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[bookmark: _Toc491758546][bookmark: _Toc523842123]CHAPTER ONE – Introduction & Context
Research suggests that continued participation in learning and education is a significant factor in ensuring the capacity of older adults to remain physically, mentally and socially active (World Health Organization, 2002); (Biesta, 2008); (Purdie & Boulton-Lewis, 2003). The Minister for Lifelong Learning states that “Learning is a lifelong activity” and that adult learning “Improves health and wellbeing and is a catalyst for social engagement and integration” (Welsh Government, 2017, p. 2). Lifelong learning encompasses every stage of learning and comprises both informal and formal learning situations. It is a process therefore, that takes place in all aspects of one’s life, both intentionally and subliminally (Laal, 2011). 
Amongst older adults, Houle (1961) identified three types of patterns in terms of their motivation to learn. ‘Learning-oriented’ learners undertake learning for its own sake, for example by taking part in evening classes or undertaking a university degree in order to learn about a topic of interest. ‘Goal-oriented’ learners might take a class in order to achieve a particular goal, for example in order to learn a new language before visiting another country. ‘Activity-oriented’ learners might choose to partake in an activity for reasons that are not explicit or related to the content of the activity, for example an individual might join a choir as an opportunity to meet new people. Additionally, Houle (1961) further notes that these categories may not be discrete, and that adults may have more than one motivation when taking part in an activity, and further research demonstrates that adults are likely to have multiple and complex reasons for taking part (Knowles, et al., 2005); (Roulston, 2010).
This research seeks to gather the views of members of two choirs located within the same town in South Wales.  Around 20,000 people reside in this former industrial town, and there is a long history of music-making in the town, with three male choirs, two ladies choirs and two mixed choirs currently in operation. The two choirs involved in this study were chosen due to the researcher’s involvement with them, thus using a convenience sampling method (Patton, 2002). Choir A is a male choir that has 46[footnoteRef:2] members in total, and holds two rehearsals per week of two hours each. Choir B is a choir of 23[footnoteRef:3] female voices, holding one two-hour rehearsal per week. All choir members live within the same community, and there would therefore be no geographical conflicts to be taken into account (Cohen, et al., 2011). As someone who has undertaken the role of Musical Director of numerous choirs of different types over many years, the researcher has an interest in investigating the reasons for participation in musical activities, particularly concerning community choir membership. As a result, this study will initially explore the reasons why choristers choose to attend choir rehearsals, and members’ perceived benefits of doing so.  [2:  https://en-gb.facebook.com/CorMeibion**********/]  [3:  https://www.cormerched********.wales/] 

There is a growing range of literature that explores the benefits to older people when they participate in musical activity specifically (for example (Cohen, et al., 2002); (Hays, 2005); (Perkins & Williamon, 2014); (Lamont, et al., 2018)), and it would therefore be beneficial to investigate whether the results of studies such as these are replicated in the choirs with which the researcher is involved. In addition, there is currently limited literature that investigates the process that occurs during which older people learn music, for example if there are particular issues that make the learning difficult, or if there are particular learning methods that older choristers find beneficial to their musical learning. This study will therefore go on to investigate the ways in which choir members learn and to examine any barriers to this learning found by participants. 
The research aims to explore the following questions:
· Why do participants become members of a choir?
· Do choir participants consider there to be benefits other than musical ones of being a choir member?
· What are the challenges of learning music as an older learner?
· What do choristers perceive to be the most successful methods of learning songs?
As a consequence of these aims, it is hoped that the results of this research will allow the researcher to increase his knowledge and understanding of the experiences and views of older people, and of the role of life-long learning in their lives. It is hoped that the information gleaned can be utilised for practical purposes enabling the researcher to improve his practice further by better facilitating both the learning process and the learning environment (Brookfield, 1996) and (Creech & Hallam, 2015). In order to best implement the findings, relevant literature will be considered in order to assimilate the position of this study within the wider context. 
This chapter has introduced the concept of lifelong learning, and has set out the aims of this research study. Chapter Two (Literature Review) will discuss how learning enhances the quality of life, particularly in respect of older learners, and later will consider musical and choral settings in particular. 

[bookmark: _Toc523842124]CHAPTER TWO – Literature Review 
The World Health Organization (2002) report that learning can enhance the quality of life of older adults. Boulton-Lewis et al. (2006) and Meeks & Murrell (2001) agree that education and learning help older people to live their lives fully and to age successfully. Research by Mehrotra (2003) demonstrates that there is a clear relationship between education and health in older adults, and he reports that education is a significant factor in older adults’ perceived well-being. Ardelt (2000) and Potter et al., (2015) add that learning plays a significant role in ensuring that people are able to live productively and independently in their later years.  Learning, particularly when attempting to master a new skill, can make older adults feel that they are still active and able to make new acquaintances (Olseng & Burley, 1987).  Joining a class, society or other group activity allows people this opportunity to meet and participate with others (Solé, et al., 2010), impacting positively on their well-being. Welsh Government (WG) recognizes that the building of well-being is important in improving overall health in older adults, reducing their dependence on social and medical services (Welsh Governement, 2013).
Age UK (2018) note that engagement in creative and cultural activities is the most significant factor in ensuring the well-being of older people, and Pearce et al. (2015) found that singing facilitated the creation of personal attachments more rapidly than other creative activities. Valentine & Evans (2001) and Stewart & Lonsdale (2016) report that choral singing is more beneficial than solo singing, with the latter citing the potential that choral singing has in addressing many of the challenges found by older people, such as reducing loneliness. Lo (2015) agrees, stating that learning and making music specifically with other people enhances participants’ well-being and reported enjoyment of life, and Jacob et al. (2009) note that choral singing offers participants a sense of accomplishment. In this type of activity, participants are also able to develop resilience and a feeling of fulfilment (Sixsmith & Gibson, 2007). It can also provide a sense of challenge (Southcott & Li, 2018), whether this involves adding to existing skills or trying something new. 
Significant numbers of studies have been undertaken over recent years that explore the effects of singing on the physical, mental and social well-being of participants (White, 2009); (Clift, et al., 2010); (Solé, et al., 2010); (Cohen, et al., 2013); (Creech, et al., 2013);  (Theorell, 2014); (Reagon, et al., 2016); (Hallam & Creech, 2016). In terms of physical and mental health, research shows that members of choirs typically report improvements in these areas. In a comparative study, Johnson et al. (2017) found that singers showed higher levels of perceived physical health than non-singers. Physical benefits of singing include reported improvements in breathing, posture and lung capacity (Bailey & Davidson, 2005); (Abell, et al., 2017).  However, Irons, et al. (2010) note the need for further research in order to determine any specific health benefits of singing on a larger scale. Gick (2011) also disputes the findings of studies, stating that the results are currently inconclusive. This may be due to the fact that studies have generally relied on the self-reported opinions of choral singers rather than being based on medical evidence, and therefore further clinical studies may be needed to come to a firm conclusion concerning specific physical effects. 
Despite this, a large-scale longitudinal study was undertaken in 1996 that followed 13,000 adults over eight years, and concluded that those who sang in a choir or took part in another musical activity had a lower mortality rate than those who did not (Bygren, et al., 1996). Therefore evidence such as this does suggest that involvement in musical activity has positive consequences for many participants in different ways.
In addition, in order to attempt to demonstrate these benefits more clearly, intervention-style studies are becoming more prevalent. For example, in a clinical trial involving older adults who participated in a community choir for 12 months (Cohen, et al., 2006), participants reported less loneliness, less need for medication, better morale and fewer doctor visits than were reported by a control group who were not involved in choral activity. In addition, the work of Coulton (2015) showed a significant reduction in depression after a three-month singing intervention.  However, the same study showed no further effect three months after the singing had stopped, and therefore it appears that continued participation is important.  As there is no research to date that demonstrates the longer-term effects of choral singing, it would clearly be useful for future studies to examine this area in greater detail. 
Further studies have shown the physical and cognitive beneficial effects of singing for those suffering from a range of specific medical conditions, for example Parkinson’s disease  (Abell, et al., 2017), irritable bowel syndrome (Grape, et al., 2010) , dementia (Bannan & Montgomery-Smith, 2008), Chronic Obstructive Pulmonary Disease (Bonilha, et al., 2009) Goodridge et al. (2013), and pain (Horgas & Elliott, 2004); (Dunbar, et al., 2012); Hopper et al., 2016).  However, it must be noted that many of these studies involved only small numbers of participants, and that the effects being investigated, e.g. physical health, mental health, were variable (Moss, et al., 2018). The results, therefore, cannot be generalized beyond the choirs or individuals being investigated, and may not apply to individuals that do not suffer from these conditions.
A body of research exists concerning the psychological benefits of choral singing. Clift et al. (2016) carried out a large-scale, international study of 1000 choristers concerning their perceptions of their psychological well-being. The results of this study confirmed findings from earlier studies, for example a comparative study of choir members with different prior musical experience by Bailey & Davidson (2005), and a study of 117 choral singers in Finland by Johnson et al. (2013)  Each of these studies demonstrated that the majority of choristers perceived the experience of choral singing to be beneficial. Stewart & Lonsdale (2016) corroborated the work of Clift et al. (2010), also discussing reported improvements in the psychological well-being of choral singers, and Judd & Pooley (2014), who investigated emotional responses to singing, noted that negative emotions such as stress were often reduced in people who took part in such activity. A case study of older choir members in China (Southcott & Li, 2018) found that the most significant benefit perceived by choristers was their emotional well-being, with the words ‘enjoyment’, ‘enjoy’ and ’enjoyable’ being the most frequently used in the 13 interviews that took place. These examples suggest that the value of choral singing should not be underestimated in terms of its ability to enhance the lives of older adults. This is further endorsed by the recent work of Lamont, et al. (2018).
A significant range of literature discusses the social aspects related to choral singing. Jacob et al. (2009)’s research demonstrates that singing in a choir offers opportunities for social bonding, which contribute to an individual’s quality of life (Clift, et al., 2008).  A range of studies have concluded that choral singing enables positive relationships and reduces feelings of loneliness and isolation, for example, in the work of Skingley & Bungay (2010), Clift & Morrison (2011), Teater & Baldwin (2012) and Creech et al. (2013).  In a survey of almost 600 choristers from across England, Clift et al. (2010) identified six themes relating to the functions of music.  One of these themes was the social function of music, and the authors reported that choral singing offered choristers friendship and support which helped to reduce feelings of loneliness. Durrant (2005) also examined the social benefits of choral singing, finding a number of common themes including a sense of belonging, a feeling of pride and a feeling of satisfaction at creating something with others. Clements-Cortes & Pearson (2014) and Clements-Cortés (2014); (2015), discussed the social interaction that can be brought about by choral singing, concluding that having an activity in common and working toward a mutual goal can bring people together. Weinstein et al. (2016) compared data from choir members attending choirs of different sizes, finding that the reported feelings of inclusion and connectivity was comparable between members of the large, 200+ member choir and the smaller 20-80 member choirs.  However, members of the smaller choirs reported higher levels of perceived closeness to other members than members of the large choir. It is therefore important to investigate the value of relationships that may have been established in order to understand any social benefits perceived by the choristers in this study.
This literature review has considered a plethora of hypotheses that are relevant to this research study. This background information will allow the researcher to formulate a narrative within which the results of this study will be positioned. 

[bookmark: _Toc523842125]CHAPTER THREE – Methodology 
The aims of the study encompass four themes where aspects of lifelong learning will be assimilated.  Reasons for choir membership will be explored and any perceived benefits gained by regular attendance will be investigated. The study will additionally consider challenges found by older learners within a musical context. Lastly, the study will explore how choristers best learn in an attempt to determine the most beneficial methods that might be utilised in future.  
In terms of data collection, it was considered that a questionnaire would be the most effective method of gathering data as a large number would be able to be completed at the same time (Cohen, et al., 2011). When creating the questionnaire, it was decided that the data needed in order to answer the research questions could be collected from mostly structured, closed questions that would be straightforward for participants to read (Wilson & McLean, 1994). This would have the added benefit of allowing information to be collected quickly from a large number of people (Cohen, et al., 2011) and the information would be quick and straightforward to code and analyse, unlike word-based data (Bailey, 1994). It must be acknowledged that closed questions might limit the range of possible answers (Oppenheim, 1992); however, any answers given would not be open to interpretation by the researcher and therefore the data would be reliable. 
It was felt important to begin by gathering contextual information that would perhaps be important in the process of analysis, therefore demographic questions were included (Fink, 2002) relating to gender, age, working status, musical and other qualifications, and the ability to read music.  Subsequently, seven specific questions relating to the research questions were asked (see Appendix One). All but one of these were multiple-choice questions which included a number of relevant categories (Youngman, 1982). One danger with this method of questioning is the ‘primacy effect’, where people are more likely to choose items that appear earlier in a list (Krosnick & Alwin, 1987), therefore every effort was made to ensure that questions were non-threatening and easy to answer (Cohen, et al., 2011) in order to mitigate this issue as much as possible. Guidance was given on the completion of these questions (Cohen et al., 2011), stating that respondents were able to give a multiple mode answer, selecting all options that applied to their circumstances. In addition, an ‘other’ option was available in each question for participants to be able to offer answers not previously considered by the researcher. One open-ended question was included at the end of the questionnaire to allow respondents to express opinions without being influenced by the researcher (Foddy, 1993), and would also give them the opportunity to qualify their earlier responses (Walliman, 2010).
Bell (2010) suggests piloting a questionnaire prior to its distribution, therefore the researcher did so in order to determine if the questions and length of the questionnaire were appropriate (UNESCO, 2005).  The pre-testing was completed using a convenience sample of people known to the researcher, however all participants recruited had previously been members of a choir and were therefore able to answer the questions honestly.  It became clear that two of the contextual questions were ambiguous due to lack of instructions (Oppenheim, 1992), and that question 11 included a repeated option.  These were consequently altered before the main research took place.
Questionnaires would be completed in a rehearsal where the researcher would be able to be present. While it must be acknowledged that the researcher’s presence might add pressure for choristers to participate (Barsky, 2009), it was considered useful for the researcher to be present in order to answer any queries and to increase the chance of questionnaire completion (Cohen, et al., 2011). All participants would be provided with sufficient time and an area of privacy to complete the questionnaire within rehearsal time, without influence or guidance from the researcher. Consent was sought from every individual following an explanation of the study in writing and orally (Diener & Crandall, 1978), and the right to withdraw at any time was made clear (Hamilton & Corbett-Whitter, 2013). All data was collected following the guidelines set out by BERA (2018). Every effort was made to ensure the anonymity of participants, with no requirement for names to be included on questionnaires. However it is acknowledged that it would be possible for the researcher to identify a small number of participants from some of their answers, particularly those members who are younger in age as these are relatively few in number (Denscombe, 2014). As a result, complete confidentiality was promised to participants rather than anonymity, and it was explained that, though a number had been included at the top right hand corner of each questionnaire, papers would be distributed randomly, with no record being kept of names at any time. The questionnaire number was included for ease of reporting only (Vannette & Krosnick, 2018). 
A critical part of the research was to visualise the data gathered. This was achieved by inputting the data from the questionnaires into a database in order to be able to cross-reference participant responses. A series of algebraic formulae was constructed to categorise and organise the data into manageable and catalogued records of responses. Following this process, it was possible to create graphs and charts in order to demonstrate this visually, thus aiding interpretation.  
No participant exercised their right to withdraw from the study, however it should be noted that not all choir members took part in the research due to absence from rehearsal. 
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Contextual Information
A total of 46 choristers completed the questionnaire, 15 females and 31 males. While this does not include every member of each choir, the gender split is an accurate representative sample of the total number of members within each ensemble. 
[bookmark: _Ref523744156]
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As shown in Figure 1: Participant Age Range, the majority of respondents belonged to the 65-74 category, with the 75-84 category being the second highest populated. It is clear that there are very few choristers below the age of 55 (3 in total), with no respondents being aged between 45 and 54. 
This analysis will thematically explore the findings contained within participants’ answers and aim to address the four research questions. Due to the limited word count however, only answers given by the majority of participants will be discussed.

RESEARCH QUESTION 1: Why do participants become members of a choir?
It is pleasing to observe, as demonstrated in Figure 2: Choir Attendance Reasons, that the most popular option chosen as a response to the question “Why do you attend choir?” is that participants like singing, with all but one stating this fact. Participant 3 affirms this, stating that “I love attending choir as I love music and singing”. The vast majority of respondents agree that enjoying music generally is important to them, supported by a study undertaken by Chong (2010). Further analysis will be offered of the third most


popular choice, camaraderie, in the discussion relating to Research Question 2. It appears that performing in concerts is important to the choristers, with Participant 32 stating that he enjoys: “The social aspect and giving enjoyment to others by giving concerts”. This may demonstrate ‘goal-oriented’ learning (Houle, 1961), with choristers feeling they are able to learn, in order to achieve a successful public performance.

[bookmark: _Ref523744736][bookmark: _Toc523778284]Figure 2: Choir Attendance Reasons
This results in a “sense of achievement” (Participant 1) and a “Feeling of satisfaction when performances are at an accomplished level” (Participant 45). This is consistent with the work of Jacob et al. (2009) who assert that personal and group accomplishment is a reason for continued involvement in community choirs. 
Almost two thirds of respondents (64%) noted that one of the reasons of attending choir was to “learn new things” with Participant 39 stating that he enjoyed “learning new songs and seeing them through”. Despite this, only 37.5 % of respondents listed “learn to read music” as a reason to attend choir. When comparing these data with answers given as contextual information (Question 5), it appears that not all the 18 people who state that they are learning to read music acknowledge the fact that attendance in choir is what facilitates the learning process.  This will be discussed further in Research Question 3.
The other categories included in Question 9 of the questionnaire, are less significant when analysing participants’ reasons for attending a choir. Although, a small number have selected options including “to avoid loneliness” and “out of habit”, no significant patterns can be observed. Each of these participants have selected other options in addition, suggesting that they have multiple reasons for taking part (Knowles, et al., 2005) & (Roulston, 2010).

RESEARCH QUESTION 2: Do choir participants consider there to be benefits other than musical ones of being a choir member?
Data included in Figure 3: Personal & Social Benefits of Choir Practice reiterates the importance to members of performing in concerts, with Participant 24 succinctly remarking that “attending concerts is wonderful as you get applauded for your hard work”. In addition, the options relating to “Interesting venues” and “Appreciation from the local community” score favourably, with Participant 50 observing the fact that there are opportunities to undertake “foreign travel” and Participant 38 describing that “being part of the community and culture in my town and country” is of importance to him. This finding corroborates the work Lamont et al. (2018), where the sense of community was emphasised throughout the study.
[bookmark: _Ref523390229]
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As discussed by Clift et al. (2010), choral singing offers choristers opportunities to make new friends, with 78.5% of participants indicating its importance. Participant 4 likes “meeting the girls”, while Participant 40 notes that the “company is great”.  Clements-Cortes (2018) argues that it is common for likeminded individuals to positively interact with each other in a choral setting. Participant 42 illustrates a concurring view, stating that being a member of a choir gives “a sense of belonging to a group of people all with the same interests”.
As considered in the Literature Review above, significant studies have been undertaken suggesting that participation in choral activities can have a positive impact on physical and mental health (Meeks & Murrell, 2001); (Bannan & Montgomery-Smith, 2008); (Clements-Cortes, 2015). A sizeable proportion of participants (71%), see membership of a choir as beneficial to their physical health. On closer inspection of the data, a significantly higher proportion of women than men report this to be the case, with 87% and 55% respectively stating this point. This correlates with the work of Moss, et al. (2018), who found that reports of physical benefits of choral singing were significantly higher for females than males. 
However, it must be noted that none of the participants felt the need to comment on their physical health explicitly. This suggests that, though most participants feel strongly that there is a health benefit, it may not be at the forefront of their minds when given the opportunity to elaborate within the questionnaire (Moss, et al., 2018). 
Despite the fact that the questionnaire did not specifically probe issues relating to mental health, Participant 46 chose to indicate his own experience in this sphere. He reported that attending choir practice “Helps to break up loneliness and it improves my confidence and helps with mental health issues, which can cause me from not attending practice at times”. In addition, Participant 6 asserted that “Choir makes me forget problems” which corroborates the work of Judd & Pooley (2014), based on the reduction of negative emotions that were brought about through singing. Attention should also be drawn to the responses of Participants 2, 7, 11, 14, 24, 36 and 44 – all of whom elected to augment their answers with information relating to well-being, despite the fact that this was not mentioned at any time on the questionnaire. Examples of comments include “It's opened a new world”; “keeps you feeling younger”; “therapeutic” and “The feeling of wellbeing when singing within the choir is uplifting and helps with self-confidence”.  It is therefore evident that participants recognise the relationship between choir attendance and their sense of well-being, particularly in terms of their enjoyment of the activity. This concurs with the research of Southcott and Li (2018) that found that well-being was perceived by choristers as being a very significant benefit of choral singing.

RESEARCH QUESTION 3: What are the challenges of learning music as an older learner?
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Figure 4: Challenges of Learning New Music clearly demonstrates that participants recognise that there are challenges associated with their membership of these particular choirs. Focusing on the five answers selected by over half of the choristers, two distinct themes emerge - learning songs in a language other than English, and remembering what they have been taught. Interestingly, more choristers have noted their difficulty in singing in Welsh than in a foreign language. This could be explained by examining the repertoire of the respective choirs, which demonstrate that there are a limited number of songs in languages other than in English or in Welsh. Empirical evidence suggests that choirs in Wales frequently sing in the Welsh language, and therefore is more of a frequent challenge for those who have a more limited grasp of the language. Similar findings are reported in Hallam, et al. (2016), where difficulties were identified by choral animatures when introducing songs from a different culture. Despite this, over a third of respondents do not feel this to be a particular challenge, with Participant 35 relishing opportunities to be “Learning traditional Welsh music”, and Participant 7 proud to declare that “I am even learning to sing in Welsh”.
The second theme to emerge from Figure 4: Challenges of Learning New Music is that choristers find that remembering words, remembering music, and remembering the combination of words and music, are challenging. Bruhn (2002) discusses the changes in hearing and memory that take place as people age, and the work of Hooyman & Kiyak (2008) focuses specifically on short-term and working memory – the period where information is absorbed, processed and classified – concluding that this tends to deteriorate with age. Fisk, et al. (2009) adds that older adults tend to take longer to initially learn new written symbols, and are less likely to remember them in the longer term than younger people. It is therefore understandable that older choristers in particular report these difficulties. Nevertheless, Participant 11 comments that choir membership enables her to “Keep memory alert”, while Participant 37 asserts his pride of achieving the goal of “Learning songs to be able to perform concerts with confidence and without copies”.

[bookmark: _Ref523745586][bookmark: _Toc523778287]Figure 5: Readers of Music
Significant data within Figure 5: Readers of Music relates to difficulties concerning reading musical notation, with almost half of the participants noting their concern. On closer inspection of the data, it is surprising to observe that the difference between females and males is negligible, with 47% of females and 42% of males identifying this as a weakness. Comparing these percentages with the contextual information annotated in Figure 6: Methods of Learning Music, this negligible difference is surprising when considering the fact that significantly more males report that they are unable to read music notation than their female counterparts. Moreover, 90% of the male respondents report they are not confident readers of notation, suggesting that this issue may be under-reported as a problematic area within the survey. This may possibly be an example of social desirability bias as discussed by Fisher (1993), with participants being nervous to admit their weaknesses.
It is therefore apparent that, despite the significant challenges of learning music as an older learner, many choristers overcome these obstacles to fulfil their ambitions. Participant 44 explains his enjoyment of “Taking the challenge to get it right, or as best I can musically”, suggesting that choristers take pride in learning music accurately, despite the difficulties that they may face. 

RESEARCH QUESTION 4: What do choristers perceive to be the most successful methods of learning songs?
[bookmark: _Ref523745729][bookmark: _Toc523778288]Figure 6: Methods of Learning Music
Figure 6: Methods of Learning Music, demonstrates clearly that the model of traditional learning, i.e., attending regular and structured rehearsals directed by a conductor with sheet music and lots of repetition, is most popular with respondents. This could be explained with the age demographic, where the vast majority of respondents may have been taught didactically in their formative years (Cain, 2013). However, it appears to be the case that successful informal learning is also taking place. Some respondents report the use of social media, rehearsal CDs, and personal practice, with many seeing the need for additional private practice to reinforce the learning that has previously taken place in the formal rehearsal. Though there may be many articles that discuss alternative methods of learning music, for example the work of Ruismäkia (2013) researching the use of an iPad as a learning environment, however these studies tend to focus on younger learners. An area of future research could be developed to assess the value of using new technologies with older learners of choral music.
Another area that would benefit from further research is that of “Attending concerts” as a means of learning music. It is acknowledged that this available choice on the questionnaire is ambiguous. The aim of this particular option was to illicit information as to the usefulness of attending various concerts as an audience member in order to hear performances of songs being learned in rehearsal. However, it may have been interpreted differently, with some considering that the concert attendance referred to a deadline to learn the music. If it is indeed the latter, then it could be argued that this goal of a public performance can be seen as an extremely important incentive to learn the music in a timely manner (Houle, 1961).


[bookmark: _Toc523842128]CHAPTER FIVE – Conclusion and Recommendations 
CONCLUSION 
It is clear that there are many reasons why people join and continue membership of a choir, with the main reason given being their enjoyment of singing. Learning new things was an important factor for the majority of participants, but the feeling of camaraderie, both in rehearsal and at concerts, was judged as being more important to them. Friendship, and especially making new friends, was noted in numerous questions on the questionnaire, demonstrating its significance to participants.
Some participants perceived that attending choir improved their physical health, however this area was not as significant in this study as the literature suggests. Interestingly however, a small number of participants discussed the value of choir membership to their mental health, despite not being directly asked about it. 
In terms of the challenges of learning music, interesting results emerged, with the majority of choristers noting two distinct difficulties – learning songs in unfamiliar languages and remembering words and vocal lines. Both these themes are considered widely in literature, thus these results were not unexpected. Musical directors of choirs consisting of older adults should consider way in which support could be given to members who may be finding difficulties in these areas. 
The fundamental conclusion from this investigation is that the evidence suggests that, while learning new things is a very important part of being a member of a community choir, contrary to most of the available literature, the enjoyment of singing, of music and being amongst friends are the main reasons why choristers attend. This evidence concurs with the work of Moss et al. who found that “…many factors about being in a choir were as important as the actual singing” (Moss, et al., 2018, p. 166).

EVALUATION OF STUDY
In retrospect, there are several improvements that could have improved the validity of this research. It is clear that, despite trialling the questionnaire with a pilot group, with several amendments being made, the research could have been more focused by removing several superfluous questions. For example, the question regarding hobbies was included to ascertain how mentally and physically active the participants were in their daily lives. It was felt at the time it was a valid question as there may be a correlation between these hobbies and their interest in learning more widely. Having interrogated the literature and determined the relevance of the data found in this study, it was deemed necessary to focus the analysis on information that was directly related to the research questions, rather than including all the data gathered.  It is hoped that meaningful conclusions have been drawn as a result.
Furthermore, it was envisaged that ascertaining other musical experiences in addition to choir membership and any musical or academic qualifications may have been relevant to attitudes towards learning. However, it became clear that it was only participants’ ability to read music that would be important to the research. Due to the fact that few participants answered affirmatively regarding competing demands on their time, the data was deemed as not relevant to the key research questions.  
Participants had the opportunity to answer “What does attending choir mean to you?” in an open-ended manner, and qualitative data was obtained from the responses which has been included as evidence. However, many of the answers were similar, succinct and colloquial. Ambiguity surrounds if collusion amongst participants existed whilst completing the answer, or, given the level of academic qualifications, whether they could adequately express their opinions in writing. Some merit can be assigned to the fact it was open-ended, however, more focused and specific points could have been addressed. Examples could have included more specific questions concerning the learning that takes place, the difficulties that they encounter and the elements that they enjoy.
In some cases, deductive reasoning was used, as some answers were incomplete, for example an 75-84 year old who did not note her/his working status. It is further acknowledged that the sample of female participants could have been larger in order for direct comparisons to be made between female and male participants. Finally, interviewing a small sample of the choristers may have allowed for additional triangulation of data. Unfortunately, this was not possible due to maintaining anonymity and a professional distance between the researcher and choir members. Further studies should involve choirs with which the researcher has no direct involvement.
Recommendations
It is clear that refreshing and extending choir repertoire is a valued component by members and therefore it is essential that this factor be maintained. Music of differing genres also needs to be introduced, thus ensuring that the wide variety of musical preferences within the membership can be satisfied. Empowering members to suggest repertoire that they would like to perform could also be introduced to further value their existing knowledge, commitment and enthusiasm (Myers, 2018). Additionally, ensuring that all participants are valued for their contribution within rehearsals and performances is critical. This can be achieved through giving positive feedback and praise wherever possible, in order to maintain a sense of self-worth and comradeship (Hallam & Creech, 2018).  
The area of the benefits of singing to health is a topic that should be researched further. The advantages of choral singing as an aid to participants’ wellbeing, in particular in terms of mental health, have been largely under-reported in this study. In order to investigate this important topic, a much larger sample would be needed to determine its prevalence and severity within community choirs (Bibb & McFerran, 2018).  Varied triangulated research methods would be necessary to assess, evaluate and recommend valid conclusions in order to contribute to literature in this field. 
The final focus of research that should be undertaken in relation to the findings laid out here concerns the methods of teaching and learning that would be beneficial to long-standing choristers, while still engaging and educating newer recruits. Assessing the learning opportunities that could be brought by new technologies, for example by the use of iPads, social media and audio/visual devices, would be a worthwhile investigation (Reid, et al., 2017).

In conclusion, I have found there to be considerable benefits in working with lifelong learners, and I have enjoyed the opportunity to augment my empirical knowledge within lifelong learning amongst older people, with theoretical analyses from leading academics within the field. Implementing the findings of this research will enhance my current practice within practical situations and, more importantly, will steer further research and shape my future philosophy.
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LEARNING MUSIC QUESTIONNAIRE                 Questionnaire No.  _______                                                                                     
This questionnaire is anonymous. Please do not write your name or give any other distinguishing marks.
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PART ONE
Questions 1 to 8 will ask you about your personal circumstances.

1. What is your gender? Please mark ONE box only with a tick [image: ].
	Female
	Male
	Prefer not to say

	


(1A)
	


(1B)
	


(1C)



2. What is your age? Please mark ONE box only with a tick [image: ].
	Under 25
	25 - 34
	35 - 44
	45 - 54
	55 - 64
	65 - 74
	75 - 84
	85 or over
	Prefer not to say

	

(2A)
	

(2B)
	

(2C)
	

(2D)
	

(2E)
	

(2F)
	

(2G)
	

(2H)
	

(2I)


	
3. What hobbies do you undertake on a weekly basis? (3)
______________________________________________________________
______________________________________________________________

4. Do/did you play a musical instrument? If so, which one(s)? (4)
______________________________________________________________
______________________________________________________________

5. Are you able to read music? Please mark ONE box only with a tick [image: ].
	Yes, fully
	Yes, I’m learning
	No

	


(6A)
	


(6B)
	


(6C)



6. Do you have any musical qualifications? Please tick ([image: ]) as many boxes as you require.
	O Level / GCSE
	A Level / BTEC
	Degree
	Graded music exams
	Other
	No musical qualifications

	


(6A)
	


(6B)
	


(6C)
	


(6D)
	


(6E)
	


(6F)




7. What, if any, is your highest academic qualification? 
Please mark ONE box only with a tick [image: ].
	O Levels / GCSE
	A Levels / BTEC
	Degree
	Higher degree
	Other
	No academic qualifications

	


(7A)
	


(7B)
	


(7C)
	


(7D)
	


(7E)
	


(7F)



8. What best describes your working status? Please mark ONE box only with a tick [image: ].
	Employed
	Self-employed
	Unemployed
	Volunteer
	Student
	Retired

	


(8A)
	


(8B)
	


(8C)
	


(8D)
	


(8E)
	


(8F)


PART TWO The next 7 questions will focus on your experience of attending a choir.

9. 	Why do you attend choir? Please tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]) as many boxes as you require.
	Reason
	Tick  [image: ]
	
	Reason
	Tick  [image: ]

	I like singing
	


(9A)
	
	I enjoy music
	


(9B)

	I can learn new things
	



(9C)
	
	Out of habit
	



(9D)

	For the camaraderie and other social reasons
	



(9E)
	
	To avoid loneliness
	



(9F)

	To avoid my spouse/partner 
	



(9G)
	
	To perform in concerts
	



(9H)

	To raise money for worthy charitable causes
	



(9I)
	
	To travel to new places 
	



(9J)

	To take part in afterglows
	



(9K)
	
	To learn to read music
	



(9L)

	To get out of the house
	


(9M)
	
	Other (please state)                                 (9N)



10. In which ways do you find it easiest to learn music? 
	Please tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]) as many boxes as you require.
	Way to learn
	Tick  [image: ]
	
	Way to learn
	Tick  [image: ]

	With sheet music
	


(10A)
	
	Repetition
	


(10B)

	With a lyric (word) sheet only
	



(10C)
	
	In rehearsal
	



(10D)

	A rehearsal C.D. or other recording
	



(10E)
	
	At home, in private
	



(10F)

	Listening to conductor singing a part
	



(10G)
	
	At home, with friends 
	



(10H)

	YouTube / Online etc.
	



(10I)
	
	Listening to a part played on the piano
	



(10J)

	Attending concerts
	

(10K)
	
	Other (please state)                                                 (10L)



11. What are the challenges of learning new music? 
	Please tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]) as many boxes as you require.
	Challenge
	Tick  [image: ]
	
	Challenge
	Tick  [image: ]

	Reading music
	



(11A)
	
	Reading the words
	



(11B)

	Remembering the music
	




(11C)
	
	Remembering the words
	




(11D)

	Remembering both the music and the words
	




(11E)
	
	Learning songs in Welsh
	


(11F)

	Learning songs in a language other than English or Welsh
	




(11G)
	
	Physical difficulties (vision, hearing etc.)
	


(11H)

	I don’t find it challenging

	




(11I)
	
	Other (please state)                                                (11J)


12. What do you consider to be the personal and social benefits of attending 	a choir on a regular basis? Please tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]) as many boxes as you require.
	Benefits
	Tick  [image: ]
	
	Benefits
	Tick  [image: ]

	Making new friends
	




(12A)
	
	We perform in interesting venues
	


(12B)

	Continuing old friendships
	




(12C)
	
	It improves my physical health, e.g. breathing, posture etc.
	


(12D)

	It feels good giving concerts
	





(12E)
	
	It improves my memory
	



(12F)

	It is relaxing
	




(12G)
	
	I gain self confidence 
	


(12H)

	Being watched by family in concerts
	





(12I)
	
	Appreciation from the local community 
	


(12J)

	I meet interesting people
	





(12K)
	
	Other (please state)________________
_____________________________(12L)



13. Are there any competing demands on you that hinder attending choir on 	a regular basis? Please tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]) as many boxes as you require.
	Demands
	Tick  [image: ]
	
	Demands
	Tick  [image: ]

	Transport problems
		


	(13A)
	
	Lack of money
	


(13B)

	Time constraints
	


	(13C)
	
	Family priorities
	


(13D)

	Health issues
	


	(13E)
	
	Losing interest
	


(13F)

	Working commitments
	


(13G)
	
	Find the music too difficult
	


(13H)

	Other hobbies
	

	(13I)
	
	Other (please state)                                                (13J)



14. How many choir rehearsals do you attend on average per week, with 	this, and/or any other choirs?  Please mark ONE box only with a tick ([image: C:\Users\Huw\AppData\Local\Microsoft\Windows\INetCache\IE\TUZFI213\tick[1].jpg]). 
	1
	2
	3
	4
	5+

	



(14A)
	



(14B)
	



(14C)
	



(14D)
	



(14E)



15. In your own words, what does attending choir mean to you? (15)


………………………………………………………………………………………………………………………………………………………………..
…………………………………………………………………………………………………………………………………………………………………
………………………………………………………….……………………………………………………………………….……………...……………..
..
…………………………………………………………………………………………………………………………………………………………………
………………………………………………………….……………………………………………………………………………………...……………………………..
………………………………………………………..………………………………………………………………………………………………………………………








Thank you for taking part in this questionnaire. 

[bookmark: _Toc523842130]Appendix Two: Results
1. Participant Gender
	Female
	Male
	Prefer not to say

	15
(1A)
	31
(1B)
	0
(1C)





2. Participant Age
	Under 25
	25 - 34
	35 - 44
	45 - 54
	55 - 64
	65 - 74
	75 - 84
	85 or over
	Prefer not to say

	1
(2A)
	1
(2B)
	1
(2C)
	0
(2D)
	6
(2E)
	20
(2F)
	17
(2G)
	0
(2H)
	0
(2I)


	
                             
                             
	

3. Participant Hobbies (Grouped into common areas).



4. Participant Musical Instrument Playing
Piano (8); 		Organ (2); 	
French Horn (2); 	Recorder (1)
Trumpet (1) 		Trombone (1);  	
Guitar/Ukulele (2); 		








5. Participant  Music Reader.
	Yes, fully
	Yes, I’m learning
	No

	6F / 3M
(6A)
	6F / 11M 
(6B)
	3F / 17M 
(6C)












6. Participant Musical Qualifications.
	O Level / GCSE
	A Level / BTEC
	Degree
	Graded music exams
	Other
	No musical qualifications

	3F / 1M
	1F / 0M
	1F / 0M
	5F / 2M
	2F / 1M
	8F / 28M





7. Participant Academic Qualifications
	O Levels / GCSE
	A Levels / BTEC
	Degree
	Higher degree
	Other (Work-based) 
	No academic qualifications

	2F / 3M
	1F / 0M
	4F / 3M
	0F / 2M
	2F / 3M
	6F / 12M








8. Participant Working Status.
	Employed
	Self-employed
	Unemployed
	Volunteer
	Student
	Retired

	6
	0
	0
	1
	1
	38


dv
d
PART TWO
9. 	Participant Reasons For Attendance.
	Reason
	Tick
	
	Reason
	Tick

	I like singing
	15F/30M
	
	I enjoy music
	15F/28M

	I can learn new things
	12F/15M
	
	Out of habit
	1F/2M

	For the camaraderie and other social reasons
	12F/24M
	
	To avoid loneliness

	2F/2M

	To avoid my spouse/partner 
	0F/2M
	
	To perform in concerts
	12F/22M

	To raise money for worthy charitable causes
	7F/19M
	
	To travel to new places 
	7F/13M

	To take part in afterglows
	3F/14M
	
	To learn to read music
	5F/13M

	To get out of the house
	2F/5M
	
	Other (please state)                                                                                     0F/1M





10. Participant Ways To Learn
	Way to learn
	Tick
	
	Way to learn
	Tick

	With sheet music
	12F/25M
	
	Repetition
	10F/24M

	With a lyric (word) sheet only
	3F/9M
	
	In rehearsal
	13F/30M

	A rehearsal C.D. or other recording
	5F/10M
	
	At home, in private

	7F/18M

	Listening to conductor singing a part
	10F/20M
	
	At home, with friends 
	7F/18M

	YouTube / Online etc.

	2F/12M
	
	Listening to a part played on the piano
	7F/10M

	Attending concerts
	4F/15M
	
	Other (please state)                        0F/2M






11. Participant Challenges.
	Challenge
	
	
	Challenge
	

	Reading music
	7F/13M
	
	Reading the words
	3F/5M

	Remembering the music
	7F/18M
	
	Remembering the words
	7F/17M

	Remembering both the music and the words
	9F/19M
	
	Learning songs in Welsh
	11F/16M

	Learning songs in a language other than English or Welsh
	5F/15M
	
	Physical difficulties (vision, hearing etc.)
	0F/3M

	I don’t find it challenging

	0F/3M
	
	Other (please state)                                        1F/1M



12. Participant Personal & Social Benefits 
	Benefits
	
	
	Benefits
	

	Making new friends
	11/26
F/M
	
	We perform in interesting venues
	12/25
F/M

	Continuing old friendships
	
8/29
F/M
	
	It improves my physical health, e.g. breathing, posture etc.
	13/17
F/M

	It feels good giving concerts
	13/27
F/M
	
	It improves my memory
	11/16
F/M

	It is relaxing
	10/20
F/M
	
	I gain self confidence 
	10/18
F/M

	Being watched by family in concerts
	8/10
F/M
	
	Appreciation from the local community 
	12/19
F/M

	I meet interesting people
	8/18
F/M
	
	Other 			                                   1/0
					         F/M





 


13. Participant Competing Demands
	Demands
	
	
	Demands
	

	Transport problems
	2F / 0M
	
	Lack of money
	2F / 0M

	Time constraints
	1F / 1M
	
	Family priorities
	3F / 7M

	Health issues
	1F / 3M
	
	Losing interest
	0F / 2M

	Working commitments
	1F / 6M
	
	Find the music too difficult
	0F / 1M

	Other hobbies
	1F / 8M
	
	None                                                        2F / 0M




14. Participant Rehearsal Attendance 
	1
	2
	3
	4
	5+

	11F / 4M
	2F / 26M
	1F / 1M
	1F / 0M
	0F / 0M





15. Participant Reasons For Attending Choir
	· Enjoyable pastime; sense of achievement

	· The feeling of wellbeing when singing within the choir is uplifting and helps with self-confidence; Has impact on health issues

	· I love attending choir as I love music and singing, and I have made many wonderful friends

	· It means getting out of the house; meting the choir girls and pianist and MD; I enjoy the music and its learning; The main reason is singing

	· Choir makes me forget problems - in a most enjoyable way

	· It releases stress

	· It's opened a new world, I am even learning to sing in Welsh

	· I have always enjoyed listening and singing from childhood

	· Learn words and music of preferred enjoyable pieces

	· Keep memory alert and meeting new friends; also keep you feeling younger

	· Enjoy learning parts; Helping to teach parts; Camaraderie 

	· Keeps mind active and memory

	· It’s a new challenge, something new; So different from everything else I do; Therapeutic; Developing a singing voice

	· For camaraderie; Just like singing after rugby games in the 60's and 70's

	· Very interesting meeting with friends; very good tuition

	· Meeting new friends, and enjoying the practice and camaraderie

	· Best thing I've done since retiring

	· It fulfils an ambition I had to be more involved in learning and performing at concerts

	· I always wanted to join a male voice choir, retirement gave me the chance; 

	· All of the answers marked above

	· Everything

	· Attending choir means having fun, learning new music and gaining elf-confidence; I enjoy choir, as everyone gets involved; attending concerts is wonderful as you get applauded for your hard work; Everyone has fun, no-matter the age!

	· I like the challenge and camaraderie

	· Learning new pieces gives one satisfaction and camaraderie and gives one something different to do

	· It means I'm doing something I have always enjoyed doing and I wish I had joined the choir years before I did; I also enjoy the afterglows, as it reminds me of being part of a rugby club

	· Learning and enjoying music I would not normally sing.

	· The social aspect and giving enjoyment to others giving concerts

	· I enjoy the fun, the camaraderie; Gaining self-discipline and respecting MD and accompanist

	· Meeting friends; haring news and views; Enjoyment of singing with different artists; Enjoyment of singing as a choir

	· I enjoy meeting new people and learning traditional Welsh music

	· My only hobby and I love it

	· Leaning songs to be able to perform concerts with confidence and without copies; Meeting other members and others company.

	· Comradeship and being part of the community and culture in my town and country

	· I enjoy the camaraderie of the boys and learning new songs and seeing them through

	· It's interesting and the company is great

	· Keeping in touch with friends and news etc.

	· Meeting new friends and old; to learn new songs; to make family proud; gives me a sense of belonging to a group of people all with the same interests

	· Being part of a local choir; Social aspects

	· Meeting friends and taking the challenge to get it right or as best I can musically 

	· Great enjoyment; Feeling of satisfaction when performances are at an accomplished level

	· Helps to break up loneliness and it improves my confidence and helps with mental health issues, which can cause me from not attending practice at times
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Age range (All)	
Under 25	25-34	35-44	45-54	55-64	65-74	75-84	85+	Prefer not to say	1	1	1	6	20	17	Choir Attendance Reasons
Column1	Like Singing	Enjoy Music	Camaraderie	Concerts	Learn new things	Raise money	Travel	Learn reading music	Afterglows	Leave the house	Avoid loneliness	Habit	Avoid partner	Other	98.5	95	78.5	75	64	54	44.5	37.5	32.5	14.5	9.5	6.5	3	1.5	
Percentage


Reason	Giving concert	Interesting venues	Making friends	Improves physical health	Appreiation	Relaxing	Improves memory	Self confidence	Continuing friendships	Interesting people	Watched by family	Other	87	80.5	78.5	71	70.5	66	62.5	62.5	57	55.5	42.5	3.5	
Percentage


Column2	Learning welsh songs	Remembering music and words	Learning foreign language songs	Remembering music	Remembering words	Reading music	Reading words	Other	Physical difficulties	No Challenge	Other	62.5	60.5	54	52.5	51	44.5	18	5	5	5	5	
Percentage of Choristers



Notation Reader	Female	Male	All	40	10	20	Notation Learner	Female	Male	All	40	35	37	Non Notation Reader	Female	Male	All	20	55	43	
Percentage


Choristers	In Rehearsal	Sheet music	Repetition	Conductor singing	Home, in private	Listening to piano	Attending concerts	Rehearsal CD	Youtube etc	Lyric sheet	Home, with friends	Other	92	80.5	72	66	52.5	39.5	37	32.5	26	24.5	10	3	
Percentage



Gender	
Female	Male	Prefer not to say	15	31	Age Range- Female/Male
Female	Under 25	25-34	35-44	45-54	55-64	65-74	75-84	7	0	7	0	7	33	46	Male	Under 25	25-34	35-44	45-54	55-64	65-74	75-84	0	3	0	0	16	48	32	
Percentage



Age range (All)	
Under 25	25-34	35-44	45-54	55-64	65-74	75-84	85+	Prefer not to say	1	1	1	6	20	17	
Age range (Grouping)	
Under 54	55-85+	3	43	Hobbies In Addition To Choir
Sales	Credit Union / Foodbank / Volunteering /
OAP Club
6%
Gardening / DIY / Cooking / Home Entertainment
12%

Travel	Musical Activity 	Credit Union / Foodbank / Volunteering / OAP Club	Craft	Religious Activities 	Gardening / DIY / Cooking / Home Entertainment	Research / Reading 	Grandchildren	No Other Hobby listed 	Physical / Sport 	11	10	5	7	4	12	6	3	11	32	Column1	Travel	Musical Activity 	Credit Union / Foodbank / Volunteering / OAP Club	Craft	Religious Activities 	Gardening / DIY / Cooking / Home Entertainment	Research / Reading 	Grandchildren	No Other Hobby listed 	Physical / Sport 	0	Column2	Travel	Musical Activity 	Credit Union / Foodbank / Volunteering / OAP Club	Craft	Religious Activities 	Gardening / DIY / Cooking / Home Entertainment	Research / Reading 	Grandchildren	No Other Hobby listed 	Physical / Sport 	4	Instrumental Players
Players	No Instrument	1 Instrument	2 (+) Instruments	71.7	19.600000000000001	8.6999999999999993	
Percentage


Readers of Music
Notation Reader	Female	Male	All	40	10	20	Notation Learner	Female	Male	All	40	35	37	Non Notation Reader	Female	Male	All	20	55	43	
Percentage


Male Readers of Music
Notation Reader	M U25 Read Music	M 25-34 Read Music	M 35-44 Read Music	M 45-54 Read Music	M 55-64 Read Music	M 65-74 Read Music	M 75-84 Read Music	M U25 Some Music	M 25-34 Some Music	M 35-44 Some Music	M 45-54 Some Music	M 55-64 Some Music	M 65-74 Some Music	M 75-84 Some Music	M U25 No Music	M 25-34 No Music	M 35-44 No Music	M 45-54 No Music	M 55-64 No Music	M 65-74 No Music	M 75-84 No Music	0	0	0	0	0	3	3	0	1	0	0	2	5	3	0	0	0	0	3	7	7	
Numbers


FEMale Readers of Music
Notation Reader	M U25 Read Music	M 25-34 Read Music	M 35-44 Read Music	M 45-54 Read Music	M 55-64 Read Music	M 65-74 Read Music	M 75-84 Read Music	M U25 Some Music	M 25-34 Some Music	M 35-44 Some Music	M 45-54 Some Music	M 55-64 Some Music	M 65-74 Some Music	M 75-84 Some Music	M U25 No Music	M 25-34 No Music	M 35-44 No Music	M 45-54 No Music	M 55-64 No Music	M 65-74 No Music	M 75-84 No Music	1	0	0	0	0	2	3	0	0	1	0	1	1	3	0	0	0	0	0	2	1	
Numbers


Highest Academic Qualifications
Female	No Qualifications	Work Based Qualification	Degree	GCSE / O Level	A Level / BTEC	Higher Degree	40	13	27	13	7	0	Male	No Qualifications	Work Based Qualification	Degree	GCSE / O Level	A Level / BTEC	Higher Degree	39	35	10	10	0	6	
Percentage


Musical Qualifications
Female	No Music Qualifications	Graded Music Exam (ABRSM)	O Level / GCSE Music	Other Music Exam (Diploma)	A Level / BTEC Music	Music Degree	53	33	20	13	7	7	Male	No Music Qualifications	Graded Music Exam (ABRSM)	O Level / GCSE Music	Other Music Exam (Diploma)	A Level / BTEC Music	Music Degree	90	6	3	3	0	0	
Percentage of Choristers


Occupation
Female	Retired	Employed	Volunteer	Student	80	6.6	6.6	6.6	Male	Retired	Employed	Volunteer	Student	84	16	0	0	
Percentage


Choir Attendance Reasons
Female	Like Singing	Enjoy Music	Camaraderie	Concerts	Learn new things	Raise money	Travel	Learn reading music	Afterglows	Leave the house	Avoid loneliness	Habit	Avoid partner	Other	100	100	80	80	80	47	47	33	20	13	13	7	0	0	Male	Like Singing	Enjoy Music	Camaraderie	Concerts	Learn new things	Raise money	Travel	Learn reading music	Afterglows	Leave the house	Avoid loneliness	Habit	Avoid partner	Other	97	90	77	70	48	61	42	42	45	16	6	6	6	3	
Percentage


Methods of Learning Music
Female	In Rehearsal	Sheet music	Repetition	Conductor singing	Home, in private	Listening to piano	Attending concerts	Rehearsal CD	Youtube etc	Lyric sheet	Home, with friends	Other	87	80	67	67	47	47	26	33	13	20	20	0	Male	In Rehearsal	Sheet music	Repetition	Conductor singing	Home, in private	Listening to piano	Attending concerts	Rehearsal CD	Youtube etc	Lyric sheet	Home, with friends	Other	97	81	77	65	58	32	48	32	39	29	0	6	
Raw Numbers


Challenges of Learning New Music
Female	Learning welsh songs	Remembering music and words	Learning non Eng or Welsh songs	Remembering music	Remembering words	Reading music	Reading words	Other	Physical difficulties	No Challenge	73	60	60	47	47	47	20	7	0	0	Male	Learning welsh songs	Remembering music and words	Learning non Eng or Welsh songs	Remembering music	Remembering words	Reading music	Reading words	Other	Physical difficulties	No Challenge	52	61	48	58	55	42	16	3	10	10	
Percentage of Choristers of Each Choir



Personal & Social Benefits of Choir Practice
Female	Feels good	Interesting venues	Making friends	Improves health	Appreiation	Relaxing	Improves memory	Self confidence	Continuing friendships	Interesting people	Watched by family	Other	87	80	73	87	80	67	73	67	53	53	53	7	Male	Feels good	Interesting venues	Making friends	Improves health	Appreiation	Relaxing	Improves memory	Self confidence	Continuing friendships	Interesting people	Watched by family	Other	87	81	84	55	61	65	52	58	61	58	32	0	
Percentage


Personal & Social Benefits Groups
Female	Travel	Personal Enjoyment	Health	Friendships	Appreciation	80	76	76	60	67	Male	Travel	Personal Enjoyment	Health	Friendships	Appreciation	81	75	55	68	47	
Percentage


Competing Demands
Female	Family Responsibilities	Other Hobbies	Working	Health	Lack of Money	Transport	Time Constraints	Losing Interest	Difficult Music	None	20	7	7	7	7	13	7	0	0	47	Male	Family Responsibilities	Other Hobbies	Working	Health	Lack of Money	Transport	Time Constraints	Losing Interest	Difficult Music	None	23	26	19	10	6	0	3	6	3	39	
Percentage


Choir Practices Attended Per Week
Female	1 Rehearsal	2 Rehearsal	3 Rehearsal	4 Rehearsal	73	13	7	7	Male	1 Rehearsal	2 Rehearsal	3 Rehearsal	4 Rehearsal	13	84	3	0	
Percentage
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