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Describe a learning event which has happened during your recent school experience  

Introduction 
Pedagogy has evolved over the years, with great changes to how teachers should teach and how children should learn. Fisher (2013), says that years ago Victorian classrooms were more traditional and saw children as ‘empty vessels’, who needed to be educated through rote learning with the support of repetition. However, over time this has changed with a variety of learning theories in regards to how children learn. One of which is the Reggio Emilia approach, where they be believe that children are creative thinkers, who are also full of curiosity which drives them to explore the world to gain knowledge (Wien, 2015). On the other hand, it has been debatable on whether children should learn through a constructivist approach, where children will need to construct their own knowledge through schemas, as suggested by Piaget (Halpenny, Pettersen, 2014). Or is children’s learning more linked with Skinner’s theory of operant conditioning, where children’s desired behaviour is followed by a positive reinforcement (Macblain, 2014).
This essay will focus on an observation seen within a primary school classroom, with the capacity of 30 pupils, with the mixture of year 1 and year 2 pupils. Whilst carrying out the observation I have made ethical considerations according to the British Educational Research Association (BERA, 2018). Anonymity will be carried throughout the essay as the observed child will be referred as Child A. The key focus of the observation will be linked with self-esteem and praise whilst also linking with relevant theories of learning. It will also explore different avenues of praise as to if and how it affects a child’s self-esteem and whether it has any connections to their academic achievement.
PART 1
The chosen method of observation was a narrative observation, this was chosen due to being a more convenient method, as the children were doing their own activities in different areas within the classroom. This method has a variety of advantages, one of which is; this method contains a vast amount of information, and will have every detail in what a particular child was doing in that moment of time (Bruce, Louis and McCall, 2014). However, according to Gordon and Browne (2013) the disadvantage in using this method is that you would have to rely on memory and it is time consuming. A narrative observation was carried out for this particular learning event due to capturing an unexpected event from the teacher and child which was not planned for. Consequently, a narrative method as an observation links in with Montessori’s belief of adults as the observer who observes what a child is doing in order to see certain behaviours, activities and their progress. At the same time does not interfere with a child’s learning or their pace of learning (Mooney, 2013). This in turn supports the narrative method chosen for this learning event as there were no interruptions whilst this event occurred, but also the child’s work was completed on their own with no support from the teacher. This theory contrasts with that of Vygotsky’s Zone of Proximal Development (ZPD), as he believed that children needed the support from an adult, to move them further from what they already know to their next potential goal in their learning journey (Wass and Golding, 2014). On the other hand, it can be argued through Piaget’s theory of children are constructivists, as he believed that children make connections and changes with/to their previously known knowledge with new experiences and information gained (Selmi, Gallagher and Mora-Flores, 2014). Thus, the observation of Child A can be argued using Piaget’s theory, that the child may have applied his previously gained knowledge in regards to punctuation to support him with the activity he was carrying out. 
The observation was of Child A being praised by the teacher and sharing this praise with the rest of the class, as shown in the transcript (see appendix 1). However, the teacher did not bring the child to the front of the class, but instead told the children to all freeze and they stopped to listen. She then shares with the class what Child A has accomplished with his writing and how his punctuation has been used correctly. Then a little game played by the teacher and the teaching assistant, where the children try to and hide the treasure box before the teacher shouts ‘he has found treasure’. However the teacher shouts this before the children can hide it and Child A has found treasure, which meant that Child A had won a reward from the treasure box. This observation in turn supports a behaviourists approach in regards to positive reinforcement for good behaviour, which reflects on Skinner’s theory. According to Whear et al (2013) positive reinforcement through a rewards system increases children to behave appropriately within the classroom. In this situation the teacher rewarded the child for his good performance in his work, which shows that the teacher is positively reinforcing his work and not just praising the child. I chose this particular event as I felt that it has close links with a behaviourist’s learning theory but also has an impact with children’s self-esteem and their learning. This particular event was carried out in front of the whole class therefore it will also impact the other children both positively and negatively. As some may feel they have missed out on an opportunity and/or their work is not good enough for the teacher to notice. On the other hand, others may feel the urge to work harder to gain a reward, the competitiveness need. Or there can also be a few whom it may not have impacted at all, due to the reward system not being an interest to them. All of which can be linked with thinking, and whether some children find thinking as the hardest part when learning, which consequently, leads to feeling disengaged and not wanting to participate (Robson, 2012). As a result, in this observation whilst Child A was being praised and rewarded for his thinking skills, but it may not have impacted others due to maybe not using thier thinking skills used during that event.   
Furthermore, this event has also attracted my eye as the teacher and teaching assistant both worked together as a team and ensured that they both performed together to ensure all children were involved with the process, additionally encouraged the praise for Child A for his achievement in his work. The children also played along with the teachers, which indicates that the children may have formed an attachment with the teachers. Bowlby’s theory of attachment can be implemented within the observation that I have seen, as he believed that babies and toddlers have the need to be constantly reassured and comforted by their primary caregiver (Palm, 2014). Similarly, this could be seen in the observation, as the teacher took her time to notice Child A’s work and praised the child’s effort. Which in turn satisfies the child’s need to be reassured and is felt comforted. Moreover, this observation also shows clear links to the Foundation Phase curriculum in regards to Personal and Social Development, Well-being and Cultural Diversity Area of Learning. As it states that children should feel valued but to also be encouraged to develop their self-esteem (WG, 2015). Evidently, this can be seen within the observation as the acknowledgement of the child’s work supported with the child feeling valued and as the teacher praised the child it helps with boosting his self-esteem. The observation can also be comparable to the Successful Futures curriculum as it also links with the one of the six areas of learning and experience; Health and Well-being. It states that the children should be given the opportunities to experience to form positive relationships and to engage successfully with their education (Donaldson, 2015). This element can be seen within the observation as Child A is being praised for work which is him engaging with his education successfully. Furthermore, with having both the teacher, teaching assistant and the other children actively involved with the praise routine shows that positive relationships have been formed, which all interlinks with Child A’s self-esteem and well-being.         
Whilst the observation has clear links to the Foundation phase and self-esteem in conjunction to praise, it can also be linked to how the teacher used observational and assessment skills. In the observation Child A is being praised by the teacher, where she also gives him effective feedback, which includes the teacher informing him that he has done well with his punctuation. The effective feedback would be linked with one of the strategies used by teachers as assessment for learning (AFL) when working with children (Van den Bergh, Ros and Beijaard 2013). This part of the observation share similarities to that of Black and William’s (1998) strong belief that feedback is key to better learning and is a good crucial feature for teaching. Black and William also argue a teacher should praise the work the child has achieved and not to praise the child. Within the observation the teacher starts off with praising the child, however moves onto praising the child’s achievement in their work, which means that it has elements of Black and William’s AFL strategy in place. This leads onto the question of whether praising a child for their achievement boosts a child’s self-esteem and whether it has an impact on their academic achievement. The observation clearly shows the behaviourist approach taken on, however it has also made connections with boosting Child A’s self-esteem. This has been a debatable topic as some argue that children’s self-esteem can be boosted by giving them a house point or a smiley face, but this does not benefit their education in any way (Payne 2015; Thomas and Lewis 2016). Contradicting this view, Mueller and Dweck (1998) found that those who praise children for their hard work rather than their intelligence, proved that children performed better compared to the children who were praised for their intelligence. On the other hand, others say that children’s self-esteem cannot be met unless they are motivated, thus leading to another challenge which is to find what motivates a child and not what should motivate a child (Brophy, 2013). 
Therefore, this indicates that maybe children will only get involved with learning if they are motivated, which then leads them to achieving their work and their teacher praising them for their great effort. This questions whether self-esteem is actually met for each and individual child. As seen in the observation only one child has been noticed and praised for their achievement, which leaves out all the other children who may have achieved the same or even at a higher level. This debate could be looked at from an opposing view, as Watson et al (2012), say that children need to experience low self-esteem as this will trigger them to become more challenged and motivated in succeeding. For this reason, when looking back at the observation, it could be questioned as to whether Child A needed to be praised and whether it supported with raising Child A’s self-esteem through praise with the use of a behaviourist approach.     
PART 2
According to the Welsh Government they state that once a child’s self-esteem is raised, this in turn will allow the child to challenge themselves with more confidence and therefore will improve their learning and performance (WAG, 2008). Which makes it clear as to why the teacher carried out the praise element during the event. This suggests that once the teacher praised the child, their self-esteem would increase alongside with their confidence levels. This wold need to be taken into account for future practice as praise can be a useful tool for teachers especially when it comes to building confidence for children. It is agreed that self-esteem has a huge impact on children’s academic achievement and that teachers would need to understand children’s personalities to support them further with their capabilities (Di Giunta et al, 2013). It can be acknowledged that the child may have used prior knowledge as the teacher praises the child for remembering to place their punctuation in the correct areas. Looking through the lens of Vygotsky’s theory, the child may have been supported prior this event with their punctuation by an adult, using Vygotsky’s theory of the ZPD. Hence, raising the child’s self-esteem and confidence to use what the child had learned before and apply it to the provided activity during the event. As a result of this it impacted on the child’s outcome during the observation as it proved to have successful results with his academic work. This shows that the event has interlinked with a constructivist and behaviourist approach. Juvova et al (2015) found that by using Piaget’s constructivist approach teachers will be able to produce an effective learning environment for their children. This shows that the observation seen may have been a series of lessons building up to the event, where the child had the support from teacher before which added to his existing knowledge, in conjunction to Piaget’s theory, where he then used in the new activity. It can be suggested that in future practice as a teacher a good balance of learning theories will need to be used in order to accomplish successful outcomes for all pupils.   
Conversely, not only does praise support with lifting a child’s academic performance but also supports with their well-being where self-esteem is an element of this area of development. Welsh Government document ‘Thinking Positively’, found that most young people said praise was one of the issues that proved to have a great impact on their emotional well-being (WAG, 2010). This can be linked with the event that was seen as the teacher may have carried out the praise for the child to ensure she was meeting the child’s areas of development holistically. In comparison, Ecclestone and Hayes (2009), say that children become vulnerable, thinking that life is too difficult to handle for them, when schools put a huge emphasis on emotional and well-being development. They also say that this will have further impacts with engaging in other areas of learning due to not knowing how to cope with difficulty. This could be linked with the other children within the classroom during this event, although praise by the teacher may have had a positive impact on the child being involved, it cannot be said the same for the rest of the children in the classroom. Children who were just listening may have been impacted negatively as they may have felt disengaged or found the activity difficult to cope with. Equally, other children may not have tried with the task at all due to the fear of failing in front of others in class, therefore will not challenge themselves or take part with nay learning experiences (Brummelman et al 2014). On the contrary, another angle on this debate, suggests that children who do not have any achievement goals for themselves are more likely to feel like failures which then affects their self-esteem (De Castella, 2013). 
However, the issue may not lie only alongside praise in this event, looking through Montessori’s theory how she believed children are independent learners, which reflects within a study of why parents want to send their children to Montessori schools, most parent responses were that they wanted their children to become independent learners (Hiles, 2018). This concept can be used to compare with the learning event seen as the child worked independently which is visible in the transcript (see appendix). This has further supported the element of self-esteem as the child showed confidence with being able to work independently without assistance, which again promotes the theme of independence from Montessori’s theory. Michael (2018), highlights that through Montessori’s theory of children learning independently, children gain confidence and increase their self-esteem, which supports them will being able to face life challenges but also gain a strong sense of self. Those who disagree, may suggest that Maslow’s hierarchy of needs is crucial to follow, as certain needs can only be met once the bottom ones have been achieved (Maslow, 1998). Therefore, through feeling safe, being appreciated by others and having their physical needs met will allow a child to achieve. Similarly, Noltemeyer et al (2012) found that academic needs in relation to growth needs, are positively related to meeting the safety/being loved and belonging first before self-esteem and academic needs can be met. They also say that learning outcomes cannot be improved if the focus is purely on cognitive and academic development, educators should also focus on other areas of development such as social, mental, physical and emotional. This is visible in the event seen as the teacher praises the child for their effort and their academic achievement. Which indicates that the teacher has placed an impact on the child’s psychological needs in regards to Maslow’s theory.
Although, the learning event has many links with a variety of learning theories, they all have the common theme of praise and self-esteem connected. Skinner strongly believed that behaviours are learned through operant conditioning and that rewards were given for good behaviour and punishments for bad Kazdin (2017). Research has found that the rewards system in classrooms are found to be a useful tool with managing behaviours in classrooms (Bear et al, 2016). This is evident in the event seen as the teacher praises the child and rewards him for the behaviour he produced in his work. This can be suggested that the impact it has on the child immediately indicates that he will continue this behaviour to receive the rewards, therefore he will continue to achieve academically. However, it may not be praise that is seen as the key indicator for academic achievement, but it is indeed motivation that is the main factor which triggers academic achievement. Moreover, it is also found that once motivation is conquered then other aspects will follow such as; praise, self-esteem, self-discipline and self-efficiency (Amrai, 2011). Yet, it has been found in a recent study that children did like being praised for their academic behaviour and work but did prefer to instead receive a reward and to be given general encouragement (Fefer, DeMagistris, and Shuttleton, 2016).
It seems to be a clear indication that praise has many links with either behaviour or academic achievement, however, whether praising a child is successful or not is based on how and what the teacher is praising. Bennett (2010), says that children should be praised but not too excessively, as it would take away the meaningfulness of praise. He also states that like Skinner, misbehaviour should also be punished, but at the same time emphasise on praise on other occasions so that there is a balance. The observation clearly shows that the teacher did not overly praise the child for his achievement, instead she kept it short and praised the child for exactly what he achieved and then moved on. Building on from Bennett’s theory, a handbook made for teachers on how to manage behaviour by the Welsh Government (WG), states that the effective way to praise is to praise effort but do not praise continuously and to never praise a child with a criticism after (WG, 2012). The handbook also states that rewards should be given alongside praise when positive behaviour has been displayed as this will further motivate children with their activities in class. In contrast to the view, an alternative perspective illustrates that when praise is given to children who already have low self-esteem, it can at times lower their motivation even more if it is not carried out correctly (Brummelman, Crocker and Bushman, 2016). In future practice this needs to be taken into account as children with low self- esteem should need to be seen as a problem and the only way to raise their self-esteem would not necessarily be through praise. Whilst, praise has been connected with the adult being the person to carry out this procedure as seen in the observation, another argument may be that the teacher may have involved another child to praise Child A. This would have allowed the method of peer praise take place as research has found it to be an effective method to use which increases positives social development, improves student behaviour but also gives students the responsibility of helping others (Teerlink et al, 2017).  


PART 3
Figure 1.
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As presented in figure 1 the plan which I have created would be my ideal learning environment for a year 1 class. This ideal learning environment has carried out an element of praise and raising self-esteem. I have chosen to use the peer praise method as it will allow children to appreciate one and other, but also support children’s feelings and emotions in regards to empathy. Therefore as the teacher in the ideal environment I would choose a child from a different area each day, to ask who they think has worked hard, or who has impressed them with their creativity, or someone who has been kind and supportive with helping others in understand their work. I have also created different areas where children will be able to use throughout the whole classroom, also an outdoor area and veg/fruit garden which supports the outdoor play element.    
In the event of praising a child, the child would be given the opportunity to pick any ingredient they would like, from the vegetable/fruit garden, fridge or storage cupboard and cook a meal/snack for themselves or to take home for family, with the support of an adult. They would also be required to search for a recipe of their own choice using the iPad station, for them to know what ingredients they need and to read the cooking instructions. During this opportunity the adult who is supporting the child will be open to ask questions for the child to allow them to creatively think and to also playfully educate the child. This would mean that the child is not missing out on any learning opportunities but at the same will be learning through a playful experience. The ideal learning environment will allow each child to experience the cooking station through Skinner’s approach of positive reinforcement, which will give each and individual child to have a chance to cook something they like and have a one to one fun experience. Elements of Montessori’s theory of independence is also created within this learning environment, as the child will be carrying out the cooking skills themselves such as cutting, stirring, weighing and also cleaning up after. Isaacs (2014) states that by allowing children to contribute with activities such as cooking and sewing, it develops children’s fine motor skills as well as independence. Another learning theory which has been incorporated is Piaget’s, as shown in figure1, the carpet area consists of construction where children will be able to explore and experiment using resources that they can build and take apart, by learning through play. This concept was taken from Piaget’s theory of constructivism where he believed that children learn best through doing and also exploring actively, previously mentioned. Moving away from the carpet area there are three round tables placed, where children will be able to develop Welsh skills, creative writing and also maths/numeracy skills. All tables will have activities which will interlink all three tables that will support the children further with their developing their existing knowledge and gaining new knowledge, which as mentioned before links with Piaget’s theory. Equally, these ideas are produced to incorporate the successful futures purposes, where children can be creative, ambitious and confident leaners. The fact that the tables are round is so that children will be able to see each other and communicate their ideas around the table.  
In the ideal environment there would be myself as the teacher and a teaching assistant, the adults will not only focus on one group of children but will instead sit with each group at time so that they can support all children using Vygotsky’s ZPD as mentioned before. Subsequently, the adults should be observing children and use feedback as a form of AFL to support the adults with seeing what stage a child is at and what needs to be done to help a child to progress to the next stage. Other areas in the ideal environment, can be seen are the role play stage area and the creative room. The role play stage area gives children to express themselves through acting out the story which will be placed within the area. Gordon and Thomas (2018) found that children engaged more with their learning through role play activities due to enjoyment and therefore made it a powerful tool to use. This will allow children to experiment different emotions, feelings, expressions and actions. Additionally, the creative room will also give the children the chance to express themselves, however using different resources such as; music, paint, colours, chalk and many more. These areas have been created through the Reggio Emilia approach, as the approach believes that an environment is a key element used for children’s learning especially open space with no clutter, allows children to think, speak and explore. Art therapy has proven to increase children’s levels of self-esteem but also decrease anger levels (Mousavi and Sohrabi, 2014) which in this case the creative room can support children with this idea.   
Through the lens of the Foundation Phase, the cooking station will allow children to gain knowledge about different ingredients, how they grow and what countries they come from as the iPad would be a tool for research. This links with knowledge and understanding of the world, further links would be made in connection to literacy and numeracy as the child will be weighing ingredients, reading the instructions and searching for information about the food they are making, all of which links with the Foundation Phase framework (WG, 2015). Although, the child using the cooking station would be because the child received praise for the desired academic achievement, the child would still be adding to their learning and knowledge once at the cooking station. Moreover, with the adult support there it would mean that Vygotsky’s ZPD would be incorporated as the adult would be supporting the child to further their knowledge. In contrast, the adult would be supporting the child with new information instead of building on what he/she already knows depending on what the child has been learning in the class. For the child to be able to experience the cooking station it will allow them to gain more confidence and may also contribute towards motivation, however this would depend on whether the child enjoys the experience or not. The downfall would be that not all children will like cooking, but on the other side most children will like the hands on experience which is a core element in the Foundation Phase (WG, 2015),  instead of standing and watching someone else cook. In conjunction to this idea, it has been found that children find physical movement interesting in schools as part of their daily routine as children requested for more physical activities in classrooms (Goh et al, 2017). The use of the iPad would mean that Digital Competency Frame within Successful Futures has been incorporated, which will mean that children will be interacting with technology to gain and develop new skills for their future (Donaldson, 2015). Additionally, ChanLin (2017), found that through the use of technology children’s motivation and engagement to learning increased, therefore future practices should ensure that children experience learning with the use of technology. Even so, the use of iPad will allow the child to explore there are some downfalls in regards to technology, the member of staff supporting the child would need to have the experience in using the equipment and also know appropriate websites to use. But to also have the digital skills in order for them to develop the child’s skills. 
This ideal environment will be an environment based on a behaviourist approach as a child will l be rewarded, similar to the observation seen, by given the chance to use the cooking station. This has connections to the observation seen as the child will be praised for their academic achievement and not praising the child themselves, which will be implementing Black and William’s theory. The main aims is to boost a child’s self-esteem, confidence and motivation levels, which would mean the use of a behaviourist approach would not be enough to use, therefore by incorporating, Montessori, Vygotsky, Piaget and Skinner would mean that all aspects of learning theories are connected ensuring the child is met holistically. All of these learning theories have been incorporated within the deal environment. Furthermore, the use of a cooking station will allow those children who have never had home cooked food before or even experienced cooking themselves a chance to visit this opportunity. By using cooking as the reward for the children it will be a huge benefit in regards to health and wellbeing. A study in America has found that more and more families are eating out instead of cooking in the house and sharing the necessary skills with their children (Wolfson et al, 2017). This study further links this issue with children being obese due to eating out in fast food places, therefore requesting public schools to step in and educate children with cooking skills. Which additionally supports the understanding that children need to be educated about the health implications in regards to food and what affects it can have on their health and wellbeing. Likewise, Ellis et al, (2016) say that cooking in schools supports students with their self-efficiency skills with their food choices in relation to healthy eating, but also improved with their cooking skills.   

Conclusion
To conclude this essay has addressed a number of significant issues which show that, through praise children can grow in other areas of development, one of which is self-esteem. However, the crucial aspect with praise is how to use it but most importantly it may not work with all children in regards to academic achievement. Teachers would also need to be aware of those who already have low self-esteem as praising them may deteriorate them more negatively. However, praise could also be a form of AFL as Black and William believe that a child’s achievement should be praised and not the child. Although the observation, was clear with its behaviourist approach of positive reinforcement, there was no evidence to show that Child A’s motivation, confidence and self-esteem had increased. However this essay has found that research agrees that praise can lift children’s motivation, confidence and self-esteem, but ensuring that not too much is given out and a balance of punishment is given for unwanted behaviours. Therefore, praise should be used as a tool for children when they have achieved their work or the desired behaviour has been produced, but certainly should not be given out on numerous occasions for irrelevant reasons. It can also be confirmed that praise is the outcome of what the child has learned prior to support their present learning event, which may have been supported through a mixture of Vygotsky’s theory of ZPD, Piaget’s constructivist theory or Montessori’s theory of independent learning. 
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Appendices 
Appendix 1- observation
Child A walks over to the teacher and shows his work after completing his activity
Teacher: “Macaroni cheese, everybody freeze, (all pupils stop and freeze) and relax”
Teacher: “look at this everyone, (referring to child A’s work) Child A has completed his work amazingly all on own, he has remembered to put full stops in the right places. And he has started his sentences with a capital letters! Well done! Amazing improvement! Oh no I think…he…” (Stops herself from speaking by closing her mouth)
Teaching Assistant: “Oh no quick hide the treasure box” (she says to the children)
A few children run over to the treasure box 
Teacher: “he has…found…he has found treasure!”
Children by the treasure box move away.
Child A runs over to the treasure box and opens the box to get a treasure.  
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