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Introduction
Storytelling holds many benefits for children whilst developing their language and literacy skills. Isbell (2002) believed that when children were exposed to higher levels of storytelling they were able to build vocabulary, use complex sentences and improve comprehension. Froebel believed that children learn to the fullest when engaged and having fun, storytelling has a place here but might not be in the planned manner practitioners are used to. It could be spontaneous or in context such as being in a forest, the University of Edinburgh, (2021). Agosto (n.d) spoke of Froebel’s championing of story telling in the early years but also recognised the changes in the modern world and the increased pressures to use these methods while still acknowledging the need to maintain the cultural importance around storytelling. 

Main Structure
The videos provided by the practitioner both show a wide range of skills that can be covered in traditional and digital storytelling. Skills that we have seen in the videos include page turning, finger tracking words, props and resources, full body physical movement, repetition, rhyming and rhythm, pace, animation, facial expression and participation.
In the video during the outdoor traditional storytelling session the practitioner has chosen to focus on skills that help to develop a child’s writing. Through encouraging children to physically use their own hands and fingers when engaging in stories that are familiar to them it could lead to writing through mark making, Gov.uk (n.d). Whilst taking part in this activity children were encouraged to use their arms as a whole and not just their hands and fingers, according to birth to 5 matters (n.d) this is an important physical skill children need to acquire before being able to use tools and form letters. Coordination and physical skills will develop and help children’s fine and gross motor skills. Aspects of the session could be seen to use similar elements to a write dance session. Created by Ragnhild Oussoren it suggests that whole body movements can progress to fine motor skills through structured movements using music, movements and stories, write dance (n.d).  Barrons and Strauss (2017) found in their study of early years settings who engaged in write dance that there was a general change in attitude of children in mark making activities for the positive, with a recommendation being that practitioners needed a better understanding of the importance gross motor skills command when writing.
The activity also in some parts drew on elements of the disco dough model. Designed to help participants strengthen the fine motor muscles in their fingers and hands it encourages children to mould and shape dough whilst engaging in fun fast paced activities usually set to music. Whilst the children were using dough to imitate mud they were encouraged to squeeze with their hands, Basson, (n.d) implies that these simple movements help children to prepare for writing. The curriculum for funded non-maintained nursery settings in wales no date suggests that when children have experiences with a wide range of physical activity in the indoors and outdoor environment it provides them opportunity to develop control of their fine and gross motor skills. It is hoped that through physical literacy that children will explore and consolidate physical movements in differing contexts, acknowledging that gross motor skills are integral to mark making.  
Bradford and Wise, (2015) discussed how children who are exposed to books pre-their school life, are more inclined to explore elements of writing. As discussed by Leong, (1998) programs used to assist emergent writing draw on skills from others whether they be practitioners or peers, Vygotsky’s zone of proximal development could be successful in this area of literacy development. The activity was group based with children working alongside each other, children who may have been exposed to early literature and present with more advanced early writing skills could be acting as role models to their peers.
Practitioners play a crucial role in supporting children’s writing skills. According to foundation years.org (2011) adults support in creating a literary rich environment is not enough. Practitioners need to collaborate with children to provide purposeful and interesting situations to stimulate writing whether it be indoors or outdoors, giving children the opportunity to risk take so that even more reserved writers can flourish. The institute for children’s success (2019) tells us that modelling by the adult is crucial for children’s writing development and that providing a variety of materials for children to freely engage in mark making are to be encouraged. 
The practitioner in both videos chose to use the same story which used repetition throughout. Repetition has been linked to the strengthening of brain connections that help children learn as well as improving children’s confidence as told to us by Queensland State library, (2020).  Collins (1999), also discussed the oral cultures that are typical ways in which children recite learnings through rhymes, repetition and chanting. Rhyme, rhythm and repetition provides children with a fun way to build the brain foundations for early learning by enhancing words, sounds and the formation of language, Queensland Gov (2023). The story used by the practitioner provides repeated use of repetition that can build the skills of language mentioned by Queensland Gov. 
Heathfield (no date) believes that there are 5 R’s to engagement and getting listeners to actively participate to create a sense of community within the class. They are Rhyme, Rhythm, Repetition, Reasoning and Response. Participation can build language pathways, build confidence and help listeners become aware of their role in the situation. Kuppen (2018) also stresses the importance of rhythm, rhyme and repetition in the building of language skills for young children, she talks of how by using these methods it can make things more memorable for children as well as providing possible benefits when it comes to learning to read. Repetitive language patterns in storytelling were also found to have positive learning outcomes on comprehension skills, engagement in story-based activities and building skills in a second language, Parra (2020). Each video provided multiple opportunities to engage in repetition which also incorporated rhythm.
Uk Gov (no date) believes that rhythm when delivered through songs, stories and rhymes can be a key component to the development of phonological skills that children need to be able to develop reading abilities. Agreeing with this statement and pushing the importance of rhythm further   Bonacina et al., (2019) suggest that rhythm is essential for language and communication skills, helping learners to be able to select words, syllables and phrases from continued speech. Further to this the engagement children have with songs, rhymes and stories will encourage their skills in developing rhythm, pace and concentration. Stephens, (2018) feels that this could have even further success with the introduction of music to promote rhythm. This is something that could be easily incorporated to the storytelling sessions used by the practitioner in either video. Langus, Mehler and Nespor, (2017) discuss how the assumption that the linguistic theory believes rhythm in language is the corner stone to the acquisition of language itself. 
The practitioner chose to show how the same story could be adapted, taught and enjoyed through the traditional methods and digitally. Marler Lwin, (2015) told us that he believed children became confident language users from the retelling of stories. Through children being able to revisit stories and learning it relates to Jerome Bruner’s theory of the spiral curriculum. As pointed out by the University of Detroit (no date), with students being able to revisit learning it can help to deepen the knowledge acquired through varying methods and ability levels.  
Billington (2016) of The National Literacy Trust found that a positive impact was to be had from digital devices on the impact of literacy in areas such as emergent writing, through the use of apps and eBooks new opportunities could be offered to support children on their literacy journeys. It is important though to also note that practitioners were facing challenges in this area through having the appropriate technologies and skills whilst also feeling they should not be replaced by this emerging method. Maureen, Van Der Meij and De Jong (2021) spoke of digital storytelling having the same benefits with other possible advantages through using narration, pictures, voice and soundtrack to enhance and personalise the experience.
Digital storytelling can encourage children to use different media types within their own learning to create and compose stories themselves. Children can develop language skills whilst also exploring digital ones through using cameras, video, recording devices or apps Robin, 2006. De Jager et al (2017) supported this suggesting that digital literacy, language, writing, storytelling and reflective skills could all be supported through digital storytelling.
Digital storytelling and its use within the development of language and literacy does receive much positive research but there are also those who see limitations and negatives to the use of it within learning. Unicef no date recognises that there are barriers to the implementation of this method. Teacher and practitioner training, connectivity, and support within policy development to give clear outcomes being some factors. Here in wales we have the Digital Competence Framework which is a part of the Cross Curricular Skills Framework. This document provides progression steps to guide practitioners in supporting children’s digital skills which should be cross curricular, Welsh Gov, no date. Although for our younger pupils in nursery settings within schools should we aim to use more of the skills provided within the non-maintained framework to progress digital literacy skills? These seem more relatable to our youngest learners with skills such as to engage with different types of reading materials, including digital ones, Welsh Gov no date. 
Dahlström and Boström, (2017) spoke of the differing messages settings are being told regarding digital methods and traditional ones. Such as in the development of writing some feel it is a positive tool while others feel there is not enough research, contemplating does an over use on typing and touch screen effect children’s fine motor skills? Although based off research from older student Mueller and Oppenheimer, (2014) thought an over reliance and use of technology as oppose to pen and paper was not a good model to promote. The digital video from the practitioner could be adapted to help promote writing skills through interventions such as disco dough or write dance to enhance and develop fine and gross motor skills within children.
As was with both videos provided by the practitioner these storytelling activities were group based and undertaken with a trusted adult and peers. Hutton et al (2018) spoke of the importance of undertaking reading together from the earliest possible age but that the emergence of tablet technology children were becoming ever more solitary within storytelling situations. 

Conclusion
From what we have discussed storytelling in each form has benefits for children and their learning. Agosto (2013), found that story telling improved critical thinking skills, creativity and engagement in learning, literacy skills and interpersonal skills. From the video’s I have found practice to be enhanced when I was familiar with the story, feeling more confident to deliver the story without having to use the book constantly whilst delivering the activity. This for me and the children was aided by the repetition and rhythm that had help embed the story. I feel that the traditional story telling session could work in larger groups but would be more suited to smaller groups, giving children higher opportunity to engage, discuss and explore resources and props at a more manageable and enjoyable pace which would hopefully encourage the learning. Although many sources encouraged and found positive reactions to digital storytelling I can see how practitioners may become too reliant on it to deliver sessions with the ease of its availability within some settings such as my own. It is something I would be mindful of with further planning and learning. From conducting these activities, I believe practitioners overall need up skilling in storytelling and its benefits, as suggested by Labbo (1996) when story telling is practiced in a dynamic way children and teachers come together exploring literacy skills, social interaction and cognitive development. 
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