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Improving literacy as a priority within school – A report.


Introduction to the topic

	This report will assess how the History department of school X is dealing with tackling the local and national issue of improving literacy. The report will assess the departmental strategies and whole school strategies that are in place to address the issue, whilst also looking at literature around the issue of literacy and strategic planning, as this also plays a vital role in school and departmental success in achieving literacy goals. Teachers are now aware that literacy holds great importance to the development of pupils in secondary schools from children to young adults (Goodwyn, 2002). Chief inspector as Estyn, Ann Keane, demands that literacy be a priority in all schools in Wales in order to achieve high standards and develop skills. (Estyn, 2015).  The importance of literacy is education is unprecedented and needs to be a priority across every school and subject. In the Welsh Government LNF support document (2013) literacy is put into perspective and its importance is made clear, as it quotes, “Literacy is the use of language skills in daily activities at school, at home, at work and in the community…which enable us to make sense of the world around us.” (Welsh Government, 2013). The report will use the History Departmental Improvement Plan (Appendix 1) and the School Improvement Plan (Appendix 2) to examine the link between department and school in tackling the issue, the strategies used and the progress the department is making as a result.


An overview of the Departmental Improvement Plan (DIP)

	Within the History department, a detailed Departmental Improvement Plan (often referred to as DIP) sets out the main priorities the department believes it needs to improve and sets out a number of strategies in these areas. The improvement plan is broken down into 5 key areas of ‘Strategic intent’ (Appendix 1), these are given the headings:

· ‘Standards’;
· ‘Well-being/Attitudes to learning’;
· ‘Teaching/Learning experiences’;
· ‘Care, support and guidance’;
· ‘Leadership and guidance’.

These 5 different sections within the improvement plan reflect different aspects of school life and teaching and learning within the department. The Departmental Improvement Plan follows the same outline and format as the School Improvement Plan (often referred to as SIP), which will be discussed in more detail later in this report. Each heading in the improvement plan has multiple priorities, which will now be discussed to give an overview of the departmental plan and its current priorities. 
	The ‘Standards’ section addresses classroom performance and what can be done to improve grades and learner performance. The main priority identified here is to improve standards across KS3-5 in regards to overall grades and specifically improving the grades of boys (Appendix 1). Within this section, ‘Priority 1d’ identifies the need to, ‘Raise standards in literacy and numeracy’ (Appendix 1), which is relevant to this as it oversees the improvement on literacy. This priority and the strategies suggested to improve literacy will be discussed in greater detail later in this report.
	The ‘Well-being/Attitudes to Learning’ heading priorities developing behavior and attendance, while the ‘Teaching and Learning Experiences’ section targets the further development of teaching and learning, with a particular focus on learner engagement and lesson pace (Appendix 1). There is also a mention of improving literacy in ‘Priority 3c’ of the ‘Teaching/Learning Experiences’ section, which links in with strategies highlighted in the ‘Standards’ section under ‘Priority 1d’ to improve standards in literacy (Appendix 1).
	Under the heading ‘Care, Support and Guidance’, the focus aims at the development and refining of the pastoral system in the department, with the ‘Leadership and Management’ heading prioritizing the further development of quality assurance processes (Appendix 1). 
	Improving literacy is clearly a priority within the department, with steps being actively taken to improve the standards of literacy on a daily basis. There are a number of strategies outlined in the DIP, which will be briefly outlined here and then mentioned in greater detail with examples later in the report. To improve the use of literacy within the department, the DIP (Appendix 1) suggests strategies such as:
· Reviewing and revising Think On/Write On extended writing tasks to ensure literacy skills are properly covered;
· Greater detail in marking of extended writing task, with a particular emphasis on SPaG (Spelling, Punctuation and Grammar);
· Creating a common success criteria that aids extended writing tasks and all key stages, specifically addressing SPaG and writing skills;
· Increasing the amount of literacy starter tasks in order to frequently address literacy skills at the start of every lesson. 
These strategies are departmental and some are linked with whole school strategies, although there are also strategies/initiatives practiced that are not mentioned in the DIP (Appendix 1) but are mentioned in the SIP (Appendix 2). These will be broken down individually later in the report and explained. 

How the DIP relates to the whole School Improvement Plan (SIP)
	The School Improvement Plan (SIP) (Appendix 2) is based on the same layout as the History departments DIP (Appendix 1). There are clear and direct links between the DIP and SIP, providing evidence of a clear relation between priorities set and the willingness of the department to achieve priorities that have been set on a whole school basis. The History department is acting upon directives and strategies that are mentioned in the SIP, showing a good level of cohesion between department and whole school priorities. 
	The SIP begins by outlining the ‘National and Local Priorities’ that inform the improvement plan, which include improving literacy skills and continuing to use and assess the LNF (Literacy and Numeracy Framework), followed by where these aspects have been addressed in the improvement plan (Appendix 2). The improvement plan also gives a short review of the recent June 2017 Estyn report, where literacy is addressed in ‘Recommendation 1 - Raise standards, particularly in key stage 4 and improve pupils’ literacy and numeracy skills’ (Appendix 2).

	Improving literacy standards is a priority within the SIP that is mentioned twice across the improvement plan (Appendix 2), which then filters down into the History DIP (Appendix 1). There are a number of strategies suggested in the SIP that the History department has adapted and actively employs during lessons and where relevant. Some of which are not specifically mentioned in the departments DIP, but are practiced where relevant and will be further discussed later in the report when mentioning how the department is responding to achieving the priorities through the DIP (Appendix 1) and SIP (Appendix 2) to an extent. 
	The SIP relates directly to the History department DIP as a whole school priority is given to ‘Raise standards in literacy’ under the whole school heading ‘Standards’ (Appendix 2). Improving literacy is also mentioned in priorities under ‘Teaching/Learning Experiences’ and ‘Care, Support and guidance’, which specifically prioritizes that there be a full evaluation of all current literacy practices and that literacy development and targets be included in all KS3 reports (Appendix 2). 
	A number of strategies have been put into place in the SIP to act upon the priority of improving literacy, many of which filter down and directly impact and influence the History DIP. However, as mentioned, there are also a few strategies that the DIP suggests that the History department actively act upon, but are not mentioned directly in the departments DIP. The suggested strategies in the SIP (Appendix 2) for improving literacy standards are:
· Providing a greater focus on SPaG, particularly during extended writing tasks, where work needs to be scrutinized to the point where all errors are acted upon;
· Signposting and working academic vocabulary into lessons to challenge pupils;
· Continuing to develop Think On! Tasks;
· Evaluate the impact of NRT (National Reading Test) homework and ensure there is consistency with the homework across the curriculum;
· Using a variety of literacy starters that are contextualized to a subject to improve literacy skills.

Therefore, it is clear to see that within the DIP and the SIP, there are commonalities regarding the improving of literacy standards and shared strategies that are implemented within the History department. By doing so, the History department is following the whole-school strategies put into place, which provides a more coherent approach to tackling the challenge of improving literacy across all key stages (Appendix 1; Appendix 2). Coherence in tackling the challenge is made possible through prioritizing strategies and planning through affective strategic planning. The next part of this report will study strategic planning, some literature written about the topic and its importance in achieving positive outcomes.

The role of strategic planning within a school improvement plan
	Strategic planning within education can be extremely effective and a good strategic plan can help a school to set goals that it wants to achieve as an organization and for the students (Ong, 2016). Peter O’Brien’s definition of strategic planning applies directly to educational organizations, stating that, “Strategic planning involves defining the organizations mission and developing strategies and plans to align resources…to achieve its mission in the most effective way.” (Rutherford, 2009, p, 2). Rutherford argues that by setting out an effective strategic plan, departments or schools can see improved performance, enhanced responses to strategies and better decision making as a result (Rutherford, 2009). It is extremely important to have an effective and clear strategic plan, so that all the strategies involved are relevant and help to achieve the desired outcome. In the example of the school in question, strategic planning could be seen to be effective as the SIP (Appendix 2) directly filters into the History DIP (Appendix 1) on a number of key issues. This makes tackling targets, such as improving literacy, an area of improvement throughout the school, which is being targeted across the curriculum. Many improvement plans in schools are influenced by demands nationally and locally, but it is up to the staff within the school what the priorities should be and the strategies used during the plan (Fidler, 2002). This can be seen in the schools SIP (Appendix 2), which clearly indicates at the start of the document that the priorities are mainly based on the national and local priorities, such as improving literacy etc. 
	Tracy (2012) also agrees that strategic planning in schools can be extremely effective is planned properly, leading to goals set at the beginning of the process being achieved if the mindset of everyone involved is correct (Tracy, 2012). In her study on how school improvement (2012), Tracy creates a flow chart within her work that identifies the six keys steps to achieving a successful strategic plan (Tracy, 2012). These steps are (Tracy, 2012):
1. Identifying the purpose and goals of the plan;
2. Collecting initial data in order to set targets;
3. Writing the plan to specifications;
4. Implementing the plan;
5. Monitoring progress throughout the plan;
6. Revising the plan when appropriate.
This is evident in the way that the SIP (Appendix 2) and DIP (Appendix 1) have been created, particularly in the way that literacy is selected, prioritized and the plan to improve standards is implemented .
	Once the needs and objectives have been specifically identified, for example literacy as in this case, strategies can begin to be developed and actions plans set in place to achieve the objectives (Tracy, 2012).  It is important that once a target has been specifically reached, that a roadmap strategy is provided to reach the desired destination (Tracy, 2012; Fidler, 2002). Therefore, strategic planning is important to achieving the goals of a school or department, but the most important part of strategic planning, as mentioned by a number of scholars, is that everyone involved is on the same wavelength and all stakeholders understand the strategies involved and the outcome of the plan (Billingham, 2012; Davies & Ellison, 2003; Rutherford, 2009; Ong, 2016). This is vitally important as everyone involved becomes united in one common goal, which makes the strategies more effective and transferable from whole school objectives down into departmental objectives.

Literature and key research regarding improving literacy standards
Official Government & policy making documents 	
The literature examined in this part of the report comes in two separate parts. Firstly, the official policy documentations regarding the LNF will be examined, discussing the priorities of literacy and how the framework should be applied. Secondly, the work of scholars and education specialists will be discussed. This will again focus on the importance of literacy in schools, but also examine potential strategies forwarded in literature. 
	The Welsh Government established the Literacy and Numeracy Framework in 2012, with the aim of improving standards across the nation (Welsh Government, 2016). The publishing of the framework promoted the importance of literacy in schools and the need to support teachers also (Welsh Government, 2016). Estyn have stated online that although the framework has been implemented, and teachers now better understand the need for literacy improvement, progress remains adequate and there is still some confusion about how the framework is implemented (Estyn, 2015). As a result if the LNF’s implementation, Estyn Chief Inspector Ann Keane said , “There are better opportunities for further improvements in standards as schools move to implement the literacy and numeracy framework more fully.” (Estyn, 2015).
	The key aims of the LNF as outlined by the Welsh Government are (Welsh Government, 2013):
· To help all teachers to identify opportunities to address literacy cross-curriculum;
· To have high expectations of the learners and their work;
· To help determine the progress of pupils.
The priorities of the Welsh Governments strategic action plan (Welsh Government, 2016) link in with the new curriculum for Wales (Donaldson, 2015). There are 4 priorities in the action plan (Welsh Government, 2016) which are to:
· Ensure progression in literacy;
· Support all teachers to become excellent in literacy;
· Focus on the learners;
· Promote literacy skills for life.
 The Donaldson report (2015) states that literacy, along with numeracy and digital competency, are critical parts of everyday school life and the responsibility is with all teachers to undertake the frameworks in place (Donaldson, 2015). The report highlights there is a demand for an improved level of literacy amongst young people, therefore encouraging a criteria where greater-emphasis is put on the development of cross-curricular skills (such as literacy) whilst embedding subject knowledge into the tasks (Donaldson, 2015). This is due to the government working hard since 1988, according to the Donaldson report (Donaldson, 2015), to improve the overall standards of literacy in schools. The action plan also stressed the importance of assessment for learning, so that progression can be checked for understanding (Welsh Government, 2016; Welsh Government, 2013).

Secondary literature regarding literacy improvement 
	In regards to the work of scholars and educational specialists, there is work written emphasizing the importance of literacy and also suggesting strategies and methods to improve literacy standards. Secondary schools are under increasing pressure to prioritise literacy from organisations such as Estyn and Ofsted, where the expectation is for there to be policies in place committed to improving literacy (Findlay & Goodwyn, 2002). 
	Improving literacy, as previously addressed in the strategic planning section of this report, cannot be done in one easy solution and a schoolwide system of improving literacy is important to success (Fountas & Pinnell, 2018). In order for schools to successfully achieve the pressures in prioritizing literacy, there has to be a shared vision of set core values, common goals and collective responsibility across the curriculum (Fountas & Pinnell, 2018). All teachers need to coherently work towards literacy aims on a daily basis, with a culture of collective responsibility so that teachers are invested in the progress of all pupils (Fountas & Pinnell, 2018). This once again highlights the importance of strategic planning and whole school organizing of priorities. Whole school initiatives such as DEAR (Drop Everything And Read) are effective ways of encouraging pupils to read within lessons, which is said to enhance literacy skills as a result (Kanolib & Turker, 2011). 
Findlay & Goodwyn (2002) forward the issue of transitions between primary school and secondary school, and the effect this has on literacy. Their work suggests that there are results that show pupils in England and Wales are leaving primary school with levels of literacy below the level excepted at secondary school (Findlay & Goodwyn, 2002). Therefore, there is a suggestion that secondary schools build a strong and coherent relationship with primary schools to get pupils to the level of literacy they need to be for secondary education.
 Matt Bromley in his online article ‘Every teacher is a teacher of literacy: Literacy across the curriculum’ (2017) backs the idea that literacy is an issue that every school should address through a coherent policy across the curriculum (Bromley, 2017). Bromley claims that improving literacy can impact pupils self-esteem in different subjects and allows all pupils to access the curriculum (Bromley, 2017). 
	Bromley also mentions that literacy tasks should be challenging, engaging and should active prior knowledge in the subject context (Bromley, 2017). Maureen Lewis and David Wray in their work (Lewis & Wray, 2000) support this theory and argue that activating prior knowledge can be an effective strategy to support and improve literacy (Lewis & Wray, 2000), particularly within the context of a specific subject. Linking subject specific vocabulary and key words from the previous lesson or lessons is a good way of helping the pupils to understand the topic while also working on literacy (Lewis & Wray, 2000). 
	Following on from Bromley’s mention of engagement and the importance of it, Ng and Graham (2018) believe that engagement in teaching literacy is the key to learning literacy and achieving progress within literacy (Ng & Graham, 2018). As there is data to suggest that those pupils who come from disadvantaged backgrounds have lower literacy standards than those from advantaged backgrounds, Ng & Graham suggest that there needs to be a big emphasis on engagement to close the gap between the performance of advantaged and disadvantaged backgrounds (Ng & Graham, 2018). This can begin to be done outside of school as well as cross-curriculum in school, where parental involvement can influence the standards of literacy in schools (Hemmerechts et al., 2016). With this suggestion in mind, perhaps building a relationship between school and parents at home is beneficial to improving literacy. Attitudes towards parental involvement are said to be influenced by socio-economic conditions, which has an impact of the attitudes of the pupil to literacy (Hemmerechts et al., 2016).

Why the topic of literacy needs to be improved
	The challenge of improving literacy has been brought to the attention of the department and the whole school through Estyn reports (Estyn, 2015; Estyn, 2017) and departmental reviews (Appendix 3), which analyze the results of the strategies put in place and how well they’ve done in order to set new strategies in place or keep the current system.
	In 2015, Estyn carried out an inspection of the school in question (Estyn, 2015), where literacy standards and teaching was seen to be in need of great improvement (Estyn, 2015). The report overall was damning and stated that all aspects in the school were ranked as ‘Unsatisfactory’, with standards across the school needing significant improvement to achieve ‘Satisfactory’ in Estyn’s report (Estyn, 2015). The school was also graded ‘Unsatisfactory’ in prospects of improving, due to the strategies that were in place to address areas such as literacy (Estyn, 2015). 
	Literacy standards were highlighted in the report as being an area of importance that needed significant improvement, quoting, “The majority of pupils have weak literacy skills and do not develop these skills well enough across the curriculum.” (Estyn, 2015). As a result of this, the school has reacted and put into place an effective and detailed strategy in order to improve the area, which filters down into the departments. Particularly the statement that pupils, “Develop these skills well enough across the curriculum.” (Estyn, 2015). The report criticized strategies to develop the literacy and numeracy skills in general, commenting that the strategies across the curriculum were not well coordinated or planned well enough (Estyn, 2015). As a result of this report, the need to improve literacy was clear and in desperate need of strategies to drastically improve the issue.
	Estyn returned to the school in 2017 for a monitoring report, which looked at the recommendations set previously and how they had been addressed (Estyn, 2017). Although improved, the monitoring report still commented that SPaG in general was still an issue for pupils and that a minority struggled with skills such as handwriting (Estyn, 2017). Therefore, the monitoring report showed that there were still issues with literacy across the curriculum, which will require specific strategies to improve the standards. 
	For the History department in the school, the needs for literacy to improve are clear on a lesson-by-lesson basis. The directive to improve literacy comes from the whole school approach, as outline previously, where departments work coherently to achieve whole school priorities such as improving literacy (Appendix 2). 

Review of strategies the department is using in response to the issue
	As previously mentioned in the breakdown of the DIP (Appendix 1), the department uses a number of strategies to improve literacy that are effective in different ways. Frequently used strategies will now be broken down and explained. 
Literacy Starters
	Starter activities that lend themselves to enhancing literacy whilst also being relevant to the topic of study (Appendix 1; Appendix 2). By doing-so, pupils are activating prior knowledge, which can help improve historical vocabulary/terminology and can be used to introduce a topic whilst being focused on literacy skills. Literature suggest that this will be successful as a method of improving literacy, specifically for subject specific vocabulary etc. as the pupils build on their knowledge to recap the content whilst also enhancing literacy skills (Bromley, 2017 & Lewis & Wray, 2000).
	Literacy starters are effective as they contextualize the literacy into subject knowledge and pupils seem to find this useful and challenging. Examples of these starters are:
· Word match - Matching definitions of key words to the words which are in a word bank. The pupils then use the word and have to construct a sentence which is relevant and complete including the key word.
· Scrabble – Using a scrabble print out to challenge the pupils to think of key words/terminology. Challenges are then set to try and construct a key word that would score the highest amount of points and the lowest amount of points.
· 9 Box squares – Nine boxes are put on the power point including key words and the pupils must make a sentence/paragraph with at least 2 of the words in or all of the words in a relevant paragraph. 

NRT Homework’s
	The National Reading Test homework’s are set once a term and are based on the NRT average scores and what should be expected for each age group (Welsh Government, 2018). National reading tests are assessed to give the school an indication of pupil progression and the same is true in the history department, as teachers look for progress which is subject specific (Welsh Government, 2018). This is a whole school policy. 
	The homework the department sets is often based from a horrible histories book or something similar, so that it engages the pupils. The questions crafted then are usually descriptive, evaluative of information and SPaG based, which are in line with NRT guidelines. The pupils do not know that this homework is based on NRT standards, so that it avoids stressing the pupils and the results are collected discretely (Welsh Government, 2018). They seem to be engaging, effective and a challenge for the pupils which makes it more appealing. If there is to be an issue with these homework’s, it is that they do not occur often enough perhaps to keep monitoring the progression of the pupils. There could be more shared information with the English department and also the senior management team who will begin interventions for literacy if needed.

DEAR (Drop Everything And Read) 
	DEAR is put into place regularly at the school in question, where usually around 20 minutes of a lesson on a planned day throughout the school are dedicated to silent reading time (Appendix 2). This is done during the first twenty minutes of the lesson and the reading is specific to the subject e.g. history. DEAR has been put into place to try and encourage pupils to read more, which will undoubtedly have an effect on enhancing their literacy skills (Kanolib & Turker, 2018). The only issue with this is that it can be disruptive to lessons, particularly to pupils in lower sets who are disruptive and often struggle to focus. 

Success criteria’s and rubrics
	Success criteria and rubric handouts are associated within the department with extended writing tasks, such as ‘Write On’ and ‘Think On’ tasks (Appendix 1; Appendix 2). Their aim is to help guide the pupils knowledge and skill into a structure for a written answer. They will often have their own specific section for literacy or SPaG for specifically, as history naturally lends itself to literacy and written tasks. These have been successful and greatly useful to the pupils, as they give the pupils a reference point for what literacy skills are need and are a reminder of the standards they need to achieve. They also give the pupils encouragement and confidence, as written tasks can sometime be daunting to pupils. They show what success looks like and how to get there without giving away answers etc.

More emphasis on marking in regards to SPaG
	This is practiced in the department and across the school (Appendix 1; Appendix 2) and is very important in regards to assessment, feedback and pupils understanding their mistakes. Stricter marking means that there is better feedback, particularly in ‘feedforward’ lessons. Assessments also have specific sections for SPaG which puts a greater significance on the area as it can be the difference between grades/levels. This has largely been successful. 
	
Critical analysis of the progress made and links with literature
	After the disheartening 2015 Estyn report (Estyn, 2015), the school made literacy a priority in the SIP (Appendix 2) which ensured that literacy was address across all subjects in the curriculum. Major improvements were needed across the curriculum in literacy since the 2015 Estyn report and there have been successful strategies put into place to improve the issue and progress towards the goal of a school with high literacy competency. 
	As mentioned previously, Estyn returned to the school in 2017 for a monitoring report due to the standards of the initial inspection (Estyn, 2017; Estyn, 2015). The monitoring report was based on the same recommendations as the initial report (Estyn, 2015) and there was said to be major improvements in all recommendations set for the school (Estyn, 2017). Recommendation 1, which concerned literacy, was given ‘Satisfactory’ in regards to progress, providing us with evidence to suggest that progress has been made in the two year period since the initial Estyn report labelled literacy standards ‘Unsatisfactory’. (Estyn, 2017; Estyn, 2015). The report comments that pupils extended writing had improved and that in response to feedback pupils were able to improve their work and understand the errors they had made (Estyn, 2017). There is also a mention of SPaG and that improvement is still needed in this areas, although there has been improvements (Estyn, 2017). Results from Estyn are official and a reliable source of evidence to suggest that literacy standards, due to the strategies put in place, have for the majority improved. This is particularly important for the school because they are able to see the progress they are making and it is evidence to suggest that the strategies put in place are having a positive effect on the pupils learning. 
	The History Departmental Evaluation Report (DER) provides more evidence to suggest that literacy has improved and progressed in the department due to the strategies in place (Appendix 3). The evaluation report comments that new teaching and learning strategies that have been put into place have been successful and have aided in the implementation of the LNF in the department (Appendix 3). The report is an honest review by the department of what its strengths and weaknesses have been in relation to the priorities it set. 
	As a result of successful strategies being put into place for literacy improvement, the DER reports how the department sees its progression (Appendix 3). The report says that academic historical vocabulary has been able to improve, the difficulty of reading has been able to improve because of the increasing standards of reading and that the whole school policy of producing rubrics and success criteria’s have helped guide pupils towards improving their writing during ‘Think On’ and ‘Write On’ extended writing tasks (Appendix 3).
	To relate the progress made to date to the literature reviewed previously, there are some links to be made between the two. Much of the literature outlines the way to improve literacy and how it can be done, but is not specific as to what the results will look like. This is most likely due to the fact that each school implements strategies that are unique to their school or may not see much progression at all.
  It can certainly be said that the introduction of literacy starters every lesson has had an impact on literacy within the context of history lessons and has massively helped with academic and historical vocabulary. Literacy starters have allowed the development of literacy to be worked into historical tasks, which often focuses on activating prior knowledge and engaging the pupils with tasks (Bromley, 2017 & Lewis & Wray, 2000). The starters have had the desired effect and have been successful in the departments development of literacy. 
	As the history department actively participates in the whole school strategies in literacy, it can be said that the progress made up until now has largely been due to the fact that there has been one coherent policy on the issue (Fountas & Pinnell, 2018.) This has meant Estyn inspections have gone from ‘unsatisfactory’ to ‘satisfactory’ and that all the teachers across the curriculum are united in tackling literacy within their subject lessons (Fountas & Pinnell, 2018).
	

Next steps – Recommendations for further initiatives 
	This report has concluded that the school and History department specifically is tackling the issue of improving literacy standards in a well-constructed and coherent manner. Improvements have been made across the curriculum and particularly in the History department. Overall, the strategies in place should continue, although recommendations for continued improvement could be:
· To continue the frequent practice of literacy starters and seek to vary the types of starters that are produced.
· Continue with a whole school approach to improving literacy standards and as a History department consult the whole school priorities and draw links between them e.g. literacy, maintaining the coherent attitude towards improvement.
· Perhaps there could be some more engagement with parents and some specifically literacy based homework that isn’t based on the NRT homework. This would allow parents to also engage with their children and see where their standards are etc.
· Where possible, make greater use of sentence starters and examples of work to encourage and guide pupils, particularly in regards to sentence structure and correct use of vocabulary etc.


Final word count – 5183 words.
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