

The curriculum in which the Professional Teaching Experience is set is a degree programme which offers students the opportunity to gain a qualification which is focused on the progression of employability and career progression. The programme aims to introduce students with approaches, strategies and skills which are considered essential in employment and career progression. The design of the curriculum that the programme is established will be critiqued in terms of teaching and learning strategies utilised, assessment strategies and the objectives of the curriculum. The programme primarily consists of mature students and aims to provide a learning experience appropriate to the level of the students while allowing the students the opportunity to take responsibility over their own learning. The curriculum will be analysed and critiqued based on the learning objectives and teaching strategies to ensure that the students will learn the skills that the curriculum aims to deliver. 
The Curriculum is dissected in to various components based on Kelly’s Curriculum Theory. Within the curriculum there consists of seven components, the educational curriculum defines the teaching and learning objectives which takes place throughout the programme. The total curriculum which defines the whole learning programme and content that requires deep consideration and planning by teachers and academic planners. The ‘hidden’ curriculum includes the teaching of values and attitudes which are purposely taught without the student’s knowledge such as the values of the educational establishment. The planned curriculum and the received curriculum includes the teaching of the planned curriculum, however the students receiving the education is defined by the students experience of the learning. The formal and informal curriculum includes the formal aspects of the curriculum such as the set times and lessons of the programme while the informal curriculum defines the activities within the educational establishment such as ‘extra-curricular’ activities allocated outside of the set times of the formal curriculum. (Kelly, 2004) The curriculum will be analysed and critiqued based on Kelly’s Curriculum theory and critiqued on the various components that the curriculum integrated within the professional teaching experience.
The official curriculum of the Professional Teaching Experience is focused on the development of skills in preparation for the workplace for the students to learn new skills and experiences in order to enhance their careers or embark on a new career. The methods of assessing the students’ progress throughout the programme assignments, reports and research based learning. Summative assessment overlooks the progress of the learners and attains to the standards of examinations and a marking criteria. There are many shortcomings in term of measuring a student’s progress through the method of summative assessment as it limits the student’s capabilities and potentials through a rigid criteria.  (Blanchard, 2009, p. 140)  As Blanchard has discussed the use of formative assessment can limit the students potential and achievements which in this particular programme should be valued and encouraged as the students are mature students who should be given more control and agency over their own learning. These capabilities and potentials are introduced to the students from the teacher’s encouragement and support throughout the programme.
As Kelly’ theory suggested there are certain values and attitudes that are imparted within the curriculum however the term ‘hidden’ curriculum conjures up the image that educational establishments are attempting to conceal the teachings of certain values and attitudes, however the term is misleading when the values and attitudes imparted upon students can be viewed in clear sight (Gair & Mullins 2001) The values and attitudes taught within the curriculum focuses on the students attitudes towards their own self-learning and capabilities within the learning programme. The curriculum has been tailored to ensure that each student has the potential to complete the programme and gain new skills and attitudes towards themselves and others through the support and values of self-worth and positive reinforcement. The students are mature students that need support and guidance throughout the programme while allowing them to take control over their own learning and responsibility for their work. However, within the programme it is difficult to fully measure the student’s personal feelings and opinions of the work as there are not enough tasks and strategies within the curriculum which allows them to put what they have learnt into practice.
The Observed Curriculum within the programme involves observing the students’ progress throughout the year. Within the PTE curriculum the summative assessment strategies utilized within the programme are assessment through report writing and a reflective review on the concepts introduced within the module. Students are required to demonstrate their understanding of the learning programme and must gain a pass mark in order to complete their module through teacher led and course work based summative assessment.  The disadvantage of summative assessment in higher education is the pressure on students to meet the criteria of examinations and the requirement of achieving a particular standard to continue their education. In doing so it may lead to students becoming unwilling to admit to difficulties understanding the topic, in order to successfully assess students the teacher must encourage and aim to improve the performance of students without the tension of a summative assessment (Sambell et al, 2012) Some students find these forms of teaching and assessment challenging and demanding and risk losing their confidence when they are given poor grades for their work. 
It is difficult to understand how the learners experience the curriculum as a whole as the curriculum for the PTE relies heavily on the use of summative assessment strategies in order to observe the students development and understanding. The formative assessment utilized within the programme are quizzes and some reflective work to understand the student’s experiences within the learning programme. Formative assessment may only prove effective if the teacher takes into consideration the feedback from their students. In order for formative assessment to demonstrate effectiveness in a pedagogical perspective there must be evidence to demonstrate teachers ability to adapt their methods of teaching in order to improve the learning experience for the students (Ecclestone et al, 2010.p.35) In order to include more formative assessment strategies the curriculum must take into consideration the needs and circumstances of their learners. Many of the learners within the programme have been away from formal education for a number of years and find some of the elements of summative assessment within the programme difficult. It may be more appropriate to include more reflective pieces of work within the lesson in order to view the student’s experience of the curriculum through their own understanding of the programme. 
The critique of the curriculum design has revealed that relies heavily on summative assessment methods to observe the students achievements and progress throughout the programme. Some of the methods of assessment are arguably inappropriate for the learners studying at that particular level and does not take into consideration that many of the learners have not entered an educational setting for some time. From what has been discussed through the formative and summative assessments utilised within the programme it may be advisable for the curriculum to focus more on formative assessment and students based learning in order to value students skills and experience more than a formal academic method of assessment. The programme should consider more teaching strategies which allows the students to learn the valuable skills needed for the work place through experience and task based learning. 




Comprehensive Rational 

Description of the learning Programme/Course
The learning Programme is a Higher Education Certificate for Skills for the Workplace at Level Four. The Certificate is a recognised qualification which assists the students in developing their careers or assisting them to enter the work force. Upon completion of the course students have the opportunity to further their education by progressing onto a BA Leadership and Management degree for a further two year study. A compulsory module for the course is Academic and Employability Skills which students must complete in order to obtain their Certificate. The course takes place over two days a week one morning session and one evening session in order to allow flexible hours for the students in order to enable them to study around their careers and family. 

Target Audience 
The target audience of the course are largely mature students who are interested in obtaining a degree in order to further progress in their careers and for further professional development. The target audience are mostly in full time or part time employment often within the public sector. The course aims to further develop their skills in order to allow students the opportunity to progress within their careers. The course is also aimed at students who are interested in a career change or wish to gain employment by enhancing their skills and confidence in order to prepare them for new career prospects. The target audience are a varied range of individuals from a diverse range of cultures and ethnicities.  Many of the students live within close distance to the university, however there are some who travel from outside of the local area and travel by own transport or public transport.
Learning Objectives/Outcomes
The learning outcomes and objectives for the course are to provide students with the skills required within the workplace and to enable students to take responsibility for their own learning. The learning objectives aim to provide students with key skills such as communication, software skills and the development of their writing and planning skills. Upon the completion of the course students should be able to demonstrate their ability to reflect upon their learning and apply the skills obtained throughout the course in the workplace. Students should demonstrate their understanding and skills acquired over the course through presentation, demonstration of reflection of their work, time management and building a portfolio. The learners are expected to demonstrate their knowledge and understanding of the concepts of and principles of organisations and businesses. Learners will be expected to demonstrate their ability to complete practical tasks within the lessons through the completion of set tasks. Students will achieve the ability to demonstrate and impart their practical skills within the work place and for future employment prospects. 

Cross-Cutting Themes
The main themes included within the learning programme include Employability skills embedded within the learning programme through developing teaching and learning strategies to encourage and improve student’s skills and opportunities to implement within their future career opportunities. These skills are applied through introducing the students to various key skills which are required and preferred within the workplace.
The themes of communication are significant within the learning programme in order to enhance the student’s communication skills through presentations and tasks in order to prepare them for work settings such as interviews, meetings and discussions with colleagues and customer service. Students will be encouraged to participate in group discussions and take an active role in the classroom through question and answers sessions and interview practices. 
Students will be encouraged to improve and implement technology throughout their learning experience in order to become accustomed to technology such as creating word documents, portfolios and researching workplace positions. Students will be expected to create a professional CV and search job searching websites while carefully monitored by the lecturer. Skills in technology allow the students to enter the workplace with the skills and knowledge of basic IT requirements such as constructing emails, work tasks and any other use of technology required within the work place. 
Throughout the course the students will be required to contribute in team work within the lessons, team work encourages students to work together in order to work effectively within a group surrounding in preparation for the workplace. Students will be required to work together in groups in order to create a presentation and work together to solve problems and discuss the topics within the learning environment. 
Within the programme students must take responsibility for their own learning and research in order to prepare them for individual tasks and requirements within their chosen professions. Within the programme students will be required to research, construct their own CV and actively search for the skills required within their desired profession and displaying initiative to work towards their career goals. Independent learning is significant within the workplace as this demonstrates the students drive and abilities to complete tasks successfully within the workplace. 
Teaching and Learning Strategies

The students within the programme are largely mature students who have a wide range of experiences in the work place and in life in general. Within the programme it was aimed to accommodate and take into consideration these experiences and implement it into the teaching and learning strategies. Wenger (1998) developed a model based on a number of assumptions about learners and how they learn and what the teacher’s learn about the students. Wenger developed four components for their framework, the first component discusses Meaning and the way students discuss themselves and their meaning in life. Practice as a form of discussing shared historical and social resources that can allow students to have a mutual engagement with each other. Thirdly, the community in which enterprises are defined as pursuable and competence in activities.  Lastly the student’s identity and how learning and personal history defines them as individuals. Within the learning programme the students must tailor the course in order to consider their own previous experience in the workplace such as crafting their own professional CV and applying for jobs which are best suited for them and their experiences. 
Students should be given the opportunity to take ownership of their own learning and understanding of the programme. According to Wilson (1996) students should be given the responsibilities for their own learning and research methods. Students should not be given set texts only asked to attend the library to view their own research and are completely responsible for their own research. Within the programme the aim to teach the students in an andragogic manner and to give them the responsibility of control over their own learning. Students are expected to find their own research and read outside if the set texts provided to them in order to show good leadership and initiative skills ready for the workplace. 
The learning styles used within the programme aims to cater to all students and their own learning styles and methods. Honey & Mumford (1992) developed four learning styles that categorises the students into their preferred method of learning the four categories are Activists, Theorists, Pragmatists and Reflectors. Activists prefer to involve themselves fully into a new experience while Theorists prefer to observe first before becoming fully involved in their learning. Pragmatists seek out different techniques and strategies when given a new learning experience while Reflectors stand back and reflect on their experience and consider research before making a conclusion. In order to cater for these different types of learners the course offers a range of teaching and learning strategies to suit the different learning styles. Students are given the opportunity to take control over their own learning at their own pace within the ten weeks and their progress monitored carefully though the building of their portfolios. The teacher is able to assess the work that they have submitted each week in order to have a clear understanding of the students understanding and progress throughout the course. 
Within the learning programme the aim to transfer the crucial skills needed within the workplace is considered greatly into the teaching and learning strategies developed for the course. Butcher (2015) discusses the increasing demand of transferable skills from higher education into the workplace. Butcher suggests that the curriculum in higher education must contribute to building valuable skills in preparation for graduates to transfer into the workplace. In order to achieve these skills teachers must engage the learners into a dialogue of what they are aiming to achieve with their qualifications and their aspirations for the future in order to further develop these skills within the curriculum (p.85) Within the programme the skills required for the workplace will be transferred through reflective learning through the students own reflection on their skill and what improvements they feel are needed to progress. 

Assessment Strategies/ Methods

Within the ten week learning, students will be given a range of tasks and assessments throughout the course. Formative assessment is often confused with the demand for test based assessment, many teachers rely heavily upon tests within their lessons. Formative assessment should offer the opportunity for both students and teachers to demonstrate their skills and understanding of their learning experience (Stefl-Mabry, 2018, p.52) The formative assessments used within the programme are tasks set within the lesson such as group work, engaging in discussion and completing tasks such as CV writing. Students’ progress will be monitored through observing the completion of tasks and the work that they complete within the learning environment.
The summative assessment techniques that are utilised within the learning programme are the creation of a portfolio which the students must submit at the end of the learning programme documenting the work that they have completed throughout the ten weeks. Students will also be summatively assessed on their group presentations and given individual feedback on their performance. The targets set for students must be clear, the teacher must set a well- designed testing strategy which both the teacher and the students are clear about the method of assessment and strategy. (Butt, 2010) The targets and techniques used for the grading of the portfolio is to ensure that the students are given a fair and concise method of formulating what the students have learnt throughout the course and how they have are placed in terms of the grading criteria. 

Evaluation Techniques 
 Throughout the ten week learning programme students are provided with written and verbal feedback on their progress. This is through feedback on their presentation skills and through the evaluation of their portfolio work which is submitted at the end of the learning programme. Students that are given feedback respond better to learning strategies compared to students who do not. Students are given an incentive to improve on their work and take the feedback into consideration (Swaffield, 2008) Students within the programme will have the ability to reflect upon their work and progress throughout the ten weeks in order to improve upon their future performances which will prove beneficial in the workplace to reflect and evaluate on their progress. 
According to Pollard & Triggs (1997) there are four main elements in analysing the learning experience across the whole curriculum. The first element is the knowledge that the students must gain understanding and interest in the subject. The second are the concepts of learning which enables the students to understand the relationships and meanings within the subject. The skills which enables the students to perform tasks and competency in completing the tasks required throughout the subject. The fourth element discuss the attitudes and values in which the students may also learn throughout the course of their studies (p.167) The four elements of learning is evaluated at the end of the programme through feedback from the teacher to the learner and the marking of their portfolios which allows both the student and teacher to evaluate the progress that the students have made and how they have improved over the course of the ten week programme.  




The teaching and learning strategies delivered throughout the ten week course will be critically analysed and linked with various learning theories. The ten week programme offers multiple teaching and learning strategies in order to cater for each individual student, in order to evaluate the programme the various forms of learning theorists will be analysed in order to evaluate and critique the theories and the learning styles within the learning programme. The learning theories which will be applied to the learning programme are Behaviourist, Humanism, Cognitivist and Constructivist approaches which will be applied to the learning and strategies throughout the ten week learning programme. 
The behaviourist theory believes that the role of the teacher is the active participant in controlling what the students learn and how they respond to the teaching methods. Behaviourists are concerned with the response and outcomes of a controlled environment through reinforcement of certain behaviours within the learning environment. The behaviourist movement began with Watson (1913) Watson believed that humans are born as blank slates. Human behaviour is the product of the environment and experiences that each individual person experiences throughout life and believed that everyone could be taught behaviours through conditioning. In terms of behaviourist thinking the students must be conditioned into the process of teaching and learning through reinforcement of good feedback and grades from their work in order to motivate them to work efficiently. 
Skinner (1938) similar to Watson believed that humans could be conditioned into learning behaviours. Skinner created the term Operant Conditioning which is learning by positive and negative feedback. Rewarding good behaviour encourages learners to continue working hard such good assignment grades, exam marks. Through the learning programme students are given feedback on their work closely monitoring their progress and development through marking and constructive feedback. 
Bloom (1965) created a model on the process of learning Blooms taxonomy includes six tiers on the process of learning new concepts, in order to learn humans must pass through each stage in order to understand a new idea or action. Firstly they must remember what has been spoken or displayed about the new concept, secondly they must understand the new concept or experience. Thirdly, they must apply the new concept or information into a setting, fourthly they must analyse the new information and draw a connection with the idea. The new concept must be examined in detail to justify the learning and lastly the creation of a new concept or idea in which they may create a new piece of work. Bloom’s taxonomy allows teachers to create a teaching and learning strategy which enables the process of learning new concepts 
The Humanist Learning theory believes that unlike Behaviourism learning should consider the needs of the students. In order to teach in a humanist style teachers must set tasks that encourages self -motivation and achieving students own personal goals and experiences. Rogers (1969) argued that education should be reflective and enlarge student’s experience. Rogers created the term Experiential which is when learning is concerned with interaction. Students should be Self-initiated in their own learning which is when the students decide when learning takes place. Throughout the learning programme the method of teaching and learning aim to teach the students through an andragogic approach which aims to respect the adult learners own methods of learning. However, arguably with Rogers’s theory some of the learners may need to be guided within the learning as not all students have the confidence to take initiative to direct themselves throughout the programme. The students are given the opportunity to pursue their own learning methods but are closely monitored in terms of their progress throughout the programme. 
Another theorist that is concerned with the cognitive process of learning is Kolb (1984) who developed an Experiential Learning theory which is greatly concerned with the learner’s internal cognitive processes and the process of learning new concepts. The four stages of Kolb’s learning cycle are the concrete experience where the learners are exposed to a new experience or concept. The second concept is the reflective observation in which the students reflect on what they have viewed or experienced. The abstract conceptualisation which is where the learning in which the reflection of the learning is developed into an understanding of the concept. The fourth concept is the active experimentation where students apply what they have learnt and sees what the results are. Through Kolb’s theory it allows the teachers to view when the learning takes place throughout the programme and the process that learning takes place. 
Knowles (1984) made four assumptions about adult learners and the difference between teaching adult learners and children. Firstly the adult learner must have a self-concept of having the ability to think and learn for themselves, secondly the adult learner must have experience which is accumulated over time. Thirdly, the readiness to learn which develops over time with maturity, the fourth element is the adult learners orientation to learning which is developed over time through changing perceptions and shift to a problem centred learning that requires self- learning. The last element to Knowles’ theory is the motivation to learn, as a person matures their motivation to learn increases and the shift from pedagogy to andragogy is required in order to successfully cater to the needs and demands of adult learners. As Knowles believes that as a person becomes older their desire to learn increases, with this idea the learning programme aims to respect the learner’s ability and maturity to take control of their learning and aims to accommodate these various methods of adult teaching and learning. 
Maslow (1943) was also interested in the development of learning and was interested in the motivational side of learning. Maslow created a hierarchy of needs is a motivational theory constructed of five tiers including the needs which humans need in order to survive. At the bottom the physiological needs include the basic needs that humans need in order to survive, once those needs are met individuals may move above to the next tier. The second tier consists of safety, when humans are placed into a safe environment they are able to learn efficiently. The third tier is the sense of love and belonging which humans must encounter in order to feel secure and have a sense of belonging. The fourth tier includes esteem when individuals are given respect and recognition for their achievements in their work. The fifth tier is the self-actualization which individuals must feel in order to desire to be the most that they can be. In order to implement Maslow’s theory into the learning programme the students must be fulfilled in all tiers in order to feel the need to work at the best of their abilities. The learning programme has aimed to accommodate a safe and varied form of learning which aims to apply to each individual students learning needs. 
Cognitivism is concerned with how humans think and gain knowledge and understanding. Cognitivists examine how knowledge and learning develops through childhood into adulthood and the process of this change. Piaget (1936) created a Cognitive development theory which observes the cognitive development of children into adults. Piaget concluded that there are four stages of development, the first the sensorimotor stage from birth to two is the development of objet permanence in which the child can conclude that an object exists. The second preoperational stage from two to seven years is the development and ability to conclude that an object has a meaning and a purpose. The third concrete operational stage from seven to eleven is the most critical part of development which is when the child begins to think for themselves.  The final form operational stage from eleven to adulthood in which children become free thinking logical adults who can understand terms and concepts.
In terms of Piaget’s theory the students should be at the operational stage of their development and should be free thinking in terms of logic and critical thinking. The students are given the opportunity to self-learn and have control over their own learning and critical thinking. However, it could be argued that Piaget has not taken into account each individual learners own personal development and does not consider that some students may process information and learning at a different rate to other students. The learning programme aims to teach the students at their own pace while monitoring their progress carefully through self-reflection of their work each week. Students are given the balance between self-directed learning and teacher led learning which allows them the opportunity to be taught through their own personal preferences while allowing them to develop their own personal skills and understanding. 
Constructivism believes that students should lead their own learning while the teachers learn through their students. Constructivists are concerned with the nature of human learning and how tis influences human learning and teaching. Vygotsky (1978) created a Social Development Theory which believes that a child’s learning and development is largely formed through social interactions with others and the importance of community in raising a child. Unlike Piaget’s theory Vygotsky believed that a child begins to learn socially before they develop cognitively. Vygotsky created a concept known as the Zone of Proximal Development that looks at how a child can achieve independently and how they can achieve with the help and guidance of others. The zone includes the process of learning a new concept which the child must pass in order to learn, within this process there is a zone in which some aspects of the learning may require the help of others in order to guide the child in their learning. 
According to Vygotsky’s Zone of Proximal Development the students should have the capabilities of learning independently without much guidance from the teacher. However, the theory does not focus on the adult learner and arguably adult learners also require guidance in their learning especially learner’s that have been away from an educational setting for a period of time. Within the programme the students are expected to learn outside of the classroom setting and create their own work and presentations within the ten weeks. However, these self-directed learning sessions are monitored through the work and feedback provided by the teacher at the end of each session to monitor students development. 
In conclusion the four theories Behaviourist, Humanist, Cognitivist and Constructivist’s all apply to the learning programme in some ways. However, in reflection of the learning programme the programme is largely Humanist and Constructivist in the approach to adult learning and the learning strategies used within the programme. The course aims to give the student the respect to take control of their own learning while guiding them through the process. Both theories relate to these teaching concepts and discussed and evaluates the process in which adult learners learn and develop throughout their education. 
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