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[bookmark: _Toc100640650]Introduction
As a practitioner on assessment 1 for the "SDSTGTTU" project, I collaborated with The Access Project on this project phase (Wu, 2018). Even though both organisations are dedicated to assisting young students from underserved areas of London, "Tutoring to Help Disadvantaged Students," one of "Action Tutoring's" charitable projects, has been selected for comparison and analysis of best practices in their "community engagement" programme, even though both are dedicated to assisting young students from underserved areas of London (Tan, 2022). They are looking to gain insight into their communication engagement tactics, stakeholder involvement levels, and the most successful approaches to handling community concerns so that they may make educated decisions in their decision-making process. Based on my previous experience as a humanitarian worker, I can readily compare "SDSTGTTU” actions to other international humanitarian organisations.














[bookmark: _Toc100640651]Reflection
In psychology, the phrase "reflection" refers to applying what we've learned from previous experiences or acts to the current situation or circumstance (Panke, 2018). I will include a detailed description of the project I completed for assignment 1 in this article and some background information. To think about how we may behave if we were faced with a similar circumstance in the future, we used the Gibbs Reflective Cycle to brainstorm ideas.
[bookmark: _Toc100640652]Description
I've been a part of TAP's "SDSTGTTU" community effort from its inception. The most impoverished neighbourhoods in the city will benefit from this programme, which I will implement in phases (McMullen, 2020). To put it another way, the project's goal is to assist students from low-income households in whatever way is feasible. Tutors and mentors that work with students in the programme may be able to help them with the application procedures for universities outside of the programme. I will compare it to another project to demonstrate what I've learned and how I'll organise a similar project in the future (McInroy, 2019). 
[bookmark: _Toc100640653]Feeling
It's been a long time since I've been confident in the project's result, and I'm still apprehensive about it. I was eager to get started on the project to have a better grasp of "community engagement" (Magdalena, 2019).
[bookmark: _Toc100640654]Evaluation and analysis
When I looked at two distinct projects, we discovered the following results:
Contrasts and contrasts between the two projects
Even though these programmes aim to ensure that impoverished students have access to school, there are substantial differences in their goals.    
	 “SDSTGTTU”
	 “TTHDS”

	One of the main goals of TAP is to help low-income kids get into colleges and universities by providing tutoring and mentoring (Kooli C. J.-A.-2., 2020).
	Students from low-income homes are the primary beneficiaries of this effort, which aims to help them realise as much of their academic potential as possible.

	In the context of the "SDSTGTTU" campaign, financial support from "community engagement" leaders is being sought for the "SDSTGTTU" initiative.
	Instead of asking for contributions directly, the charity asks local non-profit organisations that help the underprivileged raise cash on their behalf (James, 2021).

	A focal point helps to define the area.
	We'll need to engage in a broader variety of activities to accomplish this goal.

	Access to high-quality educational opportunities for students and adolescents from all socioeconomic levels is essential for a more equitable society. They're referring to their perspective on the matter (Gray II, 2022).
	To help impoverished students gain self-esteem and the grades they need to go on to college or a profession in their chosen sector after high school, one hour of volunteer work a week might make a big difference. Only students in grades six through twelve are allowed to use their services.


Table 1: Two projects’ comparison
Two initiatives have been examined and analysed in terms of their research, community mapping, social media involvement, and effect analysis.
	Basis for comparison
	“SDSTGTTU”
	“TTHDS”

	Research
	Depending on where I live, a local government agency such as West Yorkshire, East and West Midlands, or the like may give secondary statistics such as the population density of the area's young people. Additionally, they collect data from local news articles on the problems encountered by low-income students and the possibility that they would drop out of high school. DfE (Goodman, 2017),
	Parents of students are contacted via phone or in-person to inquire about their children's health. Members of the "TTHDS" team visit vulnerable students whenever feasible (Gray II, 2022).


	Community mapping
	The city of London's government, various tutoring organizations, and a nonprofit training organization collaborated to make community mapping feasible (Armstrong-Mensah, 2018). This mapping may aid in identifying students who are unable to continue their education due to financial or other constraints. The following is an example of how to map a community for "SDSTGTTU:"
1. Determine the project's most critical resources and the intended recipient as part of the route planning process.
2. Calculate the percentage of pupils from low-income homes in New York City and compare it to the East and West Midlands. Compile the facts I've gathered into a record book (Goodman, 2017).
3. Individuals in the neighbourhood committed to enhancing the quality of life for their neighbours get particular attention.
4. All fund administrators must have accurate and current data (Kooli C. J.-A., 2019).
5. Surveys of key stakeholders will enable us to assess the mapping effort's success.
	In England, as part of a community mapping study, the educational goals of residents were mapped. This mapping project, which incorporates a range of community organizations, is underway to enhance the well-being of young people from disadvantaged backgrounds and analyze the resources available to them (Adhikari, 2017). A step-by-step tutorial for generating a community map is provided below:
1. On a map, my target audience should be readily apparent.
2. The "TTHDS" map may be completed using my materials (Benz, 2020).
3. Collaborate with organizations in my neighbourhood that are dedicated to community enhancement via education.
4. To ensure the project's success, it is necessary to educate all stakeholders on its communication channels.
5. The community map is constantly being updated with new registrations (McInroy, 2019).
6. I am contributing to the fundraising efforts of other organizations.

	Social media engagement
	Facebook and Twitter are becoming more popular platforms for communicating with stakeholders and the general public. To kick-start, a campaign to gain the trust of key stakeholders, the "SDSTGTTU" "community engagement" team proposes developing an emotive video and spreading it on social media (Panke, 2018). They utilize Twitter, a microblogging platform, to promote their campaign and request funds. Our Twitter campaign's objective is to recruit new teachers and partners. Thus, social media platforms such as Facebook and Twitter seem to be advantageous in informing stakeholders and raising funds for a cause.
	Their links to local nonprofit organizations that aim to improve the lives of low-income children and teenagers will enable them to reach a broader audience (Adhikari, 2017). They spread the word about the endeavour using their existing networks of business contacts and social media venues such as Facebook and Twitter. Because of the present labour issue, an effective social media campaign will be essential to promote this initiative. Regularly updating Facebook statuses enables citizens, companies, and other service providers to interact more effectively (Panke, 2018). A bridge is created by establishing a connection between local citizens and service providers through frequent Facebook updates. Updates on Facebook. I may keep track of the program's development and recruitment of new students by utilizing social media platforms like Facebook and Twitter. While the epidemic has been terrifying for many affected, social media has enabled them to interact more effectively (Benz, 2020).

	Impact analysis
	"SDSTGTTU" has reintroduced numerous students on the verge of dropping out a few years ago. The inquiry yielded the following conclusions:
1) Children from low-income homes are more likely to attend elite institutions than their classmates from similar but different circumstances if they participate in The Access Project (Benz, 2020).
2) Each year, the organization's services serve an increasing number of children. Around 67 percent of the school's 2021 graduates got accepted to selective colleges and universities around the nation.
3) At the end of the GCSE curriculum, the typical TAP student earns a grade that is around half that of their peers.
4) Ninety-six percent of this year's graduating class was low-income (Goodman, 2017).
	This venture has been a success from the start. As part of this partnership, students from various socioeconomic situations will be able to benefit from the "AT's" assistance. repercussions of the project
1) A rising number of low-income students join in on the fun, which bodes well for education's future. By 2021, the analysis indicates that more than 76 percent of student enrolled in AT's programme who get online tutoring would come from low-income households (Armstrong-Mensah, 2018).
2) The "TTHDS" initiative boosted the number of persons willing to volunteer their time to educate by 23% in the previous year.


Table 2: Two projects conducted research, including social media participation, community mapping, and effect analysis.


Two "community involvement" initiatives, "SDSTGTTU" and "TTHDS," were assessed to see how they vary and why.
Approaches and justifications for the "SDSTGTTU" project's "community engagement": 
Participating in local events: "SDSTGTTU" can contact people of the local community and learn about their educational needs and concerns by setting up a booth at different cultural events across London (Adhikari, 2017).
This technique has proven to be successful for them since they attempt to assist local children struggling to get a basic educational foundation. By taking part in these events, they may be able to capture the attention of both those in need and possible sponsors at the same time.
Establish a bridge: Maintaining solid relationships with the program's various stakeholders is critical to its long-term success and survival (James, 2021). The organisation offers educational opportunities for young people to aid in the bridging of the generational divide. They feel that if this programme is effective, the students who will benefit from it will also make significant contributions to the long-term progress of society. It's a non-profit organisation, after all.
Community perspectives and reasons for the "TTHDS" project: 
Joining the community as a partner: "TTHDS" is a non-profit initiative that will be carried out in partnership with local community organisations and low-income neighbourhoods by the organisation "Action Tutoring."
When young people observe their parents' financial struggles, they are more likely to get unhappy and give up than previous generations (Tan, 2022). Most private tutoring services charge exorbitant fees, making it difficult for many students to get the help they want for their studies. Because of the assistance provided by the "TTHDS" project team, they could get free tutoring. This helps societal harmony by removing sources of contention.
Collaboration with stakeholders to reach a big population of students: 
'Action Tutoring' and local community organisations collaborated on developing the TTHDS programme to ensure that it reached as many underprivileged pupils as feasible. Those that need it may take advantage of online training. Many individuals have benefited from the "TTHDS" team's collaboration with local partners, which has enabled the team to ensure that they have a better educational experience (Benz, 2020).
[bookmark: _Toc78251814]The distinctions made possible by stakeholder involvement, good communication, and inclusion 
Effective communication: Communication between practitioners, contributors, and community members is critical to the success of a "community engagement" programme. Effective communication between practitioners, contributors, and community members is essential (Adhikari, 2017). If they do not get project communication, many students may decide to abandon their academic ambitions. As a result, organisations such as TTHDS and SDSTGTTU must communicate uniformly. Project stakeholders and contributors need to speak openly and often for the project to be successful.
Stakeholders’ participation: Participants from the general public and other stakeholders are welcome to participate in the following activities: Obtaining stakeholder support is essential for a project's success since it helps to generate awareness of the initiative and gets money to bring it to fruition (Armstrong-Mensah, 2018). A better knowledge of the dangers, stumbling blocks, and opportunities may aid practitioners of "community participation" and philanthropic organisations in effectively navigating these difficulties. As a project stakeholder, the Department of Education may be able to assist non-profit organisations in procuring festival space to publicise their programmes and earn revenue. This is an example of a similar incident taking place.
Inclusion: To identify and solve social difficulties that people face in today's society, one of the objectives of the "community involvement" programme is to include the public (Corbett, 2018). For a programme to be successful, it is essential that individuals who need aid participate. To be effective, participants must have a genuine desire to make a big difference in their community.





[bookmark: _Toc100640655]Conclusion
The technique used to involve the local community is influenced by the project's goal, scope, and overall size. The "community engagement" programmes of the two organisations, "TTHDS" and "SDSTGTTU," are opposed to one another. Following the identification of a community in need of assistance, the process of "community participation" is developed in reverse order. This results in the creation of a list that is logically organised. Discussions concerning the future of "SDSTGTTU" occur during these meetings, and recommendations are put forth. Individuals that contribute to the project's expenditure team are rewarded with project cash and repaid with community contributions, if necessary, throughout this stage of the project's lifecycle. The distribution of surveys to all participants and members of the community is now underway to assess the overall performance of the "SDSTGTTU" programme. Create a map of the "TTHDS" neighbourhood and begin identifying the inhabitants when I have completed my map. If I find myself in this situation, I should seek assistance from community organisations in my neighbourhood. They then developed a plan for efficiently communicating with the numerous stakeholders in the area. They were successful in their endeavours. The next stage would be to tell anybody interested in participating in or supporting the initiative of its existence, which would include everyone interested in participating in or supporting the project. Finally, but certainly not least, I must develop a plan for distributing monies with the participation of all parties involved in the process.
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