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Behavior and Interventions 






                         
Question:
Identify describe and evaluate a range of practical interventions devised to promote positive behavior within your learning environment. Refer to literature where appropriate.
Title:
“To behave or not to behave…that is the question”?
Firstly, in order to answer the question it is necessary to look at and identify behaviors within the authors setting. 
Secondly, we need to look at how these behaviors look and feel for the young person and the adults.
Thirdly, we need to evaluate if internal and or external factors affect behaviors.
Finally bringing us to a conclusion of what works and what does not work in the authors setting.
With that in mind if we start by looking at the author’s schools behavior policy, which follows the pivotal approach to behavior management. (School Policy, 2020) in addition, the schools ethos, which is that “Ninety –five percent of the learners turn up daily eager to learn”. (Pivotal Education 2021) We will in fact only be discussing and analyzing the five percent, whose behaviors need support. 
To identify and support behaviors within the setting there are various supports put in place to drill down and unpick behaviors and support required. Running alongside and supporting are the first steps which are set down in the settings school behavior policy and that is to follow the five stages of pivotal behavior management. (School Policy, 2020) 
They start with meeting and greeting of the pupils at the start of each lesson with the reminder to be “Ready, Safe and Respectful”. (Pivotal Education 2021; School Policy, 2020)
During the lesson, should there be signs of low–level behavior then the second step is too caution the pupil and give them a reminder of a previous example of positive behavior that they have demonstrated. If the behavior continues then a final warning and a thirty second intervention. Using one of the micro scripts such as, “Stating the behavior that was observed and which rule expectation, routine it contravenes”. (Pivotal Education 2021; School Policy, 2020) Always remembering to do so in private, ideally outside of the class. If need be time out can be used and whilst outside with the pupil the use of restorative questions may take place. (School Policy, 2020; Thorsborne et al. 2018; Costello et al. 2009)
In the event that none of the above managed the behavior, a key stage leader or head of faculty will assist by parking the pupil in their classroom. (School Policy, 2020) 
No pastoral staff are to be part of the parking interventions or dealing with behaviors. Their relationship with pupils needs to be intact to help with social, emotional and mental health. (School Policy, 2020)
Following these five points of pivotal behavior allows identification of repeated behaviors. (Pivotal Education 2021) It also allows the setting to formulate a path to work towards in order to aid the symptoms of the behavior not to treat them separately. (Bates, 2020) 
High levels of social, emotional and mental health issues are symptoms behind behaviors within the authors setting. The definition of Social, emotional, mental health also known as SEMH originated in the 2014 special education needs code of practice and changed from social, emotional behavior difficulties, moving more to be inclusive of mental health. (gov.uk, ca. 2020)
Part of pivotal behavior management is take up time, which is where pupils spend time catching up on work they missed. Alternatively, having a one to one with a member of staff so that it can be established how to address the SEMH that is the cause of the behavior. (Pivotal Education 2021; School Policy, 2020)
Nurture groups are evidenced based approach in key stage three to address the balance of SEMH. The aim is that students learn to communicate and to be classroom ready. Instead of communicating through behaviors and reducing the gap between peers who are not delayed in their emotional intelligence. (SEMH, 2016)
Pupils in the authors setting have many choices to re-adjust their SEMH needs during the day especially during breaks and lunch. They may use the outdoor gym equipment for those who need to be more physical. For those who need to sit and be silent there are sensory rooms in the Derek Roberts Center which is a specialist teaching facility (STF) especially for those who are diagnosed autistic or showing traits of behaviors that lean towards the autistic spectrum of behaviors ((ASC). 
Whichever behavior has chosen to communicate or to unravel there is an area of safety where students can regulate their emotions and start a fresh from lesson to lesson. (School Policy, 2020) 
John Watson one of the founding fathers of the behaviorist declared you could affect anyone’s outcomes of behavior by ensuring the stimuli follow the format of preconditioning, conditioning and post conditioning. (Bates, 2019) He declared that, if he had an opportunity to be given a dozen healthy infants and his own specified world to bring them up in, he could train them to become any specialist or professional. Therefore, in the same way Watson used a young baby, animals, and noise to have a negative outcome. (Bates, 2019) The school setting uses the onsite facilities to create a positive outcome of daily rituals and safe places to readdress the balance of pupils and the stimuli that affect them during lessons thus readdressing there discombobulated brains. 
The author likens the settings response to SEMH to that of the theorist John Hattie and his use of the metaphor of the rope. Hattie describes the rope as bringing of the strands together. Ensuring strands that are needed to see ourselves are reinforced by strands needed for what we find out about ourselves, thus creating a strong sturdy rope. (Bates, 2019)
Pupils within the school setting displaying SEMH usually spill out into the community with their behaviors. (Greer, 2020) This can resemble situations such as families living in council properties, having letters of eviction, due to their young person’s anti-social behavior. Young people known to local community police support officers due to the behaviors in the community. (Greer, 2020)
To aid prevention of anti-social behavior and work towards a solution outside agencies such as “Early Help Hub” are referred to by the author’s pastoral team. Dedicated support workers, support the young person and guide them to make the right choices. They do this through building relationships, one to one sessions in social settings. Support through community youth groups. Visits to the young person’s school setting to ensure SEMH support is running in line with the pastoral team. Multi agency meetings and communication are paramount to supporting the young person and their family for positive outcomes. 
As stated earlier as soon as identification of repeated behaviors are established to prevent exclusions the school setting has a specialist facility called “TIDE”. Which is where young people can be placed to support their behavior, learning needs. It stands for Training, Inclusion, Development and Engage. So there are four roads of support within the center to support young people.
In order to establish a pathway and support package a pen portrait is required if we look at child A and look at internal, external factors and the affect they have on his behaviors. It allows the setting to help manage behaviors and work towards change.                                                 Adopted at three, two siblings none blood related, both of which have a diagnoses of ASC. Never met biological father or biological mother. Biological mother passed away during lockdown prior to his first potential meeting. A blood brother exists, met by accident at a youth club, established they were related, no further contact. Moved primary schools three times. Pattern continues in comprehensive schools two managed moves prior to settling in authors setting. SEMH behaviors demonstrated within a week of being in the setting and moved into TIDE due to throwing chair at a member of staff. Child A’s behaviors are swift violent, angry outbursts. Child A shows low self-esteem and worth. Dyslexic tendencies, low emotional intelligence, possible Fetal Alcohol Syndrome. Outside multi agency support for domestics abuse, between child A and adopted mother. Drug and alcohol support through key workers, persistent user of marihuana, supplied by adopted parent to prevent violent outbursts. As Hattie discusses in his analogy of the rope, child A’s life has not one but several of the ropes unraveled due to internal and external factors. Resulting in child A’s view of his potential and self-efficacy being distorted. (Bates, 2019) 
In order to change the narrative the use of pupil support plan (PSP) is used with attendance of two hours of education every day with a mid-morning start. One to one lessons in a quiet room. Work chunked into small bite size targets as focused on by George Armitage Miller during his studies of the brain (Bates, 2019) Reward charts, expectations, goals written down on white board and ticked off as completed, visual reminder. Tailored subjects which are high in practical elements, encouraging movement. Frequent walks around setting to re address effects of stimuli. Anger management and emotional literacy programs (Rae, 2013; Marris et al. 2004) this support is known as inclusion and child A has stayed at the author’s setting for the longest out of all the education settings, proving the way of working with the young person is a success. In order to ensure post sixteen engagement is a success it has been decided that the setting will pay for the young person to attend Gower College for all of year eleven as part of the training element. This will ensure that outcomes of qualifications are achieved a guarantee of post sixteen support is in place whilst at all times supported by the setting. Child A’s year eleven will be four days at college and one day in the setting. Ensuring transition and ease of journey into next phase is a success. This also means that the next part of child A’s journey will change the narrative and self-efficacy. (Bandura, 1997)
In conclusion within the authors setting the five percent are receiving the right support for behavior. This is quantified by increase in attendance, decrease in permanent exclusions. Boxall scores rising. Year seven intake increasing. Qualifications and grades on the up. All proving success. However it is vital to remember that what works one day might not work the next. But the main message is that the main aim ultimately is to ensure everyone leaves school feeling a sense of pride and belonging by focusing on pride not prizes. (Pivotal Education 2021)
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