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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Introduction:
This report will discuss an incident that was observed in a comprehensive school, and critically analyse the incident with some of Donaldson’s Twelve Pedagogical principles to reflect upon the current and new teaching curriculum of Wales.
An incident becomes a ‘critical incident’ when a situation or event can change the life of a person (Tripp, 2012). This is further backed (Joshi, 2018) who shares that a critical incident is both meaningful and valuable and an event that can be reflected upon. In this case, a critical incident was created when ‘Student X’ was given a task of responding to feedback provided by their teacher from a previous assignment (see appendix 10, 11, and 12). This observed incident will undergo critical evaluation by providing a thorough observation of the school student X attends, the methodology of observation methods viewed and utilized and why it was selected, how this critical incident is associated to one of Donaldson’s Four Purposes, a literature review, followed by a reflection and a conclusion to the critical analysis observed. 
Observation: 
Pontarddulais comprehensive school holds 780 pupils supporting both key stages three and four which determines the age range between 11 and 16. Only 13% of students attending are utilizing the free school meals, which falls under the average of just over 17%. Special educational needs are slightly higher than average, hitting 29% whereas the national average is 25%. There are very few Welsh speakers and the average school budget per pupil is £4,363. (Estyn, 2016)
This comprehensive school has performed at the status of ‘Excellent’ in the Estyn report in 2016 for all categories. It is already pioneering in the implementation of the new curriculum proposed by Donaldson and is leading the way for the pedagogic principles. 
Students are very respectful to one another, visitors and staff. Attendance rates are high, and there are excellent resources available for ALN students with their specialist facilities where they provide a safe environment for students that require additional learning needs. 
Classes have well educated and informed teachers that are currently attempting to utilize the assessment for learning by using such techniques as direct teaching, plenaries, and open-ended questions that allow for students to expand on their answers to ensure learning. Feedback is provided from assignments that students are to share their reflections with, and hallways as well as facilities such as the library and classrooms have posters emphasizing literacy, numeracy, and digital competencies. Some classrooms share the requirements on how to progress from level four to six and teachers will even model an answer that will provide a level six so that the student can use these examples to press themselves further.
Methodology:
Although there are many forms of data collection ranging in both primary and secondary sources, the data collection for this research assignment is primary. This assignment was clear in that teacher students were to observe pupils in the learning environment and discover a critical incident. This observation technique cut out other primary methods of data collection such as questionnaires and interviews and focused on the two different types of observation. 
Observation is the ability to listen and observe an interaction as it envelopes (Kumar, 2014). According to Kumar there are two different types of observation and these are known as participant and non-participant observation. (Cohen et al, 2011) also agrees to this and shares that there are two types of observations that are named ‘the complete participant’ and the ‘participant-as-observer.’ The participant as known to Kumar and the complete participant to Cohen et al is a person that takes part in the activities of the people being studied, whereas the non-participant or participant as observer to Cohen et al acts as an observer and has no direct contact with the observed.
For this assignment, the role of non-participant was undertaken to discover the critical analysis. This was also taken in a natural environment as there was no interference towards the pupils’ regular conditions. 
Studying small groups or short time events can prove to be fruitful for participant observation “as researchers can ‘get under the skin’ of behaviour” (Cohen et al, 2011). Unfortunately, there are some negative implications that come with observation as a method of data collection. For example, the group or student being observed can realize they are being observed and will act differently. This change in behaviour can make the student want to work harder in class as to showcase what an exemplary student looks like, or it could also have the opposite effect where the student would like to show off in front of his/her friends. This is also known as the Hawthorne effect ( (Kumar, 2014).   
Other negative implications can be observer bias, and two different observers may see different outcomes derived from the same incident. A lot of time spent around the pupils being observed can lower the pressure on pupils to concern themselves with the person observing them. However, this can change their behaviour as they may try to include the observer in activities or exclude them depending on the pupils and whom they tend to hang out with (Cohen et al, 2011). Understanding these potential negative implications will help reduce any bias that may arrive from the critical incident observed.  
Critical Incident:
The critical incident observed showed that ‘student X’ was given a task of responding to feedback provided by their teacher from a previous assignment. This self-reflection is enforced by the school to raise awareness to their pupils on what they can do to better improve their work. This takes good practice from Donaldson’s second pedagogical principle that learning challenges and encourages sustained efforts to meet high expectations. (Donaldson, 2015). Utilising this pedagogy allows the students to learn from their mistakes and understand what purposes and goals the education system wants them to achieve. This pedagogy can help deflect from a fixed **** mindset of a student and help them to realize a higher potential if an efficient source of modelling and scaffolding is available at their disposal. 
The student, having read the feedback and responding in a positive manner, will then hopefully utilize these new and improved methods into their future assignments. Along with the second pedagogical principle, it also hits the fifth by building on the previous knowledge and experience that should effectively engage the pupil’s interest (Donaldson, 2015). The students are provided a small break from their accomplished assignment and move on with other work, roughly a week or so later they are to come back to the assignment and then read through the feedback provided and then share how they will improve. Unfortunately this pedagogy does share that a “one size fits all” approach will not meet the needs of all students (Donaldson, 2015) and this approach to having the students provide their self-reflection seems to be doing just that. For ‘student x’ this method did not seem to be working.
‘Student x’, once handed this booklet, read through the task and then began to do other activities of more importance to that individual. These activities included: rolling a pen across the desk, observing other students discussing their daily lives, observing other pupils working hard on their self-reflection tasks, and watching other students clarify with their teacher about their provided feedback so that they could more effectively write their self-reflection on how to improve their work for future purposes. Although other students in the class were administrating the tenth pedagogical principle of taking responsibility for their own learning by becoming involved in their own planning for better future success (Donaldson, 2015), ‘student X’ did not attempt to write about how he/she would use the feedback to help produce a more efficient paper for the future. Instead, he/she waited until those sitting next to him/her had returned and then used that opportunity to copy down what they had written into their feedback slot.
Donaldson’s fourth pedagogy shares that a mix of approaches should be utilized to solve problems that include critical and creative thinking. (Donaldson, 2015) This pedagogy stresses the ability to evaluate information and reflect on their progress. Reflection was a large factor to this critical incident and the student did not seem to grasp the concept of why their own critical reflection was a influential factor towards future progression. As previously mentioned above that a one size does not fit all, something else needed to be done for ‘student x’ to allow that individual to better improve in future assignments.  
Literature Review:
Successful Futures by Donaldson describes how a new curriculum will be implemented in 2022 focusing greatly on ICT and a Welsh language review of key stage 3 and 4 among the pedagogical principles (Donaldson, 2015). This report, released in 2015 has great similarities to (O’Brien, 2012) where a Donaldson Review was created for Scotland that focused heavily on pedagogical principles and Assessment for Learning (AFL) or assessment is for learning (AIFL). A new curriculum for excellence was under development that raised concern whether teachers were ready for the new and emerging challenges of the curriculum (O’Brien, 2012).
Much like the Successful Futures produced for Wales, the Scottish curriculum would have received a full curriculum reform for those aged 13-18 and desired to meet the needs of school communities (Priestley and Humes, 2010). The curriculum was launched in 2004 and was to enable pupils to be successful learners, confident individuals, responsible citizens and effective contributors (Priestly and Humes, 2010). But is a full curriculum reform the answer? (Hutchinson and Hayward, 2005) share that a great amount of evidence exists to show that curriculum change leads to few changes in practice and that only when practitioners along with policy makers combine efforts with researchers does positive change take effect and (Priestly and Humes, 2010) share that it was an undeveloped pedagogy that was uncreative and limited and that it was another example of learning institutions to react to change and not to innovate it.
There is a necessary change required in the system as a decline has been noticed in the percentage of 16-year olds passing English and second language Welsh. Results are at their lowest rates since 2005 and school leaders are concerned over the matter (Wightwick, 2019). Donaldson has suggested to extend the postgraduate diploma of one year to two years or 18 months in an effort to raise teaching standards of new teachers entering the industry (Priestly and Humes, 2010). However, a correlation could be argued that poverty levels and the culture in Wales could play a large role in the Welsh GCSE standards. ‘Student x’ may have been part of the 13% in the comprehensive school that receives free school meals due to poverty and a study in poverty shows that higher levels of poverty may lead to lower GCSE results. The study shared that there was little doubt that pupils in Wales had worse outcomes than England and shared that it needed to be discovered what issues could be driving the performance gap (Adams, 2019). (StatsWales, 2019) also shows a decline in English and Science from GCSE A* - C from 2015 to 2018 along with (Statistics, 2019) sharing that 22% of couples with children are living in relative poverty, and that 24% of all people in Wales are living in relative poverty with Caerphilli, Denbigshire, and Wrexham being the most deprived communities in Wales (ITV, 2019). 
Carol Dweck describes two frameworks of intelligence known as fixed and malleable (or growth mindset) (Dweck, 2000). A student with a fixed mindset will believe that they have a certain level of intelligence that cannot be changed, whereas a growth mindset will strive to learn to help complete obstacles and achieve success. ‘Student x’ if he/she believes themselves to be of the fixed mindset may have seen the feedback provided by their teacher and thought that there was nothing in their power that they are able to do to help themselves improve.
If ‘student x’ is suffering with a fixed mindset then teachers can look towards AFL (assessment for learning) to help overcome such obstacles. Developing a growth mindset in all students can be accomplished through activities such as Dylan Wiliam’s “The classroom Experiment” where Wiliams described to teachers how to teach more effectively with such items as traffic cups, feedback without grades, a ‘no hands up’ policy and students were selected at random with lollipop sticks with student’s names printed on them (The Classroom Experiment, 2010). This effectively re-created the structure of the classroom as students could be selected at random, were able to provide feedback to teachers on their performance, and visually show teachers that they were struggling by showing them a red coloured cups which the teacher would then understand that the student required aid. 
Employing assessment for learning is the sixth pedagogical practice of Donaldson’s Successful Futures and it describes that effective use of AFL can double the speed of learning providing it is consistently embedded in the classroom (Donaldson, 2015). This is agreed with (Guido, 2016) as using diverse teaching strategies, implementing games, and teaching the value of a challenge can help adjust the mindset from fixed to growth.
Carol Dweck also shares concerns about learning against the mentality of looking smart. Dweck informs that students are afraid of looking dumb and will do anything to prevent themselves from looking that way. The scale of looking dumb outweighs learning something new and therefore students will avoid learning something new in an attempt to maintain how intelligent they are currently viewed (Dweck, 2000). This can also be a view of ‘student x’, as he/she may have been unaware of what to place in the self-reflection boxes and instead of handing in an empty page to his/her teacher they would rather copy what their peers have written to avoid being individually selected and possibly have their level of intelligence questioned. This does raise other concerns because if ‘student x’ did copy their peers in order to try and maintain a perceived level of intelligence, then this may lead to cheating behaviour in future examinations, tests, and assignment work. If students are afraid of making mistakes then perhaps a new solution of making intentional mistakes should be adapted into the classroom; intentional mistakes made by the teacher (to be corrected by the student or at the end of the class) will allow students to witness that mistakes are natural and that they can be easily overcome. Having a fear of mistakes and failure does call into question why students would rather cheat than attempt to want to learn something new and enjoy a new challenge, is the material they are being taught challenging enough, or would they rather learn something else entirely?
Reflection:
A reflection will be created on the critical incident observed. (Brookfield, 1998) describes critical reflection as an inquiry of discovery and research to create assumptions on how they work and shares that there are four reflective lenses (autobiography as a learner of practice, our learner’s eyes, or colleagues experience, and theoretical literature) to view from when sharing a reflection piece. 
Using Brookfield’s first lens, I would see ‘student x’ as a teaching opportunity. This student did not write anything until his/her peers came back and copied their work and handed it in. I would not single out the student in front of the class, but I would do some research that night and arrive the next day with a small video and perform a quick five-minute direct teaching session on the importance of self-reflection. I would attempt to make it motivational, using big names such as Michael Jordan when he described how many times he failed to shoot a ball into the net and lost so many games, but that the people don’t recall the failures, they recall the success. I would teach the students that their self-reflection is not admittance to failure, it’s a process to get better. That self-reflection is one of the most powerful tools they can utilize as it forces you to understand what did go wrong, and what you can do to make it better. It’s a stairway to success and you can show yourself the path.
The second lens is the learner’s eyes. Gaining critical feedback from students would be of a great benefit to the overall teaching experience. But as mentioned by (Brookfield, 1998) it would need to remain anonymous as students may give hurtful feedback and students must feel safe. Students could be provided such items as “twitter reflections” where they have 150 characters to write about the class and what could be better. Or if they feel comfortable, they can simply talk to the teacher afterwards. What may be a safer option would be for the class to assign two student electives that will gather the feedback and report to the teacher their findings in order to help them improve. I would welcome the notion of feedback from the students (especially ‘student x’) as I would personally like to see which aspects of teaching I can improve and in the case of ‘student x’ what was going through his/her mind when they had to provide their own self-reflection on their assignment. This insight would be valuable as it could then be shown why their self-reflection is so important and to try and help them understand the benefits of using such tools. 
The third lens is the colleague experience. I would like to discuss with a colleague if this was common practice from ‘student x’ and discover if there were any ALN needs that I was not aware of or if, in general, students just weren’t really getting behind the notion of self-reflection. Feedback from a colleague would be a great benefit as their experience and expertise would allow me to develop new methods and techniques to help the students understand more, and to also focus on certain individuals that may need that extra little bit of help and what are the best methods to approach such students. Perhaps the colleague was not aware that ‘student x’ was not providing his/her own feedback and had I mentioned this critical incident to the teacher that he/she may have been able to talk to the student as share with them why it was important and whether or not they are having difficulty in the task assigned. Teaching can be a collective endeavour, and if we know what students like to get away with and how to help them, it will help everyone on their path to success.
The fourth lens is of theoretical literature. As mentioned above in the literature studies, Carol Dweck came to mind when I witnessed ‘student x’ perform the critical incident. Looking at cognitive psychology, motivation, and personality books will help me come to certain decisions that I will be able to discover with the student. For example, is ‘student x’ stuck in a fixed mindset that they firmly believe they are unable to improve their work? If so, I will then be able to use and develop new techniques of AFL that will allow me to be rid of that mindset for ‘student x’ while improving their work and increasing their confidence.
Conclusion:
A critical reflection has been made from a critical incident where ‘student x’ was given a task of responding to feedback provided by their teacher from a previous assignment. From this has stemmed research in literature, culture, and observation that is linked towards the five professional standards for school practitioners in Wales (Hwb.gov.wales, 2017).  
The critical incident has created leadership, as shown in the reflection stage, leadership is shown by researching possible factors influencing ‘student x’ and taking a critical analysis of literature review while critically reflecting on avenues to help better develop assessment for learning. Asking for feedback from students, conferring with colleagues to gain a better understanding of students, and implementing new and fresh ideas to help create a better learning environment that will assist in the pedagogy of education.
Collaboration with students and other colleagues will assist in the spread of pedagogy. Collaboration from the critical reflection shares the willingness to work with colleagues to gain a better understanding of students that can be gained from both sides that will help create a more efficient learning experience for students. Colleagues can provide helpful feedback that can be reflected upon and implemented, or discussing ideas can improve on teaching methods. Having students provide feedback will allow for a more thorough understanding about the students and what they are learning versus what they are struggling with. Student feedback can provide innovative new ways to help teach them in a manner that they find exciting and challenging. Creating new innovative teaching methods while collaborating with students and colleagues will help spread pedagogy while creating a dynamic leader.
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