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This essay is going to introduce a stimulus in the form of an artifact that I believe will enhance, promote and further the children’s engagment and learning. I will endeavour to include cross-curricular activities where the learning can be elevated through an intergrated manner that will suit the creative needs of the children. Where appropriate the emphasis that is being placed on the creative arts will be called into question with arguments for and against the matter. Included will be aspects and skills of the modern curriculum, theorists, theories, key figures, background reading and practice put forward by the Reggio Emilia Approach. This will give my essay breathe and depth and show a greater understanding of the issues that surrounds art and creative development in todays generation. The ideas for this assignment was at first displayed in a mind map fashion and can be found in the appendix (Appendix 1).
In the United Kingdom as a whole, Mathematics, English and Science are the core subjects. They have held the most importance since the implementation of the National Curriculum put forward by the Government due to the 1988 Education Reform Act (Mackinnon and Statham, 1999). This is where subjects were titled and split into core and foundation and has since been the driving force in reinforcing the idea that Mathematics, English and Science are the most important subjects. The core subjects are again further emphasized by employeers of companies who are looking for the most capable in these core subjects. This is then supported by the National Curriculum, ‘Literacy and Numeracy skills are absolutely essential in order for young people to reach their potential whether they are planning to enter further or higher education or the employment market’ (Welsh Government, 2012:3).
Knowledge is essential in the modern world, skills are also important as well as capability. The twenty-first century is creating many more opportunities but also more complex problems. Organisations and buisnesses need innovative people to think creatively and those that can solve problems (Lucas. B., & Spencer. E, 2017).  The Confederation of British Industry have been campaining for creativity and the concept associated with it for example curiosity and resilience to be core outcomes of schooling (CBI, 2012).
The study into creativity and what the process entails has been studied and many individuals have put forward their own theories that they believe a person goes through. The earliest of these models was devised by Dewey (1920) who describes the process of learning as having five stages which can be defined as a logical approach. Wallas studied the writtings of creative people and formulated a four step theory that ‘is the classic description of the creative process’ (Wallas 1926 cited in Starko 2014:49). He goes beyond the logical sequencing and went on to include the uncounsious and the experienced ‘light bulb moment’. His first stage is preparation, where the individual is gathering information and thinking of the best possible ideas. Secondly incubation, this is where the individual focuses on something else but is still unconsiously thinking of the problem. Thirdly illumination, this is the point in which ideas start to fit together and they have the ‘light bulb’ moment. Lastly verification, this is were the idea is fine tuned and checked for practicality, effectiveness and appropriateness.
The Reggio Emilia Approach is carried forth by the Municipal infant-toddler centers and preschools in Italy. It is led by the children’s curiosity, their connection to the world around them and the belief that children have the ability to develop their own potential through challenges. The children take charge and have a say in the way they are being taught by the professional which is one of the children’s right put forward by the United Nations Convention on the Rights of the Child (UNCRC). This lets self-esteem rocket, because of this children know that it is acceptable to float from one activity to the other in a free-flow manner and experiment with the play put forward by their teachers.
The philosophy is led by play, meaning the children are surrounded by their own interests, questions and have opportunities to explore the world around them. This develops them socially, intellectually, physically and emotionally; increasing their independence and enabling them to think creatively. The structure of the play lets the children become truly engaged in a creative and expressive way while developing language, exploring maths and science. Previously was discussed the creativity theory, the stages of this can be seen to be put in practice by this approach. The second stage is particularly promoted by the layout of the environment as the purposeful play is promoting communication, collaboration and the exploration, all skills found in the Literacy Framework. (Reggio Emilia, no date).
“The child is beheld as beautiful, powerful, competent, creative, curious, and full of potential and ambitious desires." Hewitt, V (2001). 
According to Ken Robinson (2011), creativity has three steps which are as important as each other but none of them are the same, first imagination, then creative and lastly innovation. Imagination includes three strands: (i) imaginal, the recalled mental images of experiences, (ii) imaginative, bringing to mind possibilities of something that have not been expereinced before and  (iii) imaginary thoughts, is when the thoughts have been mistaken for real experience. Humans use their imagination for many reasons but according to Robinson (2011:104) they are liberated from their circumstances and hold the ‘constant possiblity of transforming the present’. Creativity, unlike imagination, is not abstract and happens outside of the mind. An indiviual has to be actively trying ot do something in order to be creative at something. Innovation is creativity applied with an intention to be beneficial, whether it be introducing something new, improved or both. 
‘Imagination, as the basis of all creative activity, is an important component of absolutely all aspects of cultural life, enabling artistic, scientific, and technical creation alike.’ Vygotsky, L. S (2004:9).
The measurement of creativity is left to be judged by the beholder, for who is truly creative? According to Ken Robinson (2011), people are not born creative or non-creative, in fact he proposes that people can be taught and learn to be creative. His example was, if a person was to tell another that they couldn’t read or write then you believe they have not been taught instead of having the inability to read or write. ‘When people say to me that they are not creative, I assume they just haven’t yet learnt what is involved’ (Robinson, 2011:19).
As creativity is defined also due to the appropriateness of the skills to the particular culture. Societies and cultures can have influences on this as they may be restricted or allowed more flexibility according to the appropriateness of the skill. Children in African tribes will be learning different skills of those who live in Wales, this is because the tribe children need to problem solve to ensure they survive everyday. ‘
In a survey carried out by Yue and Rudowicz (2002), 489 undergraduates were asked who they thought the most creative Chinese people were, over 90% of the answers were politicians. These people can obviously be seen to be the suits of the world, those that often are not creative but creativity invoves ‘everyone not just a select few’ (Robinson, 2011:19). The social influence of the individuals appeared to carry more weight than the originality of their thinking’ (Starko, 2014:67).
The focus of this assignment is the Robin Goch, a monoplane that was built around 1908 by Charles Horace Watkins in Cardiff, Wales. It is one of the earliest examples of aircraft in the United Kingdom and one of the few monoplanes built before 1914 to have survived. Due to it’s strong connections to Wales and the Welsh culture I believe it will capture the attention of the children to encourage them to learn in an effective manner. This artifact can be found in the appendix (Appendix 2).
Although not directly connected to World War One, the artifact will be used to further the children’s knowledge of flight and the influences that World War had on the people and environment around them. This is developed through a wide range of subjects from the National Curriculum that is currently in practice and will link to Art, Drama, Design and Technology. They are to be taught in a cross-curricular way and develop multiple skills that will further the children’s experience of continuum of learning. The lessons are aimed to teach children of Key Stage Two (KS2) the theme of flight would stretch over the course of a term. 
Lesson One
To introduce the children to the force of gravity which is at work when flying they will be tasked to protect a family of eggs while they move homes from the top of the wall to the floor. Using Morpho for a hook, the children will get a message from Papa Egg and he will be pleding them to help him and his family down the wall. The eggs will be shared between the children and told that they can give them hair, eyes, mouth etc. Once they are happy with the way their egg looks, class will go on and the teacher will give them the mission statement.
The mission for the children will be to create a protective layer around the egg, enable the family member to fly/drop down from a decided height and land safely on the floor. The egg must be at least 10% visible when it is in the protective layer and able to get out if need be and they must be intact once they have hit the floor. The children will should have around ten minutes to plan their layer and consider which of the resoureces will be of the most use to them in this activity. The activity to plan and build the egg should take 40 minutes to complete.
For the plenary, the children will have their eggs dropped from the height and watch to see if they survived the fall. Once all the eggs have moved homes the class teacher will ask the children why they think some layers worked and others did not. This is when the class teacher will bring the children back and talk about the different structures that the children came up with and pros and cons of the resources they used. Collectively as a class the children would need to think of an estimate or a correct answer to how many of the eggs survived. 
This lesson can be tailored to different year groups in KS2 in through the plenary, to make it more difficult for the higher KS2 and for the lower KS2 also. Older children will need to consider if the test was fair and if the approach that they used could be improved. They will also need to think of gravity and the properties of this force on the world around them. Younger children will need to create a protective layer with only four kinds of resources, they can use an ample of the resources but only the kind that they have choosen. This is when children will need to be reminded to use resources that they need and to recycle wherever possible to ensure sustainability of the planet.
Lesson Two
To introduce the monoplane to the children they will visit the National Waterfront Museum in Swansea to see the Robin Goch monoplane. During the visit with the guide the children will be set the task of drawing the monoplane that will be hanging over head. The challenge for the children will be to draw firstly with a pen, then to use a different colour while not lifting their pens or pencils off of the page then they can exaggerate the lines, making them curvy, straight or rigid depending on which ever they would like to do. While they are doing this activity the children will be asked to move from one point of view to the next ensuring that they get different perspertives of the plane on their drawing. While this is happening the teacher and teaching assistant will take pictures on the plane again from different angles and try to ensure they have covered the length of the plane. 
Once the tour is finished the children will be directed into the arts room of the museum and the tour or teacher will take charge. The monoplane was built from things that Charles had found around his house, for example the pilots seat was in fact a diningroom chair. This will be used as a strating point for the children to creatE their oWn planes from things that they could use from home. The development will be in five minutes steps with the lead reminding children of all the things that an aeroplane needs to fly and the objects that will of course keep them safe on their flight.
To bring this activity to a close before going back to the school, the children can design a plane that could be used to represent the class. This will need all children to participate and give their thoughts and reasons as to why something should be used. The final result will be choosen in a democratic way where all the children’s voices are heard and valued.
For a lower KS2, the plenary activity will instead read ‘Whatever Next’ by Jill Murphy. This is a fun book and can be interavtive with the children. It shown the imagination of the little bear and how he like Charles Watkins was able to build something to fly from things around the house and was abl to make do with what they had. 
Lesson Three
This lesson is aim to develop the children’s knowledge of the scale of the plane and the key members of aeroplanes that enables it to fly safely. Although the Robin Goch was built before the time of World War One, the children need to think of all the roles and responsibilities of the crew members that are still important to this day.
To start the children will be instructed to get on their hands and knees under the table while only a faint light is on, this is to show the children how difficult it would be to manouver in a cramped plane. This is to engage the learner and let them experiene it for themselves as ‘the brain learns best and retains most when the organism is actively involved in exploring physical sites and materials’ (Gardner, 1999:108). The children will then be split into mixed ability groups and set on a mission from the teacher to watch the video and find the pilot and guess what everyone else’s jobs on the planes are. The footage will give an insight into the lives of the crew and how the aircraft would be managed. 
The video will be stopped at a climatical point engaging the interest of the children and they will be set a task. For this, they will need to create at least three endings to the video, these ideas are up to them entirely. The children will be encouraged to pick the idea that they want to act out to the rest of the class once it is ready. The last scene can be as ambitious as they want it, it is up to their own imaginations and could include other worlds, additional planes and could be in any genre they see fit. This activity will give the children the opportunity to take charge of their own learning.
To finish the lesson the children will need to transfer their final idea into a storyboard including any dialouge that needs to be learnt and instrumental directions they want the be excecuted. Each group will need to discuss the way in which they want to film their final scene, in real action, virtual reality, using lego figurines or other resources that they can think of. They will need to also pick the people to fill roles that would typically be present on the set of a film, the director, the stage crew and the cast. Each group should have a unique idea as they would have come from their imaginations and be dilliberated in their groups to incoperate different aspects from each child. 
Once the theme and term have finished the children will have a celebration of their work in the school. They will be able to act out their dramas as a show to the rest of the school and family. Due to there being many art activities the children will also have a gallery opening in the school for the night to show parents their hard work. They would have completed the lessons above and a homework project where they had to try to make a plane or flying invention out of objects that they have found around the house. This gives them a chance to see their progression and show it to family or loved ones. ‘Celebrate success, recognise excellence, and share both’ (Donaldson, 2015:26).
Vygotsky (2004), states that imaginination is used to rework elements, combine past experiences, generates new propositions and new behaviour. He believes the operation of imagination is governed by our previous experiences of the world and the socio-economic factors of the individuals life. Every imaginative thought and idea an individual has started with the accumulation of experiences. ‘All else being equal, the richer the experience, the richer the act of imagination’ (Vygotsky, 2004:15). But does this mean that adults have a richer imagination than children as they have more experience? Later in the essay this will be called into question with regards to the 100 languages poem.
Although this can be seen to be a creditable thought, do children with an experience of an object necassarily think creatively about it? An example of this was carried out in a class at the university last year, the class were asked to draw a snowman. A simple task as the larger majority had either built or seen a snowman before, this meant that a most of the drawings that were displayed were the generic and commanly used image of a snowman. A minority of the class had imagined and drawn the snowman in different situations that were comedic to witness. The point of this is, is our imagination really shaped by experiences or is our creativity and imagination stunted by reality?
The curriculum for Wales is changing due to the Successful Futures Report put forward by Graham Donaldson. He has reviewed the current practice and taken into consideration many recommendations from organisations and reviews. The Arts in Education in the Schools of Wales Review has recommended that the Welsh Government should ‘enhance the current curriculum to include creativity, alongside numeracy and literacy as a core theme’ (Donaldson 2015:24). Creativity and enterprise are central features in the modern day as explained in the Successful Futures Report. The quality of teaching in schools should enable children to have experiences that stimulate their imaginations and fostering creative thinking.
After careful consideration of creative development and the intergration into the curriculum it can be seen that there are postives and negatives. Creativity and the expressive arts do have a place in the curriculum as it enriches the all around education of the children. It teaches them timing and numbers, develops confidence, self-esteem, independence and other skills. Although this has considerable evidence, the arts have had some set backs to the importance and intergration in the curriculum. Education is meant to develop the creativity of children but often due to the pressure put upon the system and the teachers it actually does the opposite. This can be seen in the words from the 100 lanuages poem, written by Loris Malaguzzi, the words and thought that they provoke are stricking to the reader, stirring up many emotions. The point behind the poem is that education only teaches children in one language, whereas they have so much more to offer of themselves. ‘They tell the child that reality and fantasy, science and imagination are things that do not belong together’ (Malaguzzi).
According to Professor Ralph Tabberer, change is needed as the quality of education for training teachers ‘in Wales is adequate and no better’. (Furlong, 2015: 6). If this is to be true, then how can the education provided by these teachers be any better than we currently have if there is to be no changes? This worry can be seen to appear in many reports and books including, Teaching Tomorrows Teachers Report, Out of Our Minds and Successful Futures Report. As it is such a well recognised issue in education, the government should work towards ratifying this problem. The Teaching Tomorrows Teachers Report sets out options for the education of future teacher education. Given the speed and progression of change and technology, governments and buisnesses are beginning to realise that education and training are the future. They are emphasizing the need to develop ‘powers of creativity and innovation’ (Robinson, 2011:20).
The UNCRC is an agreement that protects the human rights of children up to the age of 18. In the 42 articles that are put into place by this agreement three of them can be directly linke to education and creativity, articles 12, 29 and 31. Article 29 is all about the education of the child playing it’s part in their development socially and emotinally while fulfilling their talents. Article 31 acknowledges that children need to experience and experiment through different activities. Article 12 is for the children to have a voice in decisions that directly affect them. This is in place in schools through different aspects, school council, eco-committee and also where the children give their teachers ideas and suggestions of what they want to be taught.
In a study, Watts (2005 cited in Grigg) reports that pupils were asked why they think art is important and they listed sixty different reasons, including the need to communicate, experiment, have fun, remember things and make money. The results of peoples imaginations create wonder and awe in others and all man made things around us came from an abstract view on life creating something completely unique. Children having a good education in art ensures that children see they can enhance and change their environment through their artistic skills and have satisfacton from the process to finish.
[bookmark: _GoBack]‘Picasso once said that all children are born artists: the problem is to remain an artist as we grow up’ (Robinson, 2011:46).
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