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Section 1 
Studies found that play was beneficial to young children’s brain development, it was found that through play 80% of brain development was formed by the time the child was three years old and 90% was completed when the child turned five (Research Outreach, 2019).
Play according to Play England was described as a child or young person being able to initiate self-directed play, using their imagination and creativity to create their own play whilst incorporating their own ideas and interests (Charter, 2014). This idea was developed throughout the Foundation Phase, this document believed that learning through play was essential for a child’ s development. The Foundation Phase encourages the use of learning through play throughout all areas of the curriculum. 
Play is a vital way for young children to learn and build an early grasp of the world around them. According to article 31 within the united convention of the rights of the child, play is a fundamental part of a child’s development and is their basic right. It is a necessary requirement for a child’s intellectual, physical, emotional and social development (UNICEF UK, 2022).
Assessments and documents should be constantly reviewed and evaluated to ensure that the purpose of the assessment is still effective and benefiting the children.
According to the Donaldson (2015) study, the Foundation Phase is still beneficial to children and is an important document that will allow professionals to construct the new curriculum One issue identified during the Foundation Phase evaluation was that practitioners lacked an understanding of the required principles, resulting in a weakness in the teaching. Some teachers were found to be sceptical of the Foundation Phase's instructional benefits (Estyn, 2011).
The stocktake evaluates the execution of the Foundation Phase and examines how the it aids individual children’s learning. It evaluates the Foundation Phase as a whole and points out areas that benefit the child and areas that need changing or adapting. 
The Foundation Phase outlines expectations for each age group, emphasising that at a certain age a child should be able to complete and achieve particular areas of development at a certain age, such as being able to count 10 items while they are in reception. When a child is able to complete a step twice, the teacher is able to cross it off the list, to say that the child has the understanding of that area and is able to move on within their development (Early Years Wales, 2020).  This can cause the children to not fully understand the content, for example able to do complete a money worksheet but unable to go into a shop and buy an item.
The Foundation Phase aids children by giving them a positive outlook on their learning and encouraging practitioners to teach the children through play; nevertheless, in a minority of schools, children were found to be learning insufficiently through the Foundation Phase (Welsh Government, 2015).
It was discovered that the activity was not difficult enough and did not provide enough child-initiated work/play for the pupils (Siraj, 2014). Through the evaluation it was found that this was an area that needed to be looked at as the lower ability groups in settings were missing out key areas of their development and the higher ability groups were not being challenged enough to reach their fullest potential.
Children are able to gain a deeper knowledge and understanding of the information being taught to them through play, for example the roleplay corner. (Sagepub, 2013). The roleplay corner provides the children with a hands-on learning experience allowing them to act out real-life situations that they will encounter throughout their lives, for example a shop. These opportunities and surroundings encourage play, discovery, and a hands-on learning approach which are essential components within a child’s development (UNICEF, 2018).
There are a variety of theorists that have differing opinions on how learning through play should be introduced, for example whether learning through play should be structured or child led.
Montessori encourages a hands-off approach to play, believing that children learn best through uninterrupted play. Children should be able to lead their own play and explore and experience a wide variety of different activities such as music and art (The Montessori Notebook, 2012).
Vygotsky disagrees with this theory as he believed that a child needed assistance within areas of their learning in order to develop to their fullest potential.  According to Vygotsky’s scaffolding theory children will learn more effectively when they are guided by a more knowledgeable teacher, and are able to process and understand the subject matter in the correct context (Puntambekar, 2021).
Steiner Waldolf agreed with areas of both Montessori as well as Vygotsky’s theory. His method states, teachers should alternate between children led and teacher led activities. 
By allowing both children led and teacher led activities the children were able to figure out the activity for themselves and develop this understanding further with the help of an adult. 
According to Steiner He believed that learning through play should have elements of teacher intervention, where the children should watch the teacher perform a task, however he believed the child should then be allowed to play/work individually to see if they had grasped and understood the task (Edinburgh Ruldolf Steiner school 2019).
Steiner states that practitioners should create an environment that encourages the children to be independent and engage within self-directed play. The teachers should strive to establish these ideal circumstances for play and to assist the children in keeping play continuous (Howley-Rouse, 2020).  
He believed that child led activities were beneficial for children as it allowed the children to process and understand their experiences (Careforkids, 2022). This allowed the children to figure things out for themselves through trial and error, which also taught resilience and allowed the instructors to demonstrate the children that it was okay if they did not succeed the first time and to keep trying until they did.
When adopting a new curriculum, the whole child needs to be at the centre of all ideas and initiatives. In recommendation 5 of the Foundation Phase review, it is stated that practitioners must have access to training and courses in order to fully understand the new curriculum and correctly integrate it in their teaching. Learning about pedagogies inside classrooms should
be part of the training. Within the review, recommendation 6 indicates that training should include methodologies and pedagogies in more depth in order to increase the practitioners grasp and understanding of them (Siraj, 2014).
Another recommendation was that practitioners receive updated Foundation Phase training to verify that they are adhering to the curriculum and using it to benefit the children and young people in their care. Recommendation 11 within the Foundation Phase outlines this.
Practitioners will be able to apply the Foundation Phase efficiently and use it the way it was intended (Siraj, 2014).
One of the challenges mentioned during the Foundation Phase Stocktake was that practitioners needed more professional learning to guarantee that a consistent understanding is being developed (Taylor, 2015). According to Gov.wales, (2021) for practitioners to develop their professional learning they must work in collaboration with other schools to understand what they could improve within their own learning. Another key feature is that practitioners are given time to critically and frankly reflect on their own practise, as well as to be receptive to others' perspectives on how practise might be improved or evolved.
[bookmark: _GoBack]Professionals should allow  play-based learning to become a  priority within their planning and especially when establishing new curriculum, but they must also train and allow practitioners to properly grasp how to include play into their teaching and how to effectively teach the kid using this technique. This should be a priority as a variety of theorists stress the importance of play-based learning such as Piaget. 
 Piaget believed that play was an integral part of a child’s development and should be included within all areas of their learning. He believed that children learn most effectively through hands on activities as this allows them to discover themselves (Teaching, 2021).
 Piaget posed the question whether teachers wanted to raise children who could only learn what they already knew or cultivate the children to engage and develop creative and imaginative brains capable of discovery starting in school and continuing throughout their lives. (Burgemeester, 2014).
 This pertains to children's ability to employ roleplay in their learning, since this resulted in children's ability to apply what they learned in the classroom to the outside world. It was discovered that the Foundation Phase was unable to allow the children to attain their full potential since the young children lacked the capacity to apply what they had learned within the classroom when going out to stores and attempting to buy products (Playscheme, 2022).
According to MacNaughton (2005) and Grieshaber (2008), the Foundation phase has the ability to challenge practitioners' views and understanding of child development by providing them with a broader perspective on how they may help children through play-based learning. Maynard, 2009 discovered that the Foundation Phase provided no clear structure or explanation for the strategy and pedagogy that practitioners could use in teaching, and that method remains openly developmental in settings with a strong focus on the individual child, despite implicit signals that contradict this perspective, such as creating steps specific to all children without being able to give certain children the extra time to fully develop that area before moving on to the next step (Waters, 2016).
The Foundation Phase includes learning through play throughout the whole document however it was found that a majority of teachers were unsure how to use the knowledge found within the Foundation phase effectively within their teaching. The changes and adaptations outlined within the Foundation Phase evaluation need to be carefully looked at and implemented within the new curriculum.

Section 2- 
Assessments are important within child-based environments such as schools and day-nurseries, however they must aim to cater for individual children and must be thought about carefully to ensure that the child and their learning is the main focus. 
  Assessments is an essential component within childcare settings as it indicates whether or not educational objectives are being reached. Monitoring Progress, catering for the individuals needs and curriculum are all influenced by assessments (Gov.scot, 2022).
The curriculum for Excellence has enhanced assessments by creating a variety of way to assess progress to assist learning to satisfy individual needs (Curriculum for Excellence 2016).
Assessments enable practitioners to examine each unique child, ensuring that the child receives the appropriate amount of help to grow. It can also help practitioners identify a child's strengths as well as strategies to support their weaknesses. Assessments must be done correctly in order to benefit the child, for example many children struggle to perform under exam conditions and therefore gain low marks however this is not a true representation of that child’s ability. 
The framework for the 'unique child' assists children to recognise their own distinct features as well as the similarities they share with other children. Practitioners should ensure that each child's particular requirements are satisfied and that they are given equal opportunities.  
Each individual child’s requirements should be analysed and an individual plan developed to guarantee that the practitioner can help the children realise their potential (Inclusive Practice, n.d.). 
Within the ‘unique child’ it is important that all cultures and backgrounds are included and respected. Practitioners can include cultures within their teaching through exploring the children’s backgrounds within the class and learning about each culture through a variety of ways (Teacher’s Tv, 2015).
Banks believed that culture should be a part of the curriculum. He created four approaches to the multicultural curriculum. The basic stage created is the ‘contribution approach’, this is where childcare settings celebrate certain cultures and add items such as books and multi-cultural dolls within the classroom (Banks, 1999). The second approach mentioned is ‘Additive approach’ this is when it recognised that something needs to be changed within the curriculum however multi-culture is just added to the curriculum. The third approach is ‘Transformative approach’ this is where the majority of settings should aim to reach. Within the transformative approach, practitioners should aim to educate children about cultural differences through multiple methods that will enable children to develop an understanding of cultural issues from their own backgrounds as well as a variety of other cultures. The final approach is where social action can be obtained by multiple professionals in a variety of childcare settings educating one another about cultural differences and aim for all settings to be more inclusive by involving culture within their planning and assessments (Banks, 1999). Assessments need to be considered constantly thus allowing different settings to take on the Transformative approach effectively. This approach includes different cultures and backgrounds within their planning rather than providing the bare minimum as a mere add on. Assessments need to be well thought out to ensure that all children are feeling included, their needs are being considered and the overall assessment is based around the child and what will enhance their development (Study, 2022).

The main focus of the ‘Unique child’ is making sure each child is being looked at as an individual and are being respected and listened to. It is important that a child has a voice and that voice is being heard by the people around them (Early Years Matters, 2016).
 A child's sense of being heard and that their views and feelings matter should be applied and included into all assessments and frameworks in childcare facilities. According to Banks (1999), education must be transformed in order to adopt instruction and varied learning techniques so that every individual child, regardless of background, culture, age, or gender, has equal access to learning opportunities.
Assessments can differ within different settings for example a mainstream school and a specific needs school.
 Within a mainstream setting they focus on progression steps which is in line with ‘successful futures within the New curriculum for wales. 
  The New Progression steps promote positivity with statements such as ‘I can’ and ‘I have’. It enables practitioners to encourage and praise the children for what they can do instead of tasks they find challenging (Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales, n.d.).
Rather than pushing the children to reach particular standards before a certain age, teachers work with each child individually to ensure they thoroughly comprehend the idea before going on to the next step. Each progression step is intended to facilitate ‘deep learning’ allowing the children to understand the information over time (Gov.wales, 2015). 
This learning tool was first released in 2006 as part of the overall reform for the curriculum for Wales, a number of practitioners worked to update the information (Gov.wales, 2019). 

An evaluation has been done on the Foundation Phase to see how effective it is within childcare settings and how it compares to the New curriculum and their progression steps. 
The Foundation Phase sets out expectations for each age group, for example a child should be able to express what they like and dislike by the time they are in reception (Welsh Government, 2015). In the Foundation Phase there is only one way a child can achieve the step and when that child is able to display they can do it twice the teacher is able to mark it off as complete, whereas the new curriculum progression steps have a number of ways a child can achieve these steps over their life-time. The progression steps continue to assess the children’s skills that they have achieved previously in order to ensure that the children fully understand all aspects of that progression step (Gov.wales, 2020).

 Within a special need’s context, assessments alter. Routes for learning is one approach for assessing pupils. The Route map has taken the Curriculum for Wales progression steps and altered and broken them down to fit the unique learning needs of children with specific needs (Gov.wales, 2021). Being conscious of their statement, developmental stage, and ability. The Route map, like the Curriculum for Wales, focuses on what the pupils can achieve rather than what they cannot. Rather than focusing on what has to be improved, focus on building the children's confidence and encouraging them (Welsh Assembly Government, 2006).
The Routes for Learning Assessment data assists practitioners in assessing children with severe and complicated learning needs. This assessment is often used instead of following the Curriculum for Wales progression steps within specific needs settings (Gov.wales, 2021).
  The Route map is similar to the Curriculum for Wales focuses on what the children can do instead of what they cannot do. Building the children’s confidence and encouraging them rather than focusing on what needs improving. 

Dweck (1991) observed that children were being placed in groups from an early age. In order to classify pupils into lower and higher ability groups, school settings used varied labels such as blue, yellow, and red groups.

He discovered that certain children were aware that they were in a low ability group, which reduced their self-esteem and self-actualization. He felt that depending on their awareness of whatever group they were in and therefore lowered their self-esteem and self- actualization. children would acquire a fixed or growth attitude (Learning Theories, 2015).
 Children with a fixed attitude were found to dismiss any feedback they got because they perceived it as personal criticism, and they avoided any challenge for fear of failure, and to conceal any deficiencies. Children with a growth mindset, on the other hand, would embrace their errors and see them as part of the learning process, consider other people's success as inspiring, and failures as an opportunity to do better the next time (Mindtools, 2016).
The evaluation originated in New Zealand childcare settings. This method of learning stories employs observation and written notes inside a narrative story style. The educator will watch the children while they play and will document their observations using notes and images. Teachers may use the assessments to highlight what their students can achieve rather than what they cannot do. To properly assess a child's learning, the adult must be acquainted with the young person. Learning stories are narratives that are constructed through systematic observations and are designed to provide a collective perspective on a child's learning. They want to assess the child's learning path and the pattern of their learning preferences in the form of stories by analysing a few of them through a narrative (Cengiz and Altındağ, 2022). 
This curriculum could have the possibility to work well within childcare settings within Wales for the new curriculum for Wales assessment. By bringing this assessment into schools within Wales children be able to develop their curiosity and ability to use their knowledge from the classroom into the real world. 

Enabling learning is a non-funded curriculum designed for children aged three to four years old. This curriculum fosters a learning propensity in children and hence complements the New Curriculum. It is used during the time of learning preceding the progression steps when students do not completely comprehend the first step.
This programme focuses on three key areas: enabling adults, engaging experiences, and effective environments These regions guarantee that the children reach their maximum developmental potential (Buckscc.gov.uk, 2021).

According to the enabling adult’s section, adults should be sensitive to children, encouraging them to express their interests and curiosity. Adults should be able to utilise their expertise to build connections within their practise, making time to become play partners with the children in order to increase their learning (Education Québec, 2020).
The engaging experiences section emphasises the significance of children being able to explore and learn about the world around them. The experiences that the children have should present a challenge with the possibility of accomplishment 
 They should give the children a variety of options and a holistic emphasis, as well as the capacity to participate in continuous active learning (Gov.wales, 2020).

Bronfenbrenner thought that the environment is vital in a child's growth. He thought that a child's upbringing influenced his or her view on the world and overall growth. (Exploring your mind, 2019). The atmosphere should inspire amazement and wonder in the children, motivating them to explore their surroundings and develop a feeling of belonging. The materials available in the outdoors should inspire children to utilise their imaginations to build a world with limitless possibilities (Welsh Government, 2021).
This curriculum allows the practitioner to consider the holistic child, ensuring that they consider why they act toward the kid, which may alter the child's perception of themselves, while also ensuring that the children acquire a variety of experiences and that they are in a happy setting. This method needs to be adopted more within settings as it allows the children to gain a wider range of experiences that build up their knowledge of real life authentic. 

Section 3
Growing up as a child I always loved the outdoors, being able to run around freely with no limitations such as a classroom. The outdoors became a place to explore independently without direct supervision.  As an early year practitioner, I can now see the true impacts that the outdoors can have on young children and people.  
 Within the curriculum for excellence, 2006 it states that learning outdoors can have significant impacts on a child’s development for example, improving their literacy, numeracy and well-being. 
Written within the Community playthings (Nd) document, it states that Pestalozzi believed that outdoor learning offered children a positive role within their growth and development as the children were able to learn autonomously without realising they were learning. When children are able to have the space and freedom in an open and relaxed environment, outdoor learning can become fun. According to a Margaret McMillan nursery school, 2022 a child may refuse to participate in class activities as they feel the pressure to perform, which can cause anxiety and ‘acting out’. As a result of many factors such as SEN, ADHD, distractions or the child finding the work difficult. The Mc Millan approach encourages the children to explore their surroundings and if they make a mistake just try again. By taking the children outside and letting them decide their own learning, whether that be counting the spots on a ladybird or climbing up a tree that child is learning in their own individual way.
    In accordance to the Foundation Phase (2008), practitioners are given guidance on how to apply outdoor learning to their teachings within the present Welsh curriculum. Within the Foundation phases four purposes (2008) it states that children should be able to become healthy, confident individuals who are able to be respectful to the world and the people within it. It was discovered that practitioners have sufficient knowledge about the outdoors but were unable to incorporate it into their planning and practise. As a result, within the New Curriculum for Wales (2019), there should be additional training for teachers, as well as visits to other schools to see how they teach the children outside. This would also benefit childcare practitioners, as they would gain an understanding of when they should intervene and when they should let the child figure it out for themselves.
Douglas (2005) found that the outdoors allowed the children to keep a positive mindset by reducing any stress and allowed the children’s health and well-being to be increased. The outdoors allowed the children to be have the freedom to run around or have quiet time if they wanted to. Thomas and Thompson (2004) believed that children should be able to create their own spaces within the outdoor environment to learn about themselves as well as the environment around them.  This benefits the children as they are able to do what they want without the feeling of being judged. Outdoors the children’s ideas and possibilities are endless.
Article 31 within the united nations convention of the rights of the child it states that children have the right to the freedom of play (Unicef UK, 2022). Practitioners must follow and enable children to explore their surroundings. Children are inquisitive and want to investigate everything, so as long as practitioners establish some fundamental guidelines, such as we cannot put anything in our mouth in case it is sharp or dirty, children will be able to freely run around knowing that they are safe as long as they follow these basic rules (Bly, 2019).

Froebel states the importance the outdoor learning environment can bring to children within their development. He believed that the outdoors had a range of endless opportunities for the children which allowed them to explore their surroundings whilst taking risk in a safe area. (Froebel Trust, Nd) The foundation phase agrees with Froebel, as within the outdoor learning guidebook it acknowledges that the environment should not be risk-free, but that all risks have been reviewed to guarantee that no major harm can be caused (Foundation phase, 2008).
  Practitioners should be able to provide the children with open ended resources as they give them the opportunity to use their imagination and create any item they want. A stick can become a wand, a sword or a magician sick, the possibilities are endless. Children should be given plenty of opportunities in lead their own play and learning (Play. Learn. Thrive., 2020).
Ofsted created a document called ‘learning outside the classroom- how far should we go? Within this Ofsted, 2008 document it stated that children benefit from learning outdoors and that schools should evaluate the quality of learning outside the classroom to ensure that the children are gaining the most they can from the outdoors.
Forest schools allow children to gain new opportunities such as roasting marshmallows, creating items using nature such as wreaths and learning about how to make a fire (Forest School Association, 2021). This allows the child to feel responsible as the practitioners are allowing them to take part in these activities that often some parents wouldn’t let them do. 
Within the Foundation phase outdoor learning handbook, 2008   it states that forest schools provide the children with a wide range of skills and opportunities. It is all about the children being able to take measured risk within a secure environment Practitioners need to be able to let children take risk as this allows them to experience and learn. It allows children to figure out boundaries and what risk is worth taking (Merrick, 2021). Children need to be able to gain a sense of what activities could cause them harm, as practitioners we should encourage the children to take a certain level of risk however they must intervene if the risk could cause serious harm 
Practitioners must be able to allow children to explore independently and guide their own learning. To learn, children must be able to learn for themselves and play out ideas in their heads. Children will want to climb trees and roll down hills, so let them to be children and figure out who they are and what they want to be.
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