Resilience is futile 							Module No: ECCH7001
[bookmark: _GoBack]The health and well-being of children and young people in the United Kingdom is one of the top priorities on the political agenda (Collins and Foley, 2008, pg.2). This is evident in the increasing number of Government policies which focus on placing well-being at the centre (Department of Health (DOH), 2010). However, both Susan St John (2014, pg.1012) and Sir Al Aynsley Green (Ferguson, 2018) argue that policies would look somewhat different if this was accurate, instead they appear to be failing children. In 2009 Action for Children highlighted how four hundred different initiatives, strategies, funding streams, legislative acts and structural changes relating to children had occurred in the last twenty-one years. However, it would appear the impact of them has been minimal as in 2012 The Children’s Society reported that one in eleven children aged eight to fifteen was suffering with low subjective well-being. Six years on and evidence from the National Assembly for Wales (2018) and Young Minds (2018) would suggest that any further attempts to improve the well-being of children has had little or no effect. They estimate that three children in every average size classroom has or will develop mental health problems. The aim of this essay is to critically explore the health and well-being of children in Wales in further detail. To begin, consideration will be given to the meaning of child well-being. However, providing a definite definition can be difficult (Marjanen, Ornellas and Mäntynen, 2017, pg.633), and whilst considering these I found that this is more so for children due to their constantly changing environments and situations. Schues and Rehman-Sutter (2013, cited in Marjanen, Ornellas and Mäntynen, 2017, pg.635) define child well-being as ‘being related to the physical, mental, personal, cultural and social development of a child resulting in a meaningful life’. This has similarities to Maslow’s (1954, cited in West, 1996) hierarchy of needs which identifies how children’s physical, social and emotional needs have to be met in order for them to reach self-actualisation and be happy. The Oxford English Dictionary (Musgrave, 2017, pg.3) defines well-being as ‘the state of being comfortable, healthy or happy’ although it may have limitations as to the finer details of what well-being actually means I feel the simplicity of it is more relatable to children. In order to gain a better understanding of children’s well-being the measures used to determine their subjective and objective well-being will be considered. The most commonly used measure, as reported by Backing the Future (Action for Children, 2009) is through the use of objective measures, all of which can be easily counted and are used to determine how aspects of education, environments, community and the economy impact upon children’s well-being (Center for Health and Happiness, 2018). However, in more recent years there has been an increase in the use of subjective measures with the United Nations Children’s Emergency Fund (UNICEF) (2013, cited in Yoo and Ahn, 2017, pg.23) highlighting how they can be used to record something real about children’s lives.  However, the Organisation for Economic Co-operation and Development (OECD) (2009) argues that there is no one way of measuring child well-being. An argument echoed by Coles, Cheyne and Daniel (2015) and Bradshaw and Richardson (2009) who note that due to the multiple factors influencing child well-being it cannot be represented by one indicator. One of the aims of measuring children’s well-being is to guide and inform policy (OECD, 2013, cited in Marjanen, Ornellas and Mäntynen, 2017, pg.645) and in 2015 The Well-being of Future Generations (Wales) Act was introduced in Wales with an aim to improve social, economic, environmental and cultural well-being (PHW, 2018). All of which are identified within Bronfenbrenner’s ecological system (1979, cited in Musgrave, 2017, pg.5) as having an influence on children’s well-being. Further policies will be considered throughout the essay. Establishing why children’s well-being is so low is another reason why the measures are carried out. PHW (2013) and Cookson, Sainsbury and Glenndinning (2013, pg.312) have both identified a link between low well-being and the inequalities in society. Therefore, when you consider the number of children reporting low well-being it comes as no surprise that it was reported in 2015 that almost 7.1 million children were living in homes with incomes deemed to be lower than that which is necessary for an appropriate standard of living (Dorling, 2015). Furthermore, in a report to the UK Government Philip Alston (2018) predicted that by 2022 40% of the UK population will be living in poverty. These inequalities will be considered further within the essay along with how they impact on children’s well-being. The development of resilience is becoming more evident in Government policies relating to children and in 2015 Together for Children and Young People (T4CYP) was launched with a focus on promoting the well-being and resilience of children but it is worth questioning why? The UCL Institute of Health Equity (2014, cited in AYPH, 2016, pg.5) define resilience as having ‘the capacity to bounce back from adversity’. This is something I feel we should not have to associate with children, as it relates to their future, we should be placing more consideration on their here and now. This is echoed by Lister (2003, cited in Foley, 2008, pg.81) who notes how children are viewed in the future and this is the discourse guiding policy. The essay will consider the meaning of discourses and how these impact on children’s well-being. Lupton and Chapman (1994, cited in Green and Tones, 2010, pg.23) define it as ‘a pattern of talking and writing about or visually representing an event, object, issue, individual or group’. This type of discourse is how social values emerge (Menard, 2015) however, it will be argued that the current discourses are preventing children from developing their resilience and negatively affecting their well-being. The essay will focus on two discourse. These include how the focus on school achievement as suggested by Humphrey (2018, pg.11) is damaging children’s mental health due to the current push towards attainment. The time children spend outdoors, or the lack of it and the effect this has on children’s well-being will also be discussed. This is highlighted by the Mental Health Foundation (1999) who note that a lack of outdoor play can contribute towards mental health issues. The essay will conclude by looking at what the future holds for children and young people in Wales and what could be done to improve their well-being. 
The Department for Environment, Food and Rural Affairs (DEFRA, 2009, cited in The Children’s Society, 2018, para. 5) defines well-being as ‘meeting individual need, giving sense of purpose in terms of relations, financial reward and attractive environments’. These link in well with the main influences on children’s well-being identified by Larkin (2013, pg.7) and Wanless (2004, pg.40) as psychological, environmental, social and economic. To illustrate this further Bronfenbrenner’s ecological model can be used to identify how institutional decisions, social attitudes and market operations affect the well-being of individuals (Pierson, 2010, pg.33). The microsystem is highlighted by Bradshaw (2006) as the level with the strongest influence on children and a recent survey carried out by The Children’s Society (UNICEF, 2013) echoes this further noting that family relationships are the most important contributor to children’s subjective well-being. The model suggests that children are placed at the centre, however, I would argue that the macrosystem which includes influences from legislation and policy (Musgrave, 2017, pg.6) controls all that children do including the micro and the mesosystem. One of which is the education system (Fernandes, Mendes and Teixeira, 2013) and will be considered in further detail within the essay. I agree with Mayall (1996, cited in Riley, 2005, pg.8) who suggests that ‘Children’s lives are lived through childhoods constructed for them by adults’ understandings of childhood and what children are and should be’. The idea that the macrosystem controls many aspects of children’s lives is echoed by Gramsci (You Tube: Cultural Hegemony Wiki, 2016) who developed a hierarchy based on hegemony. The term describes the dominance of one particular group over another, the Government is placed within the hierarchy and are there to maintain the social structure. 
The Children’ Society (2012) highlights six priorities for wellbeing; having the conditions to learn and develop, enough of what matters, positive relationships with family and friends, a positive view of themselves, a safe and suitable home environment and local area and opportunities to take part in positive activities to thrive. Similarities can be seen within The New Economics Foundation’s five ways to well-being; Be Active, Take Notice, Keep Learning, Give and Connect (PHW, 2013, Mind, 2013). These both provide a starting point for the Government to put strategies into place but how do they know if they are achieving them. One way is through the different measure of well-being. Objective well-being is measured using proxy measures, whereby social indicators are used to determine their quality of life, however, it does not consider what is important to children (Fattore and Mason, 2017, pg. 276). Subjective measures are used differently and highlight the children who are experiencing low well-being (Action for Children, 2009). I agree with The Children’s Society (2012) who suggest that both are valuable measures for understanding children’s overall well-being and essential for understanding how children feel about their lives (The Children’s Society, 2018). One particular measure used is the OECD’s Doing better for children which was developed with the intention of allowing a comparison between countries to take place and inform future policy (Marjanen, Ornellas and Mäntynen, 2017, pg.642). Unfortunately for the UK a report card produced by the UNICEF office of research in 2013 placed us sixteenth out of twenty nine countries, this is based on objective measures including; material well-being, health and safety, education, behaviour and risks and housing and environment (UNICEF, 2013, pg.3). Furthermore, it is highlighted within The Good Childhood Index (2018), which reports on the subjective well-being of children in the UK aged eight and over that there was no significant increase in happiness with life as a whole between 2010 and 2016. Considering the UK is the world’s fifth largest economy (Alston, 2018) this figure comes as a shock. It also highlights that the purpose of the measures to inform policy and improve children’s well-being is clearly not working. Denmark is noted as one of the happiest countries in the world (Buettner, 2017), they placed eleventh in the report. But what are they doing so differently? Well, Buettner (2017) notes their happiness relates to how well their nation nudges them into behaviours that favour long term well-being. Furthermore, their basic needs are adequately met meaning that people can pursue their passions (Buettner (2017). Maslow’s hierarchy of needs (1970, cited in Clarke, Islam and Paech, 2006, pg.934) can be used to illustrate the importance of children’s basic needs. It would suggest that in Denmark children’s lower level needs, which include; basic, safety, belonging and self-esteem are adequately met meaning they are more likely to reach self-actualisation. So, what is the UK doing so wrong? If the measures are in place to provide a comparison why are no improvements in children’s well-being being made? In order to fully understand why we are doing so poorly it is worth considering if the values of both individuals and the UK Government are impacting on children’s well-being. 
Our values are considered to be what is important to us in our lives but they can change over time depending on the different surroundings and circumstances we find ourselves faced with. This is echoed by Tsirogianni and Gaskell (2011, para.5) who suggest that they ‘can be continuously reshaped and implemented in lived realities’, Not only do our individual values change but so do that of Government, evidence of which can be seen by looking back to the 1942 Beveridge Report. Blair (1999, pg.8) and Burns (1943, pg.513) note how it was the first system to provide a minimum amount of benefits for all people to live on. The introduction of Universal Credit highlights how much has changed, Panorama: The Universal Credit Crisis (2018) recently highlighted how the benefits system is in crisis and rather than helping it is pushing people further into debt. Alston (2018) suggests that it is being ‘sold’ as an unavoidable program of austerity to avoid bankruptcy. Furthermore, he goes on to highlight how it is contrary to British values that ‘14 million people, a fifth of the population’ (Alston, 2018, pg.1) live in poverty. Bourdieu (1984, cited in Aubrey and Riley, 2017, pg.81) suggests that values not only reflect the social order but constitute a form of social ordering. This is similar to what was highlighted earlier with regards to the macro-system in Bronfenbrenner’s ecological system. Our opinions and values often stem from here and as Bourdieu notes is a way of government controlling how we think (Pierson, 2010, pg.34). I feel that this has also resulted in many of us becoming only concerned about ourselves and our own families, an argument echoed by Dorling (2015, pg.5) who suggests that ‘the current direction of politics has prioritised individualism’. Green and Tones (2010, pg.4) would agree and note how there is a strong focus on the individual improving their own health rather than improving the society they live in. 

Holstein and Gubrium (2000, Larkin, 2013, pg.11) emphasise that we are ‘the everyday authors of our own lives’ within ‘circumstantial constraints’. This places a focus on how although we do have control over our own lives it does have its limitations for many people due to the inequalities which are becoming more evident in the UK. Musgrave (2017, pg.76) and (UNICEF, 2016) both highlight how the social and economic disadvantages brought about by inequality in early life increase the risk of having lower earnings, lower standards of health and lower skills in adulthood. The Child Development Index 2012 (Marjanen, Ornellas and Mäntynen, 2017, pg.639) uses three indicators to measure well-being; health, nutrition and education. It also focuses on inequality and how this impacts upon children’s lives. Dorling (2015) suggests that inequalities between the rich and poor result in injustice and the Commission on Social Determinants of Health (2008, cited in Green and Tones, 2010, pg.1) highlight how this is the result of ‘poor social policies and programmes, unfair economic arrangements and bad politics’. Current evidence shows that many families are struggling more than ever. The Trussell Trust (2018) has a network of four hundred and twenty foodbanks across the UK and they have seen a thirteen percent increase in usage over the last year. The four main reasons for a referral were identified as ‘low income, benefit delay, benefit change and debt’ (Trussell Trust, 2018, para.4), three of which are controlled by the government. Maslow’s (1954, cited in West, 1996) hierarchy of needs can be used to identify the importance of basic needs and it is noted how children’s physical, social and emotional needs have to be met before they can reach self-actualisation (West, 1996) (1954, cited in Naidoo and Wills, 2009, pg.254), one of which is food. Maslow himself suggests that not many individuals meet self-actualisation due to the failure to meet the lower levels (Aubrey and Riley, 2017, pg.11). Furthermore, Davidson et al (2006, cited in Friedli, 2009) suggests that, 

people at the bottom of the social hierarchy have to bear the direct consequences of their poverty alongside living in a society which also makes them acutely aware of the goods and privileges they lack

I am sure this must have a negative effect on the well-being of the children living in this situation. This very concept highlights as Alston (2018, cited in Ferguson, 2018) suggests that current Government is disconnected with what actually matters for most families. 
There is clear focus in Wales on improving the well-being of children and in 2015 the Well-being of Future Generations (Wales) Act 2015 was introduced and indicated seven well-being goals some of which are; a prosperous Wales, a resilient Wales, a more equal Wales and a healthier Wales (PHW, 2018). It places a duty on public bodies to safeguard the well-being of future generations through a number of objectives. This highlights how the WG is making steps towards improving the well-being of not only children but all people living in Wales. However, the duty only requires them to ‘take reasonable steps’ (Davies, 2016, p.45) to embed processes, it does not require any well-being goals to be achieved (Davies, 2016, p.44). This in itself comes across as an unusual concept and the reasons for this could be questioned, on one hand the goals, which are long term, may be there to provide ongoing initiatives to improve children’s well-being but it in the short term may be impacting negatively on children’s lives (Davies, 2016, p.53). Once again this highlights how children are seen in the future rather than the here and now with Moss and Petrie suggesting ‘we should not only be concerned with the adult whom the child will become but with the here and now of childhood’ (2002, pg.101).
The UNCRC (1989, cited in UNICEF, 2016, pg.2) highlights that ‘in all actions concerning children the best interests of the child shall be the primary consideration’. However, they go on to note that whilst implementing children’s rights it can only work if each individual government and local authority takes the necessary steps to put each article into action either through the introduction of policies or initiatives (Woodhouse and Burrell, 2005, pg.16). In Wales children’s rights are articulated through the Seven Core Aims (WG, 2015) and form the basis for decisions regarding children. The Social Services and Well-being Act which came into force in 2016 is a further policy introduced by the WG with an aim of supporting people to achieve their own well-being (Mental Health Wales, 2018). Furthermore in 2015 T4CYP was launched with a focus on promoting the well-being and resilience of children. But where has this increased need to develop children’s resilience come from? Musgrave (2017, pg.78) notes how an important element in promoting well-being is to develop resilience in children so they are well equipped to be able to deal with adverse events and circumstances. This would suggest that developing children’s resilience rather than trying to solve the issues that are causing them to have low well-being is a better option for government. 
Musgrave (2017, pg.78) suggests that resilience is the ability to recover quickly from negative events. Family circumstances and the wider environment, which are evident within Bronfenbrenner’s ecological model, are highlighted by WG (2010) as having an impact on the development of resilience. They go on to suggest that children who are able to establish a secure attachment to their parents in the first year of life are more able to manage stressful events, however, many parents are made to go back to work for financial reasons (WG, 2010). This is echoed by Palmer (2015, pg.154) who notes that political attention focuses on increasing childcare provision so that women can return to work. This is evident in the new commitment from the WG to provide thirty hours of government funded childcare for working parents (WG, 2018).  In comparison to this Finland which is ranked fourth in UNICEF’s report card for overall well-being (UNICEF, 2013) provides a comprehensive maternity allowance scheme meaning that parents are able to take up to 105 days of maternity leave followed by a further 158 days of parental leave (European Commission, nd). Children vary considerably as to what they find easy or hard (Johnston-Wilder and Collins, 2008, pg.54) and Grotberg (1995, cited in Johnston-Wilder and Collins, 2008, pg.55) identifies that in order to develop resilience children need ‘trusting relationships, emotional support, hope, responsible risk taking and unconditional love’. 

The current discourses surrounding the amount of time children play outdoors appear to focus solely on the risks involved, however, it is worth considering the risk to children of not spending enough time outdoors (Howards and McInnes, 2013, pg.122). The lack of outdoor play as highlighted by The Children’s Society (2012) has a negative impact on children’s well-being. Furthermore, Rutter (1987, cited in Johnston-Wilder and Collins, 2008, pg.56) highlights how eliminating risk from children’s lives can weaken their capacity to overcome adversity and build resilience. Spence (2001, pg.164) notes that discourse helps to describe, explain, discuss and understand the reality of practice furthermore, a child of the dominant discourse is understood to be dependant, needy, weak and poor. Bourdieu (1984, cited in Aubrey and Riley, 2017, pg.82) highlights how speakers and writers often implement their own social values on others. This is done through communicating their desires, expectations and morals as a way of inviting others to share the same values. 

The World Health Organisation (WHO) (2010, cited in Cantor, 2011, pg.215) and the DOH (WG, 2017) recommend that children aged five to eighteen should engage in at least 60 minutes of physical activity every day. However, the Mental Health Foundation (2013) identified how children do not go out to play as much as they did 20 or 30 years ago (Mental Health Foundation, 2013). Furthermore, the National Trust’s ‘Natural Childhood Report’ in 2012 highlighted how children’s radius of activity has declined by around ninety percent over the last thirty years (Palmer, 2015, pg.65). But what are the reasons for the reduced time children spend outdoors? Play England (2010) have highlighted how parental fears mean that one in three children do not play on the street. The reasons for the increase in parental fear is highlighted by Else (2009) as being heavily influenced by the media. Naidoo and Wills (2009, pg.185) note how mass media has ‘become a powerful agent of communication’. Furthermore, both Green and Tones (2010, pg.357) and Naidoo and Wills (2009, pg.187) highlight how it plays a major role in constructing society’s views on health issues and can influence perceptions and behaviour. Instilling fear in parents is negatively impacting on children (Howards and McInnes, 2013, pg.122) and the failure to communicate risk effectively is a failing of the media (Wanless, 2004, pg.163). It is vital that young people learn how to manage challenge and risk for themselves in everyday situations (Department for Education and Skills, 2006) and giving children the opportunity to play outdoors helps them to do this (Musgrave, 2017, pg.71). This is very different to life in Denmark where the forest is used as a kindergarten and children are encouraged to learn and play outside (You Tube: Kids Gone Wild: Denmark’s Forest Kindergartens, 2016). The use of the outdoor space allows them to develop their physical skills, resilience and teaches them how to be careful and develop their own sense of risk and danger. One point highlighted was how the children are allowed to use knives, as they are then seen as tools rather than weapons. This is very different to the UK where Sir Aynsley-Green (2007, pg.17) suggests that modern society is restricting a child’s right to roam, explore and take risks. 
Our education system is very different to that of Denmark and Giddens (1998, cited in Foley, 2008, pg.80) argues that children in the UK are seen as ‘human capital’ and this has become dominant in politics. It is evident within our education system where the current discourse focuses on attainment. Sharp (2013) and Hutchings (2015, cited in Humphrey, 2018, pg.8) note that the pressure to perform and increased accountability measures may be playing a part in developing mental health problems. This is echoed by the National Union of Teachers (nd) who suggest ‘the current pattern of testing is inappropriate and creates stress for pupils’. Evidence of which is highlighted by The Good Childhood Index (The Children’s Society, 2018) who found that children are least happy with their schooling. Schools have a responsibility to support and develop children’s well-being and resilience and the WHO have called upon governments to incorporate health-related knowledge, skills and attitudes in their education systems from an early age (1986, cited in Simovska, Lindegaard Nordin, and Dahl Madsen, 2016, para.1). This is something which the WG aims to do through the introduction of a new curriculum: Successful Futures (You Tube: A new curriculum for Wales, 2018). As the video highlights the aims of the new curriculum are to provide skills which will support them in future with more of a focus on well-being. However, I would argue that there is still a strong focus on developing learners who are equipped for the future rather than focusing on the here and now. In Wales well-being is at the heart of the School Effectiveness Framework (SEF) and there is an increased emphasis on well-being within the common inspection framework introduced by Estyn in 2010 (WG, 2010). The report Thinking positively highlights a number of benefits of promoting emotional health and well-being in schools. Some of which are highlighted as being; pupils who concentrate and learn more effectively, improved levels of literacy and numeracy, better behaviour in the classroom and improved attendance (WG, 2010) However, I would argue that the benefits highlighted are for schools not the children. An example from one school is that of Ysgol Gymraeg Brynsierfel (Estyn, 2018) where they have introduced procedures for tracking and monitoring pupils wellbeing. Intervention sessions allow children to share their concerns and discuss their feelings and they are encouraged to ‘model appropriate behaviour’. This is a view highlighted by Foucault (1980, 1984, cited in Cragg, Davies and Macdowall, 2013) who suggests that ‘modern forms of power function through social systems of knowledge and practice and provide guidelines about how people should understand, conduct, regulate and experience their bodies, minds and subjectivities’. The objective of this modern form of power is to produce obedient subjects who adjust themselves to fit the ideals and norms. Although the impact has seen raised standards of wellbeing and improved behaviour it is worth questioning how it is measured? As measuring on how well the school is performing does not in turn mean that children have improved well-being (Estyn, 2018). 
To conclude, it is clear that health and well-being is among one of the greatest global challenges facing society (Simovska, Lindegaard Nordin, and Dahl Madsen, 2016) and both the UK and Welsh government appear to recognise this through the policies, strategies and interventions which have been introduced in recent years. However, regardless of these there appears to be no significant increase in either the objective or subjective well-being of children. This was highlighted by The Good Childhood Index (2018) who noted that there was no difference in children’s happiness between 2010 and 2016. Looking back and considering the Children’s Society’s six priorities to well-being I would suggest that the government is currently not achieving these, with no signs of them doing so in the near future. The current focus on achievement within education means that children are not being provided with the conditions to learn and develop, this is reiterated by Sir Aynsley-Green (2017) who argues that education needs to provide more than attainment targets. The current inequalities within society are hindering children’s chances of being provided with enough of what matters which in turn negatively impacts on their relationships with family and friends. The increase in risks highlighted with children playing outdoors means that children are not being provided with the opportunities to take part in positive activities and the lack of outdoor play is identified as something which has a negative impact on children’s well-being by (The Children’s Society, 2012). The areas not considered within the essay were whether children have a positive view of themselves and a safe and suitable home environment, however, these could be considered further to identify the current discourses relating to them and if this impacts on the well-being of children. It is difficult to determine what the answer is to improve children’s well-being. However, if the government viewed children differently and considered what is needed to improve their quality of life as noted by Moss and Petrie (2002, pg.105) then improvements in well-being may occur. They could also make further use of well-being measures something which is is echoed by Fernandes, Mendes and Teixeira (2013, pg.817) who argue that well-being measures combining objective measures with children’s subjective perceptions may be a better way to measure well-being more accurately. They could also use well-being measures more effectively and take the lead from countries such as Denmark and Finland who have significantly better outcomes. Something which is echoed by Coles, Cheyne and Daniel (2015) who notes that government needs to ask the questions ‘what works, for whom and in what circumstances’ to improve children’s wellbeing. Furthermore, Margaret Greenwood, the shadow work and pensions secretary suggests that ‘the government should listen to the people being pushed into poverty by its policies’ (Booth and Butler, 2018). The current discourse appears to focus too much on working to ensure that children grow into the kinds of adults who can effectively function within certain social, economic and political structures (Collins and Foley, 2008, pg.2). It is clear that if the government wishes to create an environment where children are able to live happier lives then changes in provision need to happen (Action for Children, 2009). As Henry Ford stated ‘if we do what we always have.. we get what we’ve always had’ (Marmot, 2012, pg.27). Finally, it is worth considering the focus on developing children’s resilience so they have ‘the capacity to bounce back from adversity (The UCL Institute of Health Equity, 2014, cited in AYPH, 2016, pg.5). I would argue resilience is not something which can be taught and as the AYPH (2016) suggests ‘Resilience does not come from rare and special qualities, but from the everyday magic of ordinary’. Something which unfortunately many families are unable to provide, and it is disappointing that the government does not appear to recognise this. 
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