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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1 Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	I have worked on this target by using relevant books from the reading list given to help give better evidence for research.
	In the introduction of this assignment and throughout I have used a book titled “Social justice re-examined dilemmas and solutions for the class teacher.”

	Targed/Target 2 Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have included a wide range of views which include opposing views from research using Google scholar.
	In the discussion about the positives and the challenges of the intervention I have included various interpretations from research. 

	Targed/Target 3 Synthesis research into your writing to aid the support of your key points.
	When explaining key points in my arguments I have included research that contain similar points to back it up.
	In the discussion of positive factors of the intervention in the main body. 



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

This assignment will explore an intervention that supports the learning and development of a pupil, further examining the interventions potential in aiding the pupil’s progression. It will analyse the challenges that may arise, explore how it will be implemented within the school and who is involved in the process. 
The selected intervention will be intended for an eight-year-old male child named Noah. He is an only child who was previously living with his father who was a lone-parent, but is now living with their grandparent as their guardian. Noah’s biological mother passed away when he was only a few months old and does not have any recollection of her. Noah would come under the category of looked after children (LAC) as he is now living with an extended family member which can also be referred to as Kinship placements. There is evidence that looked after children are at a higher risk of being bullied by peers, likely to suffer social, emotional, and mental health difficulties due to trauma, and at a higher risk of having some form of development delay. (Network, S. 2023) Moreover, due to Noah previously living with his father who was having substance abuse issues he also comes under adverse childhood experiences. (ACEs) ACE children are more likely to have grown up in a domestic household which can impact the behaviour and their health and well-being, they are also more likely to have health risks in their future and a shorter life span. Therefore, school-based interventions are crucial for vulnerable children as they offer support for that child developing good mental health and well-being and have effective treatment for a child’s mental health. (The association for child and adolescent for Mental Health. 2019) The intervention will be focussing on Noah’s emotional development as he is struggling to manage and express his emotions in school around his peers and teachers. 
UNICEF (2023) imply every child has the right to the greatest possible start in life, laying the groundwork for healthy growth and learning, they suggest if a child has a bad start, it could possibly lead to long-term implications. UNICEF further highlight families with young children require assistance, as children's growth is directly linked to the well-being of their parents. Relating UNICEF’s findings to Noah, due to his father not being in a good emotional stage this could have impacted Noah’s emotional well-being as well. (UNICEF, 2023) 
In school Noah excels in Physical Education lessons and enjoys being active on the playground during lunchtime playing football however, he struggles to play with other pupils and does not engage in lessons with pupils during this time. His academic level is in the lower ability in the classroom and struggles asking for help from teacher, staff or peers. One of Noah’s favourite interests in school is art, he enjoys drawing and being creative whenever there is free time in school, which his teacher has noticed. 
The intervention that will be implemented for Noah to help aid his emotional development is Emotional Literacy Support Assistant which will be referred to as ELSA in this assignment. This intervention was selected for Noah as ELSA benefits young children who are overcoming serious life issues, like Noah, to aid their emotional well-being, and additionally aids children to develop skills that they will need to develop support their social and emotional growth. (Meynell, H. 2022) 
The aspect of development that will be focussed on for Noah is emotional development using ELSA as the intervention. As previously mentioned, Noah does not express how he is feeling in certain situations in school such as when there are daily check-ins about how the class is feeling, Noah tends to keep his emotions to himself which is impacting the relationships with his peers in school. Jonathan Doherty and Malcom Hughes (2013) imply that children who have fewer relationships in school show less emotional understanding and suggest that intervention programmes are beneficial to help aid their emotional competence, they propose that lessons should be intended to aid children’s emotional expression and assist them in forming skills to build on social relationships. (Doherty, J. and Hughes, M. 2013. Pg. 328-335). Emotional competency is important for a child as they are then aware of other peers’ emotions and feelings and can understand why they are experiencing that emotion. In relation, Doherty and Hughes (2013) refer to Steiner’s work, emphasising the importance of emotional literacy implying being emotionally literate is being able to manage your emotions in a manner that increases your own strength and enhances the quality of life for others around you. Doherty and Hughes (2013) implys that having an intervention suited for developing a child’s emotional development is crucial, therefore ELSA would be greatly beneficial for aiding and progressing Noah’s emotional development by including activities that are suitable for him for positive engagement. (Doherty, J. et al. 2013. Pg. 328-335)
ELSA will nurture Noah’s progression for his emotional development aiding other important skills such as social skills, social situations, and self-esteem. Progression is essential for every child in education today which has been implemented within Wales 2022 curriculum. Progression is emphasised throughout the 2022 curriculum such as the descriptions of learning and the five principles of progression as they are providing guidance on the pace of a child’s progression across all areas and are not to be used as criteria for assessment. Indicating that every child can progress individually therefore, supporting learners' growth is a key driver of the Curriculum for Wales. (Government, W. 2021) Wales’s 2022 curriculum is promoting the way forward for education allowing children to progress at their own pace. From Donaldson's (2015) review his recommendations for Wales’s current curriculum before 2022 were that the curriculum should allow for creativity and innovation, and that teachers and learning support workers use this to design appropriate learning programmes. Donaldson's evaluation also recommended that multi-agency support be incorporated into all planning for children and young people with the most challenging learning needs. He suggested all these changes will need specialised training to ensure that teachers and learning support staff have the knowledge and confidence to implement the new curriculum. (Donaldson, G. 2015) 
Having an intervention such as ELSA in schools gives great support to vulnerable learners as schools can support children who may not have a supportive home environment and able to reach children from all backgrounds such as Noah who comes under looked after child (LAC) and adverse childhood experiences (ACEs). There are significant levels of looked after children across the UK, according to BBC Wales (2021), there is a growing concern over the number of children in care, with 7,170 children in Wales being cared for away from home. The Social Services and Well-being (Wales) Act 2014 underlines that a local authority's primary responsibility in respect to looked after children is the responsibility of a child’s safeguard and the child’s well-being through supporting the child's educational attainment. (National Assembly for Wales. 2014) It is more effective for the child’s experience to be placed in a family network as they may already have a relationship with that guardian. For Noah he now lives with his grandparent as his kinship parent however, he does not express his feelings at home. Dawn Jotham’s (2021) article on looked-after children illustrates the experiences that LAC children will encounter such as emotional, social and mental health issues, struggle to form trusting relationships and managing strong feelings. All these things listed prior can impact their emotional well-being in an education setting such as Noah being an ACEs child as he has experienced household challenges due to his father having a substance abuse. According to Natasha Goding's (2022) research, around 63% of children enter the care system because of abuse or neglect, and 23% as a result of family dysfunction or stressful experiences. This evidence further displays the link between LAC and ACE children, and how more children are in care due to neglect like Noah.
The premise underlying ACEs is that negative childhood events have neurobiological consequences and pose health hazards, which lead to long-term social and health issues. The bigger the neurobiological effects and health hazards, the more significant the long-term ramifications for health and well-being. (Smith, L. 2018) Furthermore, the video by Public Health Network Cymru (2017) raises a similar point highlighting that a child who experiences trauma in early childhood are unable to control their feelings properly, making it more likely that they will have health issues in the future like heart disease. If children who have ACEs get the help in their childhood, they will more likely not repeat the same problems they had when they were a child to their children. (Public Health Network Cymru 2017) Using this evidence about ACEs and LAC the help Noah gets in school is crucial for his future in school, at home and as an adult. Using ELSA as the intervention will be able to help Noah control his feelings and express his emotions as he has experienced trauma therefore, he is acting disproportionate to situations in school.
Furthermore, due to Noah no longer having his father as his primary care giver it could be argued that this may have impacted his emotional development. Research from Bowlby’s theory of attachment found that a child's attachment style is primarily determined by the caregiving he or she receives throughout his or her early years. Individuals who encountered neglect from their carers are more likely to feel anxious about their connection with their parents (Ackerman, C.E. 2018) To add Bowlby’s theory indicates that persistent distribution of the attachment between the primary caregiver and infant could relate to long term social, cognitive and emotional difficulties for that child. (McLeod, S. 2017) Reflecting on Bowlby’s work, Noah may have difficulties with his emotional development as he no longer has that maternal attachment with his father and could have felt neglected from his father. Bowlby express the importance of the relationship between a child and their mother developing the child’s social, emotional, and cognitive development. Due to Noah losing his mother could arguably link to Bowlby’s theory suggesting that having early separations with a mother and new-born child can impact their development. 
The activity that will be introduced to Noah will be ‘Talking Emotions’ which will take place once a week within the school. The sessions will be on to one, and the class teacher will understand why Noah is having ELSA due to the types of assessments that take place prior to determine why he needed this intervention. There are three waves of interventions, this intervention will come under wave three as it is individualised for Noah and based on finely refined judgements. Wave three interventions are often concentrated and time constrained, and they must be systematically reviewed to verify that students are making rapid improvement. (Oxfordshire Government, 2009) Author Michael Farrell implies wave three interventions linking to emotional issues are fostering assistance by routinely removing the student from class to accomplish activities with a professional teacher, which links to Noah’s intervention ELSA coming under wave three. (Farrell, M. 2013 Pg. 280)
The benefit of using ELSA as an intervention is designed to be time-limited to aid the progress of certain abilities for that child. ELSA sessions that work in groups can occur six to seven weeks, or if they are one to one session like Noah, they will typically need a longer period, usually eight to nine weeks. This is beneficial for Noah and the support worker as they can create a trusted relationship so that he has the confidence to express his emotions. To give context, ELSA is a programme created and supported by educational psychologists that use their professional expertise of children's social and emotional development to areas of need identified by students. Sheila Burton, an Educational Psychologist, created the ELSA intervention in Southampton.  It was created to help schools increase their capabilities to serve their students' emotional needs using their own assets. It acknowledges that when children's emotional needs are met, they learn better and are happier in school. This method is now frequently used by educational psychologists throughout the United Kingdom. (Network, E. 2017)
The ELSA activity involves exploring diverse types of emotions which consist of; angry, confused, shy, happy, proud, scared, surprised, and worried. It will advance Noah’s emotional development as it allows him to describe and understand different types of emotions. The activity will ask Noah to explain about a time that he may have felt worried or confused and to discuss his feelings. He will then draw a time where he felt a certain type of emotion in boxes that include facial expressions of an emotion and explain why those feelings arose or if he does not understand that emotion. The ELSA support worker will further explain why we feel different types of emotions, and ways we can control them. This activity will be suited for Noah as he enjoys drawing in the classroom therefore, he will more likely be engaged in this activity. Further on in the ELSA sessions as Noah and the ELSA support worker can build on their trusted relationship, he can then progress to discuss different ways he can help make himself feel better for example using a prompt sheet with different useful strategies such as take some deep breaths, imagine your favourite place, ask for help, talk to a friend. (Primary school, S. 2020) This type of activity will allow Noah to have better understanding and management of his emotions in the sessions and in the classroom environment. The class ELSA support worker could then encourage Noah’s class teacher to do well-being check-in every morning drawing an emotion of how they are feeling on a whiteboard with the whole class involved as Noah can understand how his peers are feeling as well. Rowena Ed Arshad (2020) suggests it is crucial that teachers and school staff are involved in every child’s development and learning to understand the importance of interventions in schools as teachers who are involved in social justice problems are better equipped to provide their students like Noah with a conducive learning setting that encourages them to maximise their potential and not only help them read, write, and achieve. (Rowena Ed Arshad, Et al, 2020, Pg.2) Oxfordshire Government (2009) similarly indicate that inclusive teachers show good practice by planning lessons wisely so that all children and young people (CYP) can partake and access the key learning in their own level of ability. 
The intervention will involve Noah’s grandparent including them on Noah’s progression throughout the ELSA sessions and how his emotional development is improving by contacting them through the school, which could include having meetings if Noah’s grandparent is willing. Involving parents can be quite difficult if they do not fully understand why their child needs an intervention. Author Margy Whalley (2007) focuses on the involvement of parents and staff as co-educators. They illustrate the timing and intensity of an adult's involvement may make or break a child's learning. Suggesting it is not useful to make youngsters operate inside a framework that is imposed by adults. (Whalley, M. 2007. Pg. 51-66) Having parents involved in the process of their child’s learning and development is crucial as it could help the child progress at home as well as in school such as, parents adopting strategies that they could use in the home setting to help improve their child’s learning and development and identify strengths and limitations in the approach. As an educator having the parent involvement in their child’s learning experience and development greatly beneficial as the parent/ guardian will have a better understanding of that child’s emotion and will be able to model appropriate emotions and behaviours in the home environment.
From a bridging experience in a Primary School, they emphasised the importance of ELSA and how it has impacted greatly on their pupils, explaining that they work in on to ones and in groups in ELSA sessions. The school highlighted the value of keeping what happens in ELSA session private between the pupils and the ELSA support worker. The school clarified that when they know a child needs ELSA support, they will contact the parents/ guardians to let them know that their child will be having an intervention, if a parent does not fully support these decisions the school with follow through with the ELSA sessions ensuring the child’s needs are being met. Additionally, they further explained the process of identifying a child who needs extra support in school stating that they use base line assessments, analyse data, setting targets and reassess, which would help raise pupils’ attainment. (St Thomas, 2023)
Linking this to Noah his class teacher would assess Noah by setting targets. Noah and the school will create targets in five steps: establish a baseline of evaluation, use comparable data to set targets, devise strategies to enhance progress, reassess the targets, and assess the effectiveness of strategies. Michael Farrell (2013) suggests setting targets for students' needs can indicate progress and is vital for boosting their levels. Data on student achievement is used to create targets for raising standards. It can contribute to the success of the school's arrangements for providing pupils with access to learning and the curriculum. (Farrell, M. 2013. Pg. 274-283)
There are several benefits of using ELSA as an intervention to help develop a child’s learning and development such as Noah’s emotional development. Research carried out by Jenny Litten (2012) discusses the benefits of introducing ELSA to a primary school. Litten discovered that ELSA benefitted pupils’ emotional wellbeing, behaviour and social skills further writing that due to pupils’ increase in social skills it resulted in improved relationships in the classroom by them now having a better understanding of managing their emotions. Litten refers to Sheila Burton’s research emphasising the benefits pupils gain from working with ELSAs and that teachers and ELSAs find improvements in their pupils’ understanding of their emotions and confidence. (Litten, J. 2012) 
Similarly, a report from Katy Bravery and Lynne Harris (2009) on the impact and outcomes of using ELSA aimed to discover whether ELSAs work is valued in school, if it is sufficient and how it impacts vulnerable children. It found that twenty-one ELSAs believed that they were valued in schools with five ELSAs declaring that they were highly valued, and that they had very good support within the schools. The report shows positive impacts of implementing ELSA within schools as some schools in the report demonstrating that it has increased self-worth of vulnerable children and that ELSA work has boosted involvement in classrooms for alienated children and has been effective for youngsters who have poor self-esteem or lack confidence. (Bravery, K. and Harris, L. 2009) This evidence suggests that ELSAs can improve a child’s self-esteem and areas in their development, therefore, relating back to Noah, ELSA should inevitably aid his progression in his emotional development. The report also found that ELSA had a positive impact on individuals such as one hundred percent of individuals having a positive impact on their behaviour, emotional well-being and improving relationships. Furthermore, it positively impacted seventy-one percent of pupils academic achievement. (Bravery, K. and Harris, L. 2009) In summary of both of these findings from Litten, Bravery and Harris they show the beneficial outcomes of having ELSAs in school and how they can have a positive effect on pupils’ developments and help the progress, therefore, this evidence shows that ELSA would help progress Noah’s emotional wellbeing and other aspects. Moreover, there is growing evidence that ELSA is helpful in terms of staff and student self-efficacy beliefs, emotional literacy development, emotional health, academic advancement, and parental engagement. (Bristol City Council. 2023) Therefore, this implies that ELSA does not only benefit children and young people, but also the staff that work with them.
Natasha Krause (2020) conducted research and gathered data about pupils’ perspectives on ELSA and how it impacted their emotional well-being in primary school. Her work displays positive results from pupils’ perspective on ELSA implying that the ELSA sessions allowed them to feel safe and focus on the positive aspects of their lives which made them feel happier. The findings also suggest that pupils felt less anxious after ELSA, reducing their anxiety and some saying that they now know how to control certain emotions like anger and look for strategies to help them be calmer. Krause’s findings show a considerable positive quality of the ELSA programme showing how much it can certainly impact a child’s emotional development. On the contrary, Natasha Krause (2020) implies there is a scarcity of research focusing on the ELSA programme's well-being outcomes from her research, this may suggest that there is a need of more research to be conducted to find out more educational outcomes and if ELSA has an impact for children throughout their whole time in education. (Krause, N.et al. 2019). 
In contrast to the several benefits of using ELSA as an intervention in school there are some challenges that may arise within schools with this intervention. Research by Mary Kathleen Leighton (2015) explores trainee emotions ELSAs who took part in a formal interview about this intervention.  Although they found ELSA had given them better knowledge and understanding of their pupils’ and being able to discuss this with the pupils’ parents more confidently. They found that there were several obstacles that occurred. Several identified hurdles from their senior management team and colleagues that prohibited them from fully engaging in their work. This, according to the ELSAs, was attributable to a lack of awareness of emotional literacy. Furthermore, ELSAs had the issue of engaging with parents who disagreed with the school's expectations for student behaviour. (Leighton, K. 2015) This research implies that ELSAs may struggle to get every Childs’ parent involved in the process and therefore could lead to parents not encouraging their child to express their emotions and help them in their development. It could also be argued that not all members of staff in schools are aware of ELSA work which could be argued that not every child will feel comfortable to express their emotions with every member of staff. 
Lucy wilding (2016) suggests ways that ELSA could be improved upon indicating that most parents that participated in her research found ELSA having a positive impact on their child’s emotional development with being able to transfer the skills learnt from ELSA to the home environment. However, parents noted improvements for ELSA such as, better home–school communication; agreed and measurable targets and outcomes; and plans for children’s next steps. Wilding (2016) suggests that some parents want to agree on the targets that have been given to their child and have better planning for when the ELSA sessions are finished as they can last up to eight weeks, they may want to know what happens after the ELSA sessions are finished, where does their child need to go next in their development and how. (Wilding, L. 2016) Both Wilding (2016) and Leighton’s (2015) research highlight similar issues that can arise using ELSA as an intervention both linking to parents’ involvement within ELSA. This research could suggest that parents maybe want to be more involved with ELSA and have resources to use at home to help their child’s development in the home setting.
Relating back to the writers bridging experience it was found that schools may struggle with having the space for interventions like ELSA, as some interventions that were observed within the school had disruptions from other pupils walking in corridors and effecting the child’s intervention as they were losing focus. Furthermore, it is not only costly but time-consuming. It was noted that ELSA training can take up to six days with out of school training and only a few members of staff had been trained. This could be a challenge if a school only had one trained member of staff to cater for an entire school as pupils may not receive the full potential of this intervention in aiding their development. To add, implicating ELSA sessions can impact the teaching and learning process for the child as it takes the child or children out of lessons once or even twice a week which can impact the child’s learning in the classroom therefore, they would be missing out on what their peers have learnt and may be unprepared for their next lessons. Consequently, this could then increase the workload for the class teacher as they may have to revisit the topic again the future. (St. Thomas. 2023)
This assignment has provided a deeper insight on why interventions are crucial in aiding pupils progression in their learning and development, including ELSA as the chosen intervention for Noah. Noah's emotional wellbeing will benefit from completing this intervention because he will have gotten significant assistance from his ELSA support worker and will be able to communicate his emotions in school. After Noah's session, his progress will be examined to see if he reached the targets that were set for him. The school can then decide whether the intervention is still needed to help Noah's development or whether he will continue to use ELSA with new aims. 
As a recommendation, the school could conduct ELSA sessions in groups for other children as well which could also include Noah. This would benefit children greatly as they could be able to express their emotions and hopefully build relationships between peers. Cara Osborne’s (2014) research on group supervision in ELSA found that the benefits of obtaining supervision as a group revealed replies from ELSAs showing that most respondents felt that their supervision needs were being addressed and that they had a good relationship with their supervisor and other group members. It recognised benefits such as exchanging ideas and resolving issues. As a result, the majority felt more capable of supporting students because of this assistance. Lastly, there could be an increase in trained ELSA staff across the school if there are enough funds as this could benefit staff and teachers having better knowledge of emotional literacy with their pupils across the school. 
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