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Why is the Foundation Phase a good vehicle for the development of fundamental motor skills?

This essay will critically analyse in different sub sections the importance of fundamental motor skills in pre-schoolers and young children. Whilst looking into the Foundation Phase, it will look at the use of play in children’s education. With reference to the National Curriculum of Physical Education in Wales (NCPE) and the Welsh Assembly Government (WAG) and other literature the essay will look at the Foundation Phase framework to why it is an important part of children’s development. As well as looking at the development of fundamental motor skills in young children, it will assess children’s perceived motor competence and the relationship it has with fundamental motor skills and linking the both together to understand why fundamental motor skills are in fact the building blocks to more advanced movement skills, sports and a lifetime of physical activity. As well looking at why children should develop a certain level of fundamental motor skills in their early years, the essay will look at initiatives schools use in order to help children develop through fun, enjoyable and meaningful lessons. All that the essay will talk about contributes to the goal of lifelong physical activity. With the right tools and the right direction from educators, every child should be given the opportunities to become physically literate individuals. 

Foundation Phase

The Framework for children’s learning for 3 to 7-year-olds in Wales (Welsh Assembly Government, 2008) states that children learn through simply having first-hand experiential activities, with ‘play’ being the best suited vehicle to do so. It also states that through play, without knowing the children practise and consolidate their learning through playing with different ideas, experimenting with new things, taking risks and solving problems, decision making individually and working in small to large groups. The development of children’s self-esteem, self-image and feelings of self-worth are at the core of this phase in their lives and through first-hand experiences, this allows children to developmentally understand themselves and the world in which they live. (Welsh Assembly Government, 2008). 

In the early stages of children’s lives (3 to 7-years-old), they should begin to learn skills know as the fundamental motor skills (FMS). Fundamental motor skills are skills made up of two different groups; locomotor skills and object control skills. These two sets of skills differentiate from one another by using larger muscles groups and the manipulation of objects. Locomotor skills are those used by the body through space, skills such as running, skipping, hopping, galloping, leaping and sliding (Haywood & Getchell, 2005). Object control skills as already mentioned is the manipulation and projecting of objects, which include skills such as throwing, catching, bouncing, rolling, kicking and striking (Haywood & Getchell, 2005). Clarke & Metcalfe (2002) & Seefeldt (1980) all state that both locomotor skills and object control skills from the foundations or the building blocks for future movement and participation in lifelong physical activity. In essence, these fundamental motor skills are the equivalent of the ABC’s in terms of physical activity. Whitehead (2016) advocates that before children can start enjoying recreational sporting games and activities, they need to develop and understanding of these fundamental motor skills and understand the importance they play in lifelong participation in sport or physical activity. Wainwright (2014) states that the use of a playful pedagogy in the Foundation Phase with an emphasis on outdoors to enhance children’s learning, will make a positive contribution towards developing physical literate children. The use of outdoors gives the lesson an all inclusive environment for children a diverse range of needs to enjoy. Wainwright (2016) has also found a positive relationship between pupils, physical competence and the intellectual development of children. 

Children up until around the age of 7 will try anything and everything. Harter (1978) states that the mastery engagement and attempts to build a child’s perception of their competence, which will then influence a child’s persistence to a task (Harter and Connell, 1984). For a child to be fully engaged into a task or activity depends entirely on their perception of their own competence. Eccles, among others (Eccles & Harold, 1991; Eccles & Wigfield, 2002; Eccles, Wigfield, & Schiefele, 1998) reiterate this statement by adding that perceptions of competence in relation to a task or activity will influence involvement or not. Going back to the importance of children developing fundamental motor skills at an early age (3 to 7-years-old), if a child does not obtain these fundamental motor skills, when they’re old enough and able to evaluate their own competence, their perceptions of competence will drop without these skills (Goodway & Rudisill, 1997). 


In relation to outdoor play for children, there will be a lot of new affordances in the nature of the lesson. Children enjoy exploring new possibilities and through play in the outdoors, the environment offers endless possibilities and affordances. Frost (1992) introduced the concept of ‘play-scape’ which describes the different environments children can play in. In his argument he states that the natural features of the environment are the important qualities in which children play upon. Through natural landscapes and other play-ground settings he supports his point by stating these natural features allow a broad range of learning opportunities for children. Vandenberg (1978, 1984) uses the exploration-play-application sequence in order to describe the manner in which children behave when they first encounter new play settings. In other words, children will explore new equipment and features to see what it does before beginning to play with it. Weisler & McCall (1976) suggest that the children tentatively exploring new things, is a way of determining whether it is safe to begin playing with or using. Balke (1997) states that “the culture of children is threatened by mass media and overproduction of plastic playthings that are ready-made and demand nothing of the child”. Through natural landscapes that Wales has to offers such as various beaches across the country, they offer the explorative and imaginative nature of all young children. Natural environments, such as sand offers children a way of challenging and developing their motor skills through activity (Heft, 1988). The topography of beaches, such as the sloppy bits of sand and rocks, will afford all the new natural obstacles for children to cope with. With the imagination of children, they can walk and run across the beach, dig their feet into the sand and without realising they’re in fact developing their gross movement skills by using large legs muscles and joints. All this is done indirectly through playing and having fun (Goodway, 2003). 

As well as, running across the beach, digging up the sand, children can explore the different things they might find on the beach. From sticks and pebbles, to rocks and rivers these are all new affordances for children to explore. As mentioned, object control skills can be defined as using the larger muscles in our arms to throw to using the fine motor skills in our hands and fingers to grasp or catch. The children will explore the different things they can do with each object from throwing into the sea, to building or drawing things into the sand. Again all this is done through play and enjoyment as well as helping the children develop their object control skills which is one half of the fundamental motor skills needed to participate in further physical activity (Goodway, 2003). 

In pre-school and primary school, early years’ education has been dominant for a long time with the approach being strongly child-centred (Morgan, 1999). Early childhood education went through a period where it was preparing children for their later schooling experience where they had to learn the prerequisites for advanced school learning. In regards to this, the children would have to learn literacy and mathematical performance. Morgan (1999) states through this approach many educationalists and pedagogues were concerned that the teacher-driven approach reduced children to trainable production factors in an economically driven society, and insisted that schools were to neglect their pedagogical responsibility of promoting a wider development of autonomy within cultural identities in children. 

In the early 90’s and early 00’s Vygotskij’s view on human education was based on assumptions around the social aspects of the human mind (van der Veer and Valsiner 1991, Valsiner and van der Veer 2000). His view was that through appropriating cultural tools in interactions with more knowledgeable cultural others, the human mind would develop accordingly. By participating playfully in the adult world, the child can imitate adult activities and meaningfully enter a zone of proximal development that creates opportunities for development-promoting learning, provided the child is properly assisted (Vygotsky 1978: 102). However, such play also gives the child a new form of desires, not only the wish to master specific new actions, but the desire to adopt a personal role in the play activity, including the mastery of the rules involved. Play, according to Vygotskij, is the basic medium for child development: ‘The child moves forward essentially through play activity. Only in this sense play can be considered a leading activity, that determines child develop- ment’ (Vygotsky 1978: 103). 
Through a play-based curriculum, vocabulary development takes place in the context of activities where children and teachers are involved as participants in a variety of different roles. Through playing different roles in different activities children encounter different communicative problems, e.g. in communicating with other roles in the activity: doctor with a patient or shop keeper with clients. In playing out these different scenarios and many others, the need for children to use new relevant words frequently arises (Bruner, 1983). As further explained by Bruner (1983) new words are usually learned as means for better regulating the joint activity. As a teacher, participating in these kinds of activities, they can of course use the impulse tool and try to elaborate the activity to a certain extent through asking different questions, raising different problems, or simply using new words relevant to the activity. 
Fisher (1992) supports play in children’s learning through research that “sociodramatic play”— which is what happens when children pretend together – “results in improved performances in both cognitive-linguistic and social affective domains.” Research supporting the cognitive developments play offers children was a study of pre-school aged and Foundation Phase children (aged 1-6 years), where it measured children’s capacity for symbolic play (Lewis et al 2000). The research found that children who scored higher in the test of symbolic play in fact had better language skills – in both receptive language (what the child understands) and expressive language (the words the child speaks).
Perceived motor competence 
Theoretical motor development models (Clark, 1994; Gallahue, 1982; Gallahue & Ozmun, 1989; Pellegrini & Barela, 1998) suggest that the early motor development periods are critical to latter skill attainment. They go on to further explain the misconception that fundamental motor skills are acquired naturally. The skills are mastered by children through play, as they move around by themselves. They state that most of the fundament motor skills needed for later participation do not need to be taught, that children naturally acquire these skills. However, most of our children do not master these skills performance in a proficient level. Seefeldt (1980) suggested that proficiency is an important aspect of any motor skills development, and that if fundamental motor patterns were not acquired, then children would run into difficulties, a “proficiency barrier,” when they try to learn later skills that require more skills which lead to skillfulness. 
There are several factors that promote children’s engagement in games, sport and physical activity which have been identified by researchers (e.g., Babic et al., 2014; Bailey, Cope, & Pearce, 2013; Logan, Webster, Getchell, Pfeiffer, & Robinson, 2015; Sterdt, Liersch, & Walter, 2014). A factor which plays a huge part in the promotion of engagement for children is motor competence (Clark & Metcalfe, 2002; Gallahue, Ozmun, & Goodway, 2012). Gallahue et al., (2012) & Haga (2008) refer motor competence as “the ability to execute diverse motor tasks in a skilful manner, which includes the coordination of both gross and fine motor skills. 

Stodden et al. (2008) theoretical model looks at the role in which motor competence plays in children’s physical activity levels which was later revised by Robinson et al. (2015). There are a number of studies done my different researchers confirming the proposed positive relationship between children’s motor competence and their physical activity levels (Holfelder & Schott, 2014; Logan et al., 2015; Lubans, Morgan, Cliff, Barnett, & Okely, 2010). 
Stodden later states the importance of perceived motor competence in which impacts children’s physical activity. Further research has led literature to investigate into the relationship between actual and perceived competence during early childhood. Barnett, Ridgers, and Salmon (2015) and Liong, Ridgers, and Barnett (2015) did in fact find a positive relationship between actual and perceived motor competence in early (4-5years) and middle (7-8 years) childhood. Khodaverdi, Bahram, Stodden, & Kazemnejad, (2015) explain further that children who are less competence and in fact have a lower perceived competence of themselves are less likely to be as physically active as those who are more competent and have a higher perceived competence. All 4 author then go on to state
“the importance of examining the interrelationship between these factors from different perspectives to inform future intervention programs in terms of program goals and instructional approach, and thus bring forth positive changes to engagement in physical activity”.
(Khodaverdi, Bahram, Stodden, & Kazemnejad 2015).
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From looking at the model it shows the spiral of positive and negative engagement in physical activity it shows the different avenues children can take or be pushed towards. It also shows the impact motor competence has on a child’s engagement in physical activity in later life.  The positive spiral of engagement shows how perceived motor competence and actual motor competence has a positive relationship with higher amounts of physical activity which in fact then benefits children through health related fitness. From having higher amounts of physical activity, motor competence and perceived motor competence sends children down the avenue of becoming healthy individuals. On the other hand, if a child has lower amounts of physical activity, motor competence, perceived competence and fitness then it sends them into the negative spiral of disengagement of regular exercise. Children who will disengage from physical activity, are more likely to become unhealthy individuals from not taking part in regular exercise and physical activity and run the risk of further problems in later adulthood such as obesity. 
SKIP
SKIP is the Successful Kinaesthetic Instruction (SKIP) which was developed by Dr Jackie Goodway from the Ohio State University for pre-schoolers and children in the Foundation Phase. In Wales, the NCPE (2008) emphasizes the importance of the play based Foundation Phase which allows children lots of opportunities for movement in their learning. However, as already stated in this essay children do not just magically learn all the skills they need. Locomotor skills such as running, jumping, hopping and skipping come naturally through play, but there are certain skills that need to be taught, skills such as object control skills. These are the skills needed to play a variety of games and sports throughout life which allows children to stay active and healthy (Wainwright, 2016). 
The Wales Institute for Physical Literacy deliver SKIP training programmes for teachers and teaching assistants where it looks specifically at developing the physical skills of children and how the use of equipment and different activities can help aid the development. SKIP has a fundamental focus on ensuring the activities are fun and playful, in a physical manner as well learning literacy, numeracy and other areas of the curriculum. Dr Nalda Wainwright, who is director of the Welsh Institute for Physical Literacy, says that the competition-based approach to PE in primary and secondary schools needs urgent reform. “There is nothing wrong with sport at all, but the way it is taught in the UK has hardly changed in the past 70 years,” she says. “The usual format of drills and competition works for a certain percentage of kids but not for everyone. There is a real issue of high dropout rates and a lack of engagement in PE, particularly from girls” (Wainwright, 2016). Initiatives such as SKIP are developmentally appropriate for children during the Foundation Phase and give a solid foundation to the start of a lifelong journey in physical activity.
Physical Literacy
[bookmark: _GoBack]“Physical Literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.” (Whitehead, 2016). Whitehead (2016) states that Physical Literacy is a journey we are all on throughout our lifetimes. The journey starts from the moment we are able to move, then it moves onto when we start to learn about our bodies through movement. She elaborates by stating that the more children play and explore the world, the more they will learn through moving. In reference to the NCPE (2008) children need to experience lots of opportunities to move in different ways through different environments. It is important physical literacy is viewed as more than just sport and isn’t restricted during the early years of life. Physical literacy can be viewed as physical activity in a broad and varied form and is relevant right throughout life. It is important to highlight that physical literacy’s journey through life isn’t just a focus on the development of physical skills (as mentioned in SKIP sub section). 
To conclude, it is important that children have the opportunities to learn through first-hand experiential activities, with ‘play’ being the best suited vehicle to do so. Through first-hand experiences and play it gives the children a chance to develop their self-esteem, self-image and feelings of self-worth. As well as developing the confidence and competence to play and partake in physical activity and sports it also develops a wider range of skills beyond the physical, such as literacy, language and numeracy skills as well promoting creative problem solving skills. Stodden states the importance of perceived motor competence in which impacts children’s physical activity. The positive spiral of engagement shows how perceived motor competence and actual motor competence has a positive relationship with higher amounts of physical activity which in fact then benefits children through health related fitness. From having higher amounts of physical activity, motor competence and perceived motor competence sends children down the avenue of becoming fit, active, healthy individuals. Initiatives such as SKIP can help aid the development of pre-schoolers and young children in the Foundation Phase with the fundamental focus on getting children to learn through movement. SKIP is an all-inclusive initiative which is developmentally appropriate for children of all abilities during the Foundation Phase and gives a solid foundation to the start of a lifelong journey in physical activity. By developing the fundamental motor skills gives children the motivation, confidence, physical competence, knowledge and understanding that allows children to engage in physical activities for life whilst leading a healthy lifestyle. 
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