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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

Reflective Journal

The following journal is a personal reflection based on a series of lessons taught at St Illtyd’s Primary school using SKIP. The setting in which the following reflections were taken from, is a Year two class of twenty seven pupils, aged six and seven years, set within a small church primary school. The school itself serves a largely deprived area, with it possessing a free school meal rate that sits above the national average. Goodway Branta 2003 reported a link between delayed locomotor and object control skills and disadvantaged pre-schoolers. Goddard Blythe states “We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation.” (Goddard Blythe, 2005:130). In addition to this recent surveys undertaken by the school, such as the HAPPEN NETWORK (2021) have highlighted that the majority of children in our setting have spent a lot of their spare time indoors on devices, not outdoors pushing physical boundaries.  I started to reflect on these statements - maybe both parents work long hours, or are concerned about letting children to roam freely, or do busy parents allow their children screen time as ‘quiet time’- an horrific thought and a flaw of modern day society. Movement opportunities would certainly have been decreased by the recent pandemic, perhaps children had no access to outdoor garden space which could mean that FMS have been delayed.

When first starting my SKIP journey, initial observations showed that a large proportion of the class had low levels of FMS, which was very concerning. In early life children develop a set of skills known as Fundamental Motor Skills. These are both locomotor (movement) skills and object control skills (catching, throwing, bouncing, kicking and rolling). These skills lay the foundations for future movement and physical activity. Children need a broad base camp of skills in order to choose a sport of preference later in life, without these foundations choices of sport will be limited because children will not have the skills to be active. This is supported by Clark and Metcalfe who talk about a mountain of motor development (Figure 1). To reach the top of the mountain children must be competent in FMS in order to apply these skills in other contexts, they are a stepping-stone into lifelong physical activity. (Stodden at al 2008)








Figure 1 Clark and Metcalfe mountain of Motor development     
              [image: ]                                            
(Clark and Metcalfe 2002)
Stodden et als 2008 model (Figure 2) certainly collates with my personal experience both as a teacher and a child on the importance of setting activities at the appropriate level in order for plenty of success to create a positive spiral of engagement. Stodden also talks of perceived motor skill competence. I have often seen children with low level motor skills that perceive themselves to be highly skilful. This means that we have a ‘magic window’ of time in the Foundation Phase to develop lifelong enjoyment of physical activity. 0 -7 years is a time when children are willing to continue to persist and engage in activities, as confidence levels and self-esteem remain high, despite level of performance. Reflecting on this I am so grateful that so many of our Foundation Phase staff and TA’s have been able to engage in the training programme in order for us to be proactive in embedding SKIP into our school ethos. 
Figure 2 Developmental Mechanisms Influencing Physical Activity Trajectories of Children.
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(Stodden et al, 2008, p.294)

At the beginning of training, my knowledge and understanding of the issues related to young children’s physical development was limited, with me possessing a common misconception that certain skills, such as FMS skills, would develop naturally over time. Alongside this misconception, I also lacked a knowledge of how to support such development within my teaching and had been delivering whole class PE sessions with very little differentiation.  

During the first session I asked children to find a space, they found this difficult and so I gave each child a spot. I also made sure there was plenty of space for the children to move freely within and around the spots to ensure the environment wasn’t limiting. I then began to use warm up exercises to observe and asses the children and the stage of development at which they were able to travel. When I began to focus on the children’s movement I realised there was a wide variation in stages and abilities within my class. A large portion of the children (some of which play regularly in team sports) found skipping and galloping particularly difficult. Gallahue states that galloping and skipping both have 3 stages of development and my observations showed that most children were showing emerging stages . Knowledge of the developmental sequences meant that I was able to effectively model actions myself or chose a child with good skill to demonstrate. I was pleased to find that after just a few weeks of modelling and repeating these skills consistently during weekly SKIP sessions the improvements were dramatic.

During week 3 I set up catching gardens, immediately I noted that the small school hall was only suitable for a maximum of 4 gardens or 8 children which meant I would aim to take learning outdoors as much as possible to ensure that the environment was not restricting. I immediately began to assess the children’s stages of development in catching. Again there was a wide range of abilities within my class. Some children were at stage 2 and 3, the majority at stage 4 with a few being proficient and being able to move to the ball.  As my understanding of Newell’s model developed it was clear that I would need to manipulate the task constraints to ensure the success and development of each individual. “The individual is always undergoing age related change. This constantly changes the interaction with the environment and task and subsequently changes the way individuals move.” (Haywood and Gethell, 2014 ) (See figure 3) One task constraint was to set out cones in a ‘v’ shape and ask the children to move further along the ‘v’ to make the catching harder. Another was to offer a wide range of objects of differing sizes from large, medium to small but also varying in shape and texture in order to modify the level of skill needed to maintain control of the object. This also helped to maintain motivation. I also set up a spot activity for the hand catchers to encourage them to move left, right, forwards or backwards to catch the ball. For the stage 2 catchers it became apparent that they were lacking tracking skills, as a result I changed the task constraint by asking them to sit and roll the ball on the ground, then alter to a kneeling position and later a standing. At this point I also reflected on my ability to give quality feedback and the importance of providing quality praise in order to encourage the action that I wanted for example ‘I love how you had your hands ready to catch the ball’ or ‘Well done for throwing to the x zone’. This highlighted the correct technique to the whole class not just the individuals receiving the feedback. After a few sessions of catching gardens is became clear that throwing skills were an area for development, most children were struggling to throw to their partners x zone and were using a chop  or a sling throw rather than a rainbow or arc throw. Throwing gardens would be my focus over coming weeks.
Figure 3 Newell’s Model of Constraints
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(Haywood and Gethell, 2014 p.6)
[bookmark: _GoBack]In the class there are two children that I was particularly concerned about in terms of both gross and fine motor skills. Child A is overweight and classed as obese for his age group. He has difficulty transitioning to and from a sitting position on the carpet. Child B generally has poor motor skills (also noted by his previous teachers) he is an extremely academic child and dyspraxia is suspected but not diagnosed. Both children had difficulty carrying out a variety of movements and ways of traveling around the space, particularly with different levels of movement. Child A would become breathless easily and in the initial stages of training would ask to walk to catch his breath. Despite individual constraints both children were enthusiastic throughout the sessions and willing to engage in the sessions as their perceived competence was high, even though physical capability was low. I was pleasantly surprised at the progress made by both pupils within a relatively short period of time in all three areas assessed. The following table (Figure 4) shows competence both before and after SKIP training in balancing on one leg, a jump with two feet and catching stage.
Figure 4 Table to show skill progression 
	
	Pre SKIP
	Post SKIP

	
	Balance
	Jump
	Catch Stage
	Balance
	Jump
	Catch stage

	Child A
	15.36
	54 cm
	2
	16.60
	64cm
	3

	Child B
	21.87
	71cm
	2
	23.56
	97cm
	3



During the following weeks we concentrated on object control as it was noted that throwing skills were one of our least proficient skills. During our first sessions on over arm throwing I again observed a large range of stages within the class , the majority being in the emerging stages, not one child was proficient at this stage as the stage 4 children were lacking the body rotation and arm-leg follow through that is required to be competent. Again it was clear that through my understanding of Newitts model (Figure 3) I would need to manipulate constraints to ensure success for each learner. For stage 4 throwers I changed the task constraint by placing a scarf in their left hip which encouraged them to follow through with their arm and leg. I also introduced a sequence of targets to be hit in order to maintain motivation. Stage 2 throwers were asked to throw their object through a hoop in order to encourage a high throw as the bean bag was gliding across the ground. Stage 3 throwers that were using an ipsilateral step were given scarves on opposite arm and leg to encourage a contralateral step. (Gallahue, Ozmun and Goodway 2012). I also offered a range of equipment – fluffy balls, beanbags, rolled up socks, pom-pom balls, scrunched up newspaper and asked children to change when I banged the tambourine to ensure engagement levels were kept high. As throwing was one of the least proficient skills I wanted to give children as much practising time as possible. As we were limited with use of the hall and yard due to time-tabling I used the small outdoor area attached to my classroom. I was able to enhance the outdoor provision by setting up target practise on a near by fence. Children were able to suggest how to make the activity harder by moving ‘the spot’ further away and introducing a sequence of targets to hit. At this point it was the perfect opportunity to reinforce numeracy by awarding targets points, less able children were asked to add their totals, more able were asked to multiply their points by two each time, thus providing further challenge and motivation.

I am extremely grateful for the opportunity to take part in this project and as a school it is embedded into our Foundation Phase ethos. The course has reinforced my view on the importance of physical activity and I feel confident in both my ability to assess an individual’s motor skills and my ability to develop skills by creating stage appropriate and engaging activities. I love how the children themselves are becoming more independent and beginning to make suggestions on how to make an activity harder or easier. As a next step I would like to invite parents in to attend a workshop in order to share SKIP sessions and inform them further about what we do to develop a lifelong enjoyment of physical activity and emotional wellness. 
Word count 2008
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The Stodden paper shows us the role that motor development plays in a life long health
trajectory. And the two chapters from Gallahue et al. tell about locomotor and object control
skills which is what we focus on in the SKIP training. Hopefully all of this reading, although
time consuming, will really help you to understand the work that we do in the practical
sessions and why it is so vital that practitioners can support children to develop these skills.
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The Haywood and Getchell chapter introduces us to constraints theory that underpins the
SKIP work.
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Seedfelt's model shows us a proficiency barrier:

Figure 1. Progression of Motor Proficiency Skill Levels (from Seefeldt, 1980, p.317)
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Clark and Metcalf talk about a mountain range
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The Stodden paper shows us the role that motor development plays in a life long health
trajectory. And the two chapters from Gallahue et al. tell about locomotor and object control
skills which is what we focus on in the SKIP training. Hopefully all of this reading, although
time consuming, will really help you to understand the work that we do in the practical

sessions and why it is so vital that practitioners can support children to develop these skills.
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