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Introduction

Firstly, to understand the role of this portfolio an understanding of self-assessment and self-evaluation in the context of education must be established. Self-assessment is something in which the student undertakes themselves, there are a variety of ways in which a student can self asses. However essentially it is the student reflecting upon their work and what needs improving this is done with the hope that they can improve upon what is identified and increase performance (Fitzpatrick, 2006). Not only can it show gaps in learning, but it can also create a more proactive approach from the student themselves (Guskey, 2010). By creating a more proactive learner self-assessment and self-evaluation is helping to develop the skills needed in order to succeed in an undergraduate degree. 

Within self-assessment and self-evaluation there are 20 approaches as to how self-assessment can take place ranging from simple methods to more complex reflections (Pandero et al, 2017). These more complex reflections tend to take place within higher education intuitions rather than schooling settings. Self-assessment is essential for a student to improve as a whole as it allows the person to be able to think for themselves in a critical fashion (Andrade and Valtcheva, 2009). Moreover, as it involves the students in the process of evaluation and assessment it creates a student who is able to recognise where there may be areas which they fully did not grasp and allows them to correct this without the need to seek assistance from lectures (Liang, 2006). Without a doubt both self-assessment and evaluation are crucial at higher levels of education in order to prepare students for employment. 

Throughout my time in higher education self-assessment and self-evaluation has been something which has been an integral part of my personal development. Whether that may be reflecting upon and making improvements based on my feedback on assignments or through discussions that have been collaborations within class. Although there have been doubts about the accuracy of self-assessment as a form of formal assessment in education (Dickinson, 1987). There has been much research around self-assessment and self- evaluation which disputes this claim and respects self-assessing as an essential part of higher education (Papanthymou, 2018). 


Making the most of self-assessment and evaluation 

In order for students to gain as much as possible from using self-assessment and self-evaluation within higher education a conversation must first be had about why it is important to self-assess. On top of that students must be educated on how to ensure that they are using self-assessment and self-evaluation correctly. (Wride, 2017) eludes to the fact that prior to expecting university students to use methods of self-assessment they should have information made available to them in order for them to understand the principles of self-assessment. Furthermore, for students to fully achieve to their best ability they themselves must identify the steps they must take in order to work to a higher education standard (Boud and Falchikov,2006; p403). This is the first step that undergraduates will take in order to become fully functioning independent learners and steering away from the habits that have formed due to prior education. 

I personally found that upon entering higher education there was a huge jump from school education and what was expected; than to university. In traditional schooling up until the age of 18 you are somewhat led by teachers to succumb to a class wide objective. When entering first year it became clear to me that I was at liberty to form my own opinions and ideas; as long as the information was there to justify said opinions. (Race, 1995) emphasises that this is the case for many students making the step from schooling to higher education as many students will be use to set styles of teaching which they have used for several years. Many of these styles of teaching will not be applied in higher education and therefore the students have to quickly adapt to a new way of working. This highlights the need for higher education establishments to implement an introduction to how self-assessment and self-evaluation is conducted. This is something in which I found was done well when being introduced to my course. We had to attend a session on how to deifier what the grading system meant and how to gain marks. Not only this, but before each assignment the specification sheet is also explained so every student in the class understands what is expected from the assessment. This ensures that everyone has an fair chance at achieving the grades.  

Likewise, the relationship that you are able to form with lecturers in higher education differs in comparison from schooling. When students are more informed and given more responsibility from lecturers it discourages a ‘us and them’ feeling between the student and lecturer. Having a more relaxed student lecturer relationship allows for decisions and learning to be more of a collaborative experience for both parties (Brow et al., 1995 p81). To a certain degree the more open and relaxed student lecturer relationship is needed in order for the self-assessment and self-evaluation to take place. There is a certain level of common respect and understanding within higher education which you do not tend to find between teacher student relationships within school. Additionally, involving students within the assessment process allows the students to see assessments from the point of the view of the assessor. This creates a deeper understanding of what is expected of them when working through assessments (Rust et al.,2003). It is also important to recognise the importance of working with peers and lecturers throughout higher education and forming a more rounded learning environment. (O’Donovan et al, 2008) elicits this as ‘nested hierarchy’ and suggests that it creates a community feel in which learning can take place. 

Reviewing Feedback 

One aspect which is vital to self-assessment and evaluation is student feedback. In higher education feedback is key in order to achieve and improve upon performance and has the ability to make a noteworthy impact. It allows students to have a better grasp of the subject in which they are learning and see their capabilities in a clearer way (Hattie & Timperley, 2007).  Feedback is so circuital to the higher education system that (Chickering and Gamson ,1987) connoted that it was a vital principle in order for these establishments to achieve good practice at these levels. Hence highlights how paramount feedback is for students at a higher level of education and the sheer impact it can have on performance. 

However, feedback must be implemented in certain ways in order for it to be affective as not all feedback is constructive. There are certain types of feedback that work better than others and some may hinder students rather than help (Geyskens, 2012).  Furthermore, a study by (Bulter, 1987) showed that when receiving grades only compared to feedback in the form of written comments, the group that received written comments fared better when it came to improving performance.  This suggests that written feedback resonates more with students and it is easier to gain insight into your work from this form of response. Even so, the quality of written feedback can also greatly vary and still may not be effective in allowing a person to reflect upon their work and what can be improved.

The quality of the feedback is dependent on many varying factors and there are several ways in which feedback may not be helping students to the best of their ability.  When investigating the various degrees of feedback, it was obvious that a major floor in a lot of circumstances is the amount of feedback received (Geyskens, 2012). In a lot of cases this could mean that not enough feedback was given in order for the student to improve upon their work, however too much feedback may also not be effective as it would be too much for the student to deifier. It is noted that students themselves often find that not enough feedback is given to them upon receiving back their work (Gibbs & Simpson, 2004). This elicits that students value the feedback which they receive and want to gain as much from it as possible. 

Not only that but the contents of the feedback are also something which is paramount to the success of the feedback. If a student fails to understand or misinterpret what is trying to be conveyed to them the feedback may be detrimental rather than helpful. (Geyskens, 2012) suggests that lecturers found that feedback is often misunderstood and often is not read at all. When reflecting upon the quality of feedback and how it is received undoubtedly there is a due diligence from both the lecturer and the student in order to fully make the most of feedback. These further highlights that fact that it takes both parties to be committed to making the most out of the feedback in order for it to have a positive impact upon the students work. 

To that end in order to achieve effective feedback there are three guidelines in which need to be met. Firstly, there needs to be an understanding of what is expected from the student and what they need to do in order to achieve. Secondly, the student as to be shown how far away they are from achieving the desired result. Lastly there must be a clear way in order for them to improve in order to achieve higher in the future. (Sadler, 2010). Nonetheless this still highlights the fact that both the feedback giver and student need to work together in order for the feedback to be useful. Likewise, even if the feedback giver completes their role completely and ensures that the feedback meets the three guidelines there is no guarantee that the student will read the comments or apply them to future work. Consequently, it is clear that there needs to be an effort from the student to ensure that feedback is being received in the most informative way. 

Upon reflection of my own feedback over my three years within higher education there is a good balance of written and verbal feedback. However, I feel that within my first few assignments I did not take the feedback on board as I had not yet steered away from the reliance on educators which you form throughout schooling. However, once I began to find my academic independence it became a lot easier to self-reflect upon the feedback given and be able to apply that to future work. Not only this, but when feedback and written I have found that what I can take away from the feedback is increased in comparison to just written feedback. Importantly from having written feedback which can then later be further explained and expanded ensures that I have not misunderstood any of the feedback and allows the lecturer to know that I am receiving it in the right way. 
In these examples I will explore my own feedback and how effective it was for future improvement. The area’s highlighted purple are the improvements which have been illustrated to me. In example A received it is clear that improvements have been highlighted to me and there are areas which I was able to reflect upon an improve for my next assignment. However, in example B the feedback suggested there were no improvements given and only the things in which I performed well in. There is a clear difference between the two grades with 66 being one of my lower end grades and 76 being higher end. Even so, unless there are no more possible marks to be given there is always room for improvement as I do not have a perfect grade. I felt that due to my grade difference there was a distinct difference upon the quality of feedback that I was given. Moreover, the orange highlighted areas are outlining where I fitted the goals and objectives of the assignment and this tells me what I did right. This is effective as I then know that this is what I should be aiming for in the future. Overall example A is a more well balanced and effective piece of feedback as not only does it focus upon the positive ideas, but also things for me to work on for the next assignment that I hand in. 





 Example A 					                              Example B 







Example A						Example B
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Objectives and criteria 

When investigating self-assessment and evaluation in regard to feedback it was clear that ensuring that the student understood what was expected of them was vital. In order to ensure that there were no miscommunications in what is expected of students there must be a set criterion which all students can follow and access (Andrade and Du, 2007, p. 168). A set criterion can allow for a clear and simple way to ensure that each student knows what is expected of them. A study conducted highlighted that when students had goals set and had set outlines of the task the achievement levels were higher (Valle et al, 2009). This elicits the importance of high education establishments investing time into creating in depth specifications in order to guide students. 

Establishing a set criterion in order for the students to work from and the lecturers to mark from is known as a rubric. It essentially sets out the expectation of the assignment to the student and explaining the grading system (Andrade, 2000). In order for the rubrics to be used successfully it should be written in a way which is accessible and easily understood for the students. (Stiggins, 2001 p.11) suggests that a rubric is much more than a marking tool as it can be used as a way for students to self asses and evaluate. When given the chance to investigate the task at hand themselves and apply what the student knows they are able to think for themselves. Thus, if the student can see what is expected of them, they can apply this knowledge to their work in order to achieve what is expected of them. To further highlight this (Andrade, 2001) conducted a study in which it was found students whom had received the rubrics had scored higher than those pupils who had not received the rubrics. This only further displays the impact that having a set criterion has upon the level at which students understand the task and achieve. 

However not all findings seem to point to having set objectives and criteria working in a positive way for all students. Just as with reviewing feedback, objectives and criteria only work when the students take it upon themselves to read the rubric. (Andrade and Du, 2005) highlighted that many students would only read parts of the specification or did not read it at all. Moreover, some students saw the specification or objectives set as a way for the lecturer to guide them into what they wanted to see from the work and felt that they were being too guided. Although a set guidance is needed in order for fair marking and a clear objective to be made from the work this may be causing students to feel too restricted within the work that they are undertaking. Having a very set guidance may not allow students to express themselves within the work that they are doing and feel as if they cannot freely type due to the specifications. 

Throughout my time within a higher education establishment for each module that I have begun there has been a ‘module handbook’ which highlights what you are expected to learn from the module. As highlighted below in example C , we have ‘module aims’ and ‘module learning outcomes. This allows for the learner to understand what it is that we are going to gain from the module and reflect after the module to see if we achieved the aims and outcomes. This allows for us to be undertaking the module with a goal in mind which may create a more engaged and involved student.





Example C
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Below example D shows an assignment specification sheet: 

In the specification sheet the brief for the assignment is clearly set out. The module learning outcomes are again shown in order to ensure that they are closely related to the assignment and we can see how we can apply them. There is also a task description which allows the student to understand what is expected within the task. Upon reflection I am able to see how the task description allows me to be guided and understand what is expected in the assessment of each module. 
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Peer assessment 

Throughout my three years in higher education peer assessment is something that has taken place within the classroom without being aware of it happening. Majority of the peer assessment which have taken place have been formative as they have taken place in group discussions. Moreover, formative feedback has also taken place when one another have watched and reviewed each other’s presentations, even subconsciously we have given feedback after our presentation sessions. (Chin, 2016) highlights that peer feedback can be used in a more supportive way rather than formal and from my experiences in higher education a supportive lead has been encounter with peer assessment. 

From investigating peer assessment further, peer assessment can take place in either a formative or a summative way. Formative is a way of being informal, in which I have experienced, however summative is your peers providing set grades for peers (Chin, 2016). 
it is clear that there are benefits from taking part in feedback with fellow students and allows teaching approaches to be used; independently taken on by students (Boud et al, 2001). When giving students responsibility in giving summative feedback it allows them to see how their work is marked; giving an understanding of what is expected of them from a different perspective. I have found when using summative feedback on peers in the past it has become clearer for me to see where I can gain marks myself. When reviewing power points in year one it became clear to me that my presenting style was lacking, and I was able to model myself on others to become better at presenting. In simply recognising this from others I was able to improve not only my grades but my self-confidence massively from first year to second. As shown in the examples below. 


Example E
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Although in example E a grade of 67 was received my confidence was very low when presenting. As seen in example F my grade improved by 8 marks and it states in the feedback that I have a ‘lovely presenting style’. Whereas in example E my verbal feedback was to try and become more confident and refine my presenting style. Without peer review I would not have been able develop skills from the more confident presenters in the class as I would not of had a comparison to mine. This was a formative way of self-assessing my own presentation based on what I had seen from my peers.






Example F
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Contextually, peer assessment is not only beneficial for academic reasoning as it also a tool which helps students participate in activities together (Johnson et al, 1991). This highlights that engaging in peer assessment can aid in having a more collaborative classroom in where people are willing to share and engage with other people’s ideas. This is essential for the development of the student as it a skill which will need to be transferred once in employment. Not only this, but it can also assist in improving upon social skills and helps more reserved member of the class to gain self-confidence. This had been clear throughout my higher education as there have been many situations in where the more reserved members of the class have only begun to share their ideas when in smaller formative feedback groups. 

Although there are many benefits to peer assessment in either a formative or summative fashion, it is important to note that there are some drawbacks. One clear issue with peer assessment is that other students are not qualified to give grades to people who are academically at the same level as them.  (Li, 2001) highlights that students can be improperly graded when it comes to peer marking and self-assessment. Although there is a higher discrepancy between achievement and grades when self-assessing. This elicits that students mark more harshly when reflected upon themselves than others. However, if there is a set criterion in which the students can mark disparities can be somewhat reduced in both peers marking and self-marking. 

What’s more, social involvements can also play a huge role within peer assessment. How students interact with each other and their social engagements outside of education can make an impact upon peer assessments. There may be extra pressure put on students if they do not usually interact with the students, they are peer reviewing. Similarly, if they are friends they may feel as if they have to grade them well due to the nature of their friendship (Ehly and Topping, 1998). However again if there is a set criterion that the students have to followed this should be minimalised. 

On the contrary, it may be that students undertake social interactions in which they may not usually which may be beneficial for them in the long term. (Kagan, 1992) alludes to the fact that peer assessment assists in mixing ability groups this allows students with different ideas and thoughts to collaborate and learn from each other. I have found this especially important within my undergraduate degree as we have a mix of people from different backgrounds and ages; within sharing in class we have been able to gain knowledge from each other. 


Self-directed learning

Self-directed learning is defined as “students take initiate with or without the help of others, assess their learning needs, formulate goals with implementation of appropriate strategies and evaluate learning outcome” (Knowles, 1989). This is essentially the next step on from self-assessment and self-evaluation as students are beginning to not only assess but begin to formulate their own goals and criteria. Recently higher education institutions have been pushed into using self-directed learning more than even do to Covid 19. Institutions are having to more online and engage in less face to face lectures. This has meant more self-directed learning resources being provided to students (Shazia and Yadav, 2020). This is a holistic approach which allows students to be taking control of their own learning which helps to develop the student into an independent learner (Wride, 2017). 

Even more so the internet is allowing students to develop self-directed learning skills as there are so many sources available through the internet this is a huge positive to brining technology into the classroom as an aid to become more independent (Malison, 2018). Throughout my time within higher education within the classroom we frequently undertook self-directed learning tasks.  These would either be independent or group tasks in which we would find the knowledge for ourselves and feedback to the class. The topic for the task would often be brief and therefore encouraged us to use our own initiative in order or the task to be complete. The use of self-directed learning, as previously stated, as become even more significant as learning has moved online. 

(Silén, 2003) highlights that allowing the students to have an impact upon their own learning and being able to manage their own work aid in the growth of self-directed learning. Again, this is another way in which students form independence in their studies and independent skills.  There is also an emphasis that in order for students to be self-regulated within their study they must understand what the content and values of the module are (Boekaerts, 1997). This brings us back to the need for aims and objectives to be implemented in order for the student to be able to ensure that they are self-assessing in the most effective way. Self-directed learning builds the bridge for students to engage in self-assessment and self-evaluation. Towards the end of higher education these two concepts combined can create a fully independent learner whom has gained skills which aid students further than education. 

That said, there may be challenges when it comes to self-directed learning as it is a very independent way for students to work and some may struggle with changing to this form of learning. Moreover, if the basic components for self-regulated learning are not formed the student will not be able to progress onto this form of learning (Keer et al, 2017). Therefore, it is clear basic self-assessment and evaluation components are needed in order to undertake self-regulated learning. In addition, there needs to be a regulation even on self-regulated learning as lecturers need to be able to ensure that students are on the right track. Just as, lecturers need to be able to check in with students to ensure that self-regulated learning is not creating a feeling of isolation and disconnection from the course (Delfino and Persico, 2009). Therefore, it is clear that self-regulated learning is something that is better suited to a more mature and independent student. Even though it is ‘self-regulated learning’ there still needs to be a sense of lecturer presence and not total independence. 

 

Conclusion

Both the personal reflections and evidence draw upon within this portfolio have shown that there are a variety of ways in which a student can use self-assessment and self-evaluation within higher education. Above all it is clear that there are a wide range of skills to be gained from self-assessing and self-evaluating, many of which are vital and applicable to the broader world. One paramount skill which was a reoccurring theme throughout the reflection was being able to become an independent critical student. When looking at the different components of self-assessment and self-evaluation it is clear that they are each interlinking and each component is needed in order to be successful. 

In essence this is one of the main skills in which students should aim to seek at a higher education level, as this is the time to start gaining independence within your academic work. Moreover, it also allows learners to see where they need to improve and taking it upon themselves to fill the gaps, again this reinforces the sense of being an independent student. Therefore, this shows a strong demand for the use self-assessment and self-evaluation at this level of education as students take away skills which will serve them throughout life. Ensuring that they are well rounded independent person after higher education. 

After reflecting upon my own journey of self-assessment and self-evaluation it is clear that this was something that was taking place throughout my journey with higher education. However, a lot of the time it was something that was taking place subconsciously without me realising. That being said I have been able to improve and become an independent learner throughout all of the self-assessments and self-evaluations that took place, whether that be subconsciously or me consciously doing so. When looking at not only the improvement of my grades, feedback and self confidence in my academic and social skills it is clear that it is something which does not only positively effect students academically, but also socially. Self-reflection and assessment do not only prepare you for an undergraduate degree, but it gives your life skills which are vital to lifelong learning. 
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MODULE AIMS

« To provide the student with an informed and critical
understanding of the purposes, strengths and limitations
of educational assessment and evaluation.
« Encourage critical evaluation of the principle features of
assessment and evaluation within a range of learning
contexts

MODULE LEARNING OUTCOMES

Upon the successful completion of this module, the student
should be able to demonstrate the ability to:

1. Critically engage with a range of key concepts in educational
assessment
2. Demonstrate an enhanced understanding of the main
principles and practices of assessment and evaluation within a
chosen educational context
3. Develop a critical awareness of the purpose and function of
self-evaluation and the significance of reflective practice for the
education practitioner
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[Module Learning Outcomes
(from module syllabus)

1. Gritically engage with a range of key concepts in educational assessment

2. Demonstrate an enhanced understanding of the main principles and practices of assessment|
and evaluation within a chosen educational context

3. Develop a critical awareness of the purpose and function of self-evaluation and the|
significance of reflective practice for the education practitioner

TASK DESCRIPTION

Title: Self-assessment is, when students (i) individually... develop
motivation to reflect on their previous learning and identify
objectives for new learning; (ii) when they analyse and evaluate
problems they... are experiencing and structure a way forward;
and (iii) when through self regulation, they act to bring about
improvement. (Pedder & James (2012 in Gardner 2012 p38)
Self-evaluation can help learners appraise their current
understanding in order to determine improvement needs (Olina &
Sullivan 2004, p.6).

Through a series of reflective journal entries, critically discuss the
principles of self-assessment and self-evaluation and the
importance of these to the development of effective learners.

Use your own learning journey in Higher Education to illustrate
your understanding of the principles involved. This should include
reflection on how you have used feedback to inform your self-
assessment and evaluation.

Consider the variety of teaching and learning situations and
assessments you have experienced to strengthen your
reflections and areas of development necessary for your future
work as an educational professional.

* Demonstrate a critical awareness of the development of the
individual learner.

* Demonstrate critical reflection upon your own learning
experience in higher education.

* Use of fluent and confident use of academic English with
appropriate referencing.
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Links to generic assessment criteria (to be reviewed alongside the assessment
specification document)

Assessment criteria Criteria tested Marks Marks
available awarded

1. Engagement with You will need to demonstrate engagement 10 7
Literature Skills with a broad range of literature pertinent to

the task and use supporting evidence to

develop the points that you make.
2. Knowledge and Demonstrate an understanding of the 30 22
Understanding Skills concept of social inclusion and social justice

and the impact of educational and social

policy on education in Wales and the UK.

Clear awareness of the link between

poverty, social mobility and education.
3. Cognitive and Organise their knowledge and learning 25 19
Intellectual Skills through the use of a range of information

sources, including ICT and present their

work at the appropriate level

Ability to give a coherent and well

organised presentation.

4. Practical Application Demonstrate an understanding of the 25 20
Skills barriers to education for learners in different

contexts.

Clear understanding of the selected

initiative.
5. Transferable Skills for ~ Organise their knowledge and learning 10 7
Life and Professional through the use of a range of information
Practice sources, including ICT and present their

work at the appropriate level

Final grade Assessment marks are subject to ratification at the
awarded Exam Board. These comments and marks are to give feedback 75
on module work and are for guidance only until they are
confirmed.
General ‘Well done Heather this was a really well delivered presentation with a
comments key understanding shown of the key principles relating to your chosen

initiative. Your introduction outlines what the initiative is well and you
have a lovely presenting style

Good engagement with the audience from the start. Good consideration
of attainment and how that links in to the initiative and you also discuss

how the initiative has been evaluated.

Nicely produced PowerPoint but try to make sure your graphs and tables
are fully referenced in your slides.

Overall I really enjoyed your presentation so well done.
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Instructor Feedback

Text Comment

Well done Heather, this is a well
structured and nicely presented
scrapbook. You have chosen some
highly topical areas for discussion
and have outlined them coherently
with a good range of evidence to
support your judgements. Your
academic writing style s
appropriate for work at this level and
ook forward to seeing how you
continue to improve upon this for
future assessments. Good range of
reading also included.

EIRIRIEIE -] » -





image2.png
ssay 66 /100 @

Instructor Feedback

Text Comment

Heather, this is generally a good
attempt at the question and you
have nicely outlined what the key
issue of the report are and how they
have impacted upon education
‘Some slight development in places
required and you do need to work on
Your referencing as there are a
number of inconsistencies which
require addressing as it detracts
from the flow of your writing
somewhat. You are developing a
good academic writing style in
general for work at this level so try
1o keep that up.
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Good work.
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