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Throughout my teaching experience so far, I feel as though I have adapted many different but equally established methods within my teaching. This has proven to enhance the learning of the pupils through a range of different learning activities. Blooms taxonomy emphasizes that children should learn in stages according to differentiation. ‘Bloom’s Taxonomy is a hierarchical ordering of cognitive skills that can, among countless other uses, help teachers teach and students learn.’ (Thought, 2018) [footnoteRef:1]. Following on from this point specifically, I have adapted this method to my teaching style to allow the effectiveness to shine through and impact pupils learning.  [1: 
] 

It is vital to then increase difficulty of development with the increase in ability of pupils. For example, I would start a topic by choosing lower level ability pupils to simply answer basic concepts and recall facts. I would then ask a child of slightly higher ability to elaborate more and perhaps explain said concept or idea by using examples or demonstration e.g. prior knowledge. Following suit, I would instruct a pupil more able to draw connections among ideas and use differentiation within my questioning throughout. You can then develop the questions further by requesting the student of choice to justify a decision or a stand, so to develop, support or argue even. In result of this, I would then ask them to enhance further skill by creating or designing new or original pieces of work. This follows the blooms taxonomy of the following ‘Remember, understand, apply, analyse, evaluate and create.’ (Clark, 2018) [footnoteRef:2] [2: 
] 

As well as this, I find it absolutely essential to incorporate visual aids in a way that intensifies the learning and understanding of the topic.  ‘Visible Learning for Teachers takes the next step and brings those ground-breaking concepts to a completely new audience in a way like no other.’ (Hattie, 2012)[footnoteRef:3] There is a strong push on making every lesson count and in doing so using visual learning. An example of this would be furthering or developing a child’s understanding by using pictures, video, documentary, internet website, internet sources etc.  [3: ] 

In conjunction with the above practice, Jean Piaget believes that the most important aspect to consider whilst teaching children is to be able to construct meaning through their experiences and accepting that different ages develop at different times. ‘The goal of education is not to increase the amount of knowledge but to create the possibilities for a child to invent and discover, to create men who are capable of doing new things.’ (Piaget, Varma and Williams, 1976) [footnoteRef:4]Piaget’s theory on learning and development is following the crucial structure of the stages of learning that is used constantly through the education systems in school. The emphasis on different ages developing at different times or at different paces is extremely similar to that of the key stages, for example, someone in key stage three would not be of a level of someone in key stage four, and that’s perfectly acceptable and obviously expected. This comparison is essential when understanding Piaget’s theory and when setting appropriate work for a pupils age according to key stage. [4: ] 

It is apparent through several texts and data analysis that education is one of the most crucial experiences within a child’s life. Although, it is not mentioned enough about the struggles and vast number of children who are experiencing difficulty within education, with regards to, completing the work, participating in tasks, applying themselves or even things such as time management. Despite the task being written, numerical or scientific, pupils can find it most difficult to express opinion or ideas through their own voice and thought, they may find it difficult to recall important information and use said information to complete other written tasks, they may even find it difficult to learn and participate with languages. Learning needs are incredibly varied, they can range from ADHD to Dyslexia, but all of these extra educational needs are factors of a pupil’s personality which limits them from contributing appropriately to the lesson, through tasks. (Dietz, Undated) writes that “There are many things we don’t understand, and many ways to unlock the brain and maximize function. Don’t ever let anybody tell you it can’t be done.[footnoteRef:5]” When referring to children with sensory needs, she emphasises the use of differentiation to allow all individuals to achieve and to not limit a child’s learning based on their struggles to understand and develop within tasks. She believes that even though all children are different in personality, different physically, they are also different in ability too, and this needs to be addressed within educating them.  [5: 
] 

Furthermore, there is a great responsibility on teachers to build a pupil’s confidence by structuring their learning appropriately and efficiently. If a pupil feels confident, they will strive to achieve. “Teaching is not about answering questions but about raising questions opening doors for them in places that they could not imagine.” (Baig, 2009) Teachers are under immense pressure to ensure all children receive the same school experiences through learning and to help all pupils, despite ability, achieve. 
The teacher plays a vital role in understanding and helping to develop these pupils. ‘What a child can do in cooperation today, he can do alone tomorrow.’ (Jensen, 2013) Vgotsky wrote and massively emphasised that when children receive vital support, they grow in confidence which positively affects development and ability. One of Vgotsky’s main teaching terminologies is the theory of Zone of proximal development. It is the theory of identifying teaching and assessing whether a child copes without assistance and with, group work and pair work, socially, communication and discussion wise also. The theory is built around placing a child out of their comfort zone into the ‘struggle zone’. In the struggle zone they are provided with appropriate tools and support to be able to complete tasks and activities that challenge them. They will not progress if they are stuck continuously within their comfort zones. This helps to establish what the learner can do unaided as well as aided with support. This support will then challenge the learner and slowly prize them out of their familiar and comfortable state, without putting them into the ‘panic zone’. Teachers, W. 
The task set explained that we would need to prepare a lesson to teach to a key stage 3 level class, ideally a year 7 class. The lesson would be 60 minutes long, but in the setup of a microteach lesson, this meaning that my 60-minute lesson was condensed down into 30 minutes. The class would be of mixed ability and in being so would include several different abilities of students. There would be 18 pupils in total. This class consisted of 3 more able and talented learners, EFL/EAL learners. One child had ADHD and behavioural issues. There were also children within the class that required visual and/or audio aid. There were also a handful of pupils with Welsh as their first language to consider. The Subject was Religious Studies. The theme/topic within RS was Creation. 
As instructed, before the lesson could be held there must be some level of preparation and forms of plan of what is to be carried out. This is where the use of lesson planning is extremely vital. The lesson plan itself is basically a step by step guide that allows assistance and guidance to that teacher throughout the lesson and afterwards. It is an essential structure for establishing learning. Within the lesson plan, you must be able to discuss what instances, experiences and learning outcomes you are expecting within the class, then using the lesson plan to classify this information from the learners. A lesson plan contributes to a lesson with high impact, more so for the teacher. It allows the teacher to refrain from any deviation and to try to stick to the plan accordingly. In doing so, this may help the teacher to follow guidelines allowing them to commit to a standard of teaching pattern that is necessary. [footnoteRef:6] [6: ] 

Within the microteach lesson, firstly the topic was introduced to the class. It was presented on a slideshow using Microsoft PowerPoint. The use of English and Welsh language was used to introduce this topic. As well as this, Welsh to English translation cards of key words and phrases used throughout the lesson, were handed out to all individuals, as there were first language Welsh speakers present within the lesson. This was received rather well as the use of the Welsh curriculum was used appropriately and accordingly without causing any confusion at all. Despite this being effective, the production of these translation cards was quite long winded and may be unrealistic to carry out on a regular basis. To solve this issue, it may be best to create a booklet on the topics and their key words all translated at the start of the scheme of work so no additional preparation is needed throughout the upcoming lessons. The topic was clear and suitable for the key stage it was aimed at. 
Following on from the above point, the scheme of work is a crucial piece of preparation and planning. A scheme of work is a solo document with extreme importance, a single document that allows you to define an entire topic for a specific key stage and classroom. It is a way of storing information for specific classes into a long-term plan. This makes it far easier and far more accessible for teacher to understand the learner requirements for each lesson in a scheme of work. A scheme of work also follows the understanding of Blooms taxonomy. The scheme starts with the beginning, recapping, introducing key words, phrases, introducing the topic. It then develops accordingly, introducing new information and developing understanding throughout the lessons. Finally, the last few lessons should sum up the topic and set a form of assessment to assess understanding of the learning. It allows a teacher to structure a project well and efficiently, allowing them to state their lesson aims, what they want from a particular lesson, what type of teaching they would like to use for a particular task or activity, the resources they may need to do so, the time management and taking all of these into consideration, it allows them to define the topic as one whole document.
In addition to this, although this typically hits the Welsh Curriculum standards by including Welsh key words, dates and titles. I could possibly incorporate some information about relevant religious groups around Wales, using either locations, monuments or even specific religious buildings in Wales to try to encapsulate the Welsh curriculum more effectively. The cwricwlwm Cymraeg is essential within the education in Welsh education because it is here that it progressed and developed originally within the national state of the Welsh government and it is there that it was discussed about promoting heritage and welsh culture more coherently and fittingly throughout lessons and lesson plans. On the other hand, regardless of the Welsh Government’s ideas, it is proved that not all learners within key stage 3 and 4 in education in Wales find it necessary to their learning. There are reports that suggest students actually find it takes away from their learning and does not actually help them to establish understanding of Wales and does not effectively promote Welsh heritage for us to embrace and understand. 
During the course of the microteach, the teaching approaches used changed and adapted to the tasks that were set. The lesson started with a behaviourist approach. This approach is one of the oldest approaches available to teachers. It is simply stating that you share and teach information from the teacher to the learner, and that they recite the information accordingly. ‘The strengthening of behaviour which results from reinforcement is appropriately called 'conditioning'. In operant conditioning we 'strengthen' an operant in the sense of making a response more probable or, in actual fact, more frequent.’ (Skinner, 2012).[footnoteRef:7] The use of simply teaching pupils and taking a behaviourist approach is dated but, in some circumstances, most effective.  [7: ] 

In addition to this, there were tasks throughout that consisted of speaking and focussed mainly on the use of communication and collaborative learning. It was decided that to best achieve within this task, the approach must be altered according to the activity needs. Social constructivism was chosen as it was most suitable to allow the learner to discuss, communicate, collaborate and work with others freely. The behaviourist approach wouldn’t be suitable here as there is far more to consider than just reciting information to the learner. ‘But facts are found and knowledge progresses, however fitfully. Fact and theory are intertwined, and all great scientists understand the interaction.’ (Gould, 1993) [footnoteRef:8] Interaction and communication are two of the most important needs and expectations of a social constructivist approach to learning. The need of communication and interaction within this task was detrimental and in being so, the approach was equally as needed.  [8: ] 

After this the pupils began to recap the last lesson which was the first lesson in a scheme of six. Bruner believes that it is vital to firstly assess the pupil’s prior knowledge and understanding of a topic before being able to move on. ‘Knowing and communicating are in their nature highly interdependent, indeed virtually inseparable.’ (Bruner, 1996)[footnoteRef:9] There must be some understanding of self and existing knowledge before you can adapt and progress in your learning. Following the well-known methods of Bruner, I thought it to be essential in grasping attention and developing knowledge.  [9: 
] 

The class were then instructed to jot down some ideas about creation in pairs, which went well and acted alongside the collaborative and social constructivist approach. The initial aim encompassed aspects of collaborative learning and approaches. The social aspects of this task were extended by creating a class definition of the key word. Which originally was perceived to be an important and creative activity as it is allowing the children to establish their own understanding of their topic. The opportunity for a class task was put in place to try to give the pupils a way to facilitate their own learning, by being able to create their own definitions in their own words and their own understandings of what the topic was. This would allow pupils to access a summary of the individual topic and understand it more clearly if needed for revision purposes or recap purposes also.
However, as the class were instructed to get together and discuss a class definition but in doing so, it became instantly disruptive. The pupils started talking about unnecessary topics which then caused them to be disengaged. Once the class had settled back into their seats after several minutes of convincing them to settle and sit quietly. The answers they shared were at most average and different groups presented different definitions, which was completely opposite of the aim or intention of having solely one whole class definition.
This task could have been carried out in a different way to ensure the engagement of the pupils was still focussed on the activity. In addition to this, The class could have been split into smaller and more manageable groups rather than one large group, so it would be easier to monitor their progress and at the end combined all the ideas together to form a class definition with appropriate class participation. 
Furthermore, continuing onto the main development. There was an activity that focussed intently on the theme of creation and within the task itself asked the pupils to create their own world. This individual task was put into the lesson to try and allow pupils to express their creativity and ideas through the task. It was also put into the lesson to try and establish some insight into the pupils and their backgrounds about what they enjoy, trying  to form staff/pupil relationship from the start.
After participating in observation lessons within a placement, it became very apparent that the title of the task, ‘let’s play God’ was inappropriate and could be classed as offensive even without intention. Despite this, the task/activity was carried out to a high standard. 
However, even though the activity was completed well and to a good standard, what impact does this have to the lesson? Does it further their learning or act as a scaffolding towards the final understanding? There was no clear purpose of this task, despite how creative, fun or engaging. If this task was to be approached again after extending the knowledge and the professional teaching experience, it would be wise to reword the title of the task. This completely dismisses any chance of unintentional offence being caused. As well as this, despite that it is instructed to be a fun, creative task, there should be more of a challenge within the task. For example, using the same structure but introducing the idea of making a more sustainable world that would satisfy and accommodate everyone and not just themselves.
Within the course of the micro teach lesson, There was a use of a bible explanation activity. This activity displayed a method within the PowerPoint that described and explained how to properly access information in the Christian Holy Book. It gave clear instruction of how to locate a biblical story in terms of the book name, the chapter and the verse number. Due to lack of organisation this task was unable to be carried out due to lesson essential artefacts/props not being delivered on time. This activity would have impacted a KS3 class greatly as there is much doubt that the pupils would have dealt with Bible’s in great detail, let alone understand how to locate key stories/parables. In addition to this point, to be able to understand a Bible’s layout and to be able to locate specific parables within the Bible would have contributed massively to other lessons within KS3 and KS4 where Bibles were used. 
Since participating in placement 1, there is a huge focus on preparation and having lessons and activities prepared in advance.
However, this lack of supplies and perhaps organisation, allowed quick thinking and the process of preparation definitely paid off, as other tasks were set, and the lesson moved on smoothly without interruption or issue. The importance of the digital competence framework is to show how traits and characteristics can develop through technology. Technology is one of the most popular and by far the most effective tool in helping a child to develop confidence, skill sets, attitude to learning and it can also empower the creative.
Microsoft PowerPoint was the programme used to create the main lesson sources. The lesson displayed video content, pictures and a vast range of animation. This alone displays some form of digital competency and the ability to use computer programmes to display lessons. 
Throughout the process of preparing to teach a lesson, there are specific skills and frameworks we must consider. These frameworks are put in place by our National Welsh government also. These frameworks and guidelines try to ensure that literacy and numeracy is put in place and displayed coherently across the board of subjects. In doing so, this helps teachers identify consistency within tasks and to be able to spot positive or negative changes within ability. This then helps the teacher to also identify whether or not a particular child needs extra support within specific tasks, therefore providing all learners with a fair and equal chance to develop their skills in the same way and are given the same equal opportunity to achieve. The pressure to improve these skills within subjects are now at an all-time high, and this pressure has dramatically increased, especially over the last few years. The assessment states that key stage three pupils that are progressing from primary school, show a much more thorough improvement in literal and numerical ability, in doing these tasks through the framework of literacy and numeracy. This tackles anything from oral skills, to vocabulary skills right down to ability to complete bar graphs. 
In conclusion, following my recent experiences within my PTE1, Crick Howell High School, I have discovered a need to incorporate small but vital changes to my teaching style. Within doing so, the preparation within my resources etc could make a huge difference and a huge impact to the learner overall. I look forward to progressing in my teaching throughout PTE1 and displaying my learning and my improvements in PTE2.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
S1: Professional Values and Practice.
· Continue to work within the QTS standards and use them to set yourself targets for moving forward.
	
1. Use the QTS targets to structure lesson plans and lessons too. 
2. Refer back to what the QTS standards are asking of you whilst teaching and planning. 
	
· To ensure the use of QTS standards is used throughout prep, planning and delivering. I must pay more attention and dedicate more time into learning and understanding the individual standards. 
	
10/11/18

	

	

	

	


	

	

	

	


	
	
	

	



	S2: Knowledge and Understanding
· Demonstrate your knowledge and understanding of the LNF.
	1. Try to establish what the individual activities bring to the class in terms of their literacy development.
	· Use the framework of the literacy and numeracy to be able to work alongside the activities and to be able to fit the key stage appropriately.
	
17/11/18

	S3.1: Teaching: Planning, Expectations and Targets
· Make greater use of RE pedagogies and learning theory in order to justify your choices.

	1. Use RE pedagogy and learning theory in order to justify choices made throughout my planning.
	· Work hard in trying to fit and create lessons according to Religious pedagogy, baring this in mind while planning, preparing and delivering the lessons and activities.
	
18/11/18

	
S3.2: Teaching: Monitoring and Assessment: 
· High Expectations of learners.

	1. High expectations of learners always. 
Using the Bronze, silver gold approach and asking all pupils to try to achieve at least a silver award if not gold. Assess whether the activities are sufficient in assessing the learning of the pupils. Are the activities increasing learnings progression?
	· Push learners to reach full potentials. Make the activities challenging enough for the individual. By introducing the bronze, silver and gold levels it echoes the use of all, most, some tasks. So is discrete differentiation and allows the lower abilities to push for higher levels by having them broken down for them.
	
23/11/18



	
S3.3: Teaching: Teaching and Class management
· Appropriate level of challenge to your lesson. 

	1. Work on appropriate difficulty levels of tasks in order to engage pupils and decrease low level disruption. 
	· Assess ability levels within the group and fit tasks, extension tasks etc appropriately. So making the activities suitable for not only the key stage but making it suitable to every individual in the lesson through discrete differentiation and different bronze, silver and gold tasks.
	
06/11/18
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