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	School Development Plan
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	SDQ
	Strength and Difficulty Questionnaire





[bookmark: _Toc132289795]Introduction
With a goal of supporting pupil’s emotional and physical health and well-being, supporting their concentration and increasing their physical activity, this local primary school has introduced an active outdoors project. This report is going to contain information on how this school has developed on one aspect of their School Improvement Plan (SIP) with sufficient evidence and criticality. This school has 301 pupils on roll, they have a percentage of 8.2 who receive free school meals which is below the national average of 22.5% stated by the Welsh Government (2022) and the attendance average during the year is 95.7% (Welsh Government, 2022). This school has a School Improvement Group (SIG) who were the ones to initiate this project by undertaking 2 hours of additional outdoor activities each week through the course of 8 weeks. There were 5 identified pupils who were then monitored using the Strength and Difficulty Questionnaire (Appendix 1) which were completed by parents/carers and the individuals teacher. This was then marked using the scoring sheet (Appendix 2). This will then determine if the child is going to be a focus child or not. The child is usually chosen based on if their eligible for Free School Meals (FSM) or not. The target for this was the health and well-being within the learner to promote their confidence, focus and engagement in the classroom. BERA (2022) supports this programme as it involves stakeholder engagement, and they believe that this allows for a clear evaluation in their efforts as a school to improve and achieve at significantly high levels especially within participation. 

[bookmark: _Toc132289796]Literature review
Every individual school will have a School Development Plan (SDP) or a School Improvement Plan (SIP). This local primary school has a SIP. Welsh Government (2019) deem that these are put in place to support the schools in giving the learners the best possible outcomes from their learning experiences. There are three main purposes for a School Development Plan according to the Welsh Government (2014) which are raising the standards of educations in relations to literacy and numeracy and reducing the impact of poverty on educational attainment. A case study by Estyn (2018) has stated that the most effective schools have clear policies and targets in place to support teachers and learners which has been developed from the SIP. Within a n SIP there is a process that is followed to create this such as self-evaluation, analysing of data, having the stakeholders involved, strategic planning and the measurement of impact from the focused area (Welsh Government, 2022). 
Within the School Improvement Plan there is a self-evaluation tool that is used for a whole school approach towards mental health and emotional well-being. It is based on a scoring system that allows the school to identify themselves as Excelling, Embedding or Emerging when it comes to implementing Emotional and Mental Well-being throughout the school, this is then a base line for their SIP when it comes to progressing on it (NHS, 2009). A SIP has the power to facilitate innovation. The purpose of this is to be able to facilitate the innovation of projects which may contain to raising standards and there must be a clear understanding of what is expected from this project, what they would like to come from it, the outcomes and how the data is going to be collected, analysed and presented (Welsh Government, 2015). Within a SIP there must be an element of working alongside the community. With the learner being at the focus the SIP, it needs to illustrate details of how the community are going to be involved such as parents/carers, local residents, agencies and businesses to be able to achieve the schools improvement priorities (Central South Consortium, 2017). When it comes to a SIP the majority of practitioners have stated that they work very well but only with a supportive team around them with one stating that the emphasis is now on the individual learner to progress at their own pace and not to keep them caught up with others. This is going to account for the child’s individual needs making them diverse and welcoming and making them thankful for the SIP and new curriculum (Welsh Government, 2021). 

Outdoor learning within children is very important and it is an umbrella term that has been used to cover all types of learning (Bilton, 2010). This has been evidenced by Habibe (2013) as it has been stated that it is allows the children to gain experience in their environment around them with also being able to develop on their creativity, problem solving skills and risk taking. There are many assumptions around outdoor learning and the philosophy of it contributing to the impact of a child’s social and emotional development as well as their physical and mental development which has been evidenced throughout research of it reducing disorders such as depression and anxiety which shows that it is fundamental for practitioners to acknowledge this (Mainella et al, 2011). There has been some misperception on outdoor learning being like forest school, However it needs to be addressed that outdoor learning is supported by educational professionals who have created activities, environmental education or just simple playground games to be able to participate in outdoor learning to support the children’s well-being (Robertson, 2014). Davies and Hamilton (2016) discovered from factual information that curriculum policies in Wales have had a significant impact on permitting the use of the outdoor learning environment over the last decade. This has been supported by Estyn (2011) who state that there is a significant link between outdoor learning and the impact on a child’s social development and well-being.
Department for Children, Education, Lifelong Learning and Skills (2008) believe that outdoor learning gives the children ownership and builds their confidence within their learning. Bilton and Waters (2017) have investigated the practioners perceptions on outdoor learning and has found that the practitioners were developing their knowledge on outdoor learning based on the curriculum which come with its own challenges. Estyn (2011) supported this by evidencing that there are many outdoor spaces in Wales that are very underused. It was stated by one practitioner that they were uneasy about the continuous pressure on the children with getting them ready for KS2 and that continuous outdoor learning would not happen up there due to getting the children ready for national testing (Porter, 2018). Knight (2011) has revealed that if more practitioners envision a pedagogy on outdoor learning then it is going to support the learner to develop on their confidence by exploiting the outdoor environment which will have a positive effect on the development and well-being. This is supported by Louv (2005) as they have investigated and state that parents have identified that their children’s stress levels decrease, and their well-being improves when they spend time outside.
[bookmark: _Toc132289797]Developing an action point
Within this local primary schools SIP, they have an ethos which drives the enthusiasm of both learners and practitioners and that is ‘God’s word is the best learning’. The perspective of this supports the Four Purposes in accordance to the Welsh Government (2022) as it focuses on the children’s health and well-being and portrays the importance of understanding their human and democratic responsibilities and rights which are very important parts of the bible which is a very important part of this school with it being underpinned by the Christian values that have been embedded across the whole school. Target one is going to be the focus for this action point and the strand that is going to be the focus within this is going to be ‘To ensure that all pupils have access to outdoor learning which contributes to their understanding of the four purposes and allows them to apply their skills in this environment’ (Appendix 3).
To do this the school started a School Improvement Group (SIG) to introduce an active outdoors project (Appendix 4). This group was created to analyse the perspective relationship between outdoor physical activity and pupil engagement in identified pupils. This group was made up of a cluster of other schools which also implemented this project into their school to analyse this focus (Appendix 5). To find the focus children for this group there was an evaluation process using a questionnaire (Appendix 1) and a scoring sheet (Appendix 2) to indicate the focus children. This was based on their results to determine which children were more effected with their health and well-being which they believed outdoor learning could improve this. These children were all FSM children. This questionnaire was taken before and after the 8-week programme and the data was then analysed to see the effects that it was having on the children’s health and well-being. The data that will be looked at towards the end of the programme will be the child’s attendance, are they attending more now than they were at the start? The children will be observed to see if their engagement has improved in the classroom due to this project and if there is a decrease in their questionnaire scores. As previously stated by Estyn (2011) outdoor learning has been sufficiently evidenced to increase a child’s physical, social and emotional development when portrayed correctly. 
To make sure that outdoor learning was used correctly all of the practitioners had support from an individual from an outside agency who specialised in focusing on the children’s health and well-being with the use of outdoor learning. They would work alongside the practitioners to show them different lessons, games and ideas to use when taking part in outdoor learning to make sure they are keeping the main focus at the heart of their outdoor learning lesson. Welsh Government (2016) believe that working with people, businesses and other organisation outside of the school within the local authority enriches the curriculum in a way that resources are shared, sponsorships are formed, joint projects can be run, and it can develop social capitals. This is also supported by Welsh Government (2014) as they believe that working with multiple outside agencies help to support families, support a smooth transition within schools and share good practice. The main agency that is used for this project is Sport RCT (RCT, 2023). This agency specialises in developing local, inclusive and safe sporting activities to develop and support the learners health and well-being. 
This project is solely funded by the school and no extra funding from the government is received to fund this programme but the schools within the cluster believe that it is very important and is highly needed for some of the children, so it gets funded by some of the funds from the Pupil Deprivation Grant (PDG). The PDG is additional funding that is allocated to pupils that are eligible for free school meals (FSM) within this local primary school which is quite a small grant due to the low number of FSM learners and has been stated by the Welsh Government (2015) that it can be used how the school pleases so some is used for this outdoor project which is believed to be a good use for the money.
There is a clear vision for this project which is “It’s time to add a pinch of adventure, a sprinkle of sunshine and a big handful of outdoor play” which comes from Penny Whitehouse (Peak District Kids, 2022). With this in mind all practitioners should know their roles and responsibilities that are required to fulfil strategic planning and be mindful of the strategies that they use going forward to support the learners health and well-being. Within the planning of this programmes the success criteria are needed to always be at the heart of this, so they need to make sure that it supports their health and well-being, supports their concentration, engagement, confidence and focus challenges within the classroom and increases their physical activity through their time outdoors (Appendix 4). This is supported by Estyn (2022) who believe that by always having the success criteria at the heart of your planning then is it going to have an effective approach on the teaching and learning.
[bookmark: _Toc132289798]Reflection and evaluation
This active outdoors project that was introduced after the outbreak of Covid-19 has shown to be a successful programme. It was noticeable by the practitioner in the classroom that the children from the focus groups became more settled, they became calmer and a lot more focused within the classroom after the participation within daily active movement outdoors (Appendix 4). This is supported by Louv (2005) as he states that outdoor activity decreases stress levels and increases participation levels. 
After the focus children completed the 8-week programme and the SDQ was completed again then there was a 100% decrease in their SDQ scores (Appendix 4) which was mostly noticeable in the hyperactivity strand of the questionnaire (Appendix 1). This is supported by Welsh Government (2019) as they have clearly stated that getting the children outside especially during the summer is good for their overall health including both physical and mental. CHADD (2017) indicates that a growing body of research has shown that both children and adults who spend time outdoors in their nature environment will support in increasing their ability to pay attention and benefit them by lowering their stress and anxiety levels. The other benefit from this programme is that 100% of the participants said that they enjoyed the experience of outdoor learning and would be welcoming to continuing this throughout the following summer term (Appendix 4). Welsh Government (2009) provisions outdoor learning but with the weather in Wales not always being the best it has been evidenced that not many children enjoy outdoor learning in this weather. This is why the programme is run over the summer term for there to be more of a chance to be able to get all of the children involved in outdoor learning especially the focus children and not having the weather to use as an excuse. As well as these other benefits of this programme it has been evidenced that 100% of the children involved improved their moods on the emotions record that they were asked to complete after spending only an additional ½ hour extra outdoors in addition to their monitored 2 hours extra a week (Appendix 4). Welsh Government (2014) are in support of this as they credit outdoor learning to improve general overall moods in both children and adults as they deem that it stimulates them as well as offering them meaningful learning experiences in a well-planned and safe outdoor environment. 
Based on this programme it is has been made evident that the whole programme is based on the FSM learners with the non-FSM learners being involved but not being made a focus child due to them not being an FSM learner. It would be more practical and effective to all learners if this was not the case. All learners should be considered for this programme regardless of their background as there is evidence out there that non-FSM learners also struggle with their health and well-being, and it should not be based on their background. Welsh Government (2016) supports this suggestion by criticising that all schools should be inclusive and should focus on the development of the young child rather than just their background. The Welsh Government (2022) also state that poverty should not determine your future, and this should be the case for all schools.


[bookmark: _Toc132289799]Conclusion
This report has analysed a programme that was introduced to the school to focus on supporting and improving the pupils emotional and physical health and well-being that was a main focus in the SIP. It has shown how this programme has increased their focus within the classroom, made the learner more settled within a school environment and improved on their participation levels during daily outdoor activities. This programme has shown a great deal of evidence from the SDQ that it is a successful programme for the children and has made links with a lot of literature to support this. Bilton (2010) states outdoor learning as being used as an umbrella term to cover all types of learning that can be adapted to the outdoors which I believe is very wholesome way to describe outdoor learning. It has given me an insight into the importance of outdoor learning and has made me very eager to work alongside this programme in the summer term within my placement to gain a deeper understanding on the programme as a whole. It is going to be very rewarding to evidence what Department for Children, Education, Lifelong Learning and Skills (2008) state and that’s that the children build on their ownership and confidence within their learning from being outdoors.
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P 4-1
For each item, please mark the box for Not True, Somewhat True or Certainly True. It would help us if you answered all items as

best you can even if you are not absolutely certain o the item seems daft! Please give your answers on the basis of the child's
behaviour over the last six months or this school year.

Strengths and Difficulties Questionnaire

Child's Name

Male/Female
Date of Birth

Not Somewhat Certainly
True True True

Considerate of other people's feelings

O

Restless, overactive, cannot stay still for long

O

Often complains of headaches, stomach-aches or sickness

Shares readily with other children (treats, toys, pencils etc.)

Often has temper tantrums or hot tempers

Rather solitary, tends to play alone

Generally obedient, usually does what adults request

OoOoOo|io

Many worries, often seems worried

o o o o

Helpful if someone is hurt, upset or feeling ill

Constantly fidgeting or squirming

Has at least one good friend

Often fights with other children or bullies them

Often unhappy, down-hearted or tearful

Generally liked by other children

Easily distracted, concentration wanders

OoooooooooogooOoa|so

goooooo.

Kind to younger children

Often lies or cheats

Picked on or bullied by other children

Often volunteers to help others (parents, teachers, other children)

Thinks things out before acting

Steals from home, school or elsewhere

Gets on better with adults than with other children

Many fears, easily scared

) o
o | | o o o
| | o o

;l‘\ Sees tasks through to the end, good attention span

L Do you have any other comments or concerns?

Please turn over - there are a few more questions on the other side
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Overall, do you think that this child has difficult

a S 2 ies in one or more of the following areas:
emotions, concentration, behaviour or being abl

€ to get on with other people?

Yes- Yes- Yes-
minor definite severe
No difficulties difficulties difficulties

O O O O

If you have answered "Yes", please answer the following questions about these difficulties:

« How long have these difficulties been present?

Less than
a month

O

» Do the difficulties upset or distress the child?

Not
atall

] O O

« Do the difficulties interfere with the chili'z v life in the following areas?

Only a Quite
little alot

PEER RELATIONSHIPS & o Ol
CLASSROOM LEARNING Ol O O

« Do the difficulties put a burden on you or the class as a whole?

Not Only a
atall little

O O

Signature

Class Teacher/Form Tutor/Head of Year/Other (please specify:)

Thank you very much for your help
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Scoring the Strengths & Difficulties Questionnaire for age 4-17 or 18+

‘The 25 items in the SDQ comprise 5 scales of 5 itms each. It is usually easiest to score all 5
scalos first before working out the total diffculies score. ‘Somewhat True' i always scored as
4, but the scoring of ‘Not True' and ‘Certainly True' varies with the item, as shown below scale
by scale. For each of the 5 scales the score can range from 010 101 a ilems were completed,
These scores can be scaled up pro-rata i at least 3 items were completed, &.g. a score of 4
based on 3 completed items can be scaled up t0 a score of 7 (6.67 rounded up) for 5 items.

Note that the items listed below are for 4-17-year-olds, but the scoring instructions are
identical for the similarly-worded 18+’ SDQ

‘Table 1: Scoring symptom scores on the SDQ for 417 year olds

Mot Somawhal Geranly
Tue  Tme Tue
TEM : Often complans o headaches... (geta ot of headachss..) 3 1 2
ITEM B:Many wores.( wory a ) o 1 H
ITEM 13: Often unhappy. downhearted... |l am ofen unhpoy...) B[} i 2
TTER T6: Nervous o cingy nnew sitsatons. (1am norvous i 16w g T 2
situations.
1TEM 24: My foars, easiy scared (1 havo many foar...) o 1 2
Conduct problems Scale
TTEN 5 Often has lemper tanirums o h oryyer ({ go vey angry) 0 1 2
TEM 7. Generally bediot.. (1 usualy do o /1 (i) 2 2 H
ITEM 12: Often fights with ofher chidren.._(1 1 B o
TTEM 18: OftenTes or cheats (1am oftn accuso of g or Gheating) o T 2
TEM 22: Steal fom home, school o esewhero . ako hings (ot are ot | 0 1 2
mino)
Hyperactivity scale
TTEM 2 Restioss, overacive... | am rososs... o 1 2
TEWM 10 Constanty idgeting orsquiming (1o constanty idgeting...) 0 i H
ITEM 15: Easly distracied, concenvation wanders (lam casiy disiracies) | o 12
TTEM 21 Thinks things out before acting (1 (ink bofre 6o thngs) 2 1 0
ITEM 25, Sess tasks trough to the end... (1 fiish the work | am doing) 2 1 o
Peer problems scale
TTEM 6: Rather soitay, tends to play alona (1 am usually on my own) 1 2
ITEM 11: Has at least one good rend (1 have one gooffrend or more) 1 0
TEM 14 Generaly ke by other chiden (Other poople my age gonaraly 1 0
Ik m st puis
TENI78: Pioked on or bulled by ather chidren.. (Other chidren o young
pooplo pick on me)
ITEM 23: Gets on bettr with aduls than with ther chiren (1geton betier | 0 1 2
with aduls (han withpeople my age)
cosocial s
TTE 1: Considerate o othr peopl’sfoelngs 1y o ba nice (0 other o 1 2
e0ple)
ITEM 4:Snare eadiy it ther ... usualy sharowihothor) | O 12
ITEM 9: Holpful f someone is ur... (| am helpll s someone s hurt..) o 1 2
TEN 17:Kind o younger chilren (1 am Kind (o youngor chidron) 0 1 2
ITEM 20: Often voluntaars t help others... 1 ofton volunteer to help others) | 0 1 2

20June 2016

Total difficulties score: This s generated by summing scores from al the scales except the
prosocial scale. The resultant score ranges from 0 to 40, and is counted as missing of one of
the 4 component scores is missing.

‘Externalising’ and ‘intornalising’ scores: The extemalising score ranges from 00 20 and is
the sum of the conduct and hyperacivty scales. The intemalsing score ranges from 0o 20-and
is the sum of the emotional and peer problems scales. Using these two amalgamated scales
may be preferable to using the four separate scales in community samples, whereas using the.
four Separate scales may add more value n high-isk samples (soe Goodman & Goodman.
2009 Strengths and diffcultes questionnaire s & dimensional measure of child mental hoalth. J
Am Acad Child Adolesc Psychiatry 48(4), 400-403).

Generating impact scores

When using a version of the SDQ that includes an ‘impact supplement, the items on overall
distress and impairment can be summed to generate an impact score that ranges from 0 to 10
for parent- and self-report, and from 0 to 6 for teacher-report.

Table 2: Scoring the SDQ impact supplement

N Onya  Amedum  Agreal
atal it amout deal
i repor

Diffculies upsst or distess chid 0 0 1 2
Interfere wih HOME LIFE 0 0 1 2
Interfors wilh FRIENDSHIPS 0 0 i 2
Interforo with CLASSROOM LE 4144165 0 o i b
Interfers with LEISURE ACTV11 0 0 1 2
Teacherreport:

Diffcultes upsst o distress cid 0 0 1 2
Interfer with PEER RELATIONS 0 0 1 2
Interfore with CLASSROOM LEARNING 0 o 1 >
Selfreportreport:

Dificulles upsel o distress child 3 0 1 2
Interfere with HOME LIFE 0 0 1 124
Interfere with FRIENDSHIPS 0 0 1 2
Interfere wih CLASSROOM LEARNING 0 0 1 2
Interfere with LEISURE ACTIVITIES 0 0 1 2l

Responses to the questions on chronicity and burden o others are not included in the impact
score. When respondents have answered ‘no’ to the first question on the impact supplement
(ie. when they do not perceive themselves as having any emotional or behavioural difficultes),
they are not asked to complete the questions on resultant distress or impairment; the impact
score is automatically scored zero in these circumstances.
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Although SDQ scores
categorise scores. The
and “abnormal’.
attempling to choos
10% ‘abnorma.

can be used as continuous variables, it s sometimes convenient 1o,
@ initial bandings presonted for the SDQ cores wera ‘norma’ borderling”
These bandings were defined based on a populaton-based UK survey,
52 Culpoints such that 80% of children scored ‘norma, 10% ‘border

More recenlly a four-fold classificaion has been created based on an even larger UK
community sample. This four-old classification diffes from the orginal n that t (1) divded the
op ‘abnormal” category into two groups, each containing around 5% of the population, (2)
renamed the four categories (80% ‘close o average’, 10% slightly raised, 5% high' and 5%
very high' for all scales except prosocial, which is  80% ‘close to average’, 10% ‘sightly
lowered’, 6% ‘low and 5% very low), and (3) changed the cut-points for some scales, (0 betier
reflect the proportion of children in each category in the arger dataset.

Note that these cut points have not been validated for use with the 18+ SDQ, so we
suggest that itis safest to use continuous scores rather than categories for this measure

Table 3 Categorising SDQ scores for 4-17 year olds (not validated for 18+)

Original -band categorisation Nower 4-band categorization
Normal  Bordeine * Abnomar | CloseTo ~ Sihly — High ~— Very g
avorage rased  (Low  (verylow
Gl
lowered)
Farent completeg SOQ
Toaldifculesscore | 013 1416 1740 | 043 1416 1719 2040
Emotional problems score | 03 4 s10 [ o3 4 50 740
Gonduct problems score | 0.2 3 a0 | o2 3 s 10
Hyperactiy score 05 s Frio R [ B - ) 10
Peer problems score 02 s a0 | o2 3 4 s10
Prosocilscore s 5 o[ eiol S o 05
Impactscore o ¥ 210 o 1 2 310
Teacher completed S
Tota dificulies score 1215 1640 | om 245 1818 140
Emotional problems score s 510 | 03 4 5 10
Conduct problems score | 02 3 a0 | o2 3 3 510
Hyperacitty score 05 s 70 [ o5 7 8 10
Peer problems score 03 4 s10 | o2 a4 s 610
Prosocil score 610 5 o468 He70 R 4 03
Impact score o 1 26 [} 1 “ 36
mpleted SO
Tolal dificulies score 015 1619 2040 | 044 1547 1819 2040
Emotional problems score | 05 [ 710 | 04 5 o 710
Gonduct problems score | 03 4 50 [ 03 1 s 610
Hyperaciiiy score 05 5 70 | o5 © 7 810
Peer problems scor o R 60 | 02 3 4 510
Prosocial score 610 5 o4t 70 g 5 04
Impact score 0 1 240 0 1 2 310

‘Note that both these systems only provide a rough-and-ready way of screening for disorders; combining
infernalon fom SDQ:symplom and mpact core from mulSle formaris is beter, but sl far fom
perfect.





image4.jpeg
Summary of priorities for 2022-2023

Priority Area of focus
Target 1 i i
g Mo m—:cm.a the New Curriculum for Wales across all Areas of rmmﬁ%ﬁ/mzn Experience, with a particular focus on
eveloping a concept-based curriculum as a cluster, mﬁ:z:ma%/ﬁ/v:u s make the transition to high school with

equity; to further develop the bespoke Town Church Curric! ///////M ight of self-evaluation.

N \ .
M/W/W::m_/%%%&a Consortium (CSC) on the development of a

a) To continue to work with the Aberdare Cluster mﬁ €
concept-based curriculum. /// s ///
/// /:
////// ( ////n es on aspects of the New Curriculum

le f

Em:m:_.mﬁ:m::mgo::o::m‘m<m_cm:o: m:aﬂ/xﬂ <<_<_m30<n
Em:_mm_.;mam:mnroo_mm:.mé_cmzo:. / ///b
¢) To ensure that all pupils have access to OCMQ/W/W/_WMW _//n: no:%//n/o/ﬁ:m:\ understanding of the four

purposes and allows them to apply.their skills in thisen
UU%<//// //W//
W/W///W//a%_,om_‘mmm relative to their age and ability; to use

&._.om:mc_‘mﬁrmnucn:mm_‘mnm::,m_n/,,, JSWn:mn,_‘,
///////m__ﬂr:u:m make
_,.,Onmnczm/%///W/W?ou:mam to the New Curriculum, ensuring that

To review assessment procedures to ensurea pu)
: -
Welsh Government guidance to develop NWM/M\//W_B/M/M%WMW/ ]
Target 2 tornform future ,mw_.:m:///.///// /
I % m%w//cﬂ/w/n 3/

ss.reflect chan to the new curriculum

.

c) Aclear and robust M /xymkn_m su
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) M%mﬂ%m_‘:mn/ﬂ%:o have been most .mmmgma by u.m:og.o.ﬁ school closure
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A

Target 3 a) To undertake training from

b) To work as a staffion the ‘To
c) To assess progression in mathematics appropriately to inform future steps.

d) To workin umnzmﬂws wyz ﬁ_zmwm%o:amé schools to provide for more able and
To develop a coaching n:_ﬁc_‘mxe%:nnmm&:_z supports staff in their performance management proce:
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Target 4 a) A strong coaching culture develops at all levels across the school ;
b) HT supports the development of the school as a lead practitioner for regio

talented pupils in mathematics.
ss and

nal coaching and mentoring
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HEALTH AND WELLBEING AREA
OF LEARNING AND EXPERIENCE

Active Outdoors Project

“It's time to add a pinch of adventure, a sprinkle of sunshine and a big handful of outdoor play!” Penny Whitehouse

The 'Frame work on embedding a whole school

Through our 'Active Outdoors' project, we aimed to: appraach to emotional and mental wellbeing. Doc

¢ Support pupil's emotional health and well-being
needs following the covid-19 pandemic.

* Support children's concentration challenges and
increase engagement, confidence and focus inside
the classroom as a result of increased physical ntributing to both children's physical and mental health

activity outdoors. o e— . ’ and a means of reducing childhood obesity.”
+ Increase physical activity and skills through ;

increased time outdoors over the time period of 7
weeks
«  Promote healthy, active lifestyle choices.

The mental and physical health benefits of outdoor play
and the effectiveness of outdoor learning approaches are
well known, They were confirmed by the Covid-19 and
Children's Play report, which provides compelling evidence
that schools and childcare settings should plan for a
significant expansion in outdoor learning.

The sample group in this project included children who have

exhibited some restlessness in class and lack of
concentration and focus on tasks. SDQ results outlined
100% of targeted pupils scored highly on the Hyperactivity
scale.

Aberdare Town Church in Wales Primary School is in
Aberdare in Rhondda Cynon Taf local authority. There
are 301 pupils on roll.

There are 10 classes, including 5 mixed-age classes and
anursery class.

The rolling average of pupils eligible for free school
meals is

7.6%. This is below the national average.

*Research shows that acute bouts of physical activity (such
as walking or running during break) have a positive effect
on concentration in young people. This effect has been
shown af ter various forms of physical activity including
SIG schools agreed to undertake 2 hours of additional
outdoor activity each week, over the course of 7 weeks,
Summer term 2022. 5 pupils were identified to be
monitored through the Strength and Difficulty
Questionnaires (SDQ), completed by parents and
teacher.

walking, running and team games (such as football and
basketball).” Simon Cooper

We were keen to explore whether increased time outdoors
undertaking additional physical activity, could have a I
beneficial impact on our learners focus and concentration in
class as a result. As a result, we decided to dedicate the
start of the day to 4 outdoor play (daily mile, skipping, ball
games, parachute games, freely chosen and personally
directed activities), to gauge the impact this activity would
have on the consequent focus and engagement of pupils in
class.

EVALUATIO & LESSONS :

To make our project meaningful and effective we
targeted the health and wellbeing of our learners, to
promote learner confidence, focus and engagement in
class

= RESULTS AND IMPACT

LEARNED

Analysis of the focus group data shows:
Noticeably more settled, calmer, more focused pupils after
participation in daily active movement outdoors.

* 100% decrease in their SDQ scores — most notably
“Hyperactivity” strand.

+100% said they enjoyed the experience and want to continue
the project through the Summer Term

+100% showed improved mood on the emotions record after
completing daily % hour outdoors.

The results suggest that increased physical activity outdoors can
have a positive impact on pupils’ engagement, focus and r
concentration within the classroom setting. Specifically, their
ability to settle in to class and focus on the tasks presented to
them. Al pupil thoroughly enjoyed the additional time outdoors
and have been very positive about the possibility of continuing to
devote this additional time to outdoor activity, play and learning.
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To analyse the prospective relationship
between outdoor physical activity and
pupil engagement in identified pupils.

School Improvement Group
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