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Early years curriculum

Section 1- 
What was the Foundation Phase Framework?
According to Welsh Government (2015) the foundation phase was a framework based in Wales which was set in September 2010 to September 2022, which was in place for Headteachers, teachers, practitioners and other governing bodies in schools, therefore children between the ages of 3 and 7. 
Waters (2016) suggests that the aim for the foundation phase framework was for practitioners to take an active role in children's play based activities and to support children to build their interests. 
According to Munson (2024) the foundation phase framework was set in place for children to develop personal and social skills and learn about their wellbeing and culture diversity, as well as literacy and language, mathematics and knowledge and understanding of the world. 
Munson (2024) tells us that the foundation phase framework allowed children in schools to explore their own skills and development while becoming independent in their setting and being able to complement each other on their skills and abilities and learn how to share and respect one another while analyzing right from wrong. 
Ysgol Gymunedol Abercynon (no date) believes that the foundation phase allowed children to become more confident when communicating with other children and staff members. Furthermore, Ysgol Gymundeol Abercynon (no date) believes that children became more confident during role-play activities, reading and writing. 

The Welsh government (2020) tells us that the new curriculum for Wales has been followed since September 2022. According to Welsh government (2020) the new curriculum was aimed for schools but unlike foundation phase, the curriculum for Wales is also used by non-maintained settings and nurseries, therefore ages between 3 and 16. 
According to OECD (2020) the new curriculum for Wales was motivated for children to be respectful learners and be able to develop their academic confidence and knowledge. OECD (2020) tells us that the new curriculum for Wales aim is to better the education in Wales, which would include assessment arrangements depending on the design and planning of the school. 
Furthermore, the new curriculum was set around the ‘four purposes’. According to the Welsh Government (2020) the four purposes helped children to set themselves high standards and build up knowledge without pressure from practitioners. The four purposes allow children to communicate effectively while using the English and Welsh language, (Welsh Government, 2020). Furthermore, the Welsh Government (2020) tells us that children can express their ideas and emotions while using their knowledge and skills and create new ideas. The new curriculum allows children to respect each other's rights while understanding the impact of their actions when making decisions (Welsh Government, 2020). Furthermore, the Welsh Government (2020) suggests that the new curriculum means that children will experience more physical activities while facing and overcoming new challenges. 
According to Welsh Government (2019) practitioners who follow the new curriculum for Wales must have the responsibility to complete training in mandatory cross-curricula skills, such as, literacy, numeracy and digital competence to support individuals in school settings. 
On the other hand, Maynard, Morgan and Waters (2010) tells us that the foundation phase required high quality training for practitioners which would benefit children to have the best provisions and cognitive development. Furthermore, Maynard, Morgan and Waters (2010) tells us that the foundation phase made sure that practitioners would use a range of pedagogy strategies in their setting to benefit the development of their pupils. Practitioners must be multi focused and multi levelled therefore, practitioners in school settings must be confident and have the ability to all strategies, which again, would benefit the children and help them reach their highest potential without putting pressure on them, (Maynard, Morgan and Waters, 2010). 
Maynard, Morgan and Waters (2010) suggest that having training is important for all members of staff in a school setting as having training would help practitioners to understand the limit and challenges their year group and endure without pushing the children too much. 
Newton (no date) believes that curriculum for Wales employs less qualified teachers in school settings, therefore there are lack of teaching skills being introduced in classes.
Furthermore, Newton (no date) suggests that the new curriculum for Wales has less access to a broad curriculum which practitioners find hard to follow therefore practitioners struggle to find one curriculum in particular to follow. According to Newton (no date) the new curriculum for Wales consisits of less outdoor educational trips therefore children could be missing out on a fundamental part of their class theme for the term. 
In comparison to this, Wales Online (2015) suggest that the foundation phase was not up to date therefore, practitioners were finding the curriculum hard to teach and found that they were repeating themselves a lot throughout the years of teaching. Wales Online (2015) also suggests that there was an incredible disadvantage for children with additional learning needs and for those who were entitled to free school meals. 






Section 2- the unique child

What is a unique child? According to Worcestershire County Council (no date) aa unique child is a child who is leaning about themselves and developing their self- assurance. Furthermore, Birth to 5 matters (no date) suggest that a unique child is a child that knows their confidence and is capable and resilient. 
According to Early Education (2012) practitioners must observe each child individually while assessing their progress, helping them achieve to their best ability and supporting each child to develop positivity of their own identity and not comparing the children with others in the class. 
Children must feel loved and wanted while attending settings as this would make them feel more comfortable, specifically with children who do not like being away from their parents, (Early Education, 2012). Furthermore, Early Education (2012) suggests that practitioners must be responsive and enthusiastic with their responses and support their independence as this would help a child's confidence develop in school and out of school. 
Foundation years (2011) suggest that practitioners must value all children by making sure that all work is appropriate and suitable for the children and by letting the children know that they have support from the practitioners if they need any help throughout their time in the setting. Foundation years (2011) also suggests that practitioners should include              themselves in play-based activities while exploring with them and encourage new challenges and skills. 
According to the Welsh Government (2015) the foundation phase profile is an assessment set in schools that are statutory in the learning areas such as mathematics and language and literacy in Welsh and English. 
According to the Welsh Government (no date) the foundation phase profile assessment was designed to support children with additional learning needs. However, in addition Welsh Government (no date) suggest that not the whole assessment is would be accessible for children with additional learning needs, therefore practitioners may need to find an additional assessment which would be appropriate for children with additional learning needs. 
According to Morgan et al (2022) in some schools, especially schools in rural areas, there is a lack of practitioners to be able to sit in assessment and have enough practitioners in a class to teach. Furthermore, Morgan et al (2022) suggests that when there are not enough practitioners, they struggle to be able to observe several children while trying to keep other children in the classroom entertained to not have the children being observed to get distracted. 
Children in the early years may come into school feeling tired if they did not sleep well enough the night before or emotional being away from their parents or guardians therefore, them may not show their best ability while sitting doing an assessment which would give them a mark that would not be to the best of their ability. 

According to naeyc (2016) the learning stories approach was created in New Zealand where practitioners observe the children throughout their day and the practitioners document the children while they go around their day-to-day routine. The practitioner may make notes and take photos to create a story of what they see to provide for the children’s families. 
The education hub (2020) believes that learning stories is more of an engaging observation compared to sitting children down to do an assessment with a pen and paper. According to The education hub (2020) learning stories can be more emotionally appealing for children, also inviting and exciting for families to be able to see and learning stories can help practitioners to be able to interpret a plan for the children in the setting. 
[bookmark: _Int_dNvSYzVU]According to The education hub (2020) learning stories enables children’s voices to be heard as they can help children think about their knowledge and skills as the open environment encourages children to voice their ideas with one another. Furthermore, The education hub (2020) suggests that the aim for learning stories is to helps practitioners to understands the abilities of the children which leads to practitioners having an understanding of what the children are capable of being able to achieve and their likes and dislikes. 
According to Studocu (2023) there are many disadvantages to learning stories such as, some practitioner may know students from outside of the setting or have a closer bond with a child, especially if they are a key worker, therefore their information may be bias or not reflect the child’s ability or progress correctly. Furthermore, Studocu (2023) suggests that learning stories can take a significant amount of time to complete the observation therefore, practitioners find that there is less educational time during the day-to-day routine. 
Learning stories can depend on how well the observer observes the child and the skills of the observer, (Studocu,2023). Moreover, Studocu (2023) suggest that some observers may observe differently to others which could lead to misunderstanding situations, they may miss important parts of the observation, or they could observe important parts of the observation differently which could be a fundamental part of the observation. In addition, Studocu (2023) suggests that learning stories could lead to privacy concerns, if an observation is sent to a wrong parent, there could be private information about a child on there that no one is meant to see which could contain sensitive information about a child that is not there's. 





Section 3- blog 
I have decided to focus my research on outdoor learning and environment and the effect this topic has on ALN children. 
In my opinion, I strongly believe that children to not spend enough time learning outdoors. I believe that practitioners would rather children sit on a carpet and learn than explore the outdoors due to weather conditions. From experience, I have witnessed children ask to go outside and the teacher not allowing them because it was raining lightly. In my opinion, this is wrong. 
I believe ALN children would benefit from having at least an hour of outdoor learning a day as ALN children become overstimulated and overwhelmed while sitting on a carpet.  Not every child had the privilege of being able to go outdoors when they are at home, therefore, I believe allowing children to go outdoors in a school setting would allow them to have their freedom, figure out their interest and be able to take risks in a safe environment.
According to Education Scotland (2010) learning outdoors allows children to have fun and explore their creativity. Furthermore, Education Scotland (2010) tells us that outdoor learning can help children to have new experiences while they grow as confident and independent individuals. 
Moreover, Homan (no date) believes that outdoor learning is a fundamental role in a child’s development while allowing them to develop their physical and sensory skills. Homan (no date) believes that outdoor learning gives children an understanding of how flexible their body can move while in certain spaces. Furthermore, Homan (no date) suggests that ALN children find natural environments, such as the outdoors, less stressful which reduces anxiety and depression. Moreover, the outdoors can help children with ALN feel more included with other students which can help to boost their self- esteem and confidence in themselves and with others, Homan (2020). 
Homan (2020) suggests that children with ALN find being away from home and their parent very difficult, therefore, children with ALN would benefit massively from being allowed to use the outdoor space as frequent as possible as this, as said previous, would help them to reduce stress and anxiety. Homan (2020) further suggests that outdoor learning can allow children to experience enjoyment and achievement while overcoming challenges and learning new and different skills daily. 
According to Fledglings (no date) sensory experiences allows children with ALN to explore and engage in their surroundings while being able to feel different textures such as, grass and sand, which would allow practitioners to know what the children like and dislike. Furthermore, Fledglings (no date) suggest that outdoor learning helps children develop gross and fine motor skills while building strength and co-ordination by using natural equipment such as planks of wood to balance, trees/ walls to climb and ropes to be able to help them climb or to pull. 
Fledglings (no date) suggests that children develop social and communication skills more when learning outdoors and children use role-play more often when they have their own space in a natural environment. 
As seen in Homan (2020), Fledglings (no date) agree that outdoor learning has a positive impact on a child’s emotional wellbeing and mental health as fresh air releases energy and for a child with ALN can be calming and therapeutic.
Children can become creative while being outdoors which would allow them to use their brain to come up with different and new ideas to share with others, (Fledglings, no date). 
However, with positive outcomes comes the negative. 
According to Learning through Landscapes (no date) there are many negatives that come with outdoor learning. 
Learning through landscapes (no date) suggest that many families may not be able to afford clothing for their children to wear for outdoor activities and schools may not have the funding to be able to afford clothing, specifically if the school is in a deprived area. 
According to Learning through landscapes (no date) one major setback in outdoor learning is the amount of health and safety rules schools must obey by which does not allow children to take as many risk which would make children feel uncomfortable and on edge when they are outdoors. Many practitioners fear about managing children's behavior while outdoors as after being indoors for hours, some children may get extremely excited therefore they may start to become a little overwhelmed and start to not listen to the practitioner and do what they want to do, not what they are meant to do, (Learning through landscapes, no date). 
According to the Forest School Foundation (no date) forest schools were created for children from the age of 2 to 7 years old to learn natural activities such as climbing trees, calving wood, log chopping and much more. Forest School Foundation (no date) suggests that children were encouraged to play and explore the outdoor environment no matter what the weather was, rain, sun or even snow. 
Furthermore, O'Brien (no date) tells us that forest schools allow children to have freedom and time to develop their own independence which would help children to gain confidence in their development. In addition, children are more aware of other children in their surroundings which would help the children to gain respect for each other's space but would also help them to work together, share ideas and tools and play together respectfully. While children interact with other children, they are developing their language skills without having to sit in a classroom with their legs crossed, looking at a whiteboard all day therefore children are developing the language skill in a natural way, (O'Brien, no date). According to O'Brien (no date), forest school allows children to gain motivation with learning as being outdoors and having fresh air helps children to be able to concentrate for longer periods of time. Children's physical skills develop during forest school activities as they are constantly active which helps to develop their fine gross motor skills, (O'Brien, no date). Children gain a deeper knowledge and understanding of nature which helps children to gain respect for their environment and more of an interest in nature, (O'Brien, no date). 
However, according to Muddy Puddles (2023) tells us that with advantages of forest school comes disadvantages, one being the weather. Many practitioners do not like taking children outside in bad weather which can be fundamental for children, especially the children who work better outdoors, (Muddy Puddles ,2023). Moreover, some children may not remember to bring the correct clothing or footwear to school which would make setting up forest school difficult for practitioners as there may not be enough members of staff to cover the ratio of children in the classroom, therefore the practitioners may not be able to do forest school and the children would be missing out, (Muddy Puddles ,2023). Furthermore, Muddy Puddles (2023) suggests that forest school is not suitable for all children, not every child enjoys being outdoors therefore they would not benefit from forest school. Over the years health and safety has become strict in the United Kingdom, therefore forest school activities are hard to introduce in schools as children are not allowed to do many of the activities such as climbing trees and using sharp tools and there is a risk of children becoming exposed to germs and becoming i poorly which would lead to children becoming fearful in the future as they have been taught this way, (Muddy Puddles ,2023). 
In addition, Muddy Puddles (2023) suggests that children who partake in forest school struggle to adapt to going back into the classroom and sitting at a table and children can struggle to adapt to a ‘normal’ school environment and routine. 
According to Tovey (no date) Frobel's approach to outdoor learning was to give children the opportunity for them to be able to grow and learn in a familiar environment to them. Frobel believed that children thrive in the outdoors as outdoor learning allows them to feel emotionally secure and joyful as outdoor therefore outdoor learning helps children to be active, curious and creative, (Tovey, no date). 
Tovey (no date) tells us that that Frobel believed outdoor learning allows children to develop an understanding of the beauty of the world with vibrant vision. 
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