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Appendix 3
[bookmark: _Hlk22560517][bookmark: _Hlk23266085]Within this assignment, I intend to critically evaluate Assessment for Learning (AfL) strategies through analysing key documentation and exploring the implementation of AfL within a primary school setting. The strengths of Assessment for Learning will be explored throughout this assignment along with limitations. Prior to Donaldson’s (2015) review of the curriculum, the government acknowledged that “there is a need to create greater coherence between evaluation and assessment arrangements for learners.” (Welsh Government, 2014. p. 9). This indicates that Assessment for Learning strategies and the way in which they have been enforced within schools has not been as successful as initially intended. 
For this assignment three lessons have been devised in order to demonstrate personal awareness of different Assessment for Learning strategies and how they will be used in order to progress a child’s learning. The class I have created these learning experiences for consists of twenty-eight pupils in Year two, meaning they are of the ages six and seven. The class is mixed ability and contains three pupils who have been identified as having Additional Learning Needs (ALN). These needs include that of Dyslexia, Downs Syndrome and having a visual impairment with only partial sight available. Within the class there have also been six children identified as being More Able and Talented (MAT), meaning they exceed expectations in specific areas for their age. Welsh Government (2008) recognise MAT pupils as individuals who “require opportunities for enrichment and extension that go beyond those provided for the general cohort of pupils.” There are no pupils who are entitled to Free School Meals (FSM) within the class. The needs of all pupils have been considered when planning and devising learning episodes. 
Within the overall scheme of work, the theme of ‘Environments of the World’ will take place over a half term and throughout the half term, the children will discover and where possible, be exposed to, different environments of the world through the Areas of Learning and Experience (AoLE). Teaching and learning taking a thematic approach allows fluidity between Areas of Learning and Experience. It has been put forward that in order for thematic teaching to be effective, the units have to be “broad enough to provide authentic experiences in more than one content area.” (Barton and Smith, 2000, p.54) The three learning episodes that have been planned for this assignment will be based on the environment of a rainforest. The children will not have had any previous taught knowledge of ‘The Rainforest’ as an environment. As a stimulus, the book ‘Rainforest Explorers’ written by Marnie Willow will be used to engage the children further with the theme. Having a story as a catalyst for the learning episodes will not only stimulate curiosity within the children but will allow objectives to be identified in an uncommon way and enable lines of enquiry to be established (Fletcher-Wood, 2017).
 The Areas of Learning and Experience I have chosen to focus on consist of Humanities, Science and Technology and Languages, Literacy and Communication (LLC). Within the Humanities AoLE there is a specific focus on Geography where the learners will be creating their own maps, mirroring the reading and following of a map within the story. The Science and Technology Area of Learning and Experience will be paired with Art from the Expressive Arts AoLE. Cross-curricular learning reflects the environment in which we live, Barnes (2011) states that “our experience of the world is cross-curricular” and therefore providing children with a one-dimensional view of that would be unrealistic. The learners will be creating their interpretation of the layers that form a rainforest using differing mediums. The final AoLE chosen is Languages, Literacy and Communication. The children will embody a rainforest explorer and write a diary entry to recount what they have experienced whilst in the rainforest. 

Black and Wiliam (1998) coined the term ‘assessment’ as a means to identify activities undertaken by both teacher and pupils alike in order to gain information that will enable the modification of teaching and learning activities. They argue that “such assessment becomes formative when the evidence is actually used to adapt the teaching to meet students’ needs.” Recognised also by Grigg (2015, p396) Formative learning, more commonly recognised as Assessment for Learning, should “serve the purpose of improving as well as proving learning.” The term ‘assessment’ has come under scrutiny through the years as it holds strong connotations with tests and examinations. Grigg, R. (2015) suggests that “Too readily the term ‘assessment’ is associated with marking and grading pupils’ work and success in tests or examinations” and claims “Assessment has a wider remit than just measuring learning.” 
Assessment inevitably allows a teacher to understand and determine the quality of pupils’ learning. Once the teacher has this knowledge, using Assessment for Learning strategies, they can plan and adhere future learning experiences in order to enhance pupils’ learning further and encourage them to make connections with past learning experiences, current knowledge, their skills and their understanding of a particular topic. Interrelating what and how the pupils learn provides a “rich source of data” that will enable the teacher to develop targets for the children and encourages evaluation of teaching methods applied (Headington, 2003). It is of high importance that pupils be trained in how to interpret feedback, how to connect their feedback with the work they have produced and how to make improvements.  “Any formative assessment that is not self-assessment involves communication” (Sadler, 1998). This implies that the communication between teacher and learner needs to be well established in order to create meaningful feedback. Consequently, if that dialogue between teacher and learner or even learner and learner is not credible, the child’s initial understanding of what needs to be improved will be hindered.
The NACCCE report in 1999 noted that formative assessment is of “relatively minor importance in school procedures and argued for a more privileged place for formative assessment.” (Barnes, 2015 p.217) An argument put forward by Constructivists suggests that an assessment system “intended to improve the quality of learning should not treat students as imperfect learners, but as people who are actively trying to make sense of what they are taught” (James, 1998). Assessment for Learning may always be an ever evolving topic, research such as Clarke’s (2001) (in Barnes, 2015, p.217) eighteen-month project into formative assessment brought about the introduction of now everyday terms such as ‘learning intentions’, ‘success criteria’ and ‘pupil self-evaluation’. The conclusion of this project harvested many benefits for both children and teachers. The staff found that their children enjoyed having knowledge of the learning intentions and success criteria and seventy-five per cent of teachers who participated stated that their pupils had a better knowledge of the tasks they had to carry out. Fifty per cent of teachers noted that all children, no matter their ability, could access self-evaluation questions. James (1998) believes student self and peer-assessment should not be regarded as an optional extra but should be an essential part of any assessment that aspires to have a positive impact on learning.”
One of the immediate dangers with AfL is that “teachers become cosmetic in its application” They may regularly share learning objectives at the start of the lesson but fail to break them down so that pupils understand the ideas. “Pupils need to understand the goals of their learning so that they can judge whether they have achieved them” (Grigg, 2015). Previously, the assessment of how children learn have been left solely at the discretion of individual teachers and the ethos within a school (Headington, 2003). Within the new curriculum for Wales, becoming statutory in 2022, Assessment for Learning adopts an indispensable role. Donaldson (2015) proposed the embedment of AfL within the twelve pedagogical principles in the upcoming curriculum. Wiliam (in Donaldson, 2015, p.68) suggested that effective AfL can “double the rate of learning.” 
Discussed in more detail further into the assignment, the AfL strategies chosen to be interwoven into lessons planned include that of self and peer assessment, questioning and teacher feedback. Self-assessment encourages children to enhance their understanding of the learning objectives and success criteria by making judgements about their work against criteria given. By doing this, children are encouraged to take responsibility for their work and deepen their knowledge of what is expected of them (University of Reading, No date). It has been argued that peer and self-assessment come hand in hand, it would be unlikely for a pupil to provide successful feedback to a peer without a solid understanding of the strengths and weaknesses within their own work prior. A weakness identified within peer assessment is the possibility of friendship bias, meaning that if a child is asked to assess their friend’s work, it opens up the possibility of the child ignoring the success criteria and providing their peer with positive not constructive feedback (University of Exeter, 2019). 
Questioning techniques within a classroom may be seen as effective if used correctly; it is only natural to ask questions. Research implies that “teachers ask over four hundred questions a day”, (The National Society for Education in Art and Design, No Date) these questions may vary from asking the children to recall facts related to work ‘What is the capital of France?’, personal questions ‘How are you feeling today?’, or more general questions such as ‘Have you washed your hands?’. Black and Wiliam (1998) argue that if the “question/answer dialogue becomes a ritual, then thoughtful involvement suffers.” Questions can be used by teachers to engage students and encourage an active approach to learning. However, it has been found that many teachers fail to plan and conduct classroom dialogue in such a way that is beneficial to students’ learning. Research has found that once a teacher has asked a question, they fail to wait an appropriate amount of time, many teachers “wait less than one second” before asking further questions or in fact answering questions themselves (Black et al 2004, p.2). 
Hattie and Timperly (in Hattie and Clarke, 2019) defined feedback as “relating to actions or information provided by an agent that provides information regarding one’s performance or understanding.” Feedback may come orally or written and aims to inform a child of their successes and what could be improved upon. Klunger and DeNisi (1996) found that feedback can be at its optimal effectiveness when outcomes are specific and challenging enough for pupils but when the complexity of the task is low. The effectiveness of feedback may also be questioned due to factors such as how the receiver of the feedback interprets it. If feedback is unclear, then a child may respond negatively to this and deem themselves a failure. How and whether the feedback is acted upon also coincides with a child’s perception of their ability (Hattie and Clarke, 2019).








The following section of the assignment will explore in detail the three Areas of Learning and Experience I have chosen to focus on. Linked with Assessment for Learning strategies, the ways in which the children could progress will be explored along with rationales for my decisions. 
The first Area of Learning and Experience chosen was Humanities, more specifically the element of Geography (see appendix 1). This AoLE was chosen as it specifically supports one of the four core purposes of the draft curriculum, allowing learners to become “ethical informed citizens of Wales and the world” (Welsh Government, 2019). The learning episode itself will take place over an hour and will begin with the reading of two pages of ‘Rainforest Explorers’ written by Marnie Willow. The choice for this book was made due to the fact that it not only ties in with the holistic theme of ‘Environments in our World’ but through allowing the children to fully engage with the book, it encourages different Areas of Learning and Experience to be explored. By modelling the reading of the book to the students, it strengthens their ability to listen to a text being read aloud and through teacher demonstration, allows children to see a purpose to reading and learning to read. Modelled reading also allows teachers to demonstrate good reading behaviour and can build a background from which children can adopt when reading independently (State Government of Victoria, 2019). The choice to only read the first two pages of the book in this lesson was made as I felt disclosing the whole story to the children initially would spoil the upcoming lessons. 
The lesson focus will be to create maps of their local area and be introduced to using a compass. By completing this activity, it not only improves the pupils’ use and creation of maps but links back to the core purpose mentioned previously. Through allowing the children to create maps of their local area, it enhances their knowledge of the local area whilst understanding that maps are used for navigation, as the story suggests. The skills being developed within this lesson include that of listening, as they will have to listen and engage with the story and receive feedback, communication, as the children will be expected to ask questions to solidify their knowledge and communicate with each other orally when giving feedback to their peers and finally the development of the skills it requires to create and follow a map. In order to complete this map, the children previously undertook a walk around their local community to gain first-hand visual experience of where they live in order to make their map factually accurate. Linking to the ‘What Matters’ statements within the draft curriculum, the children will further personal knowledge of the world by understanding that “our natural world is diverse and dynamic, influenced by physical processes and human actions” (Welsh Government, 2019). Progression Step Two within the draft curriculum implies that children should have the knowledge to be able to “describe the distinct physical features of places, environments and landscapes in Wales and the wider world” (Welsh Government, 2019). Whilst recognising the differing abilities with the class, some children may be able to achieve aspects of Progression Step Three, being able to “describe and locate places, environments and landscapes, including distinctive features and landforms, using map skills where appropriate” (Welsh Government, 2019). 
The children will be grouped based on ability, as mentioned within the introduction of this assignment, there are children within the class who identify as having Additional Learning Needs and will therefore be supported by the teaching assistant. These children will additionally be supported by their peers in the class who identify as More Able and Talented. The decision was made to pair these children together as the More Able and Talented pupils may have a clearer understanding of what is expected of them by acknowledging the learning objectives and success criteria, they will then be able to pass on this knowledge, in a suitable format to their peers. 
The Assessment for Learning strategy imposed for this learning episode is that of peer and self-assessment. Partnering up the children as described above will encourage constant peer assessment throughout the lesson where they will deliver instant oral feedback whilst the activity is being completed. The aim of this is that the children identified as MAT will encourage the ALN children through positive but constructive feedback. A limitation of this could be that due to peer bias, the children may not feel confident in offering constructive feedback to a peer that appears less able than themselves. However, to combat this, the support of the teaching assistant will be crucial in ensuring feedback is fair. During the plenary, the children will partake in a ‘walking gallery’ whereby they will walk around the classroom and observe their peers’ work, offering them comments about the strengths and constructive feedback about what could be improved in alignment with the learning objectives and success criteria. 

The second Area of Learning and Experiences chosen was Expressive Arts, more specifically the element of Art and Science and Technology (see appendix 2).  These AoLEs were chosen not only being they link with  Donaldson’s (2015) four core purposes of the imminent curriculum, being that children should become “ambitious, capable learners, ready to learn throughout their lives, but it also encourages creativity and within the Foundation Phase, this is crucial (Welsh Government, 2019). Creativity through the Expressive Arts allows children to gain a deeper understanding and appreciation for Wales and the world in which we live. Expressive Arts encourages learners to develop physical, social and emotional skills that may otherwise be overlooked in different AoLEs. Within the Science and Technology AoLE, the children will be exposed to the different habitats of the animals within the rainforest through the medium of books and the internet. This links with the core purpose of children being able to “enterprising, creative contributors, ready to play a full part in life and work” (Welsh Government, 2019). 
The focus of the learning experience will be creating two dimensional representations of the layers within a rainforest and will take place over the course of a whole afternoon. Following the reading of the whole book ‘Rainforest Explorers’, time will be allocated for questions around what the children have just been read. This will allow a deeper understanding to develop. In small groups of around five, the children will cooperatively recreate one layer each of the rainforest using any materials available to them. Allowing the children to take responsibility of the materials ensures that they are able to make decisions decisively and as a group and also encourages them to explore materials they may not commonly associate with the objects they re trying to recreate. The skills the children should develop within this learning experience are ones not only relating to listening and oracy, through communication with the peers in their group, but fine motor skills are being enhanced through the use of scissors and materials. Through working in groups, the learners are able to experience working together and overcoming any obstacles that may be in their way. Bertrand (No Date) suggests that the benefits of group work outweigh the disadvantages, implying that group work encourages children to work with peers they may not necessarily usually associate with and it teaches children to become leaders and to be led by someone who is not their teacher. 
The children will once again be grouped based on ability however, for this learning experience will not be paired and will remain within their ability groups. The teaching assistant will work with the lower ability group but will play the part of an observer and will encourage the learners to work within their group with little help from an adult. The reason for doing so links with the chosen Assessment for Learning strategy of Questioning. Allowing the children to express themselves freely within their assigned ability group opens up a dialogue between teacher and pupil, and pupil and pupil that will enable the teacher to gain insight on the pupils’ progress. Through asking both open and closed questions relating to the learning objective, the ability to gain knowledge of whether or not the children understand what is being asked of them and what they have to achieve to fulfil the success criteria. Allowing the children sufficient time to answer the given question is crucial to interpret what skills and knowledge is being developed. 
Linking this learning episode to the draft curriculum, one of the Science and Technology ‘What Matters’ statements sets forth that pupils understand that “the world around us is full of living things that depend on each other for survival.” The Progression Step Two under this statement notes that learners “explore how different habitats provide resources for living things to survive” (Welsh Government, 2019). Within the Expressive Arts AoLE, the ‘What Matters’ statement that best links with this learning episode states that “creative work combines knowledge and skills using the senses, inspiration and imagination.” Working on Progression Step Two, learners should “select and use a range of create techniques, materials and resources, tools and technologies to achieve different outcomes” (Welsh Government, 2019).

The final Area of Learning and Experience explored for this assignment was that of Languages, Literacy and Communication (see appendix 3).  The rationale behind choosing this AoLE was that it seemed appropriate to use the completion of the story ‘Rainforest Explorers’ to allow the children to explore their thoughts and feelings through writing. This AoLE marries closely with the core purpose of being “ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2019). The learning episode will take place over the period of a morning, allowing sufficient time for an in-depth discussion and writing time. 
The main focus of this learning episode will be to produce a reflective piece of writing in a dairy format. The children will be asked to embody a character within the book and draw upon their thoughts and feelings using the senses to reflect upon in their writing. Through completing this, the children are building on previous knowledge of what they have learnt combining that with their imagination of what a rainforest will smell, look, feel, sound and taste like. The children will be grouped based on their ability however will be working independently for this task as it is a personal reflection. The intentions of each ability will be differentiated through the amount written. The lowest ability group will be expected to produce a minimum of six sentences, one for each sense and then their overall feeling towards the rainforest. Members of the lowest ability group will have sentence structures provided as a visual aid if needed. The child with the visual impairment will have a copy of the story with enlarged font and will work closely with the teaching assistant. As the ability increases, the amount written, and the detail provided will develop accordingly. 
The Assessment for Learning strategy proposed for this learning episode is that of Written Teacher Feedback. The justification for this is that throughout the learning episodes, the children have encountered many instances of oral assessment and feedback, however, have had limited experience of written feedback. It will encourage the children to engage and understand feedback in a written format, allowing them to understand what they have done well and what they can improve upon. Written feedback can encourage independence as it will be the responsibility of the pupils to enhance their work or ask for clarification when needed. This learning episode links with the ‘What Matters’ statement “Literature fires imagination and inspires creativity.” Within Progression Step Two, one achievement outcome states that “I can use my imagination to respond to literature and create my own” (Welsh Government, 2019). The skills being developed from this learning episode could be that of creative writing, having the ability to work independently and responding to feedback correctly. The children will gain a deeper understanding of their feelings when completing their diary entries. 
In conclusion, it is clear that the Assessment for Learning strategies chosen for the learning episodes hold both strengths and weaknesses. Overall, I believe that each AfL technique will progress a child’s learning and their ability to assess and improve their work. Peer and self-assessment allow children to think about their work and re-evaluate their perceptions of the learning objectives and success criteria from a personal point of view and from constructive feedback from their peers. Questioning techniques encourage children not only to recall factual information about what they know or have learned but also to think deeper and expand on their answers by introducing their opinion to what they have learned. Teacher feedback encourages children to gain an insight as to whether or not they have fully understood what is expected of them when carrying out work and encourages the children to independently rectify misconceptions. Despite teacher feedback most commonly being in a written format, children develop their communication skills though asking questions and opening up dialogue between teacher and pupil on a more personal level regarding their work. It also allows a child’s confidence to grow as teacher feedback can be personalised and can allow a child to receive comments that could usually go unsaid verbally. 
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Lesson Plan Phase 1
Lesson Plan — Step 1 Cynllun Gwers — Cam 1
Student-teacher Hannah Warrilow Class: | Year 2
AolE or Subject Languages, Literacy and Date: | 24/10/19
Communication
Lesson Focus: Recount your experience in the rainforest in a diary
format.
Meaningful links to | Languages, Literacy and Communication:
Curriculum Learners who speak and write effectively are prepared to play a full part
inlife and work.
Meaningful links to:
Cross Curricular
Responsi
Personal Targets (Linked to QTS and identifed in weekly review)
N/A
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Learning Objectives (focus on Learning- use accessible vocabulary):
The pupils will learn to:
1. Use a diary format to retell your experience in the rainforest.
Success Criteria (clearly inked to each Learning | Assessment of Pupils’ Learning
Objective and related to the process and/or product | Evidence
of learning) (What have the learners to say/write/do/produce —
to demonstrate learning)
1. Use punctuation correctly. Teacher Feedback
2. Include detail of what you saw,
touched, smelt, tasted and heard.
1
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‘Allow the children tolead their learning when “All children will complete a minimurm of five « Lined paper
writing their diary. Act as a support for any children | sentences; one for each of the senses. Higher ability o pens
who are struggling. children will be expected to include more detail and o Coloured pencils
‘write more. The lower ability children will be
supported by the teaching assistant.
If children finish earlier than others they can draw
pictures of the rainforest to accompany their diary
entres.
To conclude, select children to read out their diary | The children will confidently and clearly read their
entries. diary entry aloud to the class.
Plenary
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Time ‘Activities/Methodology/Key Concepts Resources
(Teacher's Role — including key teaching pointsand |  (Pupils’ role -including differentiation strategies, | (Including Health and Safety
key questions) engagement in formative assessment and requirement)
homework)
Reread the whole story to the children whilst they | The children will engage with the story by listening « ‘Rainforest Explorers’
are on the carpet. attentively. They will also write or draw key words/ book.
Opening | Ask auestions to encourage the children to develop | aspects of the story to enable them to write their «  Whiteboards
phase their understanding of the story. diary entry. *  Whiteboard pens
(with finks | The children have encountered diary entries
to prior | previously but repeat the structure with the children
learning) | on the board.
Key Questions:
«  What can you see?
*  What animals live in the rainforest?
« What do you think you would be able to
smell?
«  What do you think the leaves feel like?
« What do you think you could hear?
«  What does a diary entry look like?
*  What features do we need to include in a
dairy?
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)/ University of Wales | Institute of Education
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» Lesson Plan Phase 1
Lesson Plan - Step 1 Cynllun Gwers - Cam 1
Studentteacher Hannah Warrilow Class | Year 2
AOLE orSubject | Humanities - Geography | Date: | 22/10/19
Lesson Focus: Create a map of your local area.
Meaningful inks to | Humanities:
Currculum Learners gain a thorough understanding of their locality,
of Wales and of the wider world.
Meaningful links to: | Literacy - Oracy:
Cross Curricular o Show understanding of what they have heard by asking
Responsibilities relevant questions to find out specific information.
o Express opinions, giving reasons and provide appropriate
answers to questions.
Personal Targets (Linked to QTS and identifed in weekly review)
N/A
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Learning Objectives (focus on Learning: use accessible vocabulary):
The pupils willlearn t
1. Use a compass for directon
2. Creste s msp using my knowledee of my loca srea
‘Success Criteria (dearly linked to each Learing | Assessment of Pupils’ Learning
Obijective and related to the process and/or product | Evidence
otteaming) (Wt have th esrmers o syt dofproduce —
o demonsrte learing)
T Understand the four drections ofa | Through selfand peer assessment the chidren
compass to place key featuresona | will gain an understanding of whether or not
mep) they have achieved the success citeria
2. Produce a map ofthe local area using
pictures and abels.
1
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Befors the childen go to theirseats, show them | Tre chidren willbe seoted at ther bles which are | s Pans
maps i different medias. E¢, Atlas, Google Maps, | diffeentisted based o abilty: !
Teaching | 2nd 2 map of ther local area On each table wil be pictures of significant features e Pencils
& Core. | When the chidren are sat at their tables, ensure | withinthe local area o Paper
7€ | they have the suffcient materials needed. The chidren will create their own maps oftheirfocal | o Rulers
Learning Show the children a compass and explain what the area on an A4 piece of paper. Using pencil to begin, « Phot hs of
letters stand for. Explain that it s a tool used for the children wil then colour once the features are otographs o
navigationiection. The children wil need to present local area
include these in the bottom left hand corner of their o Ipads
maps
Throughout the lesson, conduct mini plenaries o Atlas
hereby selected children will hoid up theirwork to
the classand revieve feedback intantanuosy
The teaching assstant will be based with the ower
abity group.
Mini plenaries will be conducted throughout the ‘The children will undertake a ‘walking gallery”
lesson however atthe end ofthe esson, allow the | whereby they illwalk around the diassroom
Plenary | chiléren o walk sround the diassroom andview | abservingthei peers’ work and gve them formal
theirpeers'work and encourage feedback from peer | feedback corresponding with the success critri and
topeer. learning objectives
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher’s Role — including key teaching points and (Pupils’ role -including differentiation strategies, (Including Health and Safety
key questions) engagement in formative assessment and requirement)
homework)
Explain o the children hat within the topicof | The chidren willrecap thlr knowledge of ~ Ramnforest
“Environments i our work’they willnow be looking | environments they have aleady learnt about ;
Opening | svrantorns o afeig ormeion s o about those Explorers’ book
Tonse” | iscuss wit the cicren what they thirk endronments
e | rinforestooks ke and where nthe worid may | The chidren il ask auestions and ffer nformation
0" | they ind one? Gain an understanding ofwht, | bout wht thy aleady ko
ing) | anythin, the chicren areacy know about
raiforests
Read the book ‘Rainforest Explorers”up il age 2. | The chicren wil lsten and engage with th sty
Explin o the children that they will e creating | The chldren willengage through litening and
heir ow map o the local area and icuss what | ofering opnion about what should be ona map.
features should be ona map
Kex Questions:
« “What are Max and Rose using o find thfr
way?
o “What dowe use maps for?”
« “What specic fetures need to be ona
map?
« “What do rainforestslook ke?”
“Wht aminals v i o rinforest?”
“Wht s the weather ke in a raiforest?”
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