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A written assignment critically evaluating how Assessment for Learning can be utilized in a series of learning opportunities to aid progression across chosen areas of learning and experience.


Assessment for Learning (AFL) strategies are known to support pupils academic progress. As educators the importance of us knowing how to use these approaches correctly and putting them into action will enable us to provide children with rich learning environments; Which is crucial to their intellectual development as individuals. As stated by the new Welsh curriculum, practitioners “ should enable learners to appreciate where they are in their learning, where they need to go next and how they will get there” (‘Supporting learner progression assessment guidance - Hwb’, 2021). Different AFL strategies will impact the children differently, therefore when thinking of which approach to go for I must consider which strategies are most appropriate for certain tasks. It’s said that AFL promotes independence within the learners as they begin to take responsibility for their own learning and start thinking about ways in which they can improve for the future. However, that’s what the purpose of the success criteria is, to help children plan and set personal goals they wish to achieve by the end of the lesson, allowing them to track their progress. Within this evaluation, I will be critically assessing the use of AFL within different areas of learning experiences (AoLE’s). I will be discussing why I chose specific strategies for each AoLE’s and highlighting how they will benefit the pupils; taking into consideration the pupils who have additional learning needs (ALN). Evaluating my own decisions and assessing if they were an appropriate choice will help me as a practitioner develop and be more considerate with these decisions in the future, ensuring my decisions are solely in the best interests of everyone in the classroom as opposed to the majority. Black and Wiliam (2001) argue that if practitioners use AFL strategies within their teaching, students can learn twice the amount. The intended target audience for my AoLE’s are a class of 7 and 8 year olds (year 3), which include some ALN pupils. The lessons I have planned for said pupils link in with the theme of Diwali, this is a theme that links mainly to Religious Education (RE) but also is an opportunity for cross curricular subjects. It’s religious theme fits within the ‘Humanities’ section of the new curriculum, and helps children become “ethical, informed citizens” (‘Humanities: Introduction - Hwb’, 2019) which links to the four purpose driver for pupils to help them become respectful members of society as they are becoming aware of other religions and beliefs and expanding their knowledge “about their culture, community, society and the world, now and in the past” (Pedwar diben y cwricwlwm i Gymru The four purposes of the curriculum for Wales., n.d.). I have experienced schools educating pupils on this topic with different age ranges. This is a theme which is often taught at the end of October/ beginning of November. Since establishing a theme to specify my AoLE’s on, with alongside RE, there are aspects to my theme that can be explored in different subjects such as history, English and expressive arts. My three areas of AoLE’s include a sequencing activity to understand the history of Diwali, the making of Rangoli patterns to express the colourful, fun side of the celebration, and an acrostic poem to capture all the important things related to Diwali in a creative memorable way. With past experiences working with 8yrs and below, I have found they engage more with hands on tasks such as cutting and sticking, this was taken into consideration when planning my AoLE’s. 

Assessment for learning, what is it? What are the benefits?
This mechanism is seen as effective teaching strategies in the sense that as practitioners we can guide pupils more closely and specifically towards their future educational goals, how we do this is linked to the 4 key elements of assessment for learning. Starting with the sharing criteria element; having a criteria in which children can place themselves or have some sort of idea how to achieve success, gives the children the chance to assess and guide their own learning. Quite often in classrooms children are told what they should achieve by the end of the lesson, rather than the resources to be able to reach these expectations. By giving the children the resources to get to the ‘end’ will motivate them and will give you, the practitioner, more successful outcomes; thus supported by “the more explicitly and precisely they can see the goal, the more motivated they will likely be to meet that goal” (Freibrun, 2021). So what makes a good success criteria? one that’s going to motivate the children and provide scaffolding for them to reach their goals? Within the new curriculum for Wales, there are progression steps for practitioners to monitor pupils progress by assessing their capabilities against the curriculum standards. Each statement begins with the phrase ‘I can’ a positively reinforcing phrase that can provide pupils with the mentality of they are able to do what they are needed to. A good success criterion offers positivity to generate motivation for individuals to get where they need to be, Wiliam says “if you don’t know where you’re going, you’ll never get there” (‘Revisiting Dylan Wiliam’s Five Brilliant Formative Assessment Strategies.’, 2019). Sharing a success criteria has the same principal as making a cake, how are you going to bake a cake if you don’t have the ingredients or instructions on how to do it, it’s the same concept. 
The second element is the importance and use of questions and talk within the classroom. This element of AFL is one that can often be taken for granted as we face talk and discussion everyday. However, in the classroom it is a vital form of learning, encouraging children to discuss and ask questions is how they learn to express their opinions and become more individual, using their imagination and challenging their own knowledge. Questions in the classroom are encouraged by both pupils and teachers, as teachers can help prompt children’s knowledge by asking open ended questions that other children can then add onto, a method also known as the snowball effect; so that by the end of the discussion period, you’re left with a body of knowledge given by the children which helps the practitioner assess their prior knowledge and understanding of the pupils. There’s a list of reasons as to why we should ask questions and promote discussion in a classroom, all of which serve a useful purpose, but what we must consider is how we make them effective. According to (Collier, 2018) “Effective questions focus on eliciting the process, i.e. the ‘how’ and ‘why,’ in a student’s response, as opposed to answers which just detail ‘what.’ Using them in the classroom creates opportunities for students to analyse their own thinking, that of their peers, and their work”. Questioning helps students clarify their understanding of the topic and almost forces the children to engage with their work to be able to participate in class discussions, expanding knowledge. 
The third element is peer and self-assessment; these types of assessments allow pupils to become independent evaluators of theirs and others work; enabling them to become critiques and developing a new set of skills that can help them grow and better themselves in the future; increasing the learners responsibility and independence. According to Boud (1995) cited by (Spiller, 2012) self-assessment compromises two elements “making decisions about the standards of performance expected and then making judgements about the quality of the performance in relation to these standards”. With children of a younger age they may struggle with seeing the standards of performance unless shown, hence why they are often given an example to scaffold their work, showing them the level of standard that’s expected of them. They’re known as WAGOLL (what a good one looks like). So when it comes to peer-assessment, children can refer back to that WAGOLL to compare their peers work to; not only this, but they can also aim for their own work to be like the example, reducing the amount of possible negative feedback. The feedback given from peer assessment is an anchor point for pupils, a starting point for them on how to make it better next time. Not only does peer assessment actively help pupils and their peers in improving their work, it helps them think maybe how their work could be improved. For instance, they may think if they took a part of their peers work and included it in their own that would make theirs better, this is supported by “the focus of peer feedback can be on process, encouraging students to clarify, review and edit their ideas” (Spiller, 2012). This element of AFL strategy helps eliminate the authority and potential pressure between students and teacher by casualising it with peers instead, creating a more positive environment.
Finally, the fourth element is the use and quality of feedback, possibly one of the most crucial elements to AFL as it’s the one that will impact children’s work the most, assisting them in moving forward and becoming better leaners but also guiding them to become more independent in knowing where they went wrong, or where they succeeded and where to go from there. Providing students with good quality feedback means that they will receive specific instructions in areas they need to improve on so they can take that forward with them in the future, avoiding making that mistake again; feedback is an ingredient for growth and development in the pupil’s academic progress. Brookhart (2017) states that feedback can be “very powerful” when given correctly as it can address “both cognitive and motivational factors at the same time”. Children are only going to be able to improve their work by receiving clear and specific feedback that they are able to use and understand; if there’s no understanding involved, progress won’t be made and pupils will be stuck in a relentless circle of not knowing where they’re going wrong. On the other hand, positive feedback provides opportunities for personal and professional growth. As we recognise ones strengths and successes it helps the children maintain the work standards that they are achieving, boosting their confidence. The mindset in which pupils will develop from receiving positive feedback will allow them to cope better to the negative feedback; rather that seeing ‘negative’ feedback as a bad thing, they begin to think of it more as constructive and are able to cope better with it, making them stronger, ambitious learners. (Parsons, Kaczala, & Meece, 1982; Worrall, Worrall, & Meldrum, 1983) cited by (‘Teachers’ Use of Positive and Negative Feedback: Implications for Student Behavior’, 2017) supports this by illustrating how “praise impacts students’ self-regard and self-competence, or their beliefs about their ability to be successful at tasks, because students believe themselves to be more capable of success when they receive more praise”.

My first choice of AoLE’s was humanities, specifically history and developing children’s understanding of other religions beliefs and celebrations, using the four purpose driver to make them “ethically informed individuals who respect the needs and rights of others as a member of a diverse society” (Pedwar diben y cwricwlwm i Gymru The four purposes of the curriculum for Wales., n.d.). for the purpose of this lesson, I decided to plan a sequencing activity about the festival of lights, known as Diwali, that is celebrated mainly by Hindus. the activity, whereby the children are required to match images to texts and put them into chronological order, will help them understand why Diwali is celebrated and its importance within Hinduism. I chose this type of activity as it can be altered for the mixed abilities within the class; for the ALN children, they will be required to sequence the images and texts as they will already be paired together, unlike the rest of the class who will have the task of matching and sequencing. This sort of task allows for pupils to think for themselves and explore working as a pair, sharing knowledge and opinions in order to complete a task. Darrin (2015) states how working as a pair “promotes collaboration and cooperative learning” which are skills that will be very much needed in the future. However, do I believe that working as a pair would be beneficial to all involved? With most things there are negative impacts, the challenges faced by using pair work are increased noise levels and losing focus which can be a problem, however, with a task that engages the children like this, pair work would be beneficial as they are required to remember a lot of things and the order in which the events take place; this provides a clear opportunity for children to ask me for the answer if they get stuck, so by using partners they can come up with a solution together and develop their independent learning. At the beginning of any lesson, it is always important to address the learning objective and success criteria, coming under the AFL category of ‘sharing criteria’ as mentioned previously. Sharing the criteria helps the children understand the goal for the lesson, it helps them see ‘the finish line’. An important factor of the learning objective is how it needs to be what’s known as SMART (specific, measurable, attainable, realistic and timetable) this helps practitioners be specific in what they want their class to achieve with realistic ideas of how they will do so and they “help focus your efforts and increase the chances of achieving your goal” (Corporate Finance Institute, 2020). Following sharing criteria, the second element of AFL I will use is the use of questions and talk. Once I have introduced the lesson and that class have listened to the story via a video, I will open the class up for discussion, by asking the pupils what happened first and following that. Asking the children to talk me through the story is showing me that they understand and remember the sequence of events, and that they will be able to support each other throughout the task should they need it, once again promoting independent learning. Alongside checking their understanding before they complete the task, once they complete the task, I will recall the class and ask the children the order in which things take place, allowing them to make corrections to their work if needed. This can be a part of self-assessment too as they are able to see where they went wrong and correct their work too, taking responsibility for their own learning. Self-assessment is a beneficial AFL strategy more so for the pupil’s progress as according to Black (2014) pupils can “become more committed and more effective as learners… assessments become an object of discussion with their teachers and with one another, and this discussion further promotes the reflection on one's own thinking that is essential to good learning”. So, when taking into consideration what type of strategies I wish to include in the lesson, I have thought of the suitability of each one to the type of lesson. Sharing criteria is one strategy I will include in any lesson plan as it’s a key element to any lesson; the use of talk and questions is something I want to incorporate in most if not all my lessons as it’s a tool that will help me and pupils assess prior knowledge and understanding of any topic, however, choosing a marking strategy needs to be carefully thought about as in this activity, giving children a star and a wish wouldn’t be very effective as there’s’ nothing constructive to give to the children, it’s the kind of activity in which children need to see where they made an error and correct it themselves to develop that skill needed, for future pairing activities as they will involve the same skills.

The second AoLE I decided on was expressive arts; I wanted to do something fun and creative with the children and with Diwali being the festival of lights, I thought this would be a good opportunity for children to show their creativity with their understanding of the topic, creating a product that has resemblance to something bigger than craft. My aim for this lesson was for the children to create their own rangoli pattern, so that when they look at their end product they will think of Diwali and why they made it, what it represents. “Through engaging with the expressive arts, learners can gain an understanding and an appreciation of cultures and societies in Wales and in the world. Such engagement can equip learners with the skills to explore cultural differences through time and place” (‘Expressive Arts: Introduction - Hwb’, 2019). This lesson is designed for all abilities within the classroom, the children are required to design their own rangoli pattern using tissue paper, coloured rice and glitter, allowing them to use a range of different materials to understand how they can build designs with more than one resource. This will be a rotational task, each station having a different material to build their design, I decided to tackle this task in this way as it gives everyone the opportunity to explore with each material, creating variations in their work. Likewise, to the first lesson plan, starting by sharing the lessons criteria with the pupils, which will be in line with the SMART targets guide that was developed by a group of researchers in 1981, George Doran, Arthur Miller and James Cunningham. Continuing on, I will inform pupils of their task, beginning with a short video showng the significance of the rangoli pattern within Diwali, highlighting its importance. I will then present the children with an example and a nonexample, allowing the children to identify “key attributes associated with the concept” (‘Teaching by example and nonexample - MSU Denver’, 2022) which will set the standards and boundaries for the lesson. The children will be able to see what things need to be included and compare it against the nonexample to see what not to include, thus creating an anchor point for the children. To clarify if the children understand the goal for the lesson I will ask a series of questions such as “what sort of colours are we going to use...why?” to establish whether they have grasped the concept. For the final assessment in this lesson, I have decided to use peer assessment with the intention of ‘Austin’s butterfly’ concept. This concept uses peer assessment as a means of providing constructive feedback, in aid to improve pupils’ future work; this strategy helps remove the pressure of teacher feedback on the pupil, by having peers give feedback to their other peers. This type of assessment also helps the critiquing pupil make their feedback specific, making them think about the words they use to explain their opinions to others. EL Education (2023) shows the concept of Austin’s butterfly in action. Whilst this AFL strategy is beneficial to both involved, there are disadvantages, in which children can be too generous in hope they will receive the same feedback, avoiding giving the necessary critiques to help improve their peers work. Additionally, to this, there is the risk of the children being too negative towards their peers causing conflict and upset, which will affect the other children’s confidence. In order to avoid both of those risks, I will make it clear to the children by using a slip of paper with two boxes, 1 for something good and another for improvements; I will then explain what it is they need to do, for example: “I want you to tell your partner something you like about their work, think about patterns and colours. Then I want you to tell your partner something you think would make their work even better such as using more colours, including more patterns” this will reduce the risk of conflict, making the peer assessing beneficial to all involved. “Student capability in self and peer assessment is developed through teachers deliberately modelling and scaffolding the skills and processes”. (‘Self and peer assessment / Assessment for learning in practice / Assessment for learning / Home - Assessment’, 2023). Therefore, providing children with the structure (1 good, 1 bad) provides children with the basics, an opening for a more successful peer assessment feedback.
My final AoLE choice is Languages, Literacy and Communication, with focus on their literacy development and creative writing skills. I felt I could tackle these areas by panning a lesson on poetry. Creative writing can really be explored with poetry especially when there’s a specific theme involved; likewise, to the other lessons Diwali is the theme for this poem, and to make things more specific, I chose an acrostic poem. Beginning with sharing the criteria for the lesson, in this case it will be “to write a poem about Diwali using creative vocabulary”. To aid the children in their creative writing, I will open the class for brainstorm, in whereby I write out Diwali vertically down the board and ask children for words that could be used for each letter of Diwali, including theme specific words, for example: lights, festival, diva lamp, rangoli; creating a word bank for each letter. To give a range on this activity I will allow the children to choose one of the words to write a poem for, whether it being Diwali, rangoli or for the more able children, festival. Allowing the children to brainstorm out loud will help the quieter children snowball on from other children, and help pupils access their critical thinking toolbox. There are strategies in place to ensure that you can gain the most from a group brain storming discussion; to avoid chaos there should be a clear question in place, in this situation it will be “what words beginning with the letter? could we use?”. following having a clear idea, there needs to be someone to scribe all the ideas down, which would be me as it’s a whole class activity. There’s more to brainstorming than a means to an end, the process puts pupils into a creative mindset, increasing curiosity, which will open their minds to seeing other people’s perspectives, making them more critical thinkers (Bluedorn, 2014). Moving on from the brainstorming aspect, I will provide children with an example for the first letter, to show them what I expect them to do so they undertake the task more effectively. As this is more of an individual task, there will be no paired work, and to support their creative writing they will be given paper to help with spellings and can come and check with me to ensure they’re work is grammatically correct. The marking strategy I will use for this is a strategy known as ‘tickled pink and green for growth’ this is a form of self-assessment where children are required to identify something they like about their work, or something that went well; green for growth is where the children look for something in their work they think could be better and explain why or how. Sometimes when using this sort of marking children don’t think considerately about it and will be random with it, so sometimes it’s worth going through it with each child individually and writing it for them. By going through it with them you’re able to ask them the ‘why?’ questions to help them really develop meaning behind their thoughts. Providing this one-on-one time with pupils provides a rich dialogue for their learning, allowing you to have more constructive conversations with the children and makes them feel valued as an individual. If I chose to mark the work by myself using a star ad a wish, quite often it will be disregarded by the pupil as they may not understand, so by doing it this way allows for me to be thorough with my advice, as “when a teachers comment is not immediately clear, students often spend considerable time and effort trying to understand it- and frequently fail” (Harris, 1986, p.20). Something else in which Harries (1986, p.21) mentions is how when we consult with the pupils as soon as they finish their work, our advice is relevant, and they are able to recall and see where they can improve as it’s still fresh in their mind. It would be less effective of us to do so a week in the future. 

When in the process of planning each session and thinking how I can include a series of AFL strategies in each one of my lessons, so I thought about similar lessons I had witnessed/ experienced in the past and what AFL strategies I had seen in use during the lesson and at what point. With the creative arts lesson, I felt it would be wrong if I evaluated their work and told them how to improve as it could give the children the feeling they’re not good enough, hence why I chose to do peer assessment as it would be a less invasive way and constructive for both parties, as supported previously by Spiller (2012) it encourages students to clarify, look over and make changes to their work . I felt by reflecting on my own experiences in the classroom this would help me choose the appropriate AFL strategies for each lesson. However, when it came to the history lesson, I had difficulty in deciding which assessment strategy to use for the feedback at the end of a lesson. I felt that by getting the children to correct their work themselves will help them know where they went wrong, however I would need to check they made the right changes. Without AFL strategies in the classroom, finding out what the children know and understand would be difficult, the childrens academic performance will suffer and little to none progress would be made, “Teaching strategies play an important role in classroom instruction. Without the use of a strategy, teachers would be aimlessly projecting information that doesn’t connect with learners or engage them” (cchiaro, 2019). AFL strategies can be adapted dependent on the age of the class your teaching, therefore will be successful throughout the whole school. To conclude, AFL is a critical learning accessory in any school and classroom, without it children’s performance will suffer and teachers would be left in the dark. Using a range of strategies in the classroom during each lesson offers a wider informative perception of the classes abilities and limitations, allowing practitioners to make the right decisions in how to increase performance.
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offearing. previuscuicm..) « We encounterand make sense o the world though  varety of events and experences. Humanities encourages earners
tociticallyreview the ways these events and experiences are perceived, nterpreted and represented. As they form their
owninformed viewpaints and recogrise those o others, leamers an s develop self-awareness.

« Learning how vaious workdiews and fctors ca influence their own and others' perceptions and nterprtations il
encourage leamers todevelop an appreciaion of how contexts inflencethe constructons of naratives and
representations.

« An appreciaton of dentiy, hertage and can influence learars emotionally and spirtually, and help buld their
‘sense of self and of belonging. Through an understanding of themselves, leamers develop their own ideniiy
and an awareness of how they, as ndvidual, can shape the communites in which they lve. Consequently,
leamers wil come torealse tha the chaices we all make, ndiidually and coliectvly, can have major impacts
on socity

FourPurpose driver:  Ethica informed individuls who - respect the needs and rghts of others, 25 2 member of a diverse society: are
(Femenber oo about their culture, society and the world, now and in the past
‘ny main s shoud be dentied = Ambitious, capable learners who - use digital technologies creatively to communicate, find and analyse
(=d information

«_Healthy, confident individuals who - have secure values and are their spiritual and ethical beliefs
Meaningful links across the = LNF-Developing oracy through discussion, rle play, questioning and presentations, and adapting oracy sKils
S for audience and purpose whie lstening to and debating different viewpoints.
Links o ether Ao rthe Qg « Developing al styes of writig, ¢, describing, explaiing, discussing. evaluating and creative writng,
vt Ty ‘combined ith the use of disciplinary-specifc terminology and vocabulary.

+CF - Doveloping digial skl in areas such as the use o digial informaton systems (Including geographical
information systems), the use of dightal sources, software to analyse and present qualtative and quaniative
data

NP~ canshow an understanding of and use the mainideas and igificant details i iferent texts on the same topic

= LNF- can use my understanding ofdiffeent kind oftextsto consider whether a text s effctive in conveying
nformaton,deas and views.

«_iwalican nk Hstory, R, Enlish and At

Personal Targets (make eference 1o targets dentifed i Planin Guideor 0T Pofessionsl Standards and weeKly mentor mestings. You may o raw from targets nked t the
el Language ompetsnsy Eramenor]
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e Diwali can link History, RE, English and Art

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the
Welsh Language Competency Framework)

With this lesson the children will be learning the story of Rama and Sita and how the celebration of Diwali came about.

By the end of the lesson, children will be able to tell me the story of Rama and Sita and why we celebrate Diwali today. The lesson is designed for them to
become aware of other religious beliefs and celebrations... allowing them to place themselves in society.

S — Learn the story of Rama and Sita and why they celebrate Diwali

M — children should have 6 pairs of cards that match up correctly

A —the texts involved are not complex so therefore should be straightforward in matching the images to

R —realistic as the lesson will be taught during the celebration of Diwali and helping children learn about other religions

T - once the children have matched up their images & texts and made any corrections.. The lesson is complete.

To successfully match images from the story to different texts from within the story. :]
Progress step 1 - | can order some of the pictures and texts 2
Progress step 2 - | can match some pictures and texts with help

Progress step 3 - | can match all the pictures and texts independently

This will be a class task- differentiated for the ALN group with an easier worksheet. | will read through the texts/story that the children have on their sheets
in front of them to remember the story sequence. Then | will allow the children time to match the images to the text. Once they have completed that | will
go through it as a class activity, step by step... allowing them to make their own corrections to their work so they can see where they went wrong. Should
there be misconceptions along the way | will stop the lesson, remind the class of what happens next to help trigger their memory of the story.

Page 2 of 7 113 of 1,728 words  English (U.K)  Text Predictions: On  Editor Suggestions: Showing - 43— + 80% [1Fit Give Feedback to Microsoft





image7.png
File Edit View Bookmarks  Profiles Tab  Window

@ Chrome History Help

x @@ B @ |« ¥ El| Blen(¥|ee|edo|c|le Ul @|le|c|@| + v

Tell me
Cc @ uowtsd-my.sharepoint.com/:w:/r/personal/2210942_student_uwtsd_ac_uk/_layouts/15/Doc.aspx?sourcedoc... M Y & O @

'

M Gmail @ YouTube @ Maps

son Plan - Saved v £ Search (Option + Q)

File Home Insert Layout References Review View Help Table RCM VZ Editing v |2 Share v [J Comments | | A+ Catch up | msweraee

OvEry$| B I U - o

£ Share  [J Comments

.

Styles | Dictate | Editor

Word  Diwali History Le

>
88% £
prer—
P T —— [— [ o — E
nskdonn | e, keyavstons revilof preomig | Wt he s be s and what ko il e i incuding understand an can do:
it | (Whot pevous koo e o be revscsin oe? affrentation}: v st s adper
ot | oot moseog o cpratos. | conster CHUNNG o0 frmaton con i) | g Sferentiaion: | ke aveors el o
o, | hecking understonin, s s of oo oug ot out s | il st v
veras | ot Croeof pedoepcaimodlofhe 2 e oo | et oot s
e sedoncalpinpes lock ok 201 ke ek
o ot ercess. | Toesof et
et eimsees i o s
e Reon o ond i o
cnang
et emeertonin
Content input ~here [ willinform the | Ghildren wil be paying attention fo the | Each child wil have | Once the story has
16 mins | chidren of today's esson.  willaso | story and listening out for key vocabulary | their own st of boen told | willopen the
getthe childrento cut out their bits | or information that might ik the images | images and text | class up for discussion.
of paper with the pages and texts on | with the toxt. boxes to sickinto | 1wl ask the children
in preparation for matching them up their books what comes frt, next,
correcty. Once tis task has been They will use scissors | and last {0 assess
completed, | willegin by lning up and glue throughout | whether they were
my texts onthe board and reading this activty paying attention to the
them out inorder. Story. - assessing their
Class majority will | prior knowiedge
Once I have read the story ou, | will receive a sheet
setthe children off on their task of containing images 0
matching the images with thei texts separate from the
texts — thei activity B
matching pictures
and texts 0
ALN group will have
a diferent worksheet
that involves just
sequencing the
ovents, their texts
and images will
already be matched,
they just have tc
sequence the events
This time s allocated for the chidren | Ghidren wil be trying to match up the Once the children have
35mins | to match their pictures with their | images with the correct text whilst completed this task |
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This time is allocated for the children | Children will be trying to match up the Once the children have
35mins | to match their pictures with their images with the correct text whilst completed this task |
texts. The children will be working maintaining chronological order. will obtain the whole
individually o in pairs for this part. class attention and ask
the children to show me
This time will also be there for me to (by holding it up) what
address any misconceptions within picture they put with
the lesson. text box 1... | would do

this with each picture.
With each one they
showed | would put up
the picture | put with the
text box, allowing the
children to evaluate
their work and correct =
their work if needs be. E

A~

Plenary - Once the children have | This is where the children will be making Although | have allowed -
20mins | completed this part of the lesson, | | corrections to their work and then gluing children to correct their ] e
will recall the class and tell them the story with their images into their book; work. When | mark their ——
which picture goes with each text. | colouring once finished. | will be able to N
I will explain to the children how | tell if children have
want them to lay out their work so understood instructions ]
that when they come back to their throughout the lesson
work in the future it will be easy due to the presentation
for them to read as well as of their work.
myself ]
Any remaining time left after that; AFL strategy- self
the children are welcome to colour assessment, when 3
in the pictures according to the reconfiguring their
story of Rama and Sita sequence they are
correcting their own
work

Section Break
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ptny
Content input- This stage of the lesson the children are For the ALN children, | AFL strategies — pcan be adaptEd
10-15 Asking children questions to help find | brainstorming out loud, sharing what they | they will be working | sharing criteria and
mins out prior knowledge and refresh know with the class and giving their more closely with going through it with the uccessful throughout the
children's memories about they key | suggestions using words from their vocab | either myself or a class so they know how
aspects and meaning of Diwali. banks. teaching assistant. | to be the best they can
They can participate | The use of questions
Acrostic poem using creative writing; in this activity but and talk in the
‘to assist this, a word bank needs to instead of individually | classroom to allow for
be created as prompts for the completing the task, | children to think
children. they canworkasa | creatively, snowball  share | Comments
group. from one another and a0 8|2
I will be asking the children to think share what they know j
of words beginning with a specific For the MAT children, | with everyone else.
letter relating to the poem title to 1 will give them the 3
example ‘D’ for Diwali. Whilst the option of choosing a
children are giving me their more difficult word for :l
suggestions | will be making a note of their acrostic poem
‘the words that the children can use. such as ‘festival' to
push themselves. | zo—
Task completion- Children will be completing their poems, As the criteria will be B e
Children at this stage will begin thinking creatively displayed on the board
35mins | writing their poems, using a sheet of throughout the whole
paper to help with their spellings, lesson, children can
they can write their attempts and refer back to the
check with me to see if it is correct. success criteria to
This will help with their creative assess where they are
writing. in their learning, and
what they need to do to
get further.
Plenary - Children will be listening to others, taking ‘Additionally to the
10-15 1 will give the children the option to | ideas from their work to include in the children sharing their
mins read their poem aloud to the class | future; they can also share their own work. work t the class, | will
as a way of showing others what be going through their
they're capable of. work one-to-one with

each child to assess
their work and get them
to self assess whilst |
ask them questions
such as "what do you
think went well? Why?"
and s there anything
Yyou wish you could :l
change or do better?

What and how?"
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By the end of thelesson chidren will have complted their own angol patten inth form o ssue pae

coloured rc,sequins and htter

Planning for misconceptions:

“This essons about creatty and llowing the chidren o xpress theecreatiy by making thei own rangol pattern. However, o prevent the
hidren from using dak and gloomy calours (which s ot i ine with the festival of ght) il provide thechiren with colours that re used in
rangoll ptterns.For these children who have ificlty with belng creativ, il dislay i the screen  varity of rangoll pttern or inspiraton
for
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