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This handbook provides knowledge of transitions for childcare practitioners, as well as parents or legal guardians, to help with children's transition to nursery. As outlined by the Welsh Government in 2018, early Years Practitioners have a vital role in aiding children's development, thus necessitating a comprehensive grasp of the evolving child and their requirements (Welsh Government 2018). Introduction

While children are going through transitions it can be a very difficult time as transitions are not just moving from home to school, but can be having a new sibling or parents splitting up, etc. The overarching message highlighted throughout this handbook is the significance of effective communication among all parties involved during the transition phase. This strategy is intertwined with factors such as children's rights, theories of human behavior, governmental regulations, and compliance with National Minimum Standards, collectively shaping the development of optimal procedures. These elements of transitions are highlighted in this handbook. 
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"Transitions represent significant milestones for children and exert a clear impact on their development," as stated by Early Years Matters (2018). Transitions are a big step for children; their life is changing, their routines are changing and the people they are around are changing. This can be very scary for young children. However, transitions are important for the children to grow and develop, as everyone goes through transitions in life. Tranisitons allow children to develop new social skills and make new friends in their class or around the learning environment. In familiar environments such as their homes, the majority of children will experience feelings of safety and comfort, leading to a display of confidence and proficiency. Transitions

According to Dowling (2014), both children and adults tend to feel secure in the presence of familiar individuals and within familiar environments. Additionally, Dowling suggests that our self-esteem is influenced by the sense of safety and security we experience. When a child begins in an early years setting, they can encounter unfamiliar experiences, new individuals, and novel surroundings. Even seemingly confident children can feel overwhelmed by the transition to a group setting. According to Dowling (2010), a child's initial experiences with transitions significantly influence their future capacity to cope with new situations. As children progress through transitions, they undergo a range of emotions. Early years practitioners must acknowledge the importance of transitions for children and ensure they feel valued and embraced during this period. The transition is often influenced by social dynamics and involves collaboration among practitioners, parents/caregivers, and other professionals. This collaborative effort lays the foundation for smoother transitions throughout the child's educational journey. Early years practitioners must therefore acknowledge the importance of transitions for children and ensure they feel valued and embraced during this period. Nevertheless, any alteration to their routine can pose emotional challenges. While older children might articulate their fears and concerns, this is not typically the case in early childhood. Therefore, it is crucial for early years practitioners to grasp their role in facilitating and supporting transitions, ensuring minimal disruption to a child's development.

To effectively aid and enable transitions during the Early Years, the practitioner must possess an understanding of the requisite skills and knowledge necessary for success. Bandura's theory, as outlined by Lindon (2010), which suggests that children learn by observing behavior and formulating their perceptions based on these observations, can serve as a valuable tool when considering the role of the adult. Trodd (2013) elucidates that by applying Bandura's theory of experiential learning and serving as role models, adults can understand how to assist children during transitions. Trodd (2013) illustrates how practitioners manage this delicate balance by ensuring sensitivity, as children navigate the transition process, moving both forward and backward. When children transition from home to the educational system, it can be a period of anxiety and emotion for the entire family. Consequently, childcare settings receiving the child must handle this process with sensitivity and efficiency, as emphasized by Croneri (2022). Childcare practitioners must comprehend the significance of their role in facilitating seamless transitions. Montessori emphasized the importance of practitioners being adequately trained in child development and education to effectively and successfully carry out their responsibilities. Central to this approach are thorough planning and skillful facilitation (Aubrey and Riley, 2016). The significance of the key person role has been acknowledged as pivotal during the settling-in phase. Attachment and separation theories proposed by Bowlby and Ainsworth (Brooker, 2008) underscore the importance of nurturing a child's bond with their parents and establishing relationships with new adults. During transitions, children must navigate both separation from their parents and the development of new attachments with other adults. It falls upon the management of the learning environment to ensure that appropriate procedures are established and that National Minimum Standards (NMS) are adhered to. Staff members should be regularly updated on regulations and engage in reflective practice. All settings are obligated by their registration to adhere to the National Minimum Standards, which comprise a comprehensive set of mandatory guidelines to be implemented in the setting's practice (Care Inspectorate Wales, 2016). This transition can be facilitated by having the family visit the setting together on multiple occasions before the child is left alone (Pacey, 2020). Based on Henry's interpretation (1996), Bronfenbrenner's model (1976) centers on the child within an ecological system. This model comprises four components: Role of adult

1. Microsystem: This is the immediate environment where the child spends most of their time, typically feeling active and confident. Long-term relationships within this microsystem have a stable and lasting impact on a child's development.
2. Mesosystem: These are extended environments such as extended family, school, nursery, and community.
3. Ecosystem: These settings indirectly influence a child's development, such as media, politics, neighbors, and industry.
4. Macrosystem: This encompasses broader ideologies, laws, regulations, and cultural influences.
Bronfenbrenner advocated for a more holistic approach to a child's development, emphasizing the interconnectedness of these systems.
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The settings manager bears the responsibility of instituting exemplary practices supported by well-defined policies and procedures. They will guarantee that every child receives equitable treatment, offering an inclusive and diverse service. Oversight of the relationship between the key worker and the parents, aimed at fostering the most beneficial outcomes for the child during the transition phase, falls within the manager's purview. Additionally, it is incumbent upon the manager to ensure that the child has access to an engaging, secure, stimulating, and enriching learning environment. Vygotsky posited that children actively engage in exploring their social surroundings, which in turn drives their development. His theory (1962) primarily revolves around the notion that children possess innate abilities that require social interaction for full development. According to Keenan, Evans, and Crowley (2016), Vygotsky argued that it is through interacting with individuals who are more skilled and knowledgeable that children can enhance their abilities. Moreover, Vygotsky emphasized the importance of language in cognitive development. Vygotsky introduced the concept of the Zone of Proximal Development (ZPD), which illustrates the dynamic interaction between individuals of varying levels of experience or ability. This approach, commonly known as ‘scaffolding’ in early childhood education, emphasizes the support provided by more knowledgeable individuals to facilitate learning and development in those who are less experienced. Piaget (1953) advocated for environments abundant with open-ended toys and materials that foster creativity and encourage exploratory play. He emphasized minimizing the structuring of playtime to allow children the freedom to explore, experiment, and innovate independently. Similarly, Vygotsky (1978) emphasized the importance of offering children diverse materials and opportunities for imaginative and pretend play. He suggested that adult support in play interactions should be provided only when necessary to scaffold learning and promote meaningful engagement. These influential figures in educational psychology, Jean Piaget, and Lev Vygotsky, continue to shape early childhood education practices by emphasizing the crucial role of play in children's development. While both theorists highlight the significance of play, they differ in their views on adult involvement in facilitating play experiences. Nevertheless, their combined insights underscore the invaluable importance of play in fostering holistic development and instilling lifelong learning skills in children.The Learning Environment 


Effective communication is crucial for establishing a successful relationship with anyone, though it can present challenges when interacting with children. Effective communication is vital for cultivating a trusting relationship, as emphasized in the Common Core Skills and Knowledge for Children's Workforce (CWDC, 2010), among practitioners, children, and parents/carers. However, several factors can make communication difficult. Children may struggle to express themselves when feeling anxious, frightened, or overwhelmed. Additionally, non-verbal children may have difficulty conveying their discomfort through body language. However, practitioners are trained to identify signs of anxiety or distress in children and possess a wealth of experience in utilizing techniques to address these concerns and alleviate discomfort. The connections between practitioners and parents/caregivers are crucial and comforting for the child, as they establish effective communication systems and protocols for sharing information (Patel, 2000).Communication


Collaborative efforts are integral to supporting a child's development. Working collectively with the child's best interests in mind is crucial for establishing a well-defined transition plan. Collaborating with diverse agencies and parents facilitates impactful interventions that can significantly impact a child's transition. The goal of a multi-agency approach is to collaborate with practitioners and families to determine the available professional support to practically aid the child. Multi-agency collaboration is essential for effective safeguarding and child protection. It is crucial for practitioners to cooperate to comprehensively understand a child's needs and adopt a coordinated support approach, as emphasized by the NSPCC (2023). Partnership working

According to Tovey (2020), in the context of Froebel's Principles, establishing strong connections between the school and the community, parents, and families is essential. Effective communication plays a key role in fostering these connections, ensuring that parents and caregivers are actively engaged and encouraged to participate in their child's learning, as highlighted by the Welsh Government (2016). In the Froebelian Approach to learning (Tovey, 2020), children and educators engage in explorative play together, learning from each other in the process. This notion resonates with the Reggio Approach (Thornton and Brunton, 2010), where practitioners closely interact with children during play, subsequently reflecting on these interactions and sharing insights with one another, such as in staff meetings. It is essential to establish robust connections among all involved parties to facilitate positive transitions. 

Maslow's Hierarchy of Needs (1943) illustrates the various human needs in a hierarchical structure, where those at the bottom must be met before those higher up can be addressed. This concept is significant in transitions because if a child lacks feelings of safety and security, they may resist fulfilling even the most fundamental needs such as food and water. Consequently, they are less likely to establish relationships, cultivate self-esteem, or progress as independent learners. Every child deserves inclusion and care within safe, nurturing environments. Exclusion or disadvantage based on factors such as ethnicity, culture, religion, language, family background, special educational needs, disability, gender, or ability is unacceptable. It is crucial for children to establish secure attachments with their key workers, particularly since some may experience feelings of loss when separating from their primary caregiver. Activities within childcare settings should be tailored to each child's existing knowledge, abilities, preferences, and dislikes, facilitating a smoother transition for them. It is essential that relevant and suitable activities align with the child's needs, providing them with enjoyable experiences that positively impact their well-being and development (Smidt, 1998). The needs of the child

When considering the needs of a child, especially concerning their development, practitioners should be mindful of the theories of child development that have influenced contemporary society and practice, as outlined by Lindon (2010). For a young child to develop communication and social skills, it is crucial for adults to respond appropriately to their cries, babbles, or gestures. This might involve actions like making eye contact, using words, or offering a hug. During this process, neural connections in the child's brain are formed and reinforced. These "serve and return" interactions play a crucial role in shaping brain architecture and are particularly important for young children during transitions. If these interactions are inconsistent, inappropriate, or absent, it can disrupt the development of brain architecture, potentially resulting in impairments to physical, mental, and emotional health (Harvard University, 2017).
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Intervention

Numerous interventions have been introduced to aid children during transitions, all with the goal of fostering and preserving strong connections with families and children. These initiatives commence even before a child's enrollment in nursery. Before a child begins attending the nursery, they will participate in a series of settling-in sessions. During the initial session, parents and caregivers are encouraged to stay with their child to offer reassurance. Subsequent sessions involve the child staying without a parent for gradually increasing durations, typically starting with an hour. The number of settling-in sessions may vary depending on the child's needs. These sessions serve as an opportunity for sharing information about the child and the significant individuals in their life (Collins, 2010, p.233). Numerous interventions have been introduced to aid children during transitions, all with the goal of fostering and preserving strong connections with families and children. These initiatives commence even before a child's enrollment in nursery. According to Standard 1 of the National Minimum Standards, childcare services are required to have a written statement of purpose detailing all operational aspects of the setting. This thorough document enables parents to make well-informed decisions regarding the type of service they need (Care Inspectorate Wales, 2016). The National Minimum Standards serve as a foundation for guiding settings in adhering to correct practices, yet they represent only the minimum requirements. Settings have the flexibility to develop their own approaches based on these standards, drawing inspiration from national and international best practices. 
For instance, the Te Whariki approach from New Zealand places emphasis on a child's sense of belonging, ownership of their experiences, and empowerment in forming relationships to foster their overall development (Ministry of Education, 1996). Similarly, in Wales, initiatives such as the Foundation Phase and Flying Start curriculums are implemented to ensure that infants and young children receive equal opportunities, quality care, and education to support their early development (Welsh Government, 2016). When moving from Nursery to Reception, recorded observations of children can serve as a valuable tool for gaining insight into their interests and abilities. 
For instance, Cork City Partnership (2015) has employed a flower handout containing information about the child to accompany them to their next setting. 
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The experiences children encounter during the transition to and within school can significantly impact their well-being and development (Perry, 2001). Hence, practitioners' comprehension of brain development and its processes will influence the effectiveness of interventions employed.
Overall, the setting manager should be aware that each child is an individual and progresses at their own pace, exhibiting distinct personal traits, skills, abilities, backgrounds, and life experiences. Consequently, they will each adjust to new transitions and routines in varying ways. Effective practice underscores the significance of transitions and emphasizes the need for thoughtful planning and consideration in addressing them. Contemporary Foundation Phase practice draws inspiration from various educational models and approaches worldwide, which often share common principles. Possible Outcomes

For instance, the Foundation Phase (Welsh Gov, 2018) prioritizes play as a crucial element in nurturing children's self-esteem and their understanding of their place in society. Similarly, the Reggio Approach (Thornton and Brunton, 2010) advocates for practitioners and children to engage in mutual learning within stimulating environments, aiming to cultivate a confident image of the child. According to the Foundation Phase Action Plan 2015 outlined by the Welsh Government (2018), children should actively participate in the school community, feeling appreciated and respected, with their existing knowledge and experiences expanded upon and enhanced. Laevers (1994) proposes two tools for assessing children's learning and development. The first tool focuses on emotional well-being, which encompasses a child's openness, receptiveness, flexibility, assertiveness, relaxation, and confidence. The second tool, involvement, examines a child's concentration, energy, persistence, expressions, and satisfaction. Observations enable the key person to address the child's needs and create opportunities for further development. This aligns with the concept of sustained shared thinking, which occurs during interactions between adults and children. Holistic assessment supports the child in the present moment, bridging the gap between their experiences in the setting and at home, and aiding in planning for future steps. Additionally, it equips practitioners to prepare children for future transitions by fostering skills and confidence (Brooker, 2008). 
The desired result is to provide practical and emotional support to children and their parents/caregivers throughout all transition stages. This support aims to maintain continuity in care, promote development and learning, enhance overall well-being, and ensure a positive experience of change. The goal is to make the transition as seamless and successful as possible, as outlined by the Welsh Government (2018). Shuttleworth (2010) cites Darwin's publication in Mind (1877), titled "A Biological Sketch of an Infant." This work marked the beginning of viewing the tracking of children's development as a scientific endeavor. Formerly regarded as solely a concern for mothers, Darwin's article paved the way for new avenues of research, observations, and theories that are now scientifically validated and widely practiced today. The New Curriculum for Wales (Welsh Gov, 2020) outlines four aims, envisioning that children in Wales will evolve into:
- Ambitious, capable learners
- Enterprising, creative contributors
- Ethically informed citizens
- Healthy, confident individuals who are valued members of society.
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Self-fulfillment; Growth; Unity
Understanding; Beauty; Morality;
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