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[bookmark: _GoBack]This reflective, personal journal will be based on a series of skip sessions that took place over a 12 week period in Sketty Primary School. The setting is a large, modern Primary school set on two floors with a Nursery school attached. It has 460 children ranging from the ages 3 to 11. There is a large, grassed field, a leafy woodland, a large, slopped concrete yard and an extra large hall at the bottom of the school with a stage and good gym facilities.
I have worked in the school for 13 years, for one year as a L.S.A. in year six then moving into foundation phase primarily in Nursery as a T.A. but more recently becoming a H.L.T.A. in a Nursery setting of nearly 60 children AM and a growing rising 3’s PM class.
During my 13 years as a practitioner, I have become aware of the huge differences that can be present in the gross and fine motor skills of children when entering nursery, for instance some children can have control and grip on pens and pencils whilst others are more comfortable manipulating large loose parts such as crates and tyres. I have also noticed how some children, with less developed motor skills, find it hard to sit on a carpet and concentrate for any length of time. ref. I have noticed too that this inability to sit and listen can have a detrimental effect on their learning progression in Nursery. 
Through the skip course I was hoping to have a greater understanding of how gross motor skills can impact and influence a child’s progression and learning journey. I was also interested in discovering how skip could help, as a practitioner, help the children develop and grow in their school journey
Prior to beginning this skip course my knowledge and understanding of the children’s physical development was slightly limited. My previous, academic, experience had been a level 3 course 

on Child Learning and Development. The primary focus of this course was to gain a greater understanding of the stages of the child’s development. This gave me an insight into each stage of their development and what to expect. However it did not go into any detail on how to develop and help children with the sensory integration that is so vitally important in every aspect of their learning journey via Physical Development. (Ayres and Robbins, 2005)
My introduction to the course was over 2 days based on practical and theory. During those sessions I became aware of the previous gap in my understanding of the connections that were needed to assist with sensory integration. I thought these integrations would occur naturally over time and did not realise what an impact these would have on the child’s development, and how, as practitioners it would be up to us to support this with specific activities in the school setting. I was very interested in putting this into practice through my skip course and thereafter the theoretical model that we had learned on our course so far.
Session 1
This very first skip session was designed to see how the children would work in the hall space setting, as this would be their first time there. Because of this we decided to just do a warm-up as this is such an important part of their skip session and helps to get them engaged and focused when entering the hall setting. We also introduced them to their spots, which will be a big part of their skip sessions. We thought it would be good for the children to travel from their class setting to the hall doing some form of movement e.g., marching/skipping to interlink the two settings and to get them moving and have fun. Our topic for the term was reintroduced to them and told how it’s ‘being amazing’ at our skip sessions. We also found on this first session that getting them to sit on their spots on arrival and listen to instructions helped all the children to listen. We explained that the spots were their space spots and their own personal bubbles and we played a game of stretching and being different kinds of beans. They then moved off and on the spots to the tambourine command to introduce rhythm and movement concepts, they were asked to be different animals.
The children really enjoyed this first session, although some needed to be re focused and some needed more modeling than others.
It was very apparent in this first session how different the children were with regards to their gross motor skills ability and listening skills, and how some would need more integration than others. Some would need to be challenged further as they found this task easy. Pulling the central curtain to section off the hall made the space more useable and helped the children’s spatial awareness. Using the tambourine to help with rhythm and commands helped too.   
Session 2
In the next couple of sessions, we introduced a warm-up followed by two gardens - one locomotive and one object control  - as it is important for the children to experience a variety of physical activities (Clark & Metcalfe 2002). The children worked well in the warm-up and their listening skills were definitely starting to improve, as were their concept movements. We still used the curtain for the warm-up, and before the children moved to each garden we would get them to sit and listen to re focus them for the next stage of what they needed to do. In their first garden, when throwing floaty scarfs whilst standing on their space spots, it became apparent that some children were not able to let go, and some could not throw it up in the air. Getting them just to do the motion of their arms going up and down first seemed to help. Also practicing releasing the scarf without throwing helped too. This was their very first introduction to throwing and catching so getting them to track and saying ‘eyes on the scarf, hands ready’ made a significant difference. They also threw the scarf to a partner, and we then introduced the x zone. They seemed to understand this concept.
In the second garden, the children had a variety of equipment for them to travel under, with movement such as creeping, crawling, sliding, on tummy and back. This seemed to come very naturally to most of them and a confident child led. It was important for the less able to have a role model in the front and we encouraged the more competent children to extend their movement concepts to stop them getting bored and to extend their integration. It was good for the children to feel the equipment and floor touching their bodies for the sensory side of integration.
Next time I would space the gardens further apart and make sure that the locomotive course was set up in a circle or clockwise, for direction to be a natural occurrence for the children. 

Session 3
On this last session I wanted to recap on their tracking by introducing a garden object rolling, and catching  with different sized balls. After a paint splash warm up the children were asked to repeat from the last time tracking on a spot with a floaty scarf, with the same teacher cues being given. They also repeated the partner scarf session too, being reminded of the x zone. It was then time to introduce a large ball into the session as they needed the progression. They sat on their space spots opposite a partner with their legs apart, rolling the ball back and forth. It was soon apparent that some children could have a smaller ball and move further apart but some needed to keep doing what they were doing. I decided not to let them stand for this session as I wanted them to get used to tracking the ball in a more controlled approach.
The second garden was to help with their throwing underarm so they were able to use small, light objects for this such as fluffy balls, bean bags and stringy balls. They threw into a large hoop. We modelled throwing under arm in the correct way with a wind-up and step forward command. Children were at various stages, and we helped to encourage the correct way of throwing.
On reflection I would make them work alone for the throwing underarm as it causes less confusion and stops the children getting confused about where they are. From a teacher's eye line, it is better to set up in a row. 
Following on from these 3 skip sessions I decided to put into practice some of the practical lessons to give extra support to a child with a particular FMS need. This child has poor Physical co-ordination and his core seems weak. His speech is also poor and he finds it hard to sit still at registration. From the knowledge I have gained from this course I was able to put into place a plan to enhance his sensory integration (Ayres & Robbins 2005). Knowing there are restraints within the classroom setting, this child will have lots of time in our Nursery yard area every day, doing physical exercise based on the skip protocols. We have also set up a gross motor skills loose parts area outside, with which he has really engaged. He will also have a session every day on our balance bikes for his coordination. ‘Without balance many...children will find it more difficult to carry out the locomotor skills’ (Gallahue, et, al., 2012). We have already seen an improvement in his control of movement and we have noticed that he is more focused. We are confident that with continued use of skip planning this child's progression will continue.
Being part of this skip course has given me a greater awareness and understanding of a child's need for sensory integration which is achieved and developed through physical activity. It was most interesting to observe the children's play from an analytical perspective. My objective observations enabled me to appreciate the differences in children's physical abilities and to note how these we replicated in a classroom setting. For example, a child observed to have good manipulative skills with loose parts outside, could also be seen to be good cutting, holding a pencil and threading cotton reels. Through the SKIP principals, I can now see how achieving one motor skill can support the development of another. 
As a practitioner I will continue to use skip resources to assist all levels of abilities in my setting.        
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