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My name is Melissa Olyott and I teach at Golden Grove Community School in Pembroke. The school can be found just on the outskirts of the town and is dual stream. We currently have approximately 390 pupils on role. Our catchment area is described as one of economic deprivation. 
 I have been teaching at the school for about 18 years. In that time, I have held several roles including PPA cover teacher and maternity covers in both KS1 and 2. In more recent years, I have taught Years 1 and 2 and I currently teach a Year 1 class with 31 pupils. Within the class, I have 4 EAL pupils and 3 pupils on the ALN register. Red Class is made up of 18 boys and 13 girls. I was excited to be given the opportunity to enroll on this course as I had heard many positive reports from colleagues that had already undertaken the training. 
Following the initial introduction to the course and having taken the initial baseline measures of my pupils, I was ready to carry out my first SKIP session. My main aim was to implement a game that focused on finding and working within a safe space as I knew that this was an area of weakness for some pupils within the class. I decided to use our Netball Court as I felt that whilst they would have plenty of space to move, boundaries from the different sections of the court could be used to allow me suitable control over the class. We began by playing the ‘Mr Men and Little Miss’ game which seemed to really enthuse the children. All pupils were given a coloured spot to stand on to explore the various actions. Once these had been established, the children were told that on the whistle, they could travel in different directions by walking but had to return to their spot once a new character had been announced. Responses were positive and all pupils, except one, were able to do this successfully. The pupil that struggled with this task is a LAC pupil with ALN. On hearing the whistle, he ran around, bumping into a number of pupils. He also struggled to find his spot once a new character had been announced. Referring to a quote taken from the work of Ayres and Robbins (2005), "Sensory integrative functions develop in a natural order ... Some children develop faster and some more slowly." This became particularly apparent to me during my sessions with this little boy, with clear indicators that gaps had occurred in his sensory integration.  However, returning to the session in question, I decided to use my LSA as a partner for the child. Good modelling of walking with control gave him some focus and I gave him a coloured ball to hold that matched the colour of his spot to assist him with returning to the correct place when required. Following the warm-up, I explained to the children that we would be exploring some activities over the next few sessions that involved lots of catching practice. I then modelled a proficient catch to the children, involving them in a discussion of what this looked like (hands ready, eyes on the ball, reach for the ball, hands only, pull into chest). Whilst catching skills were our focus, many of the activities also relied on throwing. For this reason, I modelled an underarm throw, highlighting the ‘arc’ shape and the aim towards the ‘X Zone’. For this session, I had set up 3 gardens.  
 Garden one was led by my LSA and involved her calling children by name and throwing a large ball to them. Pupils were fully engaged and enjoyed the anticipation of their name being called. However, I became aware that there were periods of inactivity and intervened by requesting that the children jogged or hopped on the spot whilst they were waiting. 
In Garden two, I paired the children, trying to ensure that one of the pupils had a good standard of catching skills and gave each pair a large smooth ball to work with. This worked well and I could instantly see that the children who were on the lower stages of catching were fully committed to the task. There were three children however that, despite their concentration, really struggled to catch the ball at all. I decided to do some paired work with these children individually and made some alterations to the equipment being used. We used a scarf initially (although we were outside, it was a calm day) and as a result of their success, introduced a ball with grips/ spikes. The children were elated with their achievements. This adaptation relates significantly to Newell’s Constraint Theory (1986). Newell highlighted the fact that every child is unique and therefore different equipment is needed to improve their skills. I therefore altered the task constraint in order for those children to succeed. 
Garden three involved the children working independently in pairs, throwing and catching along the lines that had been set out for them (two lines that start close together, gradually getting further apart). Children were told to take one step further along their line with each successful catch that they made. This activity gave the chance for the children to see how they were progressing, indicated by how far they had moved up their line. However, some children were becoming disheartened if their partner was having success and they were not. Reflecting on this, I altered the activity for the sessions that followed so that the emphasis was placed on pairs moving together. I think the children had viewed the activity as a competition against their partner rather than a team-work activity. 
	During the sessions that followed leading up to the next part of the course, I explored a number of warm-up games and altered a few by relating them to our theme. In the weeks that followed, I was mindful of Seefeldt’s Progression of Motor Proficiency Skill Levels Model (1980) which highlights the importance children possessing a wide range of skills at a level to break through the ‘Proficiency Barrier’, thus allowing them to access a wider range of more specialized skills or ‘Transitional Skills’ In the games and activites, my aim was to expose the children to as many different opportunities as possible. One example was ‘Pond Life’ which is essentially a ‘Spot’ activity. This focused on developing Locomotor skills (moving in various ways), Speed and Levels. Children considered the animals that we had been studying with movements to reflect each one. Games like this were particularly useful for our continued work on spatial development. During the sessions that followed, I continued to use whole-class teaching. However, I did continue to revisit catching and throwing during our morning rotations which allowed me the time needed to refine the skills of all learners further. 
	The next section of my journal reflects on the sessions carried out relating to throwing and some of the skills explored in assault course gardens.
	For my first session, I split the class in half and took groups throughout the afternoon. I chose this method so that I could have a more in-depth look at the skills the children possessed and to assess how I could approach the following sessions. Once again, I created three gardens with groups of approximately five pupils. The first garden consisted of pupils selecting an object, all small enough to fit in the children’s hands comfortably (bean bags and small rubber balls). The children were given the opportunity to throw as far as they could, so that I could monitor techniques being used. Most of the children used an underarm throw for this activity and the children that did attempt over-arm throws (five pupils) were those children who already demonstrate very good fine and gross motor skillsets. According to Clark and Metcalfe’s Mountain of Motor Development (2002), a larger ‘basecamp’ allows children to develop a wider skillset enabling them to access a number of sports later on. This idea was certainly reflected in my observations as these were the children that were already showing a keen interest in more specialized sporting activities. 
In the second garden, the children were working individually and given the task of throwing objects into their target (large hoops). A variety of equipment was provided (soft toys, small textured/ smooth balls and beanbags), enabling pupils to explore and make choices that best suited their needs to gain success. 
The last garden was an assault course that required children to explore as many movements as possible. This included the use of different body parts, changes in direction and locomotor skills and the use of different levels and speed. Whilst I wanted the children to explore as many movements as possible, the importance of enjoyment and having a go is always at the center of our learning. In the previous weeks, it had become clear that there were some pupils who were becoming very aware of their skill set. Stodden et al (2008) refer to the positive and negative spirals that emerge from the relationship children develop from links between their motor competence, physical activity and perceived motor competence and fitness. This model highlights the importance of erasing those barriers for children and the need to find ways of maintaining engagement and interest before they are lost. With this in mind, the children were given a selection of animal-related props (linked to our topic work) to wear when completing the assault course. All pupils thoroughly enjoyed this addition to the task and it had a noticeable impact on those children that I had concerns about. They were excited to select the props which, in turn, seemed to detract their attention away from the concerns that they would normally experience during a physical activity. 
In the sessions that followed, I continued to mainly teach outdoors and kept the sessions to half the class or small groups. When working outdoors, I felt that I had more control over the ‘environmental constraints’ as referred to in Newell’s Constraints Theory (1986). For the activities in question, the outdoor environment allowed me to offer the children more or less space according to how the children were responding. For example, one of my garden activities involved the children developing an over-arm throw. As quite a few children were still ‘chopping’, I wanted to explore a higher release of the object to make the object to travel further. For this purpose, I hung large hoops (made to look like animal mouths) from the beams outside my class. The children worked in pairs. One child stood behind their partner with one hand straight out. The ‘thrower’ had to reach back to touch their partner’s hand before bringing their arm up to release the object. Adaptation of environmental constraints meant that pupils experiencing success from their initial starting point were able to move further away whilst children that were finding this a challenge, could move closer to the target.
 The SKIP programme is having a clear impact on both children and staff at Golden Grove School. Whilst the development of skills in catching and balancing is reflected in the Post-Test data that has been collected, the attitudes, confidence and accomplishments of my children has clearly developed. The little boy that was consistently bumping into objects now moves with more spatial awareness and control and the attitude toward the teaching of physical skills within our school is changing. I am looking forward to the year ahead to continue my SKIP journey with my new class. A quote that has really stood firm in my mind is that “Movement is an integral part of our lives.” Haywood and Getchell (2019). Therefore, it is our responsibility to ensure that our children are provided with and exposed to as many opportunities for movement as possible in order to grow in confidence and value their physicality throughout life.
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