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Leadership management for systems of quality


This essay will critically analyse and reflect on the importance of supporting quality exceeding above statutory requirements. Analysing two different types of quality assurance methods. Lastly a reflection on what has been learned during this module and how it is going to have an impact on practice as a practitioner.

Education Quality Assurance (EQA) is a “process of monitoring, assessing, evaluation and reporting objectively based on agreed quality standards, to ensure that acceptable standards are attained, maintained and improved upon continually” (esspin.org, no date). Quality assurance is a method that is used to carry out quality management According to (twinkl.co.uk, 2022) quality assurance is a ‘method to help make sure certain quality standards are fulfilled’ it is used to show that schools develop and succeeds the curriculum and the standards that are in place.

Quality Assurance ensures that use of ‘appropriate measures improve the quality of reaching, learning, training and research’. (Saint Martin’s Institute of Higher Education, 2017). 

Children have had a benefit from high quality assurance in school, it gives children the best start in life, according to (Welsh Government, 2014) “high quality provision within early years settings has a positive and enduring effect on a child’s outcomes, such as language, communication and cognitive attainment”. Children that receive high quality assurance are more likely to have higher outcomes in school and in future education, as well it develops better social, cognitive and emotional abilities for children. Poor quality offerings do not promote the learning and development of children in the long run. A continuous cycle of quality improvement involves planning, implementing, reviewing and analysing.  

The quality of settings has a longstanding effect on children’s academic performance, quality provision is linked to increase. Self-regulation, social communication and also reduced levels of excitement. High quality of provision can allow children to improve on their language, mathematical and reading skills with can help them prepare for future education. (Sylva et al, 2004). As a result, it is vital for early years practitioners to deliver high quality care for children allowing them to get the greatest possible start to life. 

Achieving quality in the early years settings can present to be challenging, this can be due to the range of stakeholders that are involved in early childhood settings, which are parents, practitioners, children, policy makers and managers. 

The quality framework is aimed around five key questions, which are, how good is our care and learning, how good is your settings, how good is our leadership, how good is our staff team, how good is our care and support. A small number of quality indicators are listed under each major question. These were created to assist in answering the most important questions.  Each quality indictor comprises a few main sections and short points that explains the practice areas covered.

According to (Welsh Government, 2013) in order to increase quality in the early childhood education and care, there are four essential areas that must be covered: learning environment, leadership, child experiences and workforce. The environment is emphasised as an important issue in the inspection framework (Estyn,2019).

Providing good quality assurance has many benefits, “it saves time and makes process of evaluating school and its growth more efficient. It establishes accountability. Supports the development of schools, teaching, and learning in the long run. it provides a good source of external and internal responsibility for a school, allowing them to develop a set of objectives to work toward, it also allows room for improvement” (Twinkl.co.uk,2022). There are three main steps that schools and early years settings use to get a better understanding, step one- quality assurance this is examining current guidelines and progression rates across the school this is to ensure that school are meeting the standards and if ant assistance in required, this step is a good time to consider any changes that may need to be made in order to achieve a high level of good teaching and learning quality. Step two- quality control this is to meet the plans to satisfy the quality requirements, and also to determine who is responsible for laying out and carry out these steps also to make any necessary corrections to earlier issues and to strive for a high level of quality. Lastly step 3- Quality improvement this is after the new process has been tested, reviews and feedback sessions with teachers and children to see if they’re doing a good job. This input can then be used to improve the quality standards and the to create additional advancements.

According to “CareinspectorWales,2016) children under the age of 12 must meet National Minimum Standards for Regulated Childcare. The services’ conduct and management. This is an excellent service that is effectively managed benefits both children their children and their parents. The registered person is in charge of making sure that the 18.1 “adequate quality assurance and quality monitoring systems are in place, the 18.2 there is a continuous monitoring of the quality of service provided that meets the requirements of regulation 15-review of quality of care; and 18.3 is the advice and recommendations of CSSIW and any professional bodies to which he or she may be affiliated are taken into consideration as part of this process to measure the success of the service in meeting the assessed needs of the children”. 

Sustained Shared Thinking and Emotional Well-being Scales (SSTEW) 

According to (Pauline, H. no date) ECERS-R and ECERS-E/ITERS-R are the foundations of the SSTEW scales. They are concrete on the pedagogy used in the classroom, as well as the role of adults promoting learning and development. it considers high quality interactions between the children.

The SSTEW is an observational tool which mainly focussed on how adults such as practitioners and teachers assist language for thinking as well as their social and emotional well-being. It conveys the important message that children’s early learning is protected by their personal, social and emotional development, this is done using a self-evaluation scale which covers, “building trust confidence and independence, social and emotional well-being, supporting and extending language and communication, supporting learning and critical thinking and assessing learning and language”. (watchMeGrow, no date). Within the scare there are seven levels from inadequate to excellent, in a summary each object is graded from one to seven based on three observations. The common scores are used to generate a rating, and the mean scare can also be determined. The five scale ratings can be entered into a scale profile which provides a visual depiction of the seven levels, allowing you to understand which areas require more attention and which are performing exceptionally well.  Using professional judgement and observation abilities to figure out where the staff are on the one to seven scale. 

“The personal, social and well-being development, as well as language, literacy and communication abilities, can be related to aspects of the Foundation phase” (Welsh Government, 2015). This shows that the SSTEW scale is useful for supporting curricular goals and guaranteeing high-quality service. As well as this the “United Nations Convention on the Rights of the Child (UNCRC)” are incorporated into the Welsh Governments purposes which are underlined within the SSTEW scale 

Sustained Shared Thinking is supported by the adult closely observing what a child is doing this would be their body language and the interaction between other children. It is essential that practitioners show genuine interest in the child and ensure that they are giving them their undivided attention and encouraging the children. The SSTEW scale emphasises children’s emotional well-being also the development of strong connections and communication skills through prolonged shared thought. 

The SSTEW scale is an environmental rating scale was developed to support practice in early years settings used for children from birth to five.

Early Childhood Environment Rating Scale (ECERS)

The ECERS is a early years assessment too that collects data through classroom observations and a staff interview to assess the quality of group programmes for infants and toddlers. The evaluation consists of a 43-item rating scale with seven environmental subscales. (ECERS, no date). From 1-7 each item is ranked. A score of 1 indicates that the care provided does not match the protective care demands, while a score of 7 indicates exceptional, high-quality care.

The ECERS can be used by caregivers examining the quality of their classrooms and identify high-quality areas as well as areas that may require attentions. Managers can use ECERS to develop action plans for working with programmes or to track the quality of programmes overtime. When utilised by properly trained data collectors, the scales are extremely dependable for research purposes because of their adaptability and breadth they can be used to investigate the relationships between early childhood programme quality and a variety of causes and outcomes, the scales have been used in studies to determine which structural characteristics such as staff ratios.

The physical environment, basic childcare, curriculum, interactions, timetable and programme structure, and parent and staff. Needs are all assessed on each scale. The Environment Rating Scales were created to assess the quality of processes in children’s environments. The understanding of children in the care settings, including their interactions with others and activities, is referred to as process quality (Phillipsen,Burchinal, Howes and Cryer, 1997). 

Children are given time to develop vast motor muscles and extensive free choice opportunities each day. Children can pick from a variety of spaces to work during this time these include, role play areas, a quite area (book corner) 

The ECERS is a supplement to the “ECERS- Revised” which is in internationally recognised assessment of educational care quality. The scales are increasingly being used by local Authorities during audits to determine and enhance the quality of provision, as well as by practitioners looking to better their practise professional development. This is to ensure that practitioners create a positive atmosphere in which young children and their learning can thrive.

The ECERS and other quality assurance instruments generally concentrate on the single component of education and care, as a result of this there is a limited assessment of quality service. The ECERS for example is mainly concerned with the learning environment and does not consider children’s judgements of the quality of the services provided.

From researching both the SSEW scale and the ECERS, there are very similar outlets. Both scales is assessment using a seven point scale. The scales main topics are separated into five subscales: “trust, confidents and independence, social and emotional well-being, language and communication assistance, learning and critical thinking support, and assessing learning language support” (watchMeGrow, no date). Analysing short-duration interactions, related to the ECERS scale can be difficult and does not provide a comprehensive picture of interaction quality. The ECERS scale suffers from its flaw since observations are brief, lasting two hours for the entire setting (Munton et al, 1997). 

As well as this both scales can also be linked to the Foundation Phase Framework in particular “personal, social and well-being development area of learning, language, literacy and communication”. The SSTEW scale is a quality assurance scales that is used to improve the quality of early childhood education and care, ensuring that children have the greatest possible start in life and assisted in the development of their future (Welsh Government. 2015). Practitioners must be observed interacting with and understanding individual children in order to score highly on the SSTEW and ECERS scale (Howard et al, 2018)

From researching and reading about both Sustained Shared Thinking and Emotional Well-being Scales (SSTEW) and Early Childhood Environment Rating Scale (ECERS). I have a better understanding of the importance of both scales, I now have an understanding that a specialist with sufficient and in-depth knowledge and awareness of child development and suitable practise should use the SSTEW scale. The ECERS scale was designed to collect data from classroom observations to assess the quality of activities for children. It consists of a 43-rating scale divided into seven subscales based of the outdoor surroundings. Ensuring that practitioners such as myself use suitable practice can improve children’s emotional, social and cognitive development. I now also have an understanding that children who encounter high quality provision are well equipped to attain higher achievements at school settings this can be furthered in future education and jobs. I have also found that the SSTEW scale is a useful scale for achieving curricular goals and providing high-quality service in terms of academic outcomes. However, as the SSTEW scale is a more recent addition to measuring quality assurance, it is evident that in order to investigate the validity of the SSTEW scale, more research is required. Children that have been provided with SSTEW scale are more likely to have a better start to life. The ECERS scale however has some downfalls as they mainly focus on the outdoor environment rather on focusing on the children’s needs. I have learned the importance of staff implementing both scales into good practice, ensuring that children are getting the best possible start to life as what they can.
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