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Introduction
Further and higher education is often where students mature and take responsibility for their learning (Busher et al. 2015). In addition, many adults return to higher education to improve their career prospects and to study a subject that interests them (ibid.). In the post-16 classroom, settings encounter a dynamic group of students of different ages and with different life experience, bringing with them different personalities and goals (Race, 2014). While some students present with minor behavioural challenges such as mobile phone use and constant chatting, others can present more serious challenges such as racist and homophobic views and questioning the authority of the teacher (Robinson, 2019). Adult education is no exception to challenging behaviour and it is the teacher's responsibility to create a safe learning environment where students can interact with respect and consideration for others (ibid.).
Advance (2023) recognise the responsibility on higher education settings to provide an inclusive learning experience that values and respects all students whilst providing a high-quality teaching experience (ibid).  The new Professional Standards Framework (2023) has a clear set of values that state teachers must respect diverse, individual learners and provide support and guidance to their learners. The responsibility is for the teacher to challenge any misconduct in the classroom and intervene with an appropriate strategy to disperse any upset or distraction (Passmore, 2020). Strategies for minor behavioural problems, such as friendly chatter during a topic discussion, can be resolved by the teacher urging them to listen while others are trying to speak. For students who look distracted or have a vague look in their eyes, simply calling out the student's name can get them to refocus. Strategies for more serious behavioural problems may include reminding the learner of the Equality Act (2010), which protects vulnerable groups, and the code of conduct for attitudes that the student signed when enrolling (ibid). For example, the University of Wales Trinity St David (UWTSD, 2021) offers a student code of conduct that clearly refers to the Equality Act (2010) and states that protected characteristics must be respected. Students are expected to value the equality and diversity of their fellow students and staff. In addition, the Code of Conduct emphasises the importance of treating everyone with dignity, and, whilst the university allows for disagreements and debate, students must use the appropriate language.  The Code makes it clear that misconduct is not confined to the classroom and reminds students that harassment or bullying in any form is considered a breach of conduct. Students who feel they have been unfairly treated by a student or students should contact their teacher or student support services for assistance and investigation of the incident are per the Student Disciplinary Policy (Non-academic Misconduct, UWTSD,2, 2023). 
Gov.Wales (2017) recognises that some adults are discouraged at the prospect of returning to education and suggests that institutions support these learners by providing a gentle and gradual learning process. Race (2014) states in support of (Gov.Wales, 2017) that many adults have had negative experiences of school and learning and that their resistance to returning to the classroom can manifest itself in negative verbal and non-verbal communication. According to the Parent-Adult-Child Transactional Model (PAC), returning adult students may be in the mode of the rebellious child, in which they display a resistant and negative ego (Berne, 2021). Understanding the ego states that people go through can help teachers understand their students' behaviour and thus manage and avoid conflict (Race, 2014). Bernes PAC transactive model includes three main ego states: parents, adults, and children. Bernes assumes that every person can shift between the egos, irrespective of age.  When teachers have this awareness, they can control students' attitudes by putting themselves in other ego states, which should then calm passions or boost confidence (Barrow and Newton, 2016). However, the adult ego state is most effective for positive communication as well as assertive attitudes with clear expectations and consistent ground rules set from the beginning (ibid).
Noonan (2017) explains that the assertive personality style is one of four basic communication styles that determines how we act, speak, and react. The other three common communication styles are passive, passive-aggressive, and aggressive. Passive communicators usually fail to express their feelings, which can make them feel that no one is taking their feelings into account. Although passive people usually avoid conflict and are easier to get along with, they are often seen as safer conversationalists (ibid). Aggressive people are usually seen and heard because their communication style is verbally loud and sometimes physically attacking others.  Aggressive people, however, often end up in leadership positions because they demand respect. Knowles et al (2020) suggest, however, that this is due to fear rather than respect. Passive-aggressive people appear to be passive, but resentment, anger and aggression build up underneath. Passive-aggressive communicators can sabotage other people and spread rumours, but at the same time appear friendly. Assertive communicators are not overbearing but can openly and confidently express their feelings while showing consideration for others. Assertive people respect the rights of others and see both sides of the situation, they communicate and expect honesty (Noonan, 2017).  

According to a study by Busher et al. (2015), learner engagement and motivation can be fostered and inspired by the teacher. The study found that mutual respect, continuous academic and empathetic support were most valued by further and higher education students. Many of the students surveyed felt that they were listened to and respected, for example, when faced with family and personal problems, they felt safe to confide in their teacher.  However, in Bells’ 2021 study, the results revealed that higher education teachers also needed support in the form of job security and to be surrounded by adequate staff to have the time and peace of mind to develop these empathetic and engaging relationships.  Although, in 2022, strikes amongst university teachers took place, citing poor pay and working conditions at the heart of the dispute (UCU, 2021).  It can be argued that Bell (2021) and UCU (2021) have highlighted a very important part of teaching that has been made difficult for staff to maintain, leading us to question if students are receiving the academic and empathetic support Busher et all (2015) state they value the most. 
Van Niewerburgh (2019) explains that coaching is a valuable method to help students reach their full potential. A coaching method called GROW is very popular in education. It involves students telling either their teacher or another professional staff member the areas in which they want to improve. GROW, the acronym, stands for Goal, Reality, Options and Will. The model is designed to identify students' problems and show them where they want to go in the future and how they can make changes using the resources and support available to them. However, Cox et al (2018) warns that coaching is not about offering advice or solutions to the student, but about asking questions that allow the student to develop the ideas themselves and become personally committed to their own action plan (ibid). 
To summarise, the teacher who promotes learning and support in a safe classroom, along with institutional and national codes of conduct, can bring students of all personalities, diversities, and egos together for academic and personal success.

















For the observations I am going to use Driscols ‘What’ Model
Observation 1 
What?
RP welcomed the students and congratulated them on their latest assessment.
Students were given the opportunity to book a tutorial to discuss their feedback and all agreed.  RP introduced the new module by explaining the aims, objectives, and assessment criteria.  Giving clear explanation of the link to education.  A student questioned the integrity of the topic, explaining that it did not seem relative to education and wondered why it was required of the class to do a topic like this.  RP explained that this topic will help with job prospects and interview skills. RP calmly emphasized with the frustration of the student and offered a meeting after the lesson; RP also reminded the student that feedback was advised at the end of the topic via Moodle.  RP explained the topic in more detail and the areas of benefit of students before progressing onto the lesson.   At the end of the lesson RP had a chat with the student and explained the indicative content of the topic. The student said they understood the reasoning of assignment.
So what?
Adults will not want to feel their time is being wasted and need to feel a sense of ownership over their learning and that empathy is important for students to feel listened to and respected (Cleaver, et al. 2018).  For an explanation to be given on topic values that are relatable to the student and their ambitions, explaining indicative content really helps reluctant students understand reasoning behind the topic (ibid).
Not to take student views personally, negative feedback on topic content can be addressed with clear explanations and signposting to feedback resources. Lowe and Yassein state teachers need to adapt to negative feedback, no matter how unwelcome it may be, and communicate with the student professionally and effectively (2020).  
Starting a lesson on a positive note is encouraging and sets the lesson a good precedent, it is a good opportunity to acknowledge receipt of the learning so far or congratulate on assessments that have been produced (Ashwin, 2020).  Ensuring learning starts after all grievances have been aired and students are settled is good practice and give the teacher a chance to show empathy with the challenges of learning (ibid) 
What now? 
Action plan in appendices. 
Observation 2 
What?
RJ starts the class by welcoming the class, asking if they all had lunch and are ready to begin.  Students are a listening and watching RJ before taking in turns to ask questions about the assessment, RJ able to answer, elaborate and confirm. Students are discussing their experiences with this topic. Students are given a task allocated to each pair and are given 20mins.  RJ is walking around and checking on each group, the students are asking RJ questions and there is good communication between each other and the teacher. The students are relating the topic to real life experiences and are finding the topic interesting. RJ heightens voice and asks the first group for their findings and continues to do this for all groups.  When each group are giving their answers, RJ gives further information on these facts, the students looked shocked at the information they are learning. RJ gives a digital task; all students participate and offer examples showing they understand the topic. The students are working well and having discussions with each other, there are disagreements with some topic areas amongst the students and RJ give pros and cons for each opinion. The students have humour and go back to the topic with a better understanding and now show empathy with the new knowledge they have been given.
The lesson comes to an end and RJ thanked the students for their engagement and everyone said their goodbyes.
So What? 
It is good practice to start with teacher making sure that all students had eaten and were ready for the afternoon session, this can be related to Maslow hierarchy of needs (Stoyanov, 2017) where a person needs to have basic needs met before they can move onto next level of development. In this case, where students have not eaten and are hungry or thirsty, they are unlikely to learn as they will be distracted by hunger and thirst. This was a positive start and students would have felt valued (ibid). 
Teacher discussing the topic and how it relates to the assignment is ensuring that support is provided as there is the option to ask questions and enquire about any concerns students may have about the assessment. RP introduced the topic and the student’s asked questions.  The teacher was able to manage each student giving their views and opinions in an organised manner. Bates (2019) suggests that students waiting to speak patiently and listening attentively to other students are respectful of the teacher and others in the class. 
During a paired task the teacher walked around the classroom, the students often asked a question or made a comment, and the teacher was interested in watching them work and interact with them. Race (2014) says interaction with students while they are completing a task keeps students from going off topic.
Good participation from the students with the use of teacher giving positive reinforcement by thanking students for being engaged and offering positive feedback during discussion. Dunn, D (2019) suggests that when students feel safe to express feelings but also accept that they can be wrong and take on board constructive feedback, there is evidence of mutual respect. Bates (2019) and Advance (2023), tell us that effective teachers listen and value students’ experiences, giving the opportunity for discussion and appropriate debate.  Richmond, A. S., Berglund, M. B., Epelbaum, V. B., & Klein, E. M. (2015) found the use of humour diffuses a difficult conversation about a sensitive topic and this was facilitated well by the teacher with a positive reaction from the class. However, Bolkan, et all (2018) caution that humour in the classroom must be used positively and not used negatively as a target towards specific people or characteristics. 
What now? 
Action plan in appendices.


Reflection of my own lesson. 
What?
I delivered a lesson on Project Management to year two students who are planning their own professional development.  It was a Monday morning lesson and I asked the students if they had a nice weekend and we had a short discussion on what each of them had been doing.  I then asked if they had any questions about the module so far and then reminded them that this is the last lesson before their assignment is due. 
I started the lesson with aims and objectives and asked the students to explain the meaning of ‘critically analyse’ so I could be sure that I was giving them an achievable aim.  Then the students were directed to a digital task so I can assess their current knowledge. This task then continued onto a class discussion as I went through all the answers.  
I continued with the PowerPoint with a chalk and talk where I introduced project management tools.  I gave the students 45 minutes on the task of researching a tool each, this was completed in time and all students fed back with pros and cons. All students discussed what was best suited management tool. 
After break the students were introduced to Gantt Charts and we looked at some examples before designing their own.  They were given paper and they were able to choose their own personal project to plan. The Students completed this task and fed back to the class. 
At the end of the lesson we had a recap of the assessment criteria and I was able to answer and confirm their queries.  I reminded the students that I can be contacted via my work email and teams, and I wished them good luck, telling them that I have every faith in them after all their engagement over the last three weeks. 
So what?
The students settled into class with a friendly discussion about their weekend and checking if they had any questions about the module, just as RP and RJ had done.
The students showed good critical analysis skills by feeding back with pros and cons, then concluding, as task that was similar to that of RJ’s lesson. 
We had a recap of the assignment that gave the option to ease any concerns and answer any questions as both RP and RJ had done. 
I was able to answer questions and offer information because I had researched the topic and planned the PowerPoint that suited my own teaching style and formative assessment preference. Based on the observation of RP and RJ, they were both knowledgeable. RJ used a digital tool also, and this was well received by the students in both our lessons. 
What now?
Action plan in appendices.
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	Teacher

	RJ 

	Date
	8/2/23

	Group
	3rd degree students 

	Topic/Context
	Childhood studies, developmental influences.

	Notes on the lesson:

	[bookmark: _Hlk127362926]
An afternoon lesson, students are in the classroom with PowerPoint displayed. Students chatting.  
RJ starts the class by welcoming the class, asking if they all had lunch and are ready to begin.  RJ explains the topic and the assessment criteria.  Students are quiet.  They begin to ask RJ questions about the assessment, RJ able to answer, elaborate confirm. RJ is walking around the classroom while teaching ‘chalk and talk’.  Students are discussing their experiences with this topic, all students are listening to each other and RJ is confirming the situations do happen. RJ shows the students a video.  All students are watching.  2 students come in late and are asked why they are late, they explain they had an issue with the vending machine. RJ continues the lesson, linking the video to the assignment criteria explaining the rationale and data. Students are given a task and to work in pairs,  RJ allocates the content to each pair and are given 20mins.  RJ is walking around and checking on each group, the students are asking RJ questions and there is good communication between each other and the teacher. The class are actively working and are on task, RJ asks if anyone is nearly finished or if they need some extra time.  The students are relating the topic to real life experiences and are finding the topic interesting.  RJ hightens her voice and asks the first group for their findings and writes them on the board, RJ continues to do this for all groups.  When each group are giving their answers RJ gives further information on these facts.  2 students are talking while another student is giving an answer and RJ asks the student to hang on, puts her hands up and says ‘I cant hear “student”, the students then stop and listen. 
After another few slides with detailed information on data and statistics, RJ gives a digital task on ‘Paglet’ and provides a QR code for the students. RJ gives students time to log and asks if everyone is ready, RJ then explains the task. All students participate and offer examples showing they understand the topic. 
RJ then gives case studies to each group, printed on paper. 
The students are working well and having discussions with each other, there are disagreements with some topic areas amongst the students and RJ give pros and cons for each opinion. The students have humour and go back to the topic with a better understanding and now show empathy.
The facts from the discussion is recorded on the board by RJ. 
The powerpoint is continued with RJ presenting with chalk and talk. Students are watching and listening. RJ is offering feedback on the facts presented from the students findings. RJ is again relating the information to how it can be addressed in the assignment – example biological and social factors. The lesson comes to an end and RJ thanked the students for their engagement and everyone said their goodbyes.









	What I have learned:

	
Allow students to offer their experiences on the topic.

Giving case studies can create deeper understanding of a complex issue. 

Walking around the classroom creates a more relaxed learning environment and the opportunity for quieter students to ask question with the teacher 1-1. 

During independent task and it is getting loud, asking a student to wait while teacher asks other students to talk quieter as they can’t hear other student. Gives students the awareness that they are disruptive without having to be confrontational. 

Slightly changing the tone and volume of voice gains students’ attention without having to shout. 






	Targets to improve my own practice (mapped to professional standards):

	
Value student’s experiences and beliefs by allowing them to share with class. 

Be knowledgeable in subject I am teaching to offer information. 

To buy a clicker so I can walk around the classroom and interact with my students. 























Teacher Observation Form  
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	Teacher 
 
	RP 

	Date 
	30/1/23 
 

	Group 
	Year 2 degree 
 

	Topic/Context 
	Education – employability skills  
 

	Notes on the lesson: 

	 
RP welcomed the students and congratulated them on their latest assessment marks.  
Students were asked if they wanted a tutorial to discuss the last assignment and then given 10mins to complete the feedback form on Moodle.  
RP introduced the new module by explaining the aims, objectives, and assessment criteria.  
 A student questioned the integrity of the topic, explaining that it was not relative to education and wondered why it was required of the class to do a topic like this. The student explained that everyone in the class had done this learning in comprehensive school and didn’t understand why they needed to repeat it.  Student also stated that anyone who can’t do this work shouldn’t have accepted into university as it is easy.  RP explained that this topic will help with job prospects and interview skills. RP also said he understands the frustration of the student and offered a meeting, also reminded the student that they can send feedback at the end of the module where they can air their frustrations.  
RP explained the topic in more detail and the areas of benefit of students.  After a discussion with all the students, RP agreed on an earlier coffee break before the lesson progressed.  
When students returned the lesson continued and all the students engaged in the tasks.  
At the end of the lesson RP had a chat with the student and empathised with their frustration and reminded of the feedback opportunity at the end of the module.  
 
 
 
 
 

	What I have learned: 

	 
 
That empathy is important for students to feel listened to and respected.  
For an explanation to be given on topic values that are relatable to the student and their ambitions.  
For breaks to be given, even when they are not planned, to disperse some tension in the class.  
Not to take student views personally, negative feedback on topic content can be addressed with clear explanations and signposting to feedback resources.  
To always start on a positive note, especially the first lesson back after an assessment, this is good opportunity to acknowledge receipt of the learning or the marks that have been produced.  
To ensure learning starts after all grievances have been aired and students are settled, get these issues dealt with as best as teacher can.  
 
 
 
 
 
 
 

	Targets to improve my own practice (mapped to professional standards): 

	 
Ensure that taught content is relatable to the course if I am designing a lesson.  
 
Check with managers if I don’t understand where the topic fits into the subject so I have answers to any queries if I am delivering an already prepared lesson.  
  
Ensure I am aware of all feedback resources available to students. 
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Lesson Plan

	Topic: Project management 
	Class: Year 2 degree students - Education


	Date: 16/2/23

	Length of lesson: 3 hours
	Number of students: 5

	Resources required:
UBS stick, PowerPoint, Clicker, cue cards, paper and computer



	Aim of Lesson

· Critically evaluate key project management methods​
 


	Learning Outcomes – The Learners Should Be Able To:

· Discuss how the project management methods relate their ‘developing your personal brand’ project.


	Previous student knowledge required for the session:	

Critical evaluating skills. 



	Anticipated difficulties (if applicable):

Poor IT connection.


	Professional Standards (where are these being met within the session)

 V1 respect individual learners and diverse groups of learners
K4 appropriate use of digital and/or other technologies, and resources for learning
A1 design and plan learning activities and/or programmes
A4 support and guide learners









Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction















Development 



















Plenary/conclusion




	Recap and aims/objectives. 




Meaning of project management 


Characteristics of projects 



Group task




Coffee




Group task cont if needed



Introduce Gantt charts


Task 




Aims and objectives, questions and explain tutorial this afternoon. 
	PowerPoint, ask students for feedback.




Digital tool – word cloud



Explain the 6 main concepts, title on PowerPoint, I will elaborate using my cue cards/memory


Researching of 4 key project management models, students to research and critically evaluate each one for the best suited model for them.


Coffee



Group task cont if needed



Watch videos on youtube



Students to develop their own Gant chart.


Go over the aims and objectives, ask students if they feel confident to address these in their assignments. If they would like they can stay for tutorial this afternoon.  
	10





15




15



45






15



15




10



40


5





	Assessment Strategies: when and how are they included within the lesson?


Digital tool, verbal questions and answer, Model research and discussion, own Gantt Chart and discussion.




	Informal reflection (to be completed after the session)



The lesson went smoothly, and all the students engaged by listening and actively participating in discussion and independent research that was fed back to the group. 

I was pleased with my own research of the topic prior to this lesson and felt confident in delivering the content and prepared for questions. 

The digital tool worked well for assessing student current knowledge and understanding and gave a platform for discussion.  The digital tool is also a very quick formative assessment that the students access with ease, and I feel comfortable using technology. 

The students were able to identify project management tools that was best suited to their task, evidencing a good understanding of the content delivered. 

I felt comfortable and confident, I believe that this was due to my own research and good planning where I was able to design my own PowerPoint and activities. 


























	Specific
	Receive all feedback from students without taking any negativity personally.
	Be more assertive when I communicate with students
	Encourage discussions and debate that are appropriate to the topic and respectful to others.

	Measurable
	Measured by reflection and by any adaptation I make on account of the feedback.
	Measured by reflection.
	Measure of discussion and debate can be achieved by reflection.

	Attainable 
	 Feedback is available verbally during or after lessons and digitally after the module has ended.  There will be plenty of opportunity to have feedback on my teaching and content.
	I will attain this by researching the communication styles online and in books. I will experiment with myself, my family and on my course before I experiment on my students. 
	All lessons can include a discussion, I can incorporate these in my lesson plan.

	Relevant
	Relevant to keep content and teaching engaging and appropriate to all students. 
	Relevant to ensure effective and positive engagement of students and to ensure order is kept in the classroom.
	Very relevant to the engagement of students.

	Time-orientated
	Very much achievable and can be practiced in my own time and during lesson planning. 
	It is very much achievable as I will plan it as part of my lesson. 
	Yes, it can be achieved now and perfected as I continue my course and career.
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