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WELCOME!


Bridgegate Infant School first opened in 2004, in the local and rural area of Pembrey, located on a spacious yet privatised piece of land. With just a short walk to the beach, and a short bus trip to the near by woodland area, our school provides multiple areas for learning and education. Bridgegate Infant has up to 80 pupils ranging from 3 years of age up to 7 years, with each class able to hold up to 30 pupils, with a number of staff at hand to help and support the children in each room. Parents are encouraged thoroughly to be involved with the teachers and pupils to ensure that the children receive the best quality of education, and that parents are always in “the loop” and are aware of what is going on and how their child is progressing. We provide a close-knit school community, with all members of staff, children and parents being aware of our Mission Statement: ‘I Believe In Me,’ meaning we all work together in ensuring EVERY child gets fair opportunities and encouragement to achieve their goals and to receive a hands-on school experience. 
This prospectus is created and designed to give information on our new radical approaches to education, and why detouring from traditional schooling will benefit children as a whole. 
It will discuss and evaluate what traditional education and schooling means, whilst also defining radical education and critically analysing each approach, and our reasoning behind the change. We will then explain our core values and school ethos, and discuss the aims in which we want the school and children to reach and what ideologies we as a school community are trying to establish, by giving examples of other successes and how we are planning to embrace that within our facility. 
The main body of the prospectus will give discussion and evaluation on the day to day life of Bridgegate pupils and what activities they are expected to be doing weekly, also giving information on our school curriculum and assessments we provide along with our pedagogical practices and atmosphere we aim to create for the relationship between child and teacher. Throughout this prospectus, relevant theorists and literature will be used to support our change to radical approaches, and examples of good practice, such as Montessori school approaches will be mentioned as evidence on how radical changes are applied and how they are beneficial. 
WHAT IS EDUCATION?




Education is the act of teaching and learning concepts and knowledge, skills, and morals, through forms such as directed teaching. Education can be formal or informal and be done by educators or self-taught. Although this is the main overview of what education and schooling should be, many educators and philosophers over time have put their own idea on what education and schooling should be, and how this should be achieved. The Philosopher Aristotle (384-322 BC, as cited in Smith, 2020) believed that education should be a balanced and rounded development process, emphasising the importance of learning through doing, and ensuring children get access to “play, physical training, music, debate, and the study of science and philosophy”. These were the elements that made up the structure of the human body, mind, and soul. Although this may seem like an ideal approach to education, DeMarrais and LeCompte (1995. As cited in purposeofschool.org, nd) stated the actuality of education and schooling was to focus on intellectual purposes, most notably mathematics and reading, political purposes, and social and economic purposes, such as preparation for jobs and responsibility within society.  
This still stands today, as School Minister Nick Gibb stated in 2015 that education “is the engine of our economy, it is the foundation of our culture, and it’s an essential preparation for adult life” which is what DeMarrais and LeCompte (1995) stated was the true purpose of education. Although Gibb mentioned that education was also a way to instill a love for knowledge within children and for them to learn about their own culture, the main emphasis was that “education is also about the practical business of ensuring that young people receive the preparation they need to secure a good job and a fulfilling career” (GOV.UK, 2015). 
Within Wales, most educational facilities are maintained schools that are controlled by not only the governing body but local authority as well, where they must follow a national curriculum and structure by law (Welsh Government, 2016). Although no longer complying with traditional education where only noble people and royalty can attend education, schools are still very formal in the way they present themselves. Modern education has moved towards the right that every child is allowed to have an education, however it is still within the structure of a somewhat formal system. The system consists of children being taught information within classrooms from qualified, trained educators that they will see daily, and although the freedom to learn through play is embedded in today’s system, older children still receive their education mainly through learning sources for the sole purpose of being educated (Through Education, n.d.). 

Radical Education
This may be a popular way of schooling and educating children, however there are other forms, such as informal schooling, which is a radical approach to education. Radical education, or critical pedagogy, is a way of testing the current structure and systems of knowledge within schools, and how we can produce alternative ways for teaching, which is seemingly more logical and empowering (Boronski and Hassan, 2020). According to Michael. W Apple (2018) schools have been driven throughout history by ideologies and values about schooling and how it should be done without much questioning, and that it is time as we, as a society, to “challenge these positions and to defend a robust education that is based on human flourishing”. Tait Coles (2014) also believes in challenging the status quo as schools and curriculums, especially ED Hirsch’s “cultural literacy” theory (1983) on pedagogical practices which was adopted into many schools within the UK, fails to acknowledge the beliefs and values of other races and cultures and is only focused on pushing the values of the higher-class society. This, in turn, is creating schools that are “nothing more than pipelines producing robotic citizens, perpetuating the vision of a capitalist society and consequently preventing social mobility,” meaning children are not having their own interests and beliefs considered, as it is not part of the program. 
Therefore, we as a school are taking on board the negatives and the positives of traditional, formal schooling, and are aiming towards a more radical approach to our schooling and curriculum. We believe that this change fits our mission statement perfectly, as we agree strongly on children having a more freeing education to be able to express and find themselves whilst absorbing new knowledge and skills through experiences. 
WHAT WE STAND FOR



In order to achieve radical changes within our curriculum and schooling, our underpinning ideology is based on the work and views of radical theorist John Holt, who believes strongly that very young children are more likely to learn best, especially through real life experiences, hence why we as a school are focused on the development of foundation phase children. Although we focus our ideology mainly on Holt, we do acknowledge others which will be discussed and mentioned further in the prospectus, within our curriculum changes and pedagogical practices sections.   
According to Fiala (2007, as cited in Simmie and Edling, 2016 pp 1) “Ideology in education refers to the beliefs, customs, culture and values that give direction to education in areas of the curriculum”, meaning that an educational ideology is reflected within the values and curriculum of the school in how they want to present themselves and how they expect the children to present themselves in what they do and learn. Therefore, we as a school are taking on board the educational ideology of theorist John Holt. John Holt was an American teacher and founded the magazine ‘Growing Without Schooling’ in 1977 which highlighted the benefits of teaching children outside of normal schooling, and that being taught at home or outside would be just as successful. Holt, however, did not like the term ‘homeschooling’ and preferred the term ‘unschooling’ meaning learning could be done anywhere and not following a school curriculum (Farenga, 2020). Patrick Farenga (2016) also worked with John Holt on unschooling and defines the term as “allowing your children as much freedom to explore the world around them in their own ways as you can comfortably bear; I see unschooling in the light of partnership, not in the light of the dominance of a child’s wishes over a parents’ or vice versa”. This is an act of teamwork between teachers and pupils, ensuring the children are cooperating and contributing to what is being taught as teaching children something they have no interest in will not engage them.
In his book ‘How Children Learn’ (1984, pp 1-2) Holt spoke about the effective ways in which we should be teaching children, as the “normal”, traditional approach only makes children “get humiliated, frightened, and discouraged” as we teachers make them learn in ways that are not fit for them and force them to learn things they do not find interesting, leading to children not gaining concrete knowledge. He believed that children are born naturally curious and that we, as adults, should learn to trust them in their own learning and discovering as they are more than capable of doing things and finding things by themselves. Playing games and activities that children enjoy and create is an effective way to educate children without them realizing they are learning according to Holt (1984, pp 18-19) as this can make them feel in control but also show the cause and effects of things. Therefore, it is important for adults to not take the joy out of situations, even if it may seem disruptive for a moment, as children will learn from doing this. In the words of Holt (1984, pp 3), “vivid, vital, pleasurable experiences are the easiest to remember…. memory works best when unforced.” This is effective within role play settings where children play make-believe, giving them a chance to be in control of their learning, where teachers can also observe whether the child can connect their new experiences with what they have learnt previously (Holt, 1984 pp 123). 
Holt believes that children who attend formal schooling are more likely to fail schooling “because they are afraid, bored, and confused” by the standards and expectations children are expected to reach at such young ages, learning topics that are dull and not presented in a way that will engage the children (Holt, 1990 pp 1). Children being rewarded for good behavior or excellent work, such as gold stars and marks out of 10, also can have an impact on children’s love of learning as they feel that they must do well to achieve something, and children will constantly compete to try and better each other, but not in a positive manor (Holt, 1990 pp 165). This can take away the curiosity and the unknowing of learning for children and makes them feel that the aim and end result of school is just to get a good grade, which is how the Government (2015) defined the purpose of education in today’s system. 
“I think that learning is not the result of teaching, but of the curiosity and activity of the learner. A teacher’s intervention in this process should be mostly to provide the learner with access to the various kinds of places, people, experiences, tools, and books that will correspond with that student’s interests… answer questions when they’re asked . . . and demonstrate physical skills.” (Holt)
We as a school have incorporated the essence of what Holt believes in into our curriculum and everyday life, therefore we aim to: -
· Encourage the pupils to achieve their best out of any situation without discouragement. 
· Provide a hands-on school experience, heavily led by the pupils’ interests and how they work best.
· Ensure pupils get taught outside the classroom, along with other professionals as teachers
·  Establish trust and faith in our pupils to ensure they are well supported and encouraged to try all the different opportunities presented to them.
· Provide a creative and stimulating environment where children feel safe, secure, and supported to try new things and to learn from one another in an active learning setting.
· Encourage pupils to take accountability for one’s own actions and learning, whilst also providing guidance and advice without interfering with the child’s own personal understanding and development.
· Celebrate and learn about the children’s own interests, along with exploring wider topics to develop their curiosity and knowledge. 
· Ensure an inclusive and non-discriminatory environment, where every child is celebrated and acknowledged.
· Meet children’s individual needs

OUR CURRICULUM



We at Bridgegate Infant have created and developed our own curriculum and ideas, based on what we as a community value and want from the children. We have recently developed a new curriculum which has elements and inspiration from the new Welsh Curriculum 2022, along with our usual approach of the Montessori theory and the ideology of ecologist and educational activist, Satish Kumar. 
Montessori schools are well known for their radical approaches to the curriculum, as they are based on child-led schooling and focus their activities on the children’s interests. This develops and encourages curiosity within and among the children, suitably called, the Curiosity Approach, which was founded by Lyndsey Hellyn and Stephanie Bennett (Berg, 2021). This approach is based on the natural curiosity of children, as mentioned previously by Holt (1984 pp 1-2) and that children should feel safe and comfortable, as if they are in a “home from home” environment so that the learning and exploration feels familiar and comfortable. This atmosphere also ensures children are comfortable in sharing their thoughts, ideas, and problems within the class, as it is also a vital factor in allowing children to express their feelings. Neutrality and availability are a crucial factor within the Curiosity Approach as having neutral colours within the environment creates a calming and joyful feeling within the environment, according to Hellyn and Bennett (Berg, 2021) and that children having availability to resources of all kinds gives them an extra sense of confidence and independency. These resources can be from blankets and fabrics to wood and metal. Having children learn and get a sense of these materials is beneficial towards their curiosity and imagination, as they can build and create things as they wish with them but can also be used within a learning environment to teach something (Berg 2021). This helps children recall previous experiences and knowledge to their new experiences and knowledge (Holt 1984 pp 123). 
Educational activist Satish Kumar also strongly believes in children leading their own learning and experiences as modern education is “part of the problem and not part of the solution” as it is preparing children in an industrialised setting on how to manage in an industrialised world, and this is taking away the imagination and creativity of children as they are expected to achieve so much at such young ages. He also believed in volunteers from the local community to join in with the learning of subjects, so children are not just being taught by one teacher (GrahamHancockDotCom, 2018). Hellyn and Bennett (Berg, 2021) also agree that formal educating is slowly developing into the early years which in itself is discouraging children to want to play, and even having some forget how to. Therefore, it is key to encourage young children to freely express themselves and to explore willingly so that they can positively develop their individuality as a growing person. 
Therefore, we provide learning environments that are: -
· Spacious and neutral, with big windows in every class to provide natural sunlight so children have freedom to move around whilst creating a calming atmosphere.
· Cozy and homely, with each class providing a “cozy corner” including cushions and blankets so the children can have a more relaxing approach to their learning through reading the educational books on hand or using the educational tablets to improve on their IT skills
· Fully equipped with resources that are accessible to the children, such as art equipment, reading books, gardening tools, instruments etc.
· Encouraging of child-led learning, with role play areas and materials children can use and play with to either explore or to do use for a specific skill set, for example using the nuts and bolts to help with mathematical work by counting them.
· Adapted to include real-life everyday objects, such as real money, kitchen utensils, gardening tools, building tools etc. to ensure children are familiar and comfortable with using these objects as it is what they will be using when they grow older. 

Our curriculum is based off of the Montessori method with recent inspiration from the new Welsh curricula and some ideas based on Satish Kumar’s ideology. Montessori schools, as mentioned previously, are child-centered and child-led as they are aware that the first 6 years of a child’s life is crucial to developing their own self and individuality. For that reason, their curriculum is made up of 5 areas of learning; Practical Life, Sensorial, Mathematics, Language and Culture to ensure the children are receiving a well-rounded education (montessoriacademy.com, nd). The new Welsh Curriculum 2022 (Tes, 2019) is also in development, and is focusing its aim more on children preparing for real life and not just a successful career, which makes a change to what the Government (2015) defined education as. They have six areas of “learning and experience” which are Expressive Arts, Health and Well-being, Humanities, Language, Literacy and Communication, Mathematics and Numeracy, and Science and Technology, and a cross-curricular approach is also used with literacy, numeracy and digital competency. 
Satish Kumar is also an inspiration to our curriculum as he believes in an education of “head, heart and soul” where children do not just get taught knowledge but have real life experiences and learn about feelings and emotions. He also believes strongly in children understanding to look after not just themselves, but each other and the world, such communicating effectively with one another and learning about the environment and sustainable materials (Gamble, 2020). Having children do things they enjoy instead of pushing them towards a structured life is crucial in Kumars ideology and that living a simple life and appreciating the little things such as cooking, and gardening is what makes a successful future. 
Therefore, our curriculum has areas of learning based on Montessori and the new Welsh Curriculum, with cross-curricular learning happening for all areas, for example, learning about a country could involve art, language and IT skills. We agree strongly with using real-life objects and having a proactive learning environment so that children can do activities freely.
Areas of learning:
Art- this area of learning consists of drama, music, painting and drawing, creative projects etc. that will richen and enhance their curiosity, creativity and imagination (Holt, 1984). Our aim is to encourage children to express their interests and feelings in what they produce with no judgement. They will have the opportunities to use varied materials and tools to create their work, including clay, chalk, dressing up, which can be done inside or outside (Berg, 2021). Children will also have opportunities to go on trips to art galleries or drama workshops as we believe strongly in educating outside the classroom (Farenga, 2020), however we also allow volunteers who are in the profession, for example, an artist, a musician, to come to the classroom to show children how to master skills so they can see this form of art being done professionally (GrahamHancockDotCom, 2018).
Mathematics- Our aim is to create children who enjoy mathematics that will be applied to everyday life. We provide opportunities for children to practice their mathematical writing skills, whether that be within their books or outside on the floor (Farenga, 2020), and we encourage areas of play that require problem solving solutions so that the children can apply what they have learnt to real situations (Holt, 1984). These situations can be applied to every learning area; counting beats to music, measuring whilst cooking etc. We also provide role play areas that will enhance mathematical knowledge, such as the little shop that includes real money and real prices.
Language and Literacy- Our aim is to encourage children to develop a love of words. We encourage children to communicate effectively with one another and have provided a wide selection of books for them to read whenever they please. We encourage writing skills such as storytelling or letter writing, which develops different forms, along with storytelling sessions where children can either recite a story themselves to the class, or the teacher can read a story. Storytellers are also invited and encouraged to enter the school to give children a story, where they will learn about delivery of words and techniques such as adjectives and adverbs which will help with their sentence structuring. We ensure that Welsh also gets taught throughout their learning experience along with other languages if wanted, for example, if some children want to learn a specific language, we will ensure they do as we focus on the interests of the children. This too can be done by volunteers (GrahamHancockDotCom, 2018). 
Health and Wellbeing- this area of learning includes exercise, mindfulness, reflection, health, self-image, keeping safe etc. and we ensure children are aware of how to look after themselves and each other. We provide Physical Education sessions that include indoor and outdoor activities, along with weekly visits to the beach and woodland area where children will receive exercise whilst being at one with nature, which provides a calming environment. Nurses, Police Officers, Firefighters etc. also attend classes to give lessons on hygiene and safety, and we again provide areas of play that will allow the children to apply their knowledge to their activities. 
The World around us- this area includes geography, history, science, Religious Education, IT skills and environmental issues. Our aim is to create individuals who are aware of the world around them and to value and appreciate different countries, cultures, and ways of living. We provide computer access for children to use along with historical folders and geographical books so children can get a sense of other countries and historical events that happened not only globally but locally as well. We organise day trips to local attractions for historical and geographical purposes such as museums and castles. Along with days’ outs to Alternative Technology Centers and Botanical Gardens which give children the hands-on experiences we strive for. Volunteers from these institutes or others are also invited to teach the children within the school setting such as scientists or individuals from religious backgrounds. 
Our visits to the beach and woods are heavily focused on environmental issues and the use of sustainable materials, for example, collecting litter on the beach and creating a fire to cook food within the woods, which fits within this category.
Practical studies- this area has the children explore and use materials and objects of natural and real essence, along with how to care and look after themselves, each other and their environment. Unlike the learning areas of the World around us and Health and Wellbeing, this area teaches children manners and correction, along with cleaning and tidying the messes and activities each individual created. This helps children develop a sense of responsibility and independence, along with teaching them the acknowledgment of cause and effect of things (Holt, 1984). This area also provides opportunities for children to do activities that are required on a daily basis, such as cooking, gardening, building, where they will be using the real tools and materials such as cutlery, spades, hammers, that give the children a proper sense of how to use them (Berg, 2021). 



OUR PEDAGOGICAL PRACTICES



The teachers at Bridgegate Infant are trained and familiarised with the ideology of Holt and the Montessori method of teaching therefore they are required to follow these approaches to ensure their educating fits with the schools’ values and aims. 
Our teachers provide an encouraging and creative environment, ensuring the children feel comfortable and confident within their interests and learning without discouragement (Holt 1984). The children and teachers work as a collaborative team when developing educational materials, such as curriculum and activity areas as we heavily rely on the children’s ideas and interests to ensure they are learning not only the things they enjoy, but that they are engaged within the learning to ensure that concrete knowledge is being learnt (Farenga, 2020). Our pedagogical practices are also based on the theoretical idea of Jean Piaget (Philippou, 2018) as he too believed that children learn best when experimenting and discovering learning in their own way by having real life experiences. He saw children as constructivists, with the ability to naturally acquire knowledge better from their surroundings as they are “little scientists”. Piaget believed that teachers are there to provide opportunities and experiences to the children, therefore we as a school too expect teachers to allow children to learn what and how they please, ensuring they are there to provide guidance and help to encourage the children to better their skills and abilities. 








Daily Timetable



	9:00
	Children have all arrived, ready to start their day!

	9:00-9:15
	Carpet time session where the children can discuss how they are feeling and what they are expecting to be doing and achieving in today’s sessions (Berg, 2021)

	9:15-10:30
	1st session of the day

	10:30-10:45
	Morning play time

	10:45-12:00
	Continuation of session 1

	12:00-12:30
	Dinner time- where children can receive free school meals or bring packed lunch

	12:30-1:00
	Dinner play

	1:00-2:15
	2nd session of the day

	2:15-2:45
	Afternoon play time

	2:45-3:30
	Continuation of session 2













Weekly Timetable


	MONDAY
	-Literacy and numeracy inspired activities in the AM
-Beach activities after dinner until home time

	TUESDAY
	- A day based on The World Around us

	WEDNESDAY
	Wellbeing Wednesday! 
-Activities focused on Health and Wellbeing in the AM
-PE session/mindfulness after dinner
-Continuation of morning activities until home time

	THURSDAY
	- A day based on The World Around us

	FRIDAY
	-Spend the morning in the woods doing activities. Come back in time for dinner.
-Art inspired activated for the AM



We require two days based on The World Around Us as it includes many topics of learning.
Practical life and IT skills can be incorporated into every area of learning.  







As you can see, radical education is becoming increasingly popular within schooling and this is an immensely popular choice with children as it focuses on their interests and allows them to freely teach themselves. The use of real-life materials and allowing the children to experience their learning instead of just being taught knowledge is a fantastic way to ensure children will receive life-long memories and concrete knowledge on how things work and the cause and effects of things. As Holt (1984) emphasised, children are naturally curious and creative, therefore keeping children inside an industrialised, formal schooling is in-fact preventing children from expressing and learning about themselves and the world around them. 
I believe radical approaches to education is the way to go, as it is vital for children to have a rich and experienced childhood whilst they still can. So please join us at Bridgegate Infant School where your child/children will receive the utmost care and opportunities to develop into creative, caring, and confident individuals. 
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