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Targets from the previous assignment 

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Aim to avoid being overly descriptive and continue to work on your criticality. This website may help with this. Academic Phrasebank | Being critical (manchester.ac.uk). 

	This website may help with this. I have used the Academic Phrasebank | Being critical (manchester.ac.uk) to help me develop my understanding and gain knowledge further of how to be more critical.  


	Targed/Target 2
	Explore topics in more depth, this does not mean more describing, instead pose questions such as why and how might a concept be having an impact. In-text comments can help you understand what is meant by this.  
	I have explored the topics in more depth, I tried to be less descriptive.  

	Targed/Target 3
	Be more critical about the sources you use and reflect on their context and conclusions and how they transfer to your context. 

	I have been more critical about the sources that I have used and reflected on their context and conclusions and how the context can be transferred into my work. 





Introduction 

The aim of this study is to emphasise the importance of ‘How do children perceive positive reinforcement (rewards) in the Reception classroom’. The Skinner’s theory of operant conditioning (1937) will be considered within this study, and it will investigate the impact of positive reinforcement/rewards and how children perceive them both extrinsic and intrinsic rewards. The rationale behind this research topic was to explore, children’s viewpoints and develop an understanding of how children in Reception class perceive positive reinforcements/rewards. In order to gain more knowledge and a better understanding of the chosen field both past and most current literature are critically examined and evaluated. The purpose of this study is to provide the results of an exploratory case study that investigated how children perceived positive reinforcements/rewards. The research methodology employed in this study involved administering questionnaires and conducting interviews with fifteen children in the Reception class. This approach aimed to attain a more profound understanding of their perceptions regarding positive reinforcements and rewards. In order to gain a better understanding of how children’s viewpoints and the way they perceive positive reinforcement/rewards, using two different methods to collect data including questionnaire and interview research methods were used. It is important to note that within this research study emphasis is placed on ‘Listening to learners' within the Professional Standard for Learning and Leadership strand, falling under the category of 'Pedagogy: Influencing'. This standard requires the student teachers/teachers to encourage the learners to express their viewpoints and share their thoughts (Welsh Government, 2019). 

The research study took place at a primary school where English is the medium of instruction, situated within the City and County of Swansea. The school is small with 224 pupils enrolled with mixed genders between the age of three to eleven years old (My Local School, 2023). The research project took place in a Reception classroom of 27 pupils aged between four and five years old. Pupils were provided with a questionnaire and semi-structured interview to discover “How do children perceive positive reinforcement in the Reception classroom?”

Research question.     

How do children perceive positive reinforcement in the Reception classroom?

Overview of relevant literature 

Firstly, it appears crucial to define what is meant by rewards. Rewards can be defined as the act of giving something perceived as valuable or prestigious in exchange for effort, good behaviour and achievement from the pupils (Chen, 2023). Rewards are categorised into two different categories: extrinsic rewards and intrinsic rewards. Extrinsic rewards include stickers, certificates and points (Ma, 2023). Whereas intrinsic rewards refer to verbal rewards, building a positive relationship, appreciation and verbally rewarding pupils such as ‘well done’ and  ‘amazing work’ (Chen, 2023). It can be considered here that rewards are a form of positive reinforcement approach that can be used to encourage desirable behaviour in pupils (Ghafar, 2023). Therefore, research by Chen (2023) noted that rewards and positive reinforcement are provided to the children to foster good behaviour and influence on changing unwanted behaviour in children. The Welsh Government places emphasis on the importance of rewarding children to reinforce desirable behaviour (Welsh Government, 2012). This can be aligned with the purpose of this research study where the aim is to exam “How do children perceive positive reinforcement (rewards) in the Reception classroom?”. 

For the purpose of this research study the behaviourist theorist Skinner will be considered. The notion of positive reinforcements/rewards was developed by Skinner, he placed emphasis on that children learn best through the use of positive reinforcements/rewards (Chen, 2023). 

Importance of positive reinforcements/rewards

Firstly, positive reinforcements/rewards are considered significant to children’s learning. There has been significant attention in the usage and usefulness of reward strategies, which have been recognised as a crucial approach in improving learning as well as behaviour (Ghafar, 2023). Sumiati, et al. (2019) added to this by stating that positive reinforcements/rewards play a crucial role as a multifaceted aspect of human psychology and behaviour, shaping individuals' lives and significantly impacting a learner's attitude and approach to learning. Reinforcing children at an early age is a crucial factor, as it provides a stimulant and excitement for learning (Sumiati, et al., 2019). However, Deci et al. (1999,2001 cited in Theodotou, 2014) argue that rewards reduce pupils' desire to learn. It can be concluded here that positive reinforcements/rewards facilitate children's understanding of adult expectations and promote appropriate behaviour (Sari & Indianti, 2019). 

Moreover, research by Ross (2022) points out that the more positive reinforcement is used, the better children respond which indicates that less positive reinforcement is being used. Therefore, positive reinforcements/rewards play a crucial role in children's learning and development. They provide motivation, reinforce desired behaviours and help children understand the consequences of their actions. When used effectively, reward strategies can encourage children to engage in positive behaviours, such as completing tasks, following instructions, and demonstrating kindness and empathy (Dovey, et al., 2017). Currently, in educational settings, positive reinforcements/rewards have been well-known for improving pupils’ performance and motivating them to learn (Phungphai & Boonmoh, 2021). 

Positive reinforcements/rewards have been highlighted for its effectiveness in motivating children in the short term, however, the reward effectiveness does not stay with them in the long-term bases. Research by Persike, et al. (2023) illustrated that reward systems are associated with a range of adverse consequences, such as reduced intrinsic motivation, increased levels of anxiety and humiliation, reinforcement of a fixed mindset, limiting generosity and empathy, encouragement of masking and increased reliance on external validation.


Children's perception on positive reinforcements/rewards 

Research has been conducted on how children perceive positive reinforcements/rewards in the classroom, however, there is a gap in the literature regarding how children perceive positive reinforcement/rewards, its effectiveness as well as limitations for the children.  

It is significant to demonstrate children’s perceptions on the use of positive reinforcements/rewards. Research has been conducted by Phungphai & Boonmoh, (2021) and it highlights how children perceive positive reinforcements/rewards. They express themselves as being satisfied, enjoying as well as finding the positive reinforcements/rewards being conducive to their learning experience (Phungphai & Boonmoh, 2021). Furthermore, the use of positive reinforcements/ rewards has been highly valued by the children and research by Chen, (2023; Phungphai & Boonmoh, 2021)  stated that children view the rewards as playing an important part in increasing positive behaviour, motivation, encouraging enjoyment, as well as excitement within their learning. Furthermore, research by Jakešová & Slezáková, (2016) noted that children perceive positive reinforcement/rewards as a way of promoting desirable behaviour, expressing a positive evaluation and also providing them with a sense of joy as well as satisfaction. Additionally, the study by Chen, (2023) provided evidence for the notion that children perceived positive reinforcements/rewards as sources of happiness when receiving rewards from their teacher and these rewards serve as motivation for them to learn more diligently. In addition to receiving recognition from their teachers, the rewards also provide positive feedback that boosts their morale and inspires them to continue putting in effort (Chen, 2023). However, research by Theodotou, (2014) demonstrates that some children interpret/perceive rewards as exerting control over their behaviour particularly. Moreover, others perceive positive reinforcement/rewards as being given in exchange for completing their work (Ilegbusi, 2013). Overall, research by Wan & Salili, (1996) suggests that positive reinforcements/rewards are generally perceived by the children to be more effective than punishment in fostering positive behaviour and enhancing performance among children. However, public praise has been found to be more effective than private praise in maintaining desirable behaviour over time. (Wan & Salili, 1996).


Explanation of the case study 

To start with, it appears appropriate to note that an exploratory case study was conducted in order to carry out this research. An exploratory case study aims to gain a deeper understanding of the topic and preliminary gain a better understating of the topic, where the evaluated case lacks clear or singular outcomes (Lucas, et al., 2018). It is clear that an exploratory case study allows researchers to examine a phenomenon from various perspectives and data within a specific context (Zaina, 2007; Lucas, et al., 2018). Therefore, the main goal here is to investigate a phenomenon with the idea of 'exploring' and identifying the research issues that can be used extensively to address it. Although an exploratory case study aims to explore a specific situation and set it in a unique context and focus on a specific purpose and goal (Quintão, et al., 2020). 

Without a doubt, carrying out any research method has both strengths and limitations. One of the strengths of an exploratory case study is an ability to investigate a contemporary event in its real-life context (Yin cited in Leitner & Strauss, 2008). It can be noted that the primary goal of selecting this strategy was to understand how it works and closely explore the topic of interest within its actual context (Yin, 2018). However, one of the frequent criticisms associated among a case study is its low validity as well as reliability (Quintão, et al., 2020). To ensure the validity of the case study, it is crucial to implement these strategies, triangulating data from various sources, maintaining the evidence, and allowing key informants to review the summarised data (Fusch, et al., 2018). The research by Quintão, et al. (2020) has argued to maintain validity the case study should be compared with other research data in depth. For example, it enables a more extensive investigation of a topic compared to other methods of data collection which involve a larger number of research participants. Research conducted by Andrade (2020, p. 102) suggested that “a sample that is larger than necessary will be better representative of the population”, however, this was not achievable in this study due to its small-scale focus.   

Overall, the participants of this exploratory case study took place in school with fifteen children aged 4-5 years old. The method of collecting data came in the form of both questionnaires and semi-structured interviews. Due to the age of the children, the questionnaire was discussed with the children in a group, oral assent was gained from the children, and they were told that they could leave and not answer the questions whenever they would like to. The children were given plenty of time to answer the questions. The children were also invited and interviewed with different questions regarding the research question. Despite both questionnaire and semi-structured interview being conducted within a single Reception class of 27 pupils, in order to ensure a representative sample, consent forms were distributed to all 27 children; however, only 15 of them were returned completed. Without a doubt, a study on a larger scale (having the whole class involved) would have offered deeper insights into this research and supported population estimation than this smaller version (Andrade, 2020). However, children took part in both the questionnaire and interview, and they were trying their best to be involved and share their perception of positive reinforcements/rewards and answering the questions. However, due to the deliberate selection of participants in the Reception class and the limited sample size, it is unwise to generalise the results to representative samples. However, Queiros, et al. (2017) argue even though the case studies are valid and reliable, they are not representative. 


Research methods. 

This section will examine the methodology that was deemed most appropriate for gathering data and addressing the research issue. The debate commences by utilising the selected research methodology and delving into its inherent strengths and limitations. Additionally, it aims to elucidate the methodology's structure and incorporate diverse sources of literature.

The rationale for the research method

Questionnaires and semi-structured interviews were employed as methods for collecting primary data within this research project study. The aim of the questionnaire was to build knowledge and find out how children in the Reception class perceive positive reinforcements/rewards. A questionnaire is an important tool in a research study because it helps the researcher gain appropriate information on the research topic (Taherdoost, 2022). However, it is critical to ensure that the questionnaire is well-designed to minimise errors, bias findings, as well as inappropriate information.  (Taherdoost, 2022).

The semi-structured interview was also used to gain more knowledge and develop literature based on how children view and perceive positive reinforcements/rewards. Due to the size of the research study, one of the other methods that has been utilised within this research is a semi-structured interview (Thomas, 2023). 

Questionnaire 

A questionnaire is a tool for collecting self-reported data as part of a research study (Johnson & Christensen, 2014). A questionnaire is the primary data collecting method utilised within this research study, it is the most effective way of gathering lived experience data. Furthermore, the rationale for depending on this strategy was due to the children’s age as well as the time limits of the research this is a small-scale research study. Therefore, a questionnaire was designed for Reception aged children to collect data. The questionnaire is considered to be one of the most effective methods of gathering data as they are easy to undertake, do not take time, are reliable, valid as well as cheap (Cohen, et al., 2018). However, O'Leary (2021) disagrees with Cohen, et al. (2018) stating the process of gathering questionnaire data is not easy. Moreover, it is significant to mention that the questionnaire is suitable for gathering both quantitative and qualitative data (Taherdoost, 2021). It is important to consider that the questionnaire was constructed on close-ended questions regarding children’s age as it was easier for them to answer, ensuring a speedy response as well as less skilled (Connor Desai & Reimers, 2018). However, research by Hyman & Sierra (2016 ) highlighted the limitations of a close-ended questionnaire such as it cannot achieve detailed/ in-depth responses, is poor at offering new perceptions and also the answers may not be fully reflective. It can be concluded here, that due to the children’s age close-ended questions were noted to be the most appropriate. 

Semi-structured interview 

Semi-structured interviews have both value as well as limitations. Structured interviews are an assessment tool used to collect and compare replies from many interviews. The interviewee is asked about their previous experiences or understanding of the current research question and situations (Queiros, et al., 2017). The semi-structured interview is commonly used in qualitative research. Moreover, the researchers could employ semi-structured interviews to gather current, exploratory data linked to a research topic, to analyse previously collected data from different sources, or to validate findings (DeJonckheere & Vaughn, 2019). Therefore, in order to gain a better and more in-depth understanding of the research question as well as the questionnaire a semi-structured interview was utilised. The questions were child friendly and suitable language was used, making sure that participants (children in Reception class) could understand and were able to answer the questions. Research by Paz-Soldan, et al. (2014) supports this by emphasising that semi-structured interviews were easier to understand and provide a deeper background of the research question. 

Despite the strength of semi-structured interviews, there are also a number of limitations. One of the first limitations that appear within the literature is time-consuming as it takes a long period of time to conduct and interview every participant (Rutledge & Hogg, 2020). Another, limitation of a semi-structured interview is the sample size, and this is relevant to this research study due to its sample size only fifteen participants took part in this research study. Research by Vasileiou, et al. (2018) indicates that small-size interviews are problematic, and they can have a significant effect on the validity of research study results. Moreover, a lack of listening skills can have fundamental effects on the results of the research topic and it is also considered as one of the limitations. Research by DeJonckheere & Vaughn (2019) pointed out the failure to effective listening and it can impact the consistency within the research question. However, semi-structured interview is still highly valued by researchers as they can be a successful method in gathering open-ended data from participants (DeJonckheere & Vaughn, 2019). This allows the researcher to gain in-depth insights into the research topic and gain better knowledge (Thomas, 2023). 



Data presentation and Analysis methods

The mixed method was selected as the method to analyse the data gathered from the questionnaire and semi-structured interview. The mixed method includes quantitative and qualitative research methodologies which address various kinds of questions, collect different types of data and provide different types of responses. Each set of approaches has fundamental strengths and weaknesses, and each offers a unique strategy to handle various types of research issues (Wasti, et al., 2022). Without a doubt, mixed methods provide the researcher with a wider, better and deeper understanding of the research topic. It also offers a bigger picture that can enhance the description as well as gaining a better understating of the topic (Sharma, et al., 2023; Dawadi, et al., 2021). However, research by Wasti, et al. (2022) states that employing a mixed method research study does not necessarily ensure an improvement and enhancement in the quality of the research. Moreover, a mixed method has various criticisms and limitations. One of the limitations of mixed methods research is it requires additional time, as the result of collecting and analysing two different types of data (Creswell & Plano Clark, 2011 cited in McKim, 2017). Hafsa, (2019) and Wasti, et al. (2022) added to this by stating that adopting a mixed method technique might be challenging for the researchers due to a lack of resources, knowledge and time to complete as it involves multiple stages of collecting data and separating the data analysis. 

Despite these potential drawbacks, Sharma, et al. (2023) defined the mixed methods research approaches and the process of using them. The mixed methodologies research design generally comprises the following seven steps: identifying the research questions and objectives, selecting the research method, collecting data, reviewing data, integrating the results of the research, developing conclusion and recommendations and finally reporting the findings/results (Sharma, et al., 2023). It can be argued that mixed methods increase the validity and reliability of the research study and it also enriches the findings (Sharma, et al., 2023). Moreover, it also provides flexibility in methodology and a deeper understanding of small cases (Maxwell, 2016). 

The reliability and validity of this research is demonstrated using two different data collection methods, including a questionnaire and a semi-structured interview. To ensure validity, the children were interviewed twice. Moreover, in order to ensure trustworthiness, following the seven steps of mixed methods by Sharma, et al. (2023) in analysing and reviewing the data. It is fundamental to consider that this was a small-scale study and only 15 participants took part in each questionnaire and semi-structured interview. Therefore, this may be limited in gaining a deeper understanding of the research question (Smith & Noble, 2014). However, complications may develop if participants behave/act favourably towards the researcher (bias) because they know the researcher (Smith & Noble, 2014). Also, the bias could include providing or paying to the participants in exchange for taking part within the research study (Largent & Fernandez Lynch, 2017). However, the participants within this research did not exchange with any goods in taking part. Therefore, it could be argued that the reliability was still evident within this research project. 



Ethical considerations 

The British Educational Research Association (BERA) emphasises that researchers must acknowledge and respect the privacy entitlements of both institutions and individual participants, ensuring they are granted confidentiality and anonymity rights(BERA, 2018). Therefore, it is important to consider confidentiality and anonymity of the research (Cohen, et al., 2011). It is crucial to remember that this study was approved ethically by the UWTSD's Procedures for Ethical Approval of Research Projects and was conducted in accordance with the Research Ethics and Integrity Code of Practice (UWTSD, 2022). The BERA was adhered to and considered in completing and carrying out this research project (BERA, 2018). The initial step in conducting this research involved gaining consent at an institutional level, specifically from the school head teacher (Cohen, et al., 2011). Consent from participants was obtained by creating a consent form and letter, which were then sent to parents to seek approval for their children's involvement in the research. (See appendix 2 for the consent form and letter). The consent letter clearly outlined the right to voluntary participation and withdrawal, ensuring that participants could revoke their consent at any time or for any reason, as highlighted by (BERA, 2018). Moreover, participants were further assured that this research would not disclose the setting, location, or their identities and that personal raw data would be securely maintained and subsequently destroyed upon completion of the study (see appendix 1).

Assent 
In addition to obtaining consent from the responsible parents, carers or guardians due to the age of the children (BERA, 2018), a crucial aspect of this research involved obtaining assent from the children themselves. This is emphasised as essential for aiding children in comprehending the aspects of a research project and making an informed decision about their participation (Cohen, et al., 2011). To uphold ethical standards, verbal assent was obtained from participants at the outset of a questionnaire, semi-structured interview and continuously throughout the research via ongoing negotiation.



Results / Alaysia of results/ discussion 

As previously mentioned, fifteen children participated within this research project. Children took part in both a questionnaire and semi-structured interview, the aim of both of them was to gain more knowledge on how children perceive positive reinforcements/rewards. The oral assent was gained from the children, and they were informed for any reason if they wanted to leave or stop and not take part in both the questionnaire and semi-structured interview, they could. The questionnaire was conducted with the children in a group due to their age and ability to read. The children were provided with time to think about the answer before selecting or moving on to another question. With reference to the semi-structured interview, children were interviewed individually due to the validity and reliability of the research study (Aung, et al., 2021). The results from the questionnaire and semi-structured interview indicate that children feel very satisfied and willing to learn when stickers are provided and this is in line with the most current literature (Phungphai & Boonmoh, 2021). 
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(Appendix 4: Graph 1)

Positive reinforcements/rewards

Developing Skinner's operant conditioning theory to include positive reinforcements/rewards is at the heart of this research study and investigating how children perceive positive reinforcements/rewards. The questionnaire was undertaken in the Reception class and fifteen participants took part with the research; participants were asked ‘How do you feel when someone says nice things to you?’ thirteen out of fifteen children mentioned that they felt very happy and two out of fifteen children stated being happy (see appendix 4: graph 1). This is aligned with Sumiati, et al. (2019) research stating that when positive reinforcement is used children feel happy. The children were asked ‘how do you feel when you get a sticker?’ 87% of children stated being happy, 7% of participants said they felt relaxed as well as 6% were being excited to receive a sticker. This is supported by Leeder (2022) Skinner believed that the use of positive reinforcement/rewards including stickers refers to the process of adding a “pleasant stimulus to strengthen behaviour and increase the likelihood of it occurring again” in children (Leeder, 2022, p. 28). Moreover, to develop further understanding of the research question ‘How children perceive positive reinforcement/rewards in Reception class’, during the semi-structured interview, interviewees were questioned ‘Can you tell me about a time when you felt really proud of something you did in the classroom?’ Participant 1 responded, “I felt very proud when I was in the special book for completing my work.” Participant 2 was also very proud of themselves for completing their reading book. Participant 3 also highlighted that they were very proud of their worm painting. This can be supported by Phungphai & Boonmoh (2021, p. 39) stating that “receiving rewards influenced students’ positive emotions - enjoyment, excitement and relaxation”. This was clearly noted during the semi-structured interview undertaken in the Reception class. 
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(Appendix 4: Graph 4)

Furthermore, children were asked based on positive reinforcement and encouragement (see appendix 4: Graph 8), nine out of fifteen participants stated being/feeling sad. Three out of fifteen mentioned they felt okay and the other three said they felt angry. However, based on my questionnaire, some children perceive encouragement and positive behaviour as failure. Research by Tsang & Zhang (2022) suggests that using extrinsic rewards in conjunction with verbal praise can effectively increase or maintain children’s intrinsic interest in activities.
Nevertheless, during the interview, all fifteen participants indicated that they felt ‘happy’ when positive reinforcement was used (see appendix 5, participants 1 to 15). Furthermore, the participants were also asked to share their viewpoints on any occasion when they were being rewarded for their hard work, all of the fifteen participants noted that they were feeling ‘happy’ and that they were reading to their teacher. This is in accordance with Skinner’s theory as he believed positive reinforcement/rewards whether extrinsic or intrinsic provide children with positive strength (Macblain, 2014). 
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Conclusion and Recommendations 

This research has placed an emphasis on how children perceive positive reinforcements/rewards in Reception class. Through using both primary and secondary data, this research has effectively addressed the research question and obtained an answer. Despite finding that there were gaps in the research and the literature was very limited, this research study has been able to successfully answer the research question. It can be stated here that children perceived positive reinforcements/rewards in a very positive way. The researcher has gained a better understanding of how children’s viewpoint and the way they perceive positive reinforcement/rewards. This could be linked to the ‘Listening to learners' within the Professional Standard for Learning and Leadership strand which requires the student teachers/teachers to encourage the learner to express their viewpoints and share their thoughts (Welsh Government, 2019). It is also important to consider that two different methods were used in collecting data including a questionnaire and a semi-structured interview, in order for the validity and reliability of the research question (Aung, et al., 2021). However, due to the size and sample of the research question it would have been more beneficial if only a method was used. In future if a undertake a research study I will utilise one research method in-depth rather then two.   

Without a doubt, both the questionnaire and semi-structured interview have provided the researcher with a deeper understanding and consolidated how children perceive positive reinforcements/rewards. However, it is important to note that this study had a limited sample size, with only fifteen participants. Undoubtedly, a larger-scale study would offer deeper insights into this research study, which will lead to more reliable and generalisable data. Therefore, a recommendation is that further research should be conducted on the same research question with a larger sample size to ensure more reliable, generalisable, as well as representative data. 
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APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Sebar Zorab Habib 

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Athrofa

	4
	Campus:
	
SA1 Swansea 

	5
	E-mail address:
	
2000414@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	
07868179699

	
	For students:

	7
	Student Number:
	2000414

	8
	Programme of Study:
	PGCE Primary 

	9
	Director of Studies/Supervisor:
	Lilian Martin





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in) Lilian Martin 

	☒	14. 03. 2024



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA Ethical Guideline 
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




	1
	Indicative title:
	How do children perceive positive reinforcement in the reception classroom? 


	2
	Proposed start date:
	14 March 2024 
	Proposed end date:
	31 July 2024 

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

The aim of this research activity is to investigate children’s perception on the implementation of positive reinforcement (rewards)on their learning, encourage and support children to participate in independent tasks and activities within the classroom.



	4
	Research Question

How do children perceive positive reinforcement in the reception classroom? 




	5
	Aims of Research Activity

The aim of this research project is to explore and understand how children perceive positive reinforcement in the reception classroom. 

· To investigate children’s perceptions regarding positive reinforcement. 
· To find out how positive reinforcement (rewards) support children to move forward with their learning. 
· Further personal learning and knowledge. 




	6
	Objectives of Research Activity

Qualitative data will be obtained through the use of an interview and questionnaires will be administered to students to gather their perspectives on the significance of rewards in fostering engagement. Subsequently, this data will be analysed and deliberated upon within the research body.

The consent will be gained from the parents in order for me to undertake the research project. At the same time oral assent will be gained from the pupils and they will be informed that the questionnaire and interview may stop if they wish to at any time. 



	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
In terms of data collection, both secondary and primary research methodologies will be employed. Secondary research will involve gathering existing research data for the literature review and other parts of my research project. The primary data will be carried out via questionnaires and semi-structure interview. 

I intend to collect data necessary for completion through a combination of methods, primarily utilising questionnaires and semi-structured interviews. These methods are chosen for their ability to gather insights directly from the participants, in this case, reception class children, regarding their perceptions on positive reinforcement.

For the questionnaires, I plan to design child-friendly forms that incorporate visual aids such as pictures and simple language to ensure comprehension. These questionnaires will be administered in small groups, allowing for peer interaction and support, while also ensuring that children feel comfortable and engaged.

Additionally, semi-structured interviews will be conducted individually with each child. These interviews will provide an opportunity for in-depth exploration of topics and allow children to express their thoughts and feelings in their own words regarding positive reinforcement. Techniques such as using simple language, visual aids, and open-ended questions will be employed to facilitate meaningful communication.

By utilising both questionnaires and semi-structured interviews, I aim to gather comprehensive data that captures the perspectives and experiences of reception class children regarding the research topic “How do children perceive positive reinforcement in the reception classroom?” . These methods will enable me to collect meaningful data collection and gain valuable insights necessary for the successful completion of my project.

I will additionally gather secondary research for the literature review and other components of the research project. For this secondary research, I plan to utilise a variety of sources and techniques to ensure a comprehensive and well-rounded understanding of the topic. I will examine current studies regarding the significance of positive reinforcement (rewards), and pupils’ perception on positive and does it mean to them. The techniques include academic databases, textbooks, articles, and peer-reviewed journals, literature reviews. Furthermore, I will utilise a Boolean search strategy within academic databases to enhance the effectiveness of my search process. 
Overall, by employing these strategies, I aim to gather a comprehensive collection of secondary research that will inform the literature review and other components of my research project, contributing to a robust and evidence-based analysis of the topic.


	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
The research will take place in Wales, in my current placement school in reception class. 


	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research, then please state this.

	9
	
N/A






SECTION E: Details of Research Activity

	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.











	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☒
	☐

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	A resilience Wales - by providing rewards to encourage children to participate in independent tasks, I aim to foster self-motivation, self-direction, and resilience in the children. 

A prosperous Wales – by continuing exploring innovative methods to engage children and developing resilience, we can contribute to a prosperous Wales.

A more equal Wales - I will make sure that children’s voice is heard and that this means we would have a more equal Wales. 






SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:


	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained.



SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:




	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
There will be at least 8 – 15 pupils involved.



	11
	Who will the participants be?

	
The participants in this research project will be based on the pupils in reception class in school X. 



	12
	How will you identify the participants?
	
The participants will be pupils in reception class, the consent from will be send out to the parents to gain the consent for the pupil’s participation in the research project. Also, the assent will be gained from the pupils. 









	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	




	

	




	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	







SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

There is always a potential risk to participants (in case of collecting personal data), such as the accidental release of their personal information. 

Another potential risk to participants might be emotional distress as they are questioned by the adult, there are biased responses to questions due to adult.    

• Pupils might feel compelled to provide a "right" response to the questions.
 • Students may experience pressure while being observed. 
• Concerns regarding safeguarding.
 • Preservation of anonymity. 
• Potential risk of transferring personal data
	How you will mitigate the risk to participants:

I will mitigate the risk to participants by not collecting any personal data and keeping the questionnaires result secure in a password-protected cupboard. The participants can withdraw or stop at any time during the questionnaire as well as interview. 

• Ensure the provision of a tranquil environment as customary.
• Clearly articulate to participants their rights regarding participation and withdrawal from the research.
• Maintain professionalism in conduct.
• Adhere to the guidelines outlined in BERA and UWTSD Research Ethics & Integrity Code of Practice.
• To address the risk of personal data transfer, I will implement dual password protection on my laptop where the questionnaire and observation data will be stored.


	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A



	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

There will be the biggest risk to an investigator (me) by academic misconduct. The participants have the full right to withdraw from the research project at any time. 

• Allegations made by pupils during the research conducted in the classroom.
• Potential conflicts of interest.
• Financial disclosure risks to both myself and the university resulting from GDPR breaches.

	How you will mitigate the risk to the investigator:

To mitigate the risk, I will thoroughly check my work ensuring that there is no similarity and that I have correctly referenced. I will submit a draft of my work to Turnitin to double check the similarity before the final submunition. In the case of withdrawal from the pupils, discussions would be conducted with the remaining participants and new participants will be recruited, if necessary, who will be fully briefed, and whose informed consent will be sought. 

• Conducting oneself in a professional manner.
• Ensuring the integrity of data by refraining from falsification.
• Taking appropriate measures to delete raw data post-analysis.
• Storing raw data on password-protected laptops and backing it up to the University drive with adequate firewall protection.
• Clearly communicating participants' rights regarding participation and withdrawal from the research.
• To mitigate financial risks, data will be securely stored on my laptop with dual password protection, and responses will be anonymized.
• Adhering to guidelines outlined in BERA and UWTSD Research Ethics & Integrity Code of Practice.


	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

The university is also exposed to risks, including reputational damage and instances of academic misconduct.

• Ensuring the university's reputation is maintained through appropriate actions.
• Refraining from falsifying any data that could affect the university's representation and standards.
• Avoiding behaviour that could negatively impact the relationship between the school and the university.


	How you will mitigate the risk to the University:

To minimise the risk, I will adhere to the Harvard referencing style and ensure that I do not engage in self-plagiarism.

I will make sure that I  adhere to the UWTSD code of ethics and research standards and
commonly agreed standards of good practice.

• Conducting oneself professionally.
• Ensuring data integrity by refraining from falsification.
• Properly disposing of raw data once analysed.
• Storing raw data securely on password-protected laptops and backing it up to the University drive with adequate firewall protection.
• Clearly communicating participants' rights regarding participation and withdrawal from the research.
• Adhering to guidelines outlined in BERA and UWTSD Research Ethics & Integrity Code of Practice.

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

The risk of environment might be use of paper. 


	How you will mitigate the risk to environment:

This research project activity will mostly use electronic systems, and this will help to reduce  the need for bleached paper.






	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001849117688 



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
If participants want a copy of the electronic of final research project, it will be emailed to them once it is completed.



	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
The consent will be gained from the parents in order for me to undertake the research project. At the same time oral assent will be gained from the pupils and they will be informed that the questionnaire and interview may stop if they wish to at any time. For the parents I will provide a paragraph that includes that I am researching How do children perceive positive reinforcement in the reception classroom? . Therefore, to explore the research further pupil’s perception on the positive reinforcement (rewards) is required. I will carry out a questionnaire as well as interview to help within my research. All participants have the right to withdraw from the research at any time and for any reason.



	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
Regarding confidentiality and anonymity, participants are not required to provide any personal information, including names, dates/places of birth, addresses, phone numbers, or gender Ethical Guidelines for Educational Research (BERA, 2018). Additionally, data collected from the questionnaire will be securely stored and protected in a locked cupboard and destroyed after they been used. 






SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒


	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	




	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒


	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	







	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
The data will be securely stored in the cloud, password-protected, and subjected to double verification. The manual files will be stored in a locked cupboard and will destroyed after they have been used. 




	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	




	22
	List all who will have access to the data generated by the research activity:

	
	
I (Sebar Zorab Habib) 


	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
I (Sebar Zorab Habib) will have control over the data that will be collected for the research project.
)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
The information collected from the participants will be stored securely in the cloud and on my laptop, both protected by a dual-password system to ensure security and privacy. As a measure to safeguard the participants and adhere to data protection regulations, all confidential details will be permanently deleted upon my graduation.


	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A



	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Sebar Zorab Habib 
	Date: 14.03.2024 




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.









Appendix 2: Consent form  


CONSENT FORM 
PROJECT TITLE: How do children perceive positive reinforcement in the Reception classroom?

Name of Researcher:	Sebar Zorab Habib 


									         	
Please initial box

1. I confirm that I have read and understand the information sheet dated …22. 04. 2024…for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to ………………. by the ………. of …………….  (date)


Thank you.







INFORMATION SHEET
PROJECT TITLE: How do children perceive positive reinforcement in the Reception classroom?


Dear Parent / Guardian,

My name is Sebar Zorab Habib, and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Newton Primary School and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is ‘How do children perceive positive reinforcement in the Reception classroom?’ Through your child’s participation, I hope to investigate children’s perceptions regarding positive reinforcement and find out how positive reinforcement (rewards) supports children to move forward with their learning. I will be using anonymised structured interviews as well as questionnaires to get primary data.

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage. Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on double password-protected cloud storage on the UWTSD Office 365 system, and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Sebar Zorab Habib 

2000414@student.uwtsd.ac.uk



Appendix 3: Questionnaire 

Positive Reinforcement
Questionnaire

1. How do you feel when someone says nice things to you? 

[image: A yellow face with a line

Description automatically generated]
I feel: 


2. How do you feel when you read very well to the teacher and the teacher praises you, “Well done”? 
[image: A yellow face with a line

Description automatically generated]

    I feel: 


3. How do you feel when you make a mistake, and the teacher encourages you to try again? 
[image: A yellow face with a line

Description automatically generated]

    I feel:  


4. How do you feel when you get a sticker? 

    I feel:

a)  Happy
            
b)  Excited 

c)  Upset 

d) Relaxed 



5. Does getting stickers help and motivate you to learn? 

[image: A group of stars on a white background

Description automatically generated]




6. How do you feel when someone is not being kind/friendly to you? 

     I feel:

a)  Angry  

b)  Happy 

c)  Sad  

7. How do you feel when you are trying your best to sit beautifully and teachers say, “Thank you, for sitting beautifully”? 

[image: A yellow smiley face with a line

Description automatically generated]  
   I feel: 


8. How do you feel if you do not listen to your teachers, and they speak to you and encourage you to listen and play beautifully?    
                                             
[image: A yellow smiley face with a line

Description automatically generated]
   I feel: 





Appendix 4: Semi-structured interview 

Semi- structured interview

1. Can you tell me about a time when you felt really proud of something you and in the classroom?




2. What kind of things do your teachers say to you to make you feel good about yourself?



3. How does it feel when someone tells you what a good job you have done? 



4. Can you think of a time when you helped someone and they said thank you, how did it make you feel?



5. What do you think is the beast way for teachers to encourage you to try your best in class? 



6. How do you feel when you are being rewarded for something that you have been working hard on? How did you feel? Can you give me an example? 



7. What do you think is the most important thing teachers can do to help you learn and grow? 
 


8. Can you think of a time when you felt motivated to keep trying, even when the work was difficult, what kept you keep trying? Where you being resilience and keep trying? 






Appendix 4: Graph 

Graph 1 
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Graph 2
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Graph 3
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Graph 4 
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Graph 5
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Graph 6
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Graph 7
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Graph 8
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Appendix 5: Semi-structured interview responses 

Participant 1 

“…Getting into the special book. When read well. I feel happy. When I helped my friend, I felt happy. When they say please can you do your work. I felt happy when I read. Helps me learn. Helping my friend to write his name…”


Participant 2

“…Proud of my worm painting. When read in a good way. I feel happy. When I helped my friend to get up from falling down, I felt happy. When the teacher say please can you do some work with me (positive language). I felt happy when I read my book. Helps me learn. Helping my friend to build the Lego…”


Participant 3

“…Proud of myself when I caught tadpole. When I get a sticker. I feel happy. When I helped tidying the class, I felt happy. When the teacher say please can you do some work with me (positive language). I felt happy when I finish my writing. Helps me to learn new things. When I read by book…”


Participant 4

“…I am proud of myself when I finish my writing. Getting a sticker from my teacher. I feel happy. I helped my friend, I felt happy. When the teacher say please can you do some work with me (positive language). I felt happy when I read my book. Helps me to learn lots of things. When I tried to skip…”


Participant 5

“…I am proud of myself when I read my book. Getting a sticker from my the headteacher. I feel happy. I helped my teacher, I felt happy. When the teacher says kind words. I felt happy when read my book. Helps me to learn lots of things about frogs. When I was trying pond dipping the frog…”


Participant 6

“…I am proud of myself when I help my friends. Getting Dojo points from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher say please may you help me (positive language). I felt excited when read my book. Helps me to learn lots of things about butterfly. When I tried to paint a bee on the pebble…”


Participant 7 

“…I am proud of myself when I finish my writing. Getting a certificate. I feel excited. I helped my friend, I felt happy. When the teacher say please can you help me (positive language). I felt happy when I do maths. Helps me to learn lots of new things. When I tried to hold snail…”


Participant 8 

“…I am proud of myself when get a certificate. Getting a Dojo point from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher says please stop running (positive language). I felt happy when found a snail in the garden. Helps me to learn lots of things about butterfly. When I tried to bake a biscuit…”


Participant 9 

“…I am proud of myself when listen to my teacher. Getting a Dojo point from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher says please do some work (positive language). I felt happy when made a honey sandwich. Helps me to learn lots of things about bugs. When I tried to write my name…”


Participant 10 

“…I am proud of myself when I sit beautifully. Getting a certificate from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher says please writing in nice way (positive language). I felt happy when found a worm in the garden. Helps me to learn and bake. When I tried to listen…”


Participant 11

“…I am proud of myself when I draw. Getting a reward from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher says please stop running (positive language). I felt happy when dance. Helps me to learn lots of things about worms. When I keep reading…”


Participant 12 

“…I am proud of myself when I listen to grow up. Getting a sticker from my teacher. I feel happy. I helped my teacher, I felt happy. When the teacher says I can get a sticker (positive language). I felt happy when draw. Helps me to learn lots of things. When I keep trying reading…”


Participant 13

“…I am proud of myself when I count . Getting a sticker from my teacher. I feel happy. I helped my teacher and friends                                                                                     , I felt happy. When the teacher says please stop running (positive language). I felt happy when dance. Helps me to learn lots of things about worms. When I keep reading…”


Participant 14

“…I am proud of myself when I got certificate. Getting extra play. I feel happy. I helped my teacher, I felt happy. When the teacher says please can you help me (positive language). I felt happy when I made worm out of playdough. Helps me to learn. When I keep reading and listening…”


Participant 15

“…I was proud of myself when I was in the special book for third time. Getting a reward/sticker from my teacher. I feel happy. I helped my teacher and friends I felt happy. When the teacher says please play nicely (positive language)I felt happy when I finished my writing. Helps me to learn lots about bugs. When I keep reading and finish my work…”
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