsibilities on placement. The roles and responsibilities as a trainee youth worker is to work within the five pillars of youth work which are, in Wales, to be educative, expressive, empowering, inclusive and participative (Council for Wales of Voluntary Youth Services, CWVYS, 2023). The relationship between a youth worker and YP needs to be voluntary but supportive, a partnership that respects every individual whilst encouraging them to respond critically and creatively to different experiences and situations. A trainee youth worker should adhere to the Equality Act 2010 to ensure all YP are treated with respect, valued and accepted for their differences. Underpinning equity, diversity and inclusion in their practice, the trainee youth worker ensures that anti-oppressive behaviours are challenged and YP are supported to build their resilience and potential. Moreover, youth workers are required to work in partnership with other agencies and services to contribute to YP’s social, educational and personal development. This partnership allows youth workers to build relationships with all individuals involved with YP so that YP feel empowered to make changes, explore their values and beliefs and fulfil their potential within a safe environment (CLD Standards Council Scotland, 2019). 

This section has considered the general roles of a trainee youth worker however; it will now identify the key roles in my experience. Working as a trainee youth worker within Evolve Swansea Young People’s Service, my placement involved working in the youth clubs in Swansea delivering outreach and detached work alongside other youth workers. Detached work is where youth workers work with YP out in their communities, such as local parks and beaches. Outreach work involves youth workers engaging with YP in the community to encourage them to attend the local provision, such as youth clubs. 

I worked most of my youth work placement hours in Townhill and Gorseinon community centres. It is worth noting at this stage that these were at times challenging environments that often required the attendance of the police due to YP’s poor behaviour. As a trainee youth worker, I was aware that the challenge, work and experience would develop me professionally, linking the reality of youth work in the field with the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019) if I was to be successful in my placement. I was required to complete 200 hours of youth work, with a minimum of 100 hours of direct work with YP. In addition, I was required to complete 6 supervision sessions with my fieldwork supervisor and refer to my learning mentor regarding my weekly placement hours, my roles and responsibilities. 

The placement would test and develop my knowledge in several areas. I found the placement constructive in terms of my learning and development as each youth work session, delivered within the youth clubs, challenged my knowledge of youth work particularly regarding safeguarding, legislation, youth work strategies, principles and the five pillars of youth work that underpin the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019).
As a trainee on placement, I was required to adhere to all safeguarding policies and practice. For instance, when a YP had been reported missing by her family, but was present at the youth centre (Appendix 3), the Youth Hub Development Officer (YHDO) needed to inform the police. The youth workers were responsible for ensuring that the reported missing YP did not leave the premises before the police arrived. All youth workers engaged in conversation with the young person so that she felt safe and secure in the youth club. Youth workers were extremely worried about the young person because the weather was cold and she had been staying out late on the streets at night so, it was important for her to understand our concerns about her health and wellbeing. There was no judgement, just a focus on a positive outcome based on the YP’s self-efficacy and personal growth, a key element associated with meaningful youth work (Bundick, 2011, p. 59). When the police arrived, the young person did not want to be taken home so the youth workers, as part of their supportive role, continued to communicate and engage with her to reach a positive outcome. 
The importance of effective communication as a youth worker is highlighted extensively in the literature on working with young people (Sapin, 2013). Having a conversation with a young person, ‘being calm and confident’ (Sapin, 2013, p.48) alongside having a genuine interest in young people are essential skills to possess for effective relationships with YP to develop. The informal nature of youth work often means that young people feel more empowered to communicate with less fear of judgement (Macpherson, 2020) which can provide the most effective environment to nurture positive and trusting relationships with young people (Appendix 3). However, communication is more than just words, and to be effective this environment relies on every youth worker having the appropriate values and beliefs for the environment (Appendix 2). Where appropriate, youth workers need to be confident to challenge others who may prefer a swifter resolution to a given situation such as the occasion previously mentioned, where the police wanted to take the young person home as soon as possible, largely ignoring the nuance of the situation. Whilst it is imperative to cooperate with all professionals working with young people, it is important that youth workers receive recognition for the part they play in achieving positive outcomes with young people (de St Croix, 2018), in the case described above, given they can offer communication channels for YP others may find more difficult to access.
In terms of youth work strategies, ‘there are five themes that encourage the growth, development and support of youth work’ (National Youth Agency, 2022, p.2), such as the training and education of practitioners. As a trainee, I was expected to complete mandatory safeguarding training, attend a variety of development days and contribute to reflection within the team and under supervision with my fieldwork supervisor (Appendix 10). For me to be better equipped to deliver the youth work sessions with Evolve, I understood that the practice-based training available would develop me as a youth work practitioner. I welcomed the challenge and appreciated the opportunity given to me by Evolve. Some of these opportunities included networking with other organisations within Swansea, such as Barnardo’s (2023), Barod (2023) and the Media Academy Cymru (2023). During my time as a trainee, I have been able to link in with other professionals, from these organisations, increasing my knowledge of other services available to YP in Swansea, better understanding their challenges and building professionally productive relationships. This has been specifically beneficial to me as an individual when working with Evolve in a ‘myriad of different settings’ (National Youth Agency, 2022, p.1) such as outreach, detached work, drop-ins at local secondary schools as well as the traditional youth club sessions across the whole of Swansea. 
This information sheet outlines my work placement with Swansea Evolve’s Young People’s service alongside the general roles and responsibilities of a trainee youth worker on placement. The assessment includes some examples of my experience carrying out my roles and responsibilities whilst on placement. These examples have been included to give a deeper perspective and understanding of the placement. I found some of my roles challenging and welcomed the reflective supervision I participated in. Supervision is a ‘learning opportunity for both participants’ (Jeffs and Smith, 2010, p.150) where it can offer support and opportunity to reflect and develop practice and share problems, and for me, in a relatively new and challenging environment, was invaluable in allowing me to better understand my environment and my role within it. 
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[bookmark: _Toc138794732]3.2 A Community Profile.

My placement involved working within Evolve Swansea youth clubs. Many of my placement hours were spent at Townhill youth club and this community profile will look at statistics, such as crime rates, demographics, employment and services available to young people, in this particular area of Swansea.
Townhill, arguably has one of the most breath-taking views of Swansea (Griffiths, 2017) but is considered a ‘rough area’. Built in 1914 to improve cramped living conditions across the city of Swansea, and with a population that makes up 3.4% of the city, it was classed as one of the most deprived areas. Consequently, to try and support the area, 5.61 million Euros were awarded to the community in 1996 in addition to providing more comfortable and affordable housing (Griffiths, 2017). 
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Location: Approximately 1 kilometre north west of Swansea city centre, consisting of the Townhill and Mayhill localities.
Constituency area (Welsh Government / UK Parliament): Swansea West.
Population (former ward, Office for National Statistics / ONS estimate, 2020): 9,200.
Employment (former ward, ONS workplace estimate, 2021): 700. Major employers: Swansea Council (primary schools, community services), Phoenix Centre / Hill Community Development Trust.





[image: ]The following map details some of the main facilities in the area.











Ward features, facilities and localities (Swansea Council, 2022).

Schools in the area include, Sea View Community Primary and Townhill Community Primary, the latter particularly praised for its understanding of its role in supporting disadvantaged children within the area (Estyn, 2020).
The whole ward is a ‘Communities First’ area due to the long-term social and economic disadvantage. It comprises the communities of Townhill and Mayhill but the area is known to locals as ‘the Hill’ (Swansea Council, 2022).
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      (Swansea Council, 2022)
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Lower Layer Super Output Areas (LSOA) are used to improve the reporting of statistics in smaller areas. As one can see from the statistics above, Townhill consists of six LSOAs. Townhill 2 ranks as the most deprived LSOA in Swansea (of 148) and 16th in Wales (of 1,909). Deprivation exists in income, employment, health and education areas.







According to the website ILiveHere (2023), the table below shows crime incidents in Townhill in November 2022.
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(ILiveHere, 2023)

This community profile will now consider what services are available to young people in Townhill, Mayhill and surrounding areas. 
There are many services for young people in Swansea. These include organisations such as the Exchange, Swansea’s Young Person’s Counselling Service (The Exchange, 2023), which provides counselling and therapeutic interventions for young people, aged 11 – 25. Choices is Barod’s substance misuse service for young people (Barod, 2023). tidyMinds offers YP sexual health advice and support. In addition, the Swansea C-Card scheme provides contraception and specialist sexual health services. YMCA has a Young Carers Club (YMCA, 2023) and Swansea Carer’s Centre has a Young Adult Carers project for YP aged 16-25 (Swansea Carers Centre, 2023). GoodVibes LGBT+ youth group (Swansea Rainbow Counselling Centre, 2023) offers support to YP aged 11-25. Cam Nesa (2023) support unemployed YP and Careers Wales (2023) can support YP planning careers, preparing for employment, finding and applying for apprenticeships, courses and training. 
As my placement is with Evolve, here is a brief outline of this young people’s service.
Evolve youth services deliver outreach and detached work to young people. The work includes drop-ins at schools, engaging with YP in the city centre and other areas where YP are located. In addition, Evolve runs traditional youth club sessions across Swansea. The detached and outreach work aims to encourage YP to attend youth clubs in their area but also offers YP opportunity to engage with adults who have a vested interest in YP’s emotional health and wellbeing. Youth workers working in the community can offer YP advice, guidance and support in many areas of YP’s lives. 
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	Strengths
	Weaknesses

	· Easy community access
	· No healthy food provision for YP

	· Good transport links
	· Peer mentoring

	· Premises fit for purpose; excellent facilities
	· No personalised supervision on demand

	· Qualified youth work staff to deliver youth work sessions
	· Insufficient outreach work delivered

	· Safe and inclusive environment for YP
	· Ineffective use of transport available such as Bronwen 

	Opportunities
	Threats

	· YHDOs have designated space for drop-in surgeries in local secondary schools 
	· School drop-ins rely on good partnership working

	· Once funding for youth provision is agreed, it is regular
	· Funding is reliant on local government

	· Referrals into targeted support for YP
	· Increased costs impact general provision for YP

	· Opportunity for staff to gain accredited qualifications
	· Increase in demand for more mental health services post COVID-19

	· Opportunity to deliver external qualifications to YP
	



Young people have access to Evolve services through a range of facilities including hubs across the city of Swansea. This SWOT analysis considers the delivery of this service through its Townhill hub.
The provision is situated within a large community of Swansea and within walking distance alongside good road and bus links.
The premises have excellent facilities, including a fully fitted kitchen. However, these facilities are not fully maximised due to continuing food and energy costs in recent months. Consequently, there is often no healthy food provision, with only snacks provided. There are breakout rooms, one large room with comfortable seating, a television monitor, a gaming station and two pool tables. These facilities allow YP to interact, building friendships and relationships and offer a safe and inclusive environment for YP.
The Townhill hub benefits from some qualified and experienced staff including a Youth Hub Development Officer and six youth workers. Notwithstanding the excellent experience and qualifications within the staff, most staff still remain unqualified in the field of youth work. In terms of increasing youth workers’ experience and qualifications, and therefore potentially improving the overall provision, there should be more opportunities for staff to gain accredited youth work relevant qualifications. These qualifications could be funded by the organisation which would benefit both parties. Qualified staff would also be more equipped to facilitate outreach work, a weakness of the service. 
Outside of the qualifications, opportunities do exist for staff to develop their experience such as group reflection time with the YHDO and other youth workers. However, specifically when there is a crisis with a YP, there is a lack of personalised supervision on demand. The group reflective process currently practised arguably prevents staff being open and transparent about their feelings, concerns and fears about a particular incident (Appendix 4). 
One solution would be to increase individual one-to-one support such as access to immediate individual supervision after crisis incidents. In addition, the allocation of a peer mentor assigned to less experienced or less qualified youth workers would similarly benefit the service (Appendix 5). The use and benefits of peer mentoring across the social care sector is well understood and well-practised (Beddoe, et al., 2014). In terms of management and working in a challenging environment, a focus on more positive communication and support from supervisors and peers would help to alleviate some of the stressors many practitioners working with YP, including youth workers, are exposed to (Collins, 1994, cited in Ellett, 2009). Adding to this, personalised, focus individual supervision would be beneficial to the organisation for employee retention and to minimise compassion fatigue, particularly with unqualified youth workers, many of whom are new to the sector, many recent graduates who, from my experience, came into the youth work environment with an idealistic view of the role. 
However, a youth work environment does not work in isolation in supporting young people. The UK government acknowledged the importance of multiagency partnership working with the Every Child Matters agenda (HM Treasury, 2003) and the recognition that schools ‘cannot work alone’ if they want YP to achieve the best outcomes (Piper, 2005, cited in, Cheminais, 2009, p. 2).  Evolve’s YHDOs work in partnership with local secondary schools and now offer drop-ins at schools and surgeries. They have recently started to link with the pastoral teams so that where there are low level concerns with YP, YP can be immediately introduced to the youth workers managing the surgeries so that they will have an additional layer of support open to them where they can seek out advice, support and information. However, this work relies on good partnerships with the school staff and for youth workers to have a designated area to work with YP. 
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3.4 A summary of my own learning and development, linked to my professional development plan and underpinned with reference to examples from my practice and appropriate literature such as National Occupational Standards for Youth Work.

This assignment is a summary of my own learning and development. It links to my personal development plan and gives reference to examples from my placement, and appropriate literature such as the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019).

My professional development plan highlighted several areas of practice that I wanted to improve. I recognised that to be effective in my practice whilst on placement I needed to gain more knowledge of youth work practice and align this knowledge to the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). I aimed to link in with other professionals such as the CMET team to learn how to support young people and implement better safeguarding practices. In addition, services such as Barod (2023) helped me to understand how to support young people with substance misuse and refer them to services where necessary; and the Media Academy (2023) that deliver sessions to young people on the dangers of carrying weapons. 

Through my involvement with Barod (2023) supporting sessions and discussions with other youth workers, and having recently completed Barod Substance Use Awareness training (Appendix 17), I have gained a better understanding. As a trainee youth worker, I needed to recognise when YP are under the influence of such substances and report back to the YHDO and work colleagues for safeguarding purposes. Often this required a conversation to take place with the young person to ensure they were safe but aware of the risks they were taking. Effective communication, a non-judgemental and person-focused approach is paramount in such situations. However, YP are referred to other services to support them where necessary. In addition, through reflections after youth club sessions finished, staff were able to offer suggestions about delivering a session on substance misuse and organising Barod to come into youth club and provide additional support for YP. 

I have also attended Contextual Safeguarding training (CET) (Appendix 18) organised by Swansea County Council. The training relates to the work youth workers carry out with young people as it impacts their safety, especially around county lines and child exploitation. 

Through CET and substance misuse training, I am aware of victim and perpetrator dynamics (Windle et al., 2020). The training has made me more aware of the challenges YP face daily and that I need to be constantly curious about YP’s behaviours to better safeguard all YP. Through the training I have attended, I have been able to secure vital links and collaborate with other professionals who are experts in the field of substance misuse and criminal exploitation. Overall, I have gained extensive knowledge communicating with individuals from different organisations to understand YP’s perspectives and their reluctance to trust the professionals trying to help them.

The importance of the training has made me understand that it is essential for youth workers to build positive and trusting relationships with YP if they are to effectuate any changes in YP’s behaviours or actions and subsequently achieve positive outcomes for them. In my practice, I contemplated what activities I could deliver to build such positive relationships with them. I wanted to deliver sessions that would involve engagement and conversation from YP so that I could then address more serious issues such as substance misuse, bullying or self-harm (O’Reilly et al., 2016) as well as general health and wellbeing. In addition, one feature of my development plan is to experience the impact of youth work by attending youth club sessions and communicating with other professionals to learn more about the work they do. I accessed social media platforms to learn about past events and activities carried out by Evolve services and communicated with staff to find out about future events in order to be involved in the planning and organisation of those events. 

One example of when I put this into practice was when I supported YP and other youth workers to plan and prepare for an event called the SPOOF Awards (Appendix 8). The SPOOF Awards was a celebration of YP’s creative and collaborative work across Swansea’s youth clubs. YP created music videos with the support of youth workers, including myself, and enjoyed an evening celebrating their success at Manor Park Country House in Clydach. The importance of productive working relationships and collaboration in effective youth work is well detailed in the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019).
The importance of communication is explained by Batsleer (2008) where the conversation between YP and a youth worker cannot be taken for granted as it is in a school setting because the relationship between a youth worker and a YP is generally voluntary. Therefore, conversation relies on free engagement, with both parties showing an interest in a topic so that the conversation can flow. Batsleer (2008, p.8) points out that an informal educator, that is a youth worker, ‘keeps the conditions for conversation alive’. Therefore, it was important for me to take a genuine interest in what young people wanted to achieve when they were creating their music videos for the SPOOF awards. On this occasion it was easy to engage with YP as there was something concrete to discuss and plan with YP. However, conversations did not flow so freely with other YP and I recognised that I needed to adapt my communication skills.  As a new member of the team, some YP needed time to get to know me before they would engage in meaningful conversation. Whilst I was frustrated at first, on reflection I knew I had to build my resilience in my placement. Moreover, if I was to further develop as a youth worker, and linked to my professional development plan, I needed to plan and deliver youth work sessions, often a fundamental skill of a youth setting. The sessions would help me build positive and trusting relationships with YP, my confidence and subsequently my resilience. 
Examples of sessions I planned and delivered were making healthy breakfast bars with YP (Appendix 15). As a trainee youth worker, through conversations with YP, I realised that YP enjoy spending one-to-one time with a youth worker. One-to-one tasks within the kitchen and making something to eat provided an effective opportunity to facilitate this. Alongside the opportunity for myself to build a positive relationship with YP, the activity enabled a conversation to take place around healthy eating. Cooking activities allow YP to manage resources, assess risks and make informed decisions around their health and wellbeing (CLD Standards Council Scotland, 2019). Another activity was making a daffodil badge to celebrate St David’s Day (Appendix, 13). This activity opened up conversations about different cultures including Welsh culture and a sense of pride and belonging that YP feel living in Wales. Activities such as this helps to develop a culture and ethos that promotes inclusion and values diversity as outlined in the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). 

In addition, I planned and delivered activities such herbal tea tasting (Appendix 14) and an energy drinks session (Appendix 12) to encourage YP to think about the amount of caffeine and sugar they were consuming. The session I delivered on herbal teas explored whether YP knew the benefits of herbal tea such as helping to combat insomnia, support relaxation techniques and help prevent bacterial infections (Manaker, 2023). 

Based on the fact that many YP struggle with their emotional health and wellbeing (Fish, 2014) and specifically in the aftermath of the COVID-19 pandemic (Marshall et al, 2020), adolescent mental health is a topic that is regularly discussed among youth workers.  Underpinning the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019), I was required to engage with YP to promote their emotional wellbeing and mental health. In order to build YP’s resilience, their coping strategies and promote mental health awareness, Evolve youth workers, including myself, decided to deliver several sessions around this topic. 
The activities included several tasks in which YP were invited to participate (Appendices 7 and 15). As a trainee youth worker, I helped to gather resources, prepare the room for YP and encouraged YP to engage in the sessions which meant having a conversation about their interests, school or friends and family. For this particular session, I was fortunate to already have built a rapport with some of the YP and was already aware of their individual interests making it easier to encourage them to join in the activity. As a trainee youth worker, I appreciate that it is not always easy to engage YP in activities and why it is important for me to always listen and respond appropriately when conversing with them. 
Person-centred approaches are invaluable in youth work as it is not solely about one’s communication style such as open questioning or being non-judgemental (Sapin, 2013, p.62), it is also about your body language and how open one is towards YP. Opening a dialogue with YP that allows YP to explore their beliefs often means youth workers have opportunity to put their perspective across too. Viewing YP holistically, respecting their perspective of a situation and exploring topics that YP are interested in can open up discussions around several issues YP are faced with and more importantly allows YP to have their voices heard on matters that are important to them (Slovenko and Thompson, 2016).   
This assessment summarises my learning and development as a trainee youth worker for Swansea Evolve’s Young People’s Service. I have enjoyed the experience of engaging not only with the YP that attended the youth clubs but also with a team of youth workers who are dedicated to improving the lives of YP. I believe I have learnt a lot from this experience and I hope this is reflected in this summary and linked to my professional development plan.  
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	Who is at Risk?

	Normal Control Measures
(Brief description and/or reference to source of information).
	Additional Control Measures
(to take account of local/individual circumstances).
	Risk Rating
H/M/L

	Hot surfaces liquids / Burns, scalds
	Staff, young people, volunteer helpers
	· Lifting lids off pans & kettles, moving hot tins, dishes and water to be restricted to adults only.
· Adequate supervision and safe working procedures in place 
· Position pan handles not to overhang the edge of the cooker 
· Ensure adequate space is available around the ovens at all times when handling hot items.

	· Ensure young people stay behind the right side of the counter at all times.
· Make sure that guards are in place where appropriate.
· Limit the amount of volunteers serving behind serving counter at any one time to two.


	Medium

	Sharp equipment /
Cuts
	
	· Controlled storage and use of knives.
· Volunteers taught correct techniques for use of knives and use under supervision.
· Knives are kept sharp as blunt knives can cause serious injuries.
· Wash separately do not leave in sink
	· Knives to be placed away after every usage.
· Young people not to have access to any knives.
	Low

	Slippery floors / Slips and trips
	
	· No obstacles in walkways and regular cleaning of floors
· Prompt maintenance of defects
· Spillages should be dealt with immediately. 
· Paper towels to be used on small areas of water-based contamination.
· Ensure good housekeeping and that any spills / food debris are cleared up immediately.
	· Defects to be reported to club committee immediately and logged in defects book. 
	

	Use of cookers (Electric / gas) 

Electric shock
Fire, explosion
	
	· Electrical equipment is subject to regular safety inspection and test ('PAT testing)
· Gas equipment is under planned maintenance 
· A gas isolation valve should be available to isolate the gas supply when not in use.
· Children must be supervised at all times.
· Portable cookers permanently wired into a fixed spur.
· Ovens for food preparation not to be used for other purposes e.g. heating plastics.
· Fire blanket kept in the area and staff should know how to use it. 
· Cookers and ovens should be sited away from flammable materials, doorways, passageways and fire escape routes.
· There should be no wall displays, pin boards etc in the close vicinity.
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Poor standards of hygiene
Incorrect storage of food)

	
	Personal hygiene
· Pupils taught the need for personal hygiene. Staff and pupils to wash hands before handling food and after visits to the toilet.
· Ensure that warm water, soap and towels (disposable) are available.
· Cuts etc. are covered with waterproof adhesive dressings.
· Tie back long hair.
· Aprons hygienically maintained

Storage
· Avoid the use of foods that require refrigeration if safe temperatures cannot be maintained

· Only small quantities of food should be stored, and correct stock rotation should be ensured.
· “Use by” and “best before” dates should be checked.
· Food stored in suitable containers. ( covered / protected from contamination) 
· Foods appropriately covered / wrapped and stored prior to taking home. Pupils provided with instruction on safe storage / consumption.
	
Separate chopping boards and utensils should be used for raw and cooked foods  If this is not practical, the chopping board should be cleaned and disinfected between use.

	

	
	
	
Food handling
· High risk / raw foods kept apart at all times
· Separate chopping boards and utensils used for raw and cooked foods.
· Equipment, including cutlery, should be stored in secure, clean conditions and used only for food preparation.

Cleaning
· Work surfaces cleaned with a multi-purpose cleaner and then disinfected prior to any food preparation.
· Where a classroom table has to be used for food preparation it should be covered with a clean plastic sheet 
· Equipment, including cutlery, should be stored in secure, clean conditions and used only for food preparation.
· Adequate rubbish bins for waste food and they must be emptied daily.

	
	

	Pupils with food allergies

Inadvertent  contact 

Staff not aware of pupil’s allergies

	
	· All staff/volunteers are made aware of pupils who are sensitive to foods and food additives. 
· Staff should be aware of ingredients/food additives present in foodstuffs.
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This journal entry is a reflective account of an incident that occurred when I was attending an Evolve youth club session in Swansea (Shelter Cymru, no date). As a trainee youth worker on placement, I know how important is it to report any safeguarding issues that arise to other youth workers and the Youth Hub Development Officer in charge. Under the National Occupational Standards of youth work (CLD Standards Council Scotland, 2019), I aim to assist YP to assess risk and make informed decisions in the management of their health and wellbeing. In addition, my role involves equipping YP with safeguarding techniques. 
During the session, I observed that one young person (A) seemed disengaged from the group. Other young people were quite obviously ignoring A but he was happy to engage in conversations with youth workers including myself. Whilst chatting to other YP, it was clear that personal hygiene was the reason others were ignoring A. As A was disengaged from the group, A was looking for a reaction from staff and went about drawing on their face. When youth workers asked A to stop and why he was doing it, A replied it was funny. A seemed to be getting the attention from people that A wanted. Several youth workers including myself talked to A further and asked A to go and wash his face and there was also a conversation around personal hygiene. 
I felt uncomfortable about the way other YP were treating him, felt protective of A but powerless to make any immediate changes for him. Evaluating the experience, it was positive in terms of raising awareness of A’s situation and to understand his perspective. However, I needed to focus more on the individual, and gain a better understanding of the core issues impacting him rather than the poor perceived behaviours of those around him. 
It was clear that A’s sense of self-esteem could not be realised until his love and belonging needs are met (Maslow, 1954). In Social Learning Theory, Bandura (1977) purports that one learns from observations of others’ behaviours, actions and decisions. An individual will learn where they fit in to society and develop a perception of their own self-efficacy. As A had low self-esteem because of how his peers treated him, he was arguably not motivated to present in a more socially acceptable manner.
Stanley Coopersmith (Myers et al., 2011)) states that self-esteem is a positive or negative attribute of oneself and therefore, attaches meaning and value to how others behave around you. Coopersmith argues that it starts with family life and that good parenting role models alongside strong boundaries give YP higher levels of self-esteem and a clearer idea of what is and is not acceptable. 
I ensured that the YHDO was informed so that safeguarding and child protection concerns were raised. Through discussions with other youth workers and YHDO, I learnt that A’s life is quite chaotic, that social workers are involved with the family, he is not attending school full-time and Mum has substance misuse problems. I took time to chat with A, taking him away from the group to create a safe place for him to talk. I attempted to make him feel better about himself and planned to make a conscious effort to check in with him at the next youth club session he attended. I hoped that by building a trusting relationship with him, his self-esteem would improve through more interaction with youth workers who role model positive behaviours that he can copy. In addition, I aimed to plan and deliver youth club sessions that appealed to all YP, sessions that would encourage YP to role model positive behaviour and ensure individuals such as A feel included.
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This reflective account concerns how other youth workers work with YP and the biases portrayed to members of staff. On one occasion, I witnessed a youth worker openly admitting to not trusting a YP. Whilst I understood their predicament based on previous discussions with other youth workers about a particular YP, I felt that it was inappropriate for the youth worker to air their concerns in the manner they did. 
As a trainee youth worker who had only recently begun placement hours, I was shocked to hear a member of staff talk about a YP so openly and subjectively. Under the National Occupational Standards of youth work (CLD Standards Council Scotland, 2019), I understand that youth workers are to be non-judgemental and this youth worker’s behaviour was at odds with my values, beliefs and opinions. As Jeffs and Smith point out (2010, p.32), ‘youth workers are constantly required to work with those they may not like or who act in ways they disapprove’. In this circumstance, it was going to be difficult for the youth worker to build a positive and trusting relationship with the YP in question.
The situation allowed me to be critical of my own practices (Eraut, 1994). I needed to ensure that although I understand we all have biases, it is important to be aware of them and seek out supervision when those biases impact our ability to engage meaningfully with YP. In addition, Button and Pringle’s theory (Ingram and Harris, 200, p.31) that provides a framework for YP’s emotional needs, express that YP need to feel valued and of value. Therefore, it was clear to me on this occasion that the young person would not feel valued if a youth worker projected any negative feelings towards them.
Analysing the situation, I understand that youth workers need to offload their concerns about YP which needs to happen in a supportive environment. However, as this reflection concerned one YP and a youth worker’s attitudes towards them, I could have suggested and encouraged the youth worker to seek immediate supervision. 
I know that I want to deliver good youth work and plan to role model positive behaviour that YP and staff can emulate. I recognise that I need to be aware of my practice and constantly reflect on how I and others behave around YP. If a similar situation arose, I would encourage a youth worker to seek out supervision with the Youth Hub Development Officer (YHDO), remain supportive of their predicament and through conversation, explore conscious and unconscious bias. 
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There was a situation when a YP(C) who had turned up at club had been reported missing. The YHDO had called the police to inform them and a youth worker, who knew C from school, engaged in conversation with her in the hope that C would remain in club until the police arrived. 
I was concerned for C as she was clearly unhappy about returning home and everyone was worried that she would leave club before the police arrived. I was relieved when the police did finally turn up. Once all the other YP had left, all youth workers became part of the conversation, alongside the police, to try and encourage C to go home. 
In terms of safeguarding C, it was good that she had turned up at club and youth workers were able to intervene. However, it was clear that C was unhappy and I felt powerless to change the situation for her. 
Analysing the situation, I realised that youth workers play an important role in the lives of YP. The youth worker’s relationship with this particular YP shows the impact of youth work and is another layer of support that YP can turn to in times of crisis. 
The youth worker who knew C was upset about the situation. Other youth workers reassured her that she clearly had a good relationship with her as C specifically came to club this evening to see her. I am aware that youth workers are at risk of compassion fatigue and could have offered more support to my colleague to minimise the risks. 
In the future, I would offer more support to other youth workers at risk of being over whelmed in their work with YP. Giving other youth workers the opportunity to talk about their feelings, conveying empathy to their situation and taking a genuine interest in the outcomes all help them feel valued and appreciated. Most of the youth work with Evolve services involves group work, collaboration and communicating with one another to achieve the best outcomes for YP. Therefore, valuing and respecting each other whilst working with YP is essential if youth workers are to be effective in their practice.
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A youth worker referred to a young black person as ‘coloured’. This was quickly and vigorously picked up as incorrect by fellow youth workers, initiating a group discussion around politically correct terms. The discussion was becoming quite argumentative, with several people putting their point of view across to others, but mostly the comments were strongly directed towards the individual who had used the term. 
I felt uncomfortable for the individual as I did not feel that others were very supportive. In addition, I understood there was a power imbalance between the individual and a group, where the group were anxious to ensure the youth worker knew the error of their ways. 
I am aware that, as youth workers, we must be careful with our use of language. Indeed, the importance of language and its use in ensuring inclusive, supportive environments is a key element of youth work, and its importance should not be underestimated (Podsiadlowski and Kogler, 2012), not least that which is associated with culture (Centre for Multicultural Youth, 2015).
However, youth work should also be a supportive, respectful environment for youth workers (NYA, 2023), where they can make honest mistakes, reflect on them and learn. It is not an environment where we quickly ostracise other people for making an honest mistake. 
Evaluating the experience, it was positive in terms of recognising people’s passion for using the correct terminology in a youth work setting. However, it was difficult to witness someone feeling inadequate or unable to be properly heard. Someone, who had made an honest mistake, in a youth work setting where many individuals need to be comfortable making minor errors of little actual consequence. There were no young people present. 
Analysing the incident, it highlighted that youth workers need to be more aware of their use of language especially as they work with a range of diverse groups, such as socio-economic, gender and sexuality, race and culture. However, when inconsequential mistakes are made, a supportive rather than challenging, accusatory approach may be helpful with individuals with limited experience in the sector.
In the dynamics of power conversations, for example, a group versus one person, there is a power differential. This can stop appropriate dialogue and the person on their own can become defensive. I felt that the group could have corrected the individual more appropriately, such as using empathy when an honest mistake was made rather than using an accusatory tone. 
I could have spoken to all concerned to raise awareness of Equality, Diversity and Inclusion training and suggested to my superior about refresher training around this. 
If the situation arose again, I could step in to diffuse the situation. In addition, I could speak to the individual using empathetic approaches if it was a genuine mistake. I could also remind other youth workers that we work in a highly supportive environment, not solely for young people, but for each other. 
[bookmark: _Toc138794742]Appendix 5: Journal 5.

There was an incident where a youth worker had spoken to a young person.  Subsequently, the youth worker had been informed by the same young person that their parent would come to club to complain about the actions of the youth worker. 
I was concerned for the youth worker, they seemed distressed and anxious, as they were worried about what the parent would say. The youth worker had the Youth Hub Development Officer for support and would not have to deal with the parent. Nevertheless, the youth worker was still concerned and clearly did not feel they were prepared for this situation.
My experience of the situation was I felt uncomfortable, as it was distressing to see a youth worker clearly very anxious about the situation. It was positive in terms of highlighting that there is a deficit in training requirements and support for incidents such as this, albeit only one example. 
Analysing the situation, I realised that the youth worker could have been better prepared for the incident if they had coaching or mentoring available to them. Youth work is complex and not all situations can be covered in training. I would assume there are a number of circumstances that arise where training is insufficient and a formalised coaching or mentoring approach would be beneficial, where a relationship of trust could be established, where an individual is comfortable to be honest with someone designated to help them when unsure situations arise (Gassman and Gleason, 2011). Although formal coaching and mentoring can effectively develop individuals, especially those with limited experience in a given setting (CIPD, 2021), its implementation and organisation would require a wider discussion not least concerning the cost, training and additional time required.
In that moment, I could have acted as a mentor to the youth worker. In addition, I could have offered coaching after the event so the youth worker would feel more comfortable.
If the situation arose again, I would step in to be with the youth worker so that they did not feel outnumbered, reassure them, be supportive, or seek out a more experienced member of staff who could provide advice and guidance. 
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Youth club sessions can be extremely challenging. YP aged 11 to 17 years from diverse, often from challenging backgrounds, meeting in a single place with conflicts, challenge, power, and control all mixed in with young individuals trying to work out who they are, and the degree to which they can push boundaries.

One specific evening, YP were rude to staff, throwing things and ignoring staff when they were told to behave. It was a challenging situation that required a quick resolution. I was in the middle of it.
 
At the time, and at regular periods in previous weeks I found myself frustrated, disengaged, feeling I was ignored by young individuals, unable to make the connection I had hoped. I was fed up and frustrated.

Against this background, and with respect to the particular incident during this evening, I somehow felt YP’s poor behaviour was directed solely at me and found myself wondering why this was the case, why me? Was it because I was new to the club? Did they see me as an authoritative figure because I am older? Regardless of the reasons, they were challenging me and I recognised that disengaging from them was the not the answer.
 
Evaluating the experience, I know that YP will always be challenging and test the boundaries, reminding myself that youth workers will have experienced the same obstacles in their practice. Aware that I still have to consider my own involvement and impact in any interaction with YP and that youth work is dynamic, I knew I was not the first trainee youth worker to feel this way. It wasn’t necessarily personal, but I need to be more proactive in a planned way.

On reflection, it was a positive experience in terms of me re-evaluating my approach with YP. I began to see a negative, defensive mind-set of disengagement from YP was not going to solve anything. I needed to persevere, adapt my approach and most importantly build my resilience if I was going to be successful as a trainee youth worker on placement.
 
Analysing this experience, I realised that ‘control’ is an important element to me in dealing with challenges within difficult situations. Understanding it is not always possible however, planning and leading the delivery of youth work sessions, which would give me some control over the environment, seemed a way forward in testing this part-solution to my resilience. Working on the other elements of resilience, not least situations where I have no control, will come later.

I am confident that I am capable of delivering a session to YP that they would find interesting. However, I want YP to have more opportunity to engage with me and allow me to begin to build positive and trusting relationships with them, to feel involved, to feel engaged, to not feel on the outside looking in. It is an opportunity I should have explored earlier. 
 
I should have attempted to open up constructive conversations with YP earlier, investigating their interests in order to plan activities YP would be more inclined to engage in. By talking to YP and investing time in them, they may not have behaved inappropriately in youth club. Consequently, my feeling that the poor behaviour was personal and was emotionally challenging to myself could have been avoided.
 
In the future, I would seek advice and support from other youth workers and re-evaluate my approaches as necessary such as delivering sessions YP are interested in. As Jeffs and Smith (2020, p.148) point out, ‘to remain interesting and engaging we need to continually develop social, cultural and intellectual interests that can enhance the quality of work we do’. In addition, I need to understand why YP test the boundaries with staff and build my resilience if I am to be successful in my practice. Remembering youth work is a dynamic environment that produces behaviours not always associated with the obvious is a useful lesson. 
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This reflective journal concerns the delivery of a session around mental health. Youth workers wanted to establish how YP coped in different situations such as when they were angry, sad, happy or excited. During the session, it became clear that YP were angry about school and youth workers encouraged YP to write down their feelings and what had happened to make them feel that way. It was important during the session that YP felt comfortable and I opened up conversations explaining that it was ok to be angry sometimes. However, I reminded YP that it was not healthy to feel angry for a prolonged period (Mind, 2023). Discussions then focussed on the impact of feeling this way such as wanting to spend time on their own, disengaging from friends of family, possible risks of self-harm, and feelings of stress and frustration that can lead to a loss of appetite, saying or doing things they regret and generally not feeling very well. YP were given a thermometer sheet (Appendix 15) and I encouraged YP to complete the task and focussed specifically on the things that were going well in their lives. The ‘good’ things YP wrote down were written against all the negative things they had written earlier. YP were eager to find more ‘good’ things in an effort to balance out the ‘negatives’. 
The session was a really positive experience in terms of YP engaging well with me. I felt confident as YP were willing to talk about their feelings and offered their own solutions to problems. I also felt that the session gave me opportunity to make stronger connections with YP as the group involved was quite small. 
Evaluating the experience, from a positive perspective, I want to make a difference in YP’s lives and seemed to have found an opportunity to do so. I want them to know that they can come to youth club and feel comfortable talking about their feelings as they did in this session. The negative was that I was disturbed and upset to discover that many YP struggle with their mental health and have little understanding of how to resolve this. 
Analysing the session, I felt it was important that youth workers continued to deliver constructive sessions targeted at YP’s mental health as it would help to build YP’s resilience and coping mechanisms. The website YoungMinds (2023) offers many resources that youth workers can access to help deliver youth club sessions.
On reflection, discussing the issue with my learning mentor after the session, I stressed the importance of delivering more sessions around mental health. In addition, I recognised how important it is that youth workers must also take care of their own mental health, amongst other issues, they are likely to experience compassion fatigue. However, there is a solution, given ‘positive social support and relevant education and experience can promote compassion satisfaction’ (de Figueiredo et al., 2014 cited in Hopwood et al., 2019, p. 338). 
In the future, I plan to use the resources I researched such as YoungMinds (2023) to support me to deliver activities that appeal to YP. I will also take care of my mental health, seek out support from colleagues and continue with all the training available to me considering the importance of education and experience that will protect and improve my compassion satisfaction. 
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YP were creating and recording music videos that were to be judged at an event called the SPOOF awards ceremony. The recordings took place during youth club sessions and several youth workers were involved in editing YP’s masterpieces. YP had costumes and make-up and the music to organise for their videos. I was part of the team supporting YP. 
Several youth club sessions focussed on YP practising and editing their videos alongside support with their costumes, hair styles and make-up. As I had not long started my placement, I welcomed the opportunity to get to know YP, supporting them in an activity that they were very interested in. I felt at ease offering suggestions, encouraging and praising YP for their efforts and commitment to a task. 
It was a positive experience as I could engage with YP and be a part of something that was going to develop YP’s confidence and self-esteem in a situation where they ‘felt trusted and respected’ (de St Croix and Doherty, 2022). The only negative experience was that not all youth workers involved with the planning and creation of the videos would be able to attend the ceremony. 
This was a perfect opportunity to experience how youth workers worked and communicated with YP. It gave me chance to reflect on my own communication, gave me ideas for sessions I could deliver based on the interactions I experienced between other youth workers and YP. However, many different topics were discussed specifically around personal image and presentation and I realised how important self-image is to YP (Young et al., 2022). Whilst I knew this to be true, I had not realised that YP as young as 12 were so involved in social media platforms, seemingly the main source where YP tried to relate and compare with others, and subsequently felt about themselves. 
I recognised that this is a current and relevant topic that needed to addressed if I, as a trainee youth worker, was going to be able to support YP to make informed decisions about how they used social media platforms safely and, underpinning the National Occupational Standards, to equip YP with safeguarding techniques, assess risks and make informed choices (CLD Standards Council Scotland, 2019). I was able to reflect on this in reflective practice at the end of the youth club sessions and youth workers discussed the sessions that could be planned and delivered regarding staying safe online. 
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One particular evening YP were misbehaving in youth club. Subsequently, the session did not go well because a small group of YP disrupted the club so much that they were barred and were informed that they could not attend for a week. 
I felt frustrated as youth workers including myself, were trying to manage the club until the police arrived. The management was difficult because the YP who were told to leave continuously tried to re-enter the club, were ignoring staff and generally being a nuisance when they antagonised other YP by running around, opened fire exit doors and climbed onto a roof adjacent to the club. Other YP wanted to know what the commotion was and went outside to watch the small group misbehaving. The attention they gave the small group only encouraged them to continue with their disruptive behaviour. I was angry, a negative emotion, that they were behaving this way and wanted to leave youth club and not return. 
Evaluating the experience, it highlighted the importance of recognising one’s emotions. However, if those emotions are not recognised they can increase, possibly affecting one’s actions and behaviours which are not commensurate with good youth work practice (Santos et al., 2021). In addition, if I had recognised my emotions, I would have sensed other’s anger and frustration sooner and been able to act accordingly by supporting colleagues through the chaos that was happening. 
As I was emotionally distracted by my frustration with the small group who were misbehaving, I could not recognise other youth workers’ emotions. Although I felt frustrated, I did not recognise that it was impacting my ability to provide a good level of youth work. 
On reflection, I should have taken myself out of the situation and rationally worked through what needed to be done rather than letting my emotions affect my decision-making. As a youth worker providing leadership and support to YP, emotional resonance, or intelligence, is a better predictor of outcomes than general intelligence (Goleman, Boyatzis and McKee, 2002). Given emotional intelligence is generally about self-awareness, self-regulation, inner drive, empathy and ability to relate to others (Goleman 2006), there is arguably no more important area in which to improve as a youth worker.
To improve my emotional intelligence, I must recognise the triggers early to manage my subsequent emotions more effectively. This would then allow me to recognise others’ emotions and therefore manage challenging situations more effectively. 
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This reflection concerns the supervision sessions I was required to attend during my placement. Supervision is an important part of one’s learning and development as it allows an individual to step back from their work, reflect on practice, put things into perspective and understand oneself and others (Jenkinson, 2010). 
Supervision was conducted with my fieldwork supervisor, Evolve’s service manager. Initially, I was concerned about the supervision sessions as I did not know my supervisor very well, was unaware of his approach, the level of detail I would need to disclose, how much I could trust him to consider my comments in a non-judgmental way. I had only met him three times before the first supervision session, but I wanted the sessions to be constructive regarding my learning and development. However, I was unsure how constructive they would be for my personal development when I felt that I was passing information about incidents that happened in youth club where I was working, potentially compromising other youth workers and their behaviours, albeit within the context of professional support and development. It was a difficult dilemma.
However, supervision proved to be a positive experience as my supervisor reassured me in the first session that what we discussed would be confidential and I felt trust developing. I was aware that supervision is often not a priority as there are time constraints. However, despite my supervisor having to cancel a few sessions with me due to other pressing commitments, he rescheduled them immediately. Therefore, I knew I could complete the sessions required for my placement and the trusting relationship developed further. 
The supervision contract required me to provide reflections approximately one week before the scheduled supervision session to allow my supervisor to read through them beforehand. My supervisor made this specific request, and I showed my commitment to the supervisory sessions with him by providing the reflections. Therefore, he was willing to dedicate time for me and the supervisions were constructive as he could consider the reflections beforehand. I would have liked the opportunity to discuss more topics with my supervisor but was unable to due to time constraints.  
In the future, I will ensure that I embrace supervision, have trust in the supervisory relationship to enable more constructive and effective reflection to take place. I found the whole supervision process highly productive in that it added to my reflection of events, gave a different perspective to challenging occurrences, provided solutions to future issues I might encounter and allowed me to identify areas of improvement for my own personal development. 
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[bookmark: _Toc138794749]Appendix 11: Supervision Recording Example.

	SUPERVISION RECORDING

	DATE:

	TIME:

	PEOPLE PRESENT:

	DURATION OF THE MEETING:

	AGENDA/ DISCUSSION POINTS

	1.
2.
3.
4.

	NOTES/ ACTION OF EACH ITEM

	1.
2.
3.
4.

	PROBLEMS ENCOUNTERED 

	


	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	


	QUESTIONS ARISING

	

	DATE OF NEXT MEETING:

	SIGNED:

	STUDENT

	SUPERVISOR



[bookmark: _Toc138794750][image: ]Appendix 12: Energy Drinks versus Sports Drinks.
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Title:  Energy and Sports Drinks       



	
Aim
(Overall)
	
Understand what is in energy and sports drinks

	
Session No:

	
Objectives
(SMART)
	
Understand the ingredients of sport and energy drinks

Understand the impact of the ingredients of energy and sports drinks


	
Theme: Health and Well-being

	
Outcomes
(Achieve)
	
Be aware energy and sports drinks can have an impact on your health and well-being


	
Date:
	
Key Skills

	
Teamwork
Communication
Problem solving



	
Mins

	
Worker Activity
	
Young Person Activity
	
Resources

	
Introduction

5 mins

	
Explain what an energy drink is

Explain what a sports drink is

	
	

	
Main Activity

Worksheet

20 mins


	
Hand out the worksheet with questions.

(attached)
	
Individuals answer questions in pairs (up to 4) facilitated by the youth worker.
	
Worksheet

	
Main Activity

Make a sports drink

30 mins

	
Explain what each pair (can be a group of up to 4) need to do
(See instructions)

In groups of 2/3/4 make your own sports drink that is the same as you can buy in the shops!


Fill 2/3 of the bottle with water.

Add sugar

(add the same as a typical sports drink as discussed earlier)

Pinch of salt / ltr
(helps absorb water)

Add flavourings
(to taste)



Add colour
(to make it look good)

Stick a label on it with your drink name.

Put on how many teaspoons of sugar in the drink and times by 16 to give you how many calories)

Taste it!

Taste others.

Decide who has the best SPORTS DRINK!

	











Fill bottles


Add the agreed amount of sugar.




Add a pinch of salt


Add flavour (e.g. peppermint, orange etc, from food flavour bottles)

Add colour from food colouring bottles.
	
Bottles 
(one between 3ish)

Water (enough to fill the bottles)

Sugar (bag)

Plastic teaspoons

Salt

Flavourings

Colourings

Stickers

Paper cups

Cleaning/kitchen rolls

Felt pens

	
Main Activity

10 mins

Turn sports drink into energy drink.

(Question and Answer)

(Can be done as a quiz)
	
Discuss what makes a sports drink into an energy drink (caffeine)

Remind effect of caffeine on the body.

Sleep
Restless
Alert (if not too much)

Remind that caffeine does not give you energy is a drug that makes you FEEL more alert.

Remind of how much is too much caffeine.

Remind how much caffeine in energy drinks.

Remind 400mgs of caffeine is the maximum for an adult!


	

	


	
Conclusion

5 mins
	
Go over key points about too much sugar and caffeine.


Remind where you can find out how much sugar and caffeine is in a drink.

Ask what are the effects of too much caffeine and sugar.

Ask what they will do in future with respect to drinking too much caffeine and sugar.

	
	

	

	Youth Worker Lead

	
Karen Shepherd



[bookmark: _Hlk129010433]Energy and Sports Drinks
How they can make you run faster, lift more, have more concentration and be cleverer!
Examples of an ENERGY DRINK?	
Red Bull
Monster

Examples of a SPORTS DRINK?
Lucazade
Gatoraid

What is the difference between an ENERGY drink and a SPORTS drink?

ENERGY DRINKS have a stimulant added, usually CAFFEINE

SPORTS DRINKS use sugar to give you MORE ENERGY

Think of sugar like a battery for the body
How many teaspoons of sugar to give you enough ‘battery’ energy to run a mile?
10 teaspoons

How much energy does 10 teaspoons of caffeine give you?
NONE !!!!!

How much energy does a ENERGY DRINK give you with no sugar?

NONE!!!

Caffeine is a drug that is a stimulant with no calories therefore does not give you energy!
It just stimulates your body to work faster.

Makes you feel more awake … it’s a drug like other stimulants.
Makes everything work quicker that’s all.

How much caffeine can we drink before it starts to cause us harm?

400 Mgs  for Adults (4 cups of coffee a day)
300 Mgs for Teenagers (3 cups of coffee a day)
Under 12 …. NONE




LOOK AT THE LABEL ON YOUR DRINK!
So the safe MAX for an adult is 400 Mgs of CAFFEINE or it can cause harm!
Heart, dehydration, blood pressure to name a few!


[image: ]






SMALL CAN

[image: A picture containing text

Description automatically generated]SAFE AMOUNT OF CAFFEINE EACH DAY IS:
300 mgs for TEENAGERS
400 mgs for ADULTS
GUESS HOW MUCH CAFFINE IS IN THIS CAN?
80 mg
HOW MANY CANS CAN A TEENAGER DRINK SAFELY IF THEY HAVE NO OTHER CAFFEINE DRINKS (including tea and coffee)?
4

[bookmark: _Hlk129010403][bookmark: _Hlk129010404]SAFE AMOUNT OF CAFFEINE EACH DAY IS:
300 mgs for TEENAGERS
400 mgs for ADULTS
GUESS HOW MUCH CAFFINE IS IN THIS CAN?
160 mg
HOW MANY CANS CAN A TEENAGER DRINK SAFELY IF THEY HAVE NO OTHER CAFFEINE DRINKS (including tea and coffee)?
2


CAFFEINE in ENERGY Drinks
AMOUNT of CAFFEINE in POPULAR ENERGY DRINKS

[image: ]



















THINK ABOUT HOW MANY YOU COULD DRINK IN A DAY BEFORE IT CAUSES HARM
SUGAR in ENERGY DRINKS (CALORIES)
[image: ]
























QUESTIONS from ABOVE

How many Monster Cans can you SAFELY drink a day?
Only 2!

How many calories? In ZEVIA drink?
NONE!

Only CALORIES GIVE YOU ENERGY

So how much ENERGY does ZEVIA give you?
NONE!
So how much ENERGY does MONSTER ZERO give you?
NONE!
So how much ENERGY does 5 HOUR ENERGY SHOT give you?
ALMOST NONE!

So why do we feel like we have more energy?
Because CAFIENNE is a drug that makes you FEEL more alert, a STIMULANT
(like nicotine and amphetamine)

Which gives you more energy?
Bowl of cornflakes with sugar and milk or an Energy Drink?

Cornflakes = Has the equivalent of 10 teaspoons of sugar = RUN MILE and a HALF!

Look at the picture of ENERGY DRINKS
How many teaspoons of sugar (ENERGY) in a C4 Energy Drink? = NONE!!!!!

CAFFEINE makes you FEEL alert BY INCREASING THE SPEED YOUR BODY WORKS but gives you no NEW energy. 	What could this do to your heart?

If you use a battery without recharging it what happens?
If your body uses energy without eating food what would happen? ….
You run out
You get tired!!!
The body gets tired 
The brain gets tired

REMINDER
How much CAFFIENE MAX should you drink each day?
400 Mgs

SO CHECK YOUR DRINK to see how many you can drink.
Manufacturers often try and hide the amount of caffeine

Why?

To sell more to young people as they buy more and can get addicted easier!
BUT SOME CAFFEINE IS GOOD FOR YOU…
THE RIGHT AMOUNT OF CAFFEINE

What are the good bits of caffeine?



What are the bad bits?







CAFFEINE the PROS and CONS

[image: Diagram

Description automatically generated]



SPORTS DRINKS
So what is the main difference between an ENERGY DRINK and a SPORTS DRINK.

They have sugar in them to add energy to your body
… no caffeine
[image: ]
How many teaspoons of sugar?  (Big Bottle)
8

[image: ]







HOW MANY EQUIVALENT BAGS OF JELLY BABIES IN THIS DRINK (SUGAR AMOUNT)?
[image: ]






2 WHOLE BAGS! 15 TEASPOONS OF SUGAR!

What can too much sugar do to you?
They include:
Weight gain
Heat disease
Diabetes
Cancer
Depression

How safe is the amount of sugar in these drinks?
Based on the World Health Organization guidelines, the recommended daily consumption of refined sugar should stay in the range of 5-10 teaspoons a day!!!








[bookmark: _Hlk129116592]Look at these drinks below… which are unhealthy high in sugar?

Gatorade (500 ml) 7 teaspoons of sugar

Monster Energy (500ml) 14 teaspoons of sugar

Monster Assault (500 ml) 17 teaspoons of sugar

Monster Rehab (500 ml) 3 teaspoons of sugar

Red Bull (500 ml) 14 teaspoons of sugar (7 teaspoons/can)

Lucazade Original (sticky one) (500 ml) 5 teaspoons of sugar

Lucazade Isotonic (good for rehydration) (500 ml) 5 teaspoons of sugar

Coke Cola (500 mgs) 11 teaspoons of sugar





QUESTION what is the main ingredient in a sports or energy drink?

Water
How much water should you drink in a day?
3 litres – Men (includes everything including food and tea etc)
2 Litres – Women (includes everything including food and tea etc)

WHY DO WE NEED WATER?
To digest food
Make sure we don’t get too hot
TO MAKE OUR BRAINS WORK
If we don’t drink enough water, we think slower and we lose concentration!!!
So What happens if our bodies don’t get enough water?
Your muscles don’t work so well!
You get agitated
You feel ill

How do you know? … check your urine! Colourless or light yellow.

DRINK MORE WATER and
…get more concentration, improved memory … cleverer!

HOWEVER, if we drink more than 400 mg of caffeine in a day the caffeine makes us lose water!!!

That is 4 cups of coffee
or 2 Monster Drinks











When we sweat… what does it taste off? 

SALT
We need a small amount of salt in our energy drink so the water goes into our body.
Without salt we don’t absorb water… it passes through! 
So what do companies add to sports drinks so our bodies can absorb water / fluid?
Add salt (very small amount!) a pinch per bottle.



SO Water, SUGAR and Caffeine is good …. But too much sugar and too much caffiene is bad even dangerous to health !








So let's make our own Sports Drink!

Bottles (one between 3)
Water (enough to fill the bottles)
Sugar (bag)
Plastic teaspoons
Salt
Flavourings
Colourings
Stickers
Paper cups
Cleaning / kitchen rolls
Instructions
In groups of 2/3 make your own sports drink that is the same as you can buy in the shops!

Fill 2/3 of the bottle with water
Add sugar
Pinch of salt
Add flavourings
Add colour
Stick a label on it with your drink name
Put on how many teaspoons of sugar in the drink.
Taste it !
Decide who has the best SPORTS DRINK!

How do we make it into an ENERGY DRINK?
ADD CAFFEINE

SOME ENERGY DRINKS HAVE BOTH LOADS OF SUGAR AND LOADS OF CAFFEINE
Think what that will do to you!!!
A little caffeine is good, a little sugar is good plus drink water = your brain works better
Too much caffeine, too much sugar and don’t drink enough = your brain works slower, but is buzzing, concentration is very short, memory is poor !!!!


Have Energy drinks
Have Sports drinks 
But know what will happen if you have too much
Have the right amount and you will be cleverer!
With improved memory
Improved concentration
Tidy up





[bookmark: _Toc138794751]
Appendix 13: Session plan: Dydd Gwyl Dewi Sant.
	
Title: St David’s Day daffodil badges


	
Aim
(Overall)
	
Appreciating Welsh Culture

	
Session No:

	
Objectives
(SMART)
	Understand the importance of different cultures
Explain some of the traditions in Wales


	
Theme: Diversity and inclusion 
	
Outcomes
(Achieve)
	
To have an appreciation of Welsh culture

	
Date: 22nd and 23rd February
	
Key Skills

	
Teamwork
Communication
Following instructions


	
Mins

	
Worker Activity
	
Young Person Activity
	
Resources

	
Introduction

5 mins

	
Open up a discussion about traditions in different countries. 
	
Explain traditions in different countries including Wales
	


	
Activity

40 mins









	
Youth worker to explain what to do using the step-by-step instruction sheet (see below)
Support YP with the activity, such as cutting out each section for sewing and threading needles
	
Cut out each section of the flower and sew sections together












	
Instructions
Templates for daffodil 
Green and yellow felt fabric
Scissors
Needles
Thread
Safety pins

	
Conclusion

10 mins
	
Youth worker to encourage and praise YP for completing the task

	
YP to complete evaluation sheets, help tidy things away and take their badges home

















	




	Youth worker Lead
	Karen Shepherd


[image: ][image: ]

[image: C:\Users\adminuser\Pictures\Community Profile\Daffodil badge.jpg]





























[bookmark: _Toc138794752][image: ]Appendix 14: Session plan: Herbal Tea Tasting.
[image: A picture containing text, businesscard, font, screenshot
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Title: 

Benefits of herbal tea to sleep and relaxation

	
Aim
(Overall)
	
Link herbal teas to improved sleep and relaxation.

	
Session No:

	
Objectives
(SMART)
	
By the end of this session, individuals will understand the benefits of drinking herbal teas, specifically chamomile tea, peppermint tea, liquorice tea, and nettle tea.

They will also be able to explain the advantages of non-caffeinated teas for promoting sleep and relaxation.

Individuals will participate in tea-making and drinking activities, using honey as a natural sweetener instead of sugar as required.


	
Theme: Health and Well-being

	
Outcomes
(Achieve)
	
Consider using herbal teas v normal caffeinated tea and use honey as a sweetener to aid sleep and relaxation. 

	
Date:
	
Key Skills

	
Teamwork
Health and safety (boiling water)
Analysis/evaluation
Reflection



	
Mins

	
Worker Activity
	
Young Person Activity
	
Resources

	
Introduction

5 mins


	
Begin the session by asking individuals if they are familiar with herbal teas and their potential benefits.

Discuss the difference between herbal teas and regular teas, emphasizing that herbal teas are non-caffeinated and made from the infusion of herbs, flowers, or other plant materials.

Discuss how caffeine can impact on sleep and relaxation (Tea 50mg caffeine)

Introduce the four herbal teas: chamomile tea, peppermint tea, liquorice tea, and nettle tea, and explain that each has unique properties and health benefits.

	
Answer and discuss
	
Paper or notebooks, pens for note-taking

	
Benefits of Herbal Teas
20 mins

	
Chamomile Tea:

Discuss the calming and sleep-promoting properties of chamomile tea.

Explain how chamomile tea can help reduce anxiety and promote relaxation before bedtime.

Highlight the potential benefits of chamomile tea for digestion and soothing stomach issues.

Peppermint Tea:

Explain the digestive benefits of peppermint tea, such as relieving bloating, gas, and indigestion.

Discuss how peppermint tea can help alleviate headaches and reduce stress.

Emphasize the refreshing and cooling properties of peppermint tea, which can contribute to relaxation.

Liquorice Tea:

Explain the potential benefits of liquorice tea for soothing the throat and alleviating coughs.

Discuss how liquorice tea may help reduce inflammation and support a healthy immune system.

Highlight the natural sweetness of liquorice tea, making it a pleasant alternative to sugary drinks.

Nettle Tea:

Discuss the potential benefits of nettle tea for relieving allergies and supporting healthy skin.

Explain how nettle tea can contribute to detoxification and overall well-being.

Highlight the rich nutrient content of nettle tea, including vitamins and minerals.

	


Answer and discuss












Answer and discuss












Answer and discuss
	

	
Tea Making and Drinking Activity

25 mins
	
Divide the individuals into small groups.

Distribute the herbal tea bags, boiling water, cups or mugs, spoons, and honey to each group.

Instruct the individuals to follow the brewing instructions on the tea packaging to prepare their herbal teas.

Encourage individuals to note the aroma and appearance of the teas.

Once the teas have cooled down, individuals can sweeten them with a small amount of honey and stir well.

Instruct individuals to taste the teas, paying attention to the flavours and any immediate sensations.

Allow time for individuals to share their experiences and observations with the rest of the group.

Facilitate a discussion on the student's preferences and which teas they found most appealing or relaxing.

	






Individuals make teas



Individuals smell teas








Individuals taste teas and comment
	
Chamomile tea bags

Peppermint tea bags

Liquorice tea bags

Nettle tea bags

Boiling water

Cups or mugs

Honey

Spoons



	


Conclusion and Reflection 

10 mins

	
Summarize the main points discussed during the session, emphasizing the benefits of herbal teas for sleep and relaxation compared to caffeinated teas.

Ask individuals to reflect on their experiences with the teas and whether they noticed any immediate effects or changes in their mood or well-being.

Discuss alternative natural sweeteners like honey and their potential.

Tidy away

	
Evaluation sheets completed
	


	
Youth Worker Lead

	
Karen Shepherd




















[bookmark: _Toc138794753][image: ]Appendix 15: Session plan: Healthy Breakfast Bars.
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Title:  
Make a healthy breakfast bar while understanding the nutritional benefits of the ingredients used

	
Aim
(Overall)
	
· To teach individuals how to make a healthy breakfast bar.
· To introduce the individuals to the nutritional benefits of the ingredients used.
· To develop individuals' practical cooking skills and promote healthy eating habits.

	
Session No:

	
Objectives
(SMART)
	
· Identify the key ingredients required to make a healthy breakfast bar.
· Explain the health benefits of the ingredients used.
· Follow a step-by-step procedure to make a breakfast bar.
· Demonstrate safe and effective food preparation techniques.
· Understand the importance of a balanced breakfast and its impact on overall well-being.


	
Theme: Health and Well-being

	
Outcomes
(Achieve)
	
· Individuals will be able to identify the necessary ingredients to make a healthy breakfast bar.
· Individuals will understand the nutritional benefits of the ingredients, such as fibre, protein, healthy fats, vitamins, and antioxidants.
· Individuals will be able to follow the recipe instructions and demonstrate the ability to prepare a breakfast bar.
· Individuals will practice key skills such as measuring ingredients, mixing, and pressing ingredients into a baking dish and cooking.
· Individuals will comprehend the significance of consuming a balanced breakfast for sustained energy and overall health.


	
Date:
	
Key Skills

	
· Reading and comprehension skills to understand the recipe and ingredient information.
· Measurement skills to accurately measure the ingredients.
· Motor skills to mix and press the ingredients together.
· Critical thinking skills to understand the nutritional benefits of the ingredients and make informed choices.
· 

	
Mins

	
Worker Activity
	
Young Person Activity
	
Resources

	

Introduction

2 Mins
	
Greet the individuals and introduce the topic of creating a healthy breakfast bar.

Explain the importance of starting the day with a nutritious meal to provide energy and promote overall well-being.

Share the aims, objectives, and outcomes of the lesson.

	

	
Recipe handouts

Ingredients (see below) 

Mixing bowls

Spoons

Baking dish / lined tray

Baking paper


	
Discuss the Importance of Breakfast

3 Mins

	
Ask the individuals about their breakfast habits and why they think breakfast is important.

Explain that a healthy breakfast provides essential nutrients and helps maintain concentration and productivity throughout the day.

Emphasize that a balanced breakfast should include protein, fiber, healthy fats, and vitamins.

	
Question and answer
	

	
Introduce the recipe and ingredients 

2 mins
	
Show the recipe on handout

Recipe handouts to the individuals

Briefly explain the ingredients and their health benefits.
	
Question and answer
	
1 cup rolled oats
(fiber, complex carbohydrates)
1/2 cup nuts and seeds
(protein, healthy fats)
1/2 cup dried fruits
(fiber, vitamins)
1/4 cup honey or maple syrup
(natural sweetener)
1/4 cup of butter 
protein, healthy fats)
1/4 cup dark chocolate chips
(antioxidants)
1 teaspoon vanilla extract
(flavour)


	
Demonstrate the preparation and individuals make bars

7 mins

	
Show the individuals the process of making the breakfast bars step by step.

Mix the rolled oats, nuts, seeds, dried fruits, and dark chocolate chips in a mixing bowl.

Warm the honey or maple syrup and butter in a separate microwave-safe bowl until they can be easily mixed.

Stir in the vanilla extract and pour the mixture over the dry ingredients.

Mix thoroughly until all the ingredients are well combined.

Transfer the mixture to a baking dish or lined tray and press it firmly to create a uniform layer.

Refrigerate for at least 1 hour to allow the bars to set.

Once firm, cut into individual bars or squares.

	
Question and answer

Individuals make breakfast bars
	

	
Discuss the Health Benefits

3 min
	
Revisit the ingredients and their health benefits.

Explain how rolled oats provide fibre and complex carbohydrates for sustained energy.

Emphasize the protein and healthy fats from the nuts, seeds, and nut butter, which promote satiety and support muscle repair.

Highlight the vitamins and fiber from the dried fruits and the antioxidants found in dark chocolate chips.

Mention that natural sweeteners like honey or maple syrup are healthier than refined sugars.

	
	

	
Conclusion

1 min
	
Summarize the session's key points, emphasizing the importance of a balanced breakfast and the nutritional benefits of the ingredients.

Encourage students to try making breakfast bars at home and share their experiences.

Thank individual for their participation 

	
	

	

	Youth Worker Lead
	
Karen Shepherd







[bookmark: _Toc138794754]Appendix 16: Session plan: Mental Health Thermometer Activity.
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Title: Mental Health Awareness

	
Aim
(Overall)
	
To recognise the stressors that can impact mental health and wellbeing

	
Session No:

	
Objectives
(SMART)
	
To consider your emotions
To list the stressors in your life
To list the activities you do to combat the stressors

	
Theme: Health and Well-being

	
Outcomes
(Achieve)
	To complete the thermometer task
To have a visual tool to help you understand how to be resilient and combat stress
. 

	
Date:
	
Key Skills

	Communication
Creativity


	
Mins

	
Worker Activity
	
Young Person Activity
	
Resources

	
10 mins

	
Discuss emotions
	
Listen and ask questions
	


	
20 mins
	
Hand out thermometer task sheet and explain task. Offer suggestions, encourage and praise.

Open up discussions around ways to deal with anger, frustration, sadness and anxiety.
	
YP to fill out the sheet








	
Activity sheet
Coloured pens


	
10 mins
	
Play music so that YP can relax, offer sweets as a reward for completing the activity. 

	
Listen to music of their choice, enjoy the sweets

	
Music and Bluetooth speaker and sweets


	

	Youth Worker Lead
	
Karen Shepherd



[image: Printable Feelings Chart for Kids | Emotion Skills | Mrs. Merry]Thermometer Resource




























[bookmark: _Toc138794755]Appendix 17: Substance Use Training Certificate.
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[bookmark: _Toc138794756]Appendix 18: CET Certificate.
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[bookmark: _Toc138794757][image: image]Appendix 19: Swansea Evolve Youth Teams (2022/2023).








[bookmark: _Toc138794758]Appendix 20: Session Evaluation.

[image: ](Example completed by YP following a youth club activity)


[bookmark: _Toc138794759]Appendix 21: Evolve Registration Form.
[image: C:\Users\adminuser\Pictures\Community Profile\Townhill Registration Form.JPG]

image3.jpeg
LS A CoAeol




image4.jpeg
LS AgoAeol




image5.jpeg
LAShcorecol




image6.png
Goskatt

Uplands





image7.png
Mail Mt Use
Gors Communty Games rea

Contia | Gars Playing
Fios

Townhill

‘Sea View Communty
Primary

Pentya Pl
e paradss Pk

Pryder Pajing Feks

Tounhil Communy
Phosnix Centrs and y Pimary
Ditict Housing Offce re———
Tountl Mol Use
Games A

Tounhil Liary




image8.png
< ABER1

V202 csome mwars]
iz 50 s





image9.png
2021 Census

Stalistics | Allpeopie | Mates | Fomales | Housenols | TYPe%: One = || &
Townhil 1 1,605 815 790 688 19 468 2
Townhill 2 | 1.681 793 888 764 305 427 32
Townhil 3 | 1,663 759 904 674 197 444 33
Townhill 4 | 1425 695 730 588 74 396 18
Townhil 5 | 1.177 550 618 494 142 328 24
Townhil 6 | 1,084 586 698 570 189 366 5
‘Area total 8835 | 4207 | 4628 3778 1,203 2429 46
Swansea | 238.490 | _117.524 | 120,066 | __104.961 36.154 | 62,927 | 5880





image10.png
1| Domans: Aocoss o ommunity | Physcal
Lson | Overt [ Comane [ o T ean | Ecinmion g | Commey | e
Towt |2 8 | 2 [ 22 | o [ s |4l | 1| | 5 | s |as[rr| or | s | s | s
T 0 2 N B
N T O I
7 5 T
N 0
Tows [ [ [0 |7 sz [ [ o [ [ 6 | sor T [ois o [ s [ o [

‘Source: WIMD 2019 (published November 2019), Welsh Government. Note: LSOAs ranked 1-148 (Swansea), 1-1909 (Wales).





image11.png
Crime Category Incidents
Violent Crime 91
Public Order 27
Anti Social Behaviour 24
Vehicle Crime 17
Criminal Damage Arson 15
Drugs 13
Burglary 11
Other Theft 9
Shoplifting 5
Other Crime 4
Robbery 3
Theft From The Person 3
Bicycle Theft 2
Possession Of Weapons 2

All Crime

226




image12.png




image13.png
Session Plan




image14.png




image15.png
AURTNE + GINSYN





image16.png
How Much Caffeine

In Popular Energy Drinks e
spike (16 0z) ] 350 Ef Rockstar (160z) | 160 E
Cocaine Energy Drink (8.4 oz) :IZBO Rip It (16 oz) :160 J
Redline Energy Drink (80z) [ 250 @ NOS Energy Drink (16 0z) | N 160 L;I
Rockstar Zero Carb (16 oz) :‘ 240 @ Vital (20 oz) :l 150 E
NOS Active Sports (22 oz) :] 221 A‘f@’ Amp (16 0z) : 142 E
Xtreme Shock (120z) | 200 é Red Bull Colored Flavors (12 oz) [N 114 1l
Monster M3 (5 oz) :] 160 a Sambazon (12 oz) : 80 E
Monster (16 oz) :160 Red Bull (8.5 oz) :‘80 "!
HiBall (16 07) | 160 & Moxie (16 oz) [ 80 )
Full Throttle (16 07) S 160 M-150 (8.507) | 80 ¥
Bum (170z) | 160 u Lucozade (13 0z) |l 4(;@

Many energy drinks contain stimulants in addition to caffeine. Additional stimulants are not included in displayed
values. Caffeine content can vary (due to when the product was produced & product variations).
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Caffeine Wakes You Up Caffeine Can Cause Insomnia
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rest afterward.
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Happy St David’s Day

Dydd Gwyl Dewi Sant

1. Cutoutpetalsx 6

2. Cutoutleavesx 2

Cut out stamenx 1

4. Cutout pistil x 1

Sew the stamen and the pistil together using needle
and thread. Sew each petal to the now joined stamen
and pistil. Do the same with each leaf. Attach a safety
pin to the back of your now completed daffodil and
wear with pride for St David's Day!
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Name:

Feelings Thermometer

Write one thing or situation that mokes you
feel eoch of the emotions.

Tam furious!
Twant fo throw Furious:

or it somathing
Tammad.

P ongry. Angry
Tamrritoted

Tom onnoyed

Tom frustroted Frustraed:

Tom sad

Tom ust ok.

T om worried. Worried:

Tom onxious.

T om hoppy.
Tom calm Happy:
Tom positive.
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CERTIFICATE OF

ATTENDANCE
' This is to certify that

Karen Shepherd

has attended a full day Barod Substance Use
Awareness training course on 24.01.2022

Luey Claro Trainer)

barod
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David Howes

CYNGOR ABERTAWE - SWANSEA COUNCIL

Certificate

This is To certiy that

Karen Shepherd

Has attended the following course

Contextual Safeguarding

on
15/03/2023

(09:30- 12:00) (02:30 Hours)

This training will provide an overview of Contextual Safeguarding
considering the challenges for safeguarding adolescence, the
imitations of the current Chid Protection system and legisiation
and how contextual safeguarding can be applied in practice. The
training will provide an ntroduction to the background and
development of the contextual approach and tools that can
support working.

Director of Social Services. Tutor - Mirs. Rebecca Mary Jones
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Swansea Council
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Registration Form

Welcome to TOWNHILL YOUTH CLUB

By completing and signing this registration form you will become a member of this
youth project. That means you can take part in activities and projects that are designed
to meet your needs and interests, and introduce you to new experiences and challenges.

Swansea Council is the data controller for the personal information you provide on this form.
Your information will be used in the exercise of our official authority and will not be used for any other
purpose. We will not share your data with third parties unless we are required or permitted to do so by law.

Data protection law describes the legal basis for our processing your data as necessary for the
performance of a public task. For further information about how Swansea Council uses your personal
data, including your rights as a data subject, please see our corporate privacy notice on our website.

Name of Club / Project | Townhill Youth Club

Your Name Gender @lessoticy Male Female

Address

School:

Date of

Postcode Age Birth

Home Phone Your Mobile
number number

Email address

Parent / Carer’s Name
(Please delete as appropriate)

Parent/ Carer’s Emergency Contact Number
Phone Number (If different from parent/carer's phone number)

Please list any medical conditions, allergies,
learning difficulties and/or disabilities

Print Name .........o.oonnvmmnmmesisin BIINO ..coovinivcisimmsmmmsivavsecsisi Date ......oeinin





