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Leadership and Management for Systems of Quality Reflective Paper 
This paper looks closely at the term quality and what it means to have quality provision within settings. It also critically analyses two quality assurance schemes and compares their methods in evaluating and maintaining quality within settings alongside leaders. 
Cottle and Alexander (2012) demonstrate that the term quality can be difficult to define and can vary due to the different perspectives from various people. However, they do show that the government’s outlook of quality is that it is an achievable and realistic goal that can be measured, evaluated and assured. They also show that it can be endorsed through targets, standards and a variation of quality assurance procedures. This is supported by Moss (2016) as he shows that quality is a choice that is made with the intent of fulfilling certain desires and going above and beyond expectations and established norms. 
He also demonstrates that quality is difficult to define however, although Eadie et al. (2022) agrees with this, they also show us that in the early years education and care sector, quality is conceptualised into three domains. These consist of structural, process and system domains. They explain that the structural support to quality is dependent on staff qualifications, child-to-staff ratios and the environment in which the children learn in. As well as this, they show that process quality is beneficial to children when they are provided access to effective teaching strategies, positive interactions, interventions and support. Finally, they show that system quality is made up from factors such as support from governance and regulatory standards. Burchinal (2017) also recognises the importance of these domains as she demonstrates that they are valuable factors when measuring quality, along with the outcomes from children. She shows that evaluating children’s outcomes is also important when measuring quality as there will be clear positive or negative evidence that shows whether or not the children have been provided with quality education and care.
Hobbs and Mutebi (2021) show that providing children with high quality education and care can have long-lasting and positive outcomes on their social, behavioural and cognitive development. They also show that this is predominantly prominent in children that are financially disadvantaged. However, Schoch et al. (2023) recognises that all children can benefit from high quality education and care not just children with low household income. They show that children that are exposed to high quality education and care, develop skills early on that will be beneficial to them throughout school and later life as it allows the children the opportunity to gain more knowledge and skills beyond the minimal requirements. They state that disadvantaged children can strongly benefit from high quality education and care however, they also show that it is not only financially disadvantaged children, but also children with disabilities, children that are bilingual/multilingual and children that suffer with language barriers, that also greatly benefit from high quality care. This is due to the fact that these children are being allowed the extra help and opportunities that will support them to succeed. They also reinforce the importance and advantages that quality can provide as they explain that some studies show that children that have access to high quality education and care develop a higher educational attainment, stable well-being and in effect, less involvement in crime. Although this shows the significance of quality within settings, Chiu (2017) shows that unfortunately, all stakeholders, such as researchers, staff members, children and parents, believe that there are barriers that are preventing children from receiving this quality. He shows that researchers have shown concerns regarding staff qualifications, experience, training and interactions with the children, as well as the lack of resources and activities available for staff to offer the children. Similarly, staff members show comparable concerns with these findings, as well as concerns with professional relationships between colleagues, parents and the children, along with worries regarding work capacity, professional learning and salary issues. It is clear that parents also perceive limitations to quality regarding professional relationships with staff members and also whilst determining a caring environment for their children. It is important to attempt to overcome these barriers as they are restricting children access to beneficial quality education and care. 
Welsh Government (2024) clearly demonstrate the significance of children having access to good quality provision within the curriculum for funded non-maintained nursery settings as the importance of quality is referred to throughout the curriculum. They show that quality is essential to children in the early years sector as the knowledge and skills that children require to develop begin in the early years. It states that children must be supported by enabling adults that provide quality provision that meets the needs of every child in order to allow them the opportunities to learn and grow. It is apparent within the curriculum that enabling adults must provide children with engaging experiences and quality provision. It is recognised that these experiences and provisions are crucial when assisting children with their holistic development. They support children with their communication and social skills whilst simultaneously helping their physical, cognitive and emotional development. Within the curriculum, there are five developmental pathways which are recognised as being dependent on the quality and experiences that are provided within the learning environment. The importance of quality for children is clear throughout this curriculum as they show that the pace in which a child develops is dependent on the quality that they receive in the setting, research also suggests that good quality settings can reduce the impacts of adverse childhood experiences (ACEs) on children and keep them safe from harm. This is reinforced by UNICEF (1992) in the UN Convention on the Rights of the Child (UNCRC) as Article 19 shows that children have the right to be protected from harm and violence.  
After discussing the importances above, it is clear that we need to insure that children are receiving this quality education and care within settings. Foundation Years (2014) show that quality provision within the early years has a profound impact on children’s outcomes and assists them to develop a learning foundation for the future. They show that it is crucial to be continuously improving quality within settings and that leadership has an essential position within quality improvement. As well as this, quality improvement is supported by quality assurance schemes and systems which indicate whether or not a setting has made improvements regarding the set standards that are required. UNICEF (2023) show that quality assurance schemes and tools are needed when providing settings with quality, by creating a support network between adults, settings and systems. These all play a paramount role in influencing children. These schemes help to promote quality by ensuring that settings meet the guidelines and standards required. A good quality assurance system will enhance children’s outcomes, set targets and track progress, set clear expectations and monitor development. They will also ensure they include important stakeholders including families and other education officials and authorities by improving their accountability. 
Two examples of these quality assurance systems and schemes are the Quality of Care Review Report and the Early Years Wales Pre-school Providers Association (WPPA) Quality for All (QfA). Care Inspectorate Wales (CIW) (2019) show in their Regulation and Inspection of Social Care (Wales) Act (2016) that the Quality of Care Review Report is a compulsory report supported by the Welsh Government that must be completed after the Quality of Care Review. All care settings in Wales are supported by the Quality of Care Review. This is conducted whenever it is necessary or at least every six months. The setting will be analysed and then information will be gathered in order to review the setting’s quality and ensure that all standards are being met. These reviews provide settings with a free continuing support system and tools that are continually aiming to assess and make improvements of the quality and outcomes for children. Following the review, the leader of the setting should create a report. This report should include answers to questions regarding what went well, what could be improved and what are the next steps needed in order to progress and also, how this progression can be measured. Whilst completing this report about quality, although the leader will be asked questions regarding the children in the setting, all input from people involved in the setting including the staff members and the parents/families should be included. These questions will include topics such as the child’s voice, health, well-being, development, safety and belongingness. UNICEF (1992) reinforce the importance of these questions as again in the UNCRC, these topics are recognised as crucial to a child and their outcomes. As well as this, King-Hill (2015) demonstrates how this is also linked to Maslow’s Hierarchy of Needs. She shows that Maslow believed that children must receive these basic physical needs such as health and safety, in order to develop their psychological needs such as learning and meeting expected goals and their best outcomes. This reinforces the importance of quality education and care to children as they will not be able to have the best opportunities and outcomes without first being provided with these important minimal needs. Regarding the completion of the report, the leader of the setting should consider comparing the setting’s former quality of care reviews, to establish whether any patterns within the children’s outcomes are identified, whether there are any reoccurring and significant issues and what these other answers have highlighted about the setting. These open ended questions allow the leader to provide a lot of detail and be specific about what goes well in the setting regarding quality and outcomes and what has room for improvement. As well as this, CIW have provided helpful guidance including suggestions and examples of the information that is recommended to be included whilst completing this report. This is supported by Teachers Institute (2023) as they demonstrate that having access to effective guidance can be very beneficial and useful when trying to gain a clear understanding about a topic or task or trying to navigate complexities. 
Wales Pre-school Providers Association (WPPA) (2017) show another quality assurance scheme known as Quality for All (QfA). They show that QfA is another quality assurance scheme that is also supported by the Welsh Government in hope to attain and maintain quality education and care for children. This scheme also provides support and guidance like the Quality of Care Report however, the QfA is not free and does require the setting to pay for the benefits that are offered. This shows a disadvantage of using the QfA rather than the Quality of Care Report as the Joseph Rowntree Foundation (2025) shows that rates of poverty are continually increasing in the UK, with the highest sufferers being children and working-age adults with children. This is showing that some people in the UK can only afford the bare minimum of what they need and therefore the Quality of Care Report would be better suited to them. The QfA however operates in a different way to the Quality of Care Report. The setting leader must start by purchasing the pack from WPPA which includes all of the appropriate materials to gain access to this support. The leader must then read the guidance that is provided to support the completion of the evaluation form. The leader is then required to complete a written evaluation on their setting within their own time however, the sooner it is completed, the sooner they can request an assessment. The next step is for the leader to submit their evaluation by email to WPPA in order to receive an assessment visit to the setting. This assessment will be planned prior to the visit and it will be constructed to suit the individual setting. Once the assessment is completed, the setting will receive accreditation in form of a certificate. The assessment consists of just one visit however, if the setting wish to remain accredited, they must subscribe to an annual assessment however, this visit will be unannounced and will also have to be purchased on top of the other costs. Alike the Quality of Care Report, the QfA also provide some guidance on how to complete the self-evaluation form however, there is not as much support provided and the support given is not easy to follow or apply to the form. The QfA request information mainly regarding activity and curriculum plans, however, they do not include information about the child’s well-being or offer input from other viewpoints. NSPCC (2021) revisit the importance of quality and well-being to children as they are key aspects in ensuring their safety and supporting their development and best outcomes. Unfortunately, the QfA does not require a review after the assessment which makes it difficult to reflect on the current level of quality and therefore how to conduct improvements. 
It is clear throughout this reflective paper that quality is imperative to children’s health, well-being, development and outcomes. This paper also shows that the Quality of Care Report is deemed to be more beneficial than the QfA due to financial restraints and lack of details.
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