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General introduction
Challenges to operational leadership in policing in England and Wales are multiple and correspond to the complexity of the rapidly changing socio-economic, political and environmental climates. The College of Policing (2020) presents a range of key trends that are currently mounting challenges to policing, and which will continue to do so over the next twenty years, such as rising inequality and social fragmentation; an expanding and unregulated information space; a changing trust landscape; technological change and convergence (Batts et al. 2012) and harnessing artificial intelligence and work force automation. Add to this a framework of policing constraints that are often present within policing culture (Cockcroft, 2019), complex multiagency environments (Ransley and Mazerolle 2009), the burgeoning requirement of accountability (Rowe, 2020), demands of vulnerability and threats from serious and organised crime (Her Majesty’s Chief Inspector of Constabulary, 2022), whilst policing diverse communities and being under the often unfavourable glare of the press and media (Walsh and O’Conor, 2019). It is not surprising therefore that police leaders are like all police officers, experiencing increasing impact on their mental health and wellbeing (Demou et al. 2020). This too is a challenge for operational leaders (OL) who must maintain the morale and wellbeing of their staff and themselves, whilst engaging with so many demands. 
Challenges to focus on
It is logical therefore that with so many competing demands clamouring for the attention of OL that it is increasingly important that policing in a multiagency environment, looks to effective prevention work to drive down demand. The challenge of effective police prevention work will therefore feature significantly in this report. OL must also be cognisant of the need for policing to be on a trajectory of increased effort around procedural justice, to address the waning trust and confidence that exists within society towards policing. Therefore, this challenge will be additionally highlighted. A significant decrease in trust and confidence in the police was recorded between 2017 and 2020, with trust down from 62% to 55% of people surveyed (Brown, 2021).  Trust in policing has been seriously undermined by high profile cases such as the abduction, rape and murder of Sarah Everad in 2021, by a serving police officer, Wayne Couzens.  50% of women and girls who were recently surveyed about their feelings of personal safety reported feeling unsafe when out and about in busy places and three out of five women aged 16 to 34 years of age experienced at least one form of harassment in the previous 12 months (Office for National Statistics, 2022). In fact, violence against Women and Girls and Domestic Abuse (VAWGDA) is at epidemic proportions (Office for National statistics, 2022). Amongst the challenges to operational leadership from the demand in policing vulnerability, is how we change outcomes for women and girls.  To effect such a change means addressing cultural normalisation of sexual harassment and violence (Estyn, 2021). Changing cultural behaviours needs addressing at an educational level (Finch, 2012; Dukes et al., 2022). Within this report, I will be exploring the importance of OL getting down stream of the complex issues of vulnerability, affecting children and young people (C&YP), such as VAWGDA, by engaging C&YP in crime prevention educational interventions, which have the additional benefit of also creating trust and confidence in in the police through procedural justice, which is shown to increase legitimacy and compliance with the law (Sindall, 2017; Braford and Yesburg, 2020). 
Prevention and education
Prevention is central to all public service’s work that attempts to address health, wellbeing, safety and harm reduction in our communities. However, Muir (2021) notes that little is spent on such an important aspect of work. For example, from the £160 billion NHS budget only 3% or £5 billion was allocated to preventative work. Policing too requires a prevention approach to reduce demand, which is outstripping the resources available to meet it. Muir goes on to note that there is clear evidence for the effectiveness of a prevention approach to crime. The Office for National Statistics show that between 1995 and 2019, burglaries in England and Wales fell by 74%. There is therefore strong evidence for the effectiveness of a preventative approach to crime (Marlow 2011). Better security through door and window locks and security systems were at the heart of this downward trend.  This decrease was also prevalent in car theft, which fell by almost 80% in the same time frame. It was not tougher sentencing or new police tactics that assisted in reducing crime, but improved security measures.
The Barber report (2022) noted a shift in the threat of crime from conventional sources to amongst other crimes, computer misuse and fraud offences, which in 2021 accounted for 53% of all crime. Muir suggests that catching such offenders, who may even exist outside of the UK is extremely difficult.  Clearly more police officers on our streets will not address this threat and he proposes that an approach that designs out these forms of crime at source, as achieved with car crime and burglary, is the way to proceed. He exposes the key weakness within crime prevention work, as primarily no one owning the task of prevention. In the absence of a systematic approach to crime and harm prevention, unlike the policing and Criminal Justice System, which benefits from defined lines of accountability, distinct roles and duties, funds, priorities, and designated support from other organisations, conversely, prevention exists without these systemic approaches to collaboration across multi agencies. 
To design out online crime, however, which is a significant risk to C&YP (Internet Watch Foundation, 2021) and a challenge to OL, it is important to acknowledge the wide spectrum of offences that exist, from online fraud to a range of sexual offences, harassment, stalking, malicious communication, hate crime and so on. It is not easy to design out crime in this domain. A long-awaited Online Safety Bill to protect children online should become law soon. This bill will put a burden of responsibility on online companies to put safeguarding measures in place to prevent certain harms from happening to children. However, this bill will be ineffective in protecting children from ‘regulated content’ in relation to ‘user-to-user’ services, meaning user-generated content such as sexting, abusive communications and scams, will not be in the framework of the bill (Landmark Chambers, 2021). Therefore, prevention approaches to reducing this kind of offending, requires another approach, a prevention education one. 
Education as a tool to preventing crime as endorsed by the United Nation’s Doha Declaration 2017, essentially acknowledges, and promotes education as a tool to foster peace, justice and equality for sustainable development. It has a significant part to play in determining the values of future generations, forging a united consciousness, redesigning societal predilections, and accompanying this with the required skills to perform these values (United Nations Office on Drugs and Crime, 2017). In Wales multi-agencies are required to collaborate in preventing C&YP from entering the Youth Justice System, to avoid poor outcomes that may result (The Social Services and Well-being (Wales) Act, 2014 and the Well-being of Future Generations (Wales) Act, 2015). 
In this report I plan to reflect on the challenges to OL of working within a youth crime prevention-oriented policing domain, against a backdrop of a senior policing leadership culture, where working in a youth crime prevention capacity, had traditionally been viewed as a poor cousin to other forms of operational policing.  I will explore the significance of these operational leadership challenges to crime prevention amongst the young, upon reflection of a significant event during a period of review of my force’s prevention police services, in schools.  I will reflect upon the learning and experience gained from one event and its repercussions, identifying my own leadership approaches and how effective leadership supports the wellbeing of staff when managing change.
Reflective models
[bookmark: _Hlk133168401]A range of reflective models exist to assist in the analysis of experiences within a policing context. Some simple models like Kolbs Reflective Cycle (1984) (Appendix 1), guide us to describe the experience, reflect on it and implement what is learnt from it. Rolfe et al. (2001) (Appendix 2) in similar manner asks us to consider, ‘What happened? So what? Then, now what, or what’s next?’ Gibbs Reflective Model (1998) (Appendix 3) adds further guidance in his approach, starting with a description of what happened, a reflection on the thoughts and feelings produced by the experience, what might have been good or bad about the experience; what did you make of the experience, what else you might have done at the time and the impact on what you might do in the future. John’s Model (2002) (Appendix 4) shares similarities with Driscoll’s Model (2007) (Appendix 5). John’s model sets the tone by asking, ‘What information do I need to access to learn from the experience?’ He suggests describing the experience, reflecting upon it through analysis of the event and any influencing factors, before deciding how you could have dealt with the experience better and formulating the learning that has come from it. Driscoll adds a further step of actioning the learning as it pertains to clinical practice. 
In this assignment I will be using the Gibbs’ Reflective Model to unpack the challenges around operational leadership and provide a useful framework for the learning I want to explore. Given the aspect of stress that can be created for OL from challenges being faced within a role, this framework reminds me to explore the aspect of the impact of an experience on me as an individual leader and on others, who must navigate daily pressures created by the job, which can have an impact on health and wellbeing if not effectively managed. 
Reflection - What happened?
It will help to contextualise the event I will be reflecting on. In 2015, a national review of the Wales Police Schools Programme (WPSP) was initiated by the National Programme Police Lead and Police and Crime Commissioner in South Wales. This was at a time when Welsh Government (WG) was considering withdrawing the annual 50% funding it provided from its Health and Social Care budget. WG and the four Welsh Police Forces jointly fund the WPSP, which operates in partnership with all schools in Wales, including alternative and special educational settings. 
School Police Officers (SPOs) work closely with schools to deliver crime prevention education on substance misuse and wider community and personal safety issues, amongst a range of other lessons in line with the new Health and Well-being Curriculum for Wales.  It also provides supportive policing services to schools, dealing with incidents, using the School Crime Beat Protocol (See appendix 6) to keep young people out of the Criminal Justice System. During this period only Divisional Commanders were surveyed for their opinion on the potential impact of the loss of the programme or its future development. Schools were not consulted, and decisions being made, were not undergirded by evidence-based practice (Sherman, 1998) or adequate stakeholder consultation. Even misinformation was being fashioned to undermine the accomplishments of the programme, by my own organisation. 
The specific incident I want to present happened when a now departed Assistant Chief Constable (ACC), asked to address the whole WPSP team of thirty SPOs, during a designated training day, to speak with them about their work. The ACC addressed the audience with an accusatory tirade on how poorly the team were performing, based on what he stated was evidence he apparently contained in documents he had to hand. His facts were wildly inaccurate, and his comments spilled over into personally calling out a few SPOs who had attempted to politely question the source of his information or respond to accusations about their work. I attempted to challenge the inaccuracies that were being portrayed, contradicting them with facts and figures that I could recall. Many references were made to the aspect of real policing work, which at the time I found quite triggering, as it implied that if you were not arresting young people then you were not engaged in real policing. When I asked if there was an impact report in the pipeline, to ascertain from all the stakeholders, such as C&YP and school staff, what their perspective was regarding any changes to the programme, or the impact on them of losing it, I was told flatly that ‘they’ already knew what schools would say and so this was unnecessary. I hasten to clarify here that this was not because of any consultation having already been undertaken, but it was a supposition on behalf of this ACC that schools would naturally not want any changes to the service. However, there were already plans to diminish the time spent working in schools and the size of the team.
Reflection – Thoughts and feelings
[bookmark: _Hlk132294549]My initial reflection upon the event is to acknowledge the damage that was done to the team by the hostility prevalent in the communication on this day. Management of police personnel is by far one of the most challenging and important aspects of operational leadership (White and Robinson, 2014). The research highlights the importance of managing the ‘psychological contract’ when navigating change. Isaksson (2020) notes that the psychological contract is a useful theory for understanding the relationship between employers and employees, and represents how agreement or disagreement, often based on unwritten, tacit perceptions and beliefs, affect attitudes and behaviour at work. There is a clear correlation between positive psychological contract and the performance of an organisation (White and Robinson, 2014). The negative impact the meeting with the ACC had upon the team of SPOs was evident in the damage to their psychological state at the time and their consequent relationship with this leader. Studies indicate that police officers most frequently identified effective leaders as being integrous, having a strong work ethic, good communication, and essentially care for personnel; ineffective leaders were characterized as failing to express these traits (Schafer 2010).  
Hearing such a damning representation of the role of an SPO, caused many on this day to be angry and visibly upset, a feature of their communication with me after he left. They were frustrated at the lack of recourse and dejected that they were treated in such a dismissive and disparaging way. On this day I too experienced a wide range of feelings from confusion as to where the information had been sourced, indignation that we should be spoken to in such an unacceptable manner, exasperation that there was nothing positive related to us throughout the discourse, humiliation at the tone of the monologue and disgust that such a hard working team were being verbally, unjustifiably berated by such a senior figure and made to feel like rubbish.
The leadership culture being demonstrated at this time through the ACC was not one that modelled fairness, treating all people with respect and dignity, giving people a chance to express their views, listening to them, and making impartial decisions that can be explained in an open and honest way (College of Policing, 2021). As OL it is imperative that we model the right policing culture in our interactions with our staff, so that they behave similarly when engaging with our communities. 
It was, therefore, incumbent upon me to find the personal resources to meet this leadership challenge. Despite having been emotionally impacted by the event, I needed to control my emotional state. Had I expressed how I was personally feeling at the time it could have acted as emotional contagion. This is one of three ways described by Decuypere and Schaufeli (2020) in which leaders directly influence employee engagement. It was imperative that I also try to contain the emotional contagion that was being freely expressed by the team, after the ACC left. So I shortened the break to focus on a guided conversation about the ACCs communication. Not being emotionally dismissive was an important facet of how I dealt with the immediate aftermath, however, essentially, I had to establish some ground rules for the team’s conversation that ensured we kept to the key concerns. This was achieved by capturing the conversation in bullet points on flip chart paper. Seeing the comments in black and white, helped the team appreciate that their concerns were being taken seriously and moderated the discussion to stay factual and less opinions oriented. 
Reflections Good and bad
It was very intimidating to face off with an ACC in such a setting.  Davis (2020) noted police hierarchy that underpins leadership structure is relied on more heavily by senior leaders in ‘high-audience’ and ‘high-risk situations’, compared with ‘low-audience’ and ‘low-risk situations. This high audience event therefore predisposed the ACC most likely to rely on his rank to command the audience. Cockcroft (2019) also notes that much of policing relies on a transactional style of command and coercive power.  However, research “findings reveal that coercive power increases an antagonistic climate and enforced compliance, whereas legitimate power increases reason-based trust, a service climate, and voluntary cooperation, (Hoffman et al. 2017, p.1). 
Although my own leadership had been undermined throughout the event; as it became plain to all that I had not been consulted prior to the event about the content of the ACCs address, I was able to draw upon the trust I had built with this team to manage the initial fall out. Englebrecht et al. (2017) referencing the work of Wong et al. (2010) noted that employees trust leaders who display ethical leadership. Van Wart (2014) recognised ethical leadership as not simply a style but a process (see appendix 7) and which comprises several styles to include virtuous leadership; authentic and positive leadership; moral management; professionally grounded leadership; social responsibility leadership; and transformational leadership. However, although I displayed a compassionate response to the team, which at the time was a positive element of the event, it appeared to have a limited impact in addressing the harms experienced by the team. This may have been due to the theoretical phenomenon of negative bias. Baumeister et al. (2001) presented that ‘bad is stronger than good’. They state, “When equal measures of good and bad are present… the psychological effects of bad ones [events] outweigh those of the good ones [events]” (p323). Corns (2018) citing Schroeder (2004) further qualifies this phenomenon by suggesting that unexpected, negative occurrences have bigger hedonic clout. This concurs with Rozin and Royman (2001) who add that the momentous significance of an event also explains how pleasant or unpleasant it feels. Upon reflection on this event, the usual positive climate anticipated from utilising a more transformational leadership approach, was diminished due to the unprecedented and highly unpleasant nature of the event. 
In response to the identified issues that had been raised from the ACC’s input and in conversation with the team, I set about to create an action plan to respond to all criticism made and to instigate consultation with our stakeholders. It was important to establish with the team that there would be a series of actions moving forwards, to address their concerns at a senior level and that I would be executing a rebuttal to misinformation supplied.
On a personal level the experience was the incubator of my desire to be a better leader and to ensuring that I had all the tools to hand to bring evidence-based challenges in the future to how we should be engaging as an organisation with C&YP and with our partners, whilst managing staff. It was a catalyst for me looking to develop as a leader, as at the time I felt the weight and powerlessness of being a civilian manager in a very hierarchical police system. With the absence of literature around the integration of police and civilian leaders, a comparison with military and civilian integration is worth considering. Goldenberg et al. (2019) notes that military organisations are cognisant of the needs for integrating military and civilian personnel, to create a ‘cohesive whole’ and are adopting terms to describe the workforce that implies this, such as in Canada, ‘the Defence Team’, ‘One Defence Team’ in Sweden and the ‘Whole Force Concept’ in the United Kingdom.
I would suggest that often when people think of operational leadership in policing, the pictured formed is one of uniformed officers with rank and not civilian leaders minus rank. It can often feel as though you are not a real OL unless you have a position of rank. Goldenberg et al. (2019) identified that there were a range of challenges that were experienced by civilian personnel that spanned, cultural differences, equity in career development, understanding of roles and more. Research should be carried out into how well civilian police leadership is integrated into an arena with police ranked leadership, to ensure that civilian police leaders like me are better integrated into leadership structures.
Analysis - Making sense of the event
To make sense of the thinking and beliefs prevalent during this period, it is important to understand the changes that were happening nationally and what was being resisted by some leaders with regards to changes in policing approaches and policy.  For example, changes were being instigated in how policing was being directed to engage with C&YP, through the National Police Chief’s Council (NPCC) strategy for Child Centred Policing (CCP) policies and approaches, with the promise of better supporting procedural justice amongst the young.  There was also a better understanding emerging around vulnerability and the role it plays in offending and victimisation and the essential role of partnership-working in making and sustaining positive outcomes for C&YP.
The literature supports that young people’s trust and confidence in the police, is more precarious than it appears in adults (Flexon et al., 2009; Hinds 2007) because they encounter police more frequently, creating more opportunity for conflict (Loader, 1996; McAra and Mcvie, 2010). During this period there appeared to be a resistance from some quarters to recognising the WPSP as the organisation’s leading CCP approach to C&YP engagement. Deputy Chief Constable Olivia Pinkney, the former National Lead for CCP states, its core purpose in all police and C&YP encounters is to recognise children as ‘children first’ in every interaction. She noted that “Crucially, children tell us that the biggest difference we can make is to listen in order to make sure that their voice is heard” (NPCC,2016). 
I therefore felt an additional weight of responsibility to represent the voice of the child in leading a way forwards, as their voices were being deliberately silenced. The lack of desire to consult with C&YP about any changes that might be implemented in the programme and the impact to them, if it should cease to exist, is in complete opposition to the literature around Stakeholder Theory, which promotes consultation with stakeholders who are identified as anyone who is impacted upon by an organisation successfully meeting its goals (Rogers et al 2019 and Freeman 1984).  This has everything to do with leadership accountability and transparency. There was a significant risk of failing to protect the integrity of procedural justice in policing amongst the young, recognised as so imperative in the literature (Tyler et al. 2015; Murray et al. 2021; Pósch 2021; Gold 2022). A growing body of procedural justice theory research that concentrates on C&YP, evidence that similar results are true for children and adults alike. Both, 
“prioritise procedural fairness and mutual respect in their encounters with police. Like adults, the experience of procedural justice (or injustice) is linked to trust and legitimacy; when young people feel that an officer’s behaviour is not fair or respectful, trust and confidence in the police is damaged.” (Bradford and Yesberg, 2021, p.3).
Evidence-based research by Pósch and Jackson (2021) demonstrated that ‘engineered positive contact’ between the police and young people in school-based settings, not only showed attitudes towards the police improved over the short and long term, but the engagement helped learners also acquire new concepts. 
[bookmark: _Hlk90296580][bookmark: _Hlk132117650]Since 2004, when the WG adopted the United Nations Rights of the Child to underpin all policy making relating to C&YP in Wales, the voice of the child has become central to all work across all agencies including policing. I recognised that I had a responsibility as a leader in my organisation to ensure that the profile of the work undertaken by the WPSP was better understood by our force as the organisation’s key partnership approach, by which children’s voices are heard by police constables on a near daily basis. The leadership challenge in this context was about promoting change in how my organisation perceived crime prevention work amongst the young and the ways in which it should be working in future partnership, with schools to listen to and safeguard C&YP. As a leader I became aware that I needed to offer advice more often to more senior leaders, creating more effective channels and opportunities for communication, building their confidence in my skills to lead, through my commitment to leadership development.
Analysis - Leadership and partnerships
Around the time of this event in 2015, a Public Health Wales study into ‘The prevalence of ACEs and their impact on health-harming behaviours in the Welsh adult population, was published. Understanding that criminality can be linked with trauma, (Bellis et al.,2015) informed policing, which had to extensively undergo a transformation in its approach to addressing vulnerability. The period in which this event with the ACC occurred was at the threshold of this transformation and the operational leadership challenge was in managing this change.
The literature clearly indicates that policing cannot resolve the broad spectrum of challenges being experienced in society, vulnerability being a key issue. (The College of Policing, 2020). Policing in Wales has developed and strengthened its partnerships since the Police Reform and Social Responsibility Act 2011, with the resulting introduction in 2012 of Police and Crime Commissioners. Championed by international research, best practice policing approaches, often described as evidence-based policing (EBP) (Sherman 2013) and epidemiological models, for example, models of violence prevention, require the introduction of a multi-agency public health approach (Williams and Squires, 2021). According to the literature EBP can; 
“strengthen police accountability to the public and those agencies charged with governance responsibility for the service. This will lead to greater transparency, legitimacy, and accountability in professional practice, ultimately strengthening police–public relationships and enhancing the democratic policing model” (Pepper et al., 2020, p95).
With so many converging changes happening in this time frame, I recognised the significant importance that OL had in managing this change. Ensuring that the workforce had the skills and expertise and resources to meet the demands. Noordegraaf, in his research emphasised the importance of police officers being taught how to collaborate with other professionals, other organisations, and partners “to acquire connective capacities, which they use to tackle cases, build careers, and secure authority” (2016, p 82).  The WPSP being a partnership needed to ensure that through this tumultuous period it remained focused, and effective, remaining central to police crime prevention work, and not retreating to the edges of partnership work or being reduced to simply facilitating a coordinating role (Ransley and Mazzerolle 2009). I understood my role as an expert in this arena of collaborative working was to forge stronger connections within my organisation with a range of leaders and departments, whilst amplifying the efficacy of my leadership presence amongst my network of partnerships. 
Conclusion – What else could I have done?
Context is everything with regards to the choice of leadership styles available to OL and I favour a blended approach commensurate with any given situation (Goleman, 2000). During the period outlined here I believe I had correctly demonstrated a more transformational approach, relying on  referent power which is cognisant of the dynamic and changing environment in which policing operates, understanding effectiveness in delivering services is not dependent on rewards and sanctions, but on whether the leader stands for something that followers aspire to; is able to create a sense of collective identity through their vision; challenges their followers to enhance productivity, whilst demonstrating care and concern for the individual (Murphy and Drodge 2004; Walsh and Vito, 2018). I was concerned for staff; whilst being cognisant of my organisation’s fiscal needs. I was focused on fairness and the rights of followers to be treated respectfully and I believe showing self-awareness, characteristics often attributed to a servant leader style (Hunter, 1998; Linden et al., 2014). 
I understood the need to reinvigorate and unify this shattered team however, I believe I failed to recognise that it not only mattered how they would go on to relate to leadership, but to one another too. Daniel Goleman (2000) promotes emotional intelligence in leadership as the essential element of noticing, identifying, understanding and managing our own feelings and the emotions of others. I believe we ignore people’s emotional wellbeing at our peril as a leader and what I had not recognised due to this event, is that team members would look to one another to apportion blame for the ACCs perspective. I recognise on that day, I should have quickly arranged a future check in with divisional teams, to gauge after further reflection, what they were feeling. I had not created an opportunity for them to further discuss everything that transpired on that day, which created a vacuum in my management of the team, in which certain SPOs began to look for justice by targeting another, who they believed to be responsible for the negative perspective displayed. This might have been avoided if I had had a better grip on the situation.
Action plan
Since this event occurred, I have invested a lot of time into personal development as a leader and to developing a strong team identity, achieved through fortnightly team meetings replacing ones only occurring twice an academic term. The emphasis on wellbeing is a feature of all training days and meetings and in team communications. Additionally, I have committed to investing in the development of individual officers where they show interests in key areas of business, creating specialisms in the team, which is of benefit to all team members. 
Gobble (2019) referencing Maxwell (2000) attributed him with coining the phrase ‘tipping point’ in leadership innovation, where a slow change in a system suddenly becomes irreversible, triggering dramatic, and sometimes unexpected, consequences.  This term is ascribed to positive change that gains momentum and suddenly renders a change in direction, most usually in a positive direction. The series of actions that were undertaken post this event, although slow in gaining the positive results desired, have now reached a tipping point in creating a team that is not only efficacious in the delivery of the WPSP but is largely a happy one. I have demonstrated that a commitment to investing in the wellbeing of staff is a commitment to optimising performance (Phythian et al., 2022).
Concluding thoughts
I am aware that my leadership parameters extend beyond the team I am managing and are in fact collaborative in practice, within a networking environment of policing and other partners. Policing does not exist in a vacuum and its leadership does not either. With the advent of partnership work in the domain of prevention work, OL must increasingly work with systemic approaches to problem solving in policing. Recognising that decisions made in one organisation have a ripple effect on others for good and bad, is a prerequisite for understanding successful collaborative work. Given the permanent presence of change in society, it is important that police OL aspire to be prepared to meet these demands and embrace challenges as opportunities to grow personally and grow the people in their organisations. Smith proposed that often “existing leadership capabilities, in the context of change, are frequently not of the standard required. There is no formal selection process to identify change leaders. (2019, p164). Therefore, future solutions for OL in managing change should incorporate training that focuses on the skillsets that are a pre-requisite for effective change management.
When managing change, OL have the power to ensure smooth effective transitions that guarantee that teams are well supported and for example, difficult conversations are carried out respectfully, assessing the risks to the wellbeing of employees that may result from decisions necessitated in response to organisational challenges. The legacy of this event in 2015 is one where I have resultingly improved my own leadership practice, with insight gained from participating in the College of Policing’s, Policing Futures Programme, the Academi Wales, Leadership Summer School, and current studies around an MSc in Policing Leadership. My mantra is always ‘relationship is king’ and I have discovered that forging positive relationships with subordinates, superiors, peers and partners is the secret to managing challenges in operational leadership.  Moving forwards in possession of a range of leadership skills that place relationships at the forefront of discharging responsibilities, OL are best placed to work effectively in partnerships around crime prevention and safeguarding of C&YP. Building C&YP’s trust and confidence through procedural justice. It is hoped in turn this will transition into better outcomes for all our futures.
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Foreword

This Protocol outlines the way in which children and young people will be dealt with, when
they are involved with incidents that occur within a school premises.

The intention of the Police is to protect and preserve the rights of young people in line with
The Welsh Government strategy for Children’s Rights and to implement School Crime
Beat wherever possible.

This Protocol does not apply to adults, so those adults working in schools can report any
instances of criminal activity they experience to the Police in the usual way. They may
also seek advice from the School Police Officer (SPO) at any time.

The four Welsh Police Forces have worked with and supported schools in a variety of
ways for many years, primarily through classroom involvement and supportive policing.
Since the 2019 Review of the Wales Police Schools Programme (then the All Wales
School Liaison Core Programme) the Welsh Government and the four Police forces in
Wales have endorsed their commitment to working with children and young people.

Schools therefore play an important role in Police engagement with children and young
people.

This Protocol outlines procedures for dealing with incidents involving young people that
occur in schools, to achieve a consistent Police response across Wales. There should be
little deviation from the School Crime Beat Protocol when Police Officers are involved in
an incident on school premises.

All 4 Welsh Police Forces have agreed the process outlined in this Protocol, with the
intention that children will be engaged with in the same way wherever they live in Wales.

There is, however, a large degree of flexibility and discretion as to when or if the head
teacher involves the Police. A Head teacher may decide not to involve our SPOs should
s/he wish to. This document clearly outlines the boundaries in which Police Officers should
operate and makes recommendations to help schools.

This document considers the comprehensive advice that Welsh schools have been given
by Welsh Government. It fully supports the advice given in:

Substance Misuse: Children and Young People
substance-misuse-delivery-plan-2019-t0-2022.pdf (gov.wales)

Inclusion and Pupil Support
http://gov.wales/topics/educationandskills/schoolshome/pupilsupport/
inclusionpupilsupportguidance
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Respecting Others: Anti-Bullying Guidance
http://gov.wales/topics/educationandskills/publications/circulars/antibullying Respect and
Resilience: Developing Community Cohesion
http://gov.wales/topics/educationandskills/publications/guidance/
respect-and-resilience-2015

Exclusion from Schools and Pupil Referral Units

Exclusion from schools and pupil referral units (PRU) | GOV.WALES

Keeping Learners Safe

Keeping Learners Safe (gov.wales)

Abolition of defence against punishment

Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020: circular |
GOV.WALES

This document outlines what to expect when Police are involved at incidents in schools
and ensures that there Is a continued positive working relationship between the Police
and schools, based on improved knowledge, mutual trust and understanding. It is
supported by the Welsh Government publication Guidelines for Schools and School
Community Police Officers Working Together: School Behaviour Incident Management.
https://schoolbeat.cymru/uploads/media/
Guidelines_-_School_Behaviour_Incident_Management.pdf

At all times the Police will have children and young people's interests at the forefront of
their considerations and will work hand in hand with the school's wishes and policies
wherever possible.

When referring to this document head teachers should have regard to any local
guidance in place offered by their local authority and/or the local Substance Misuse
Action Team. They should also have regard to any policies adopted by the school’s
Governing Body.

This Protocol has been agreed and adopted by the four Welsh Police Forces and the
Directors of Education nationally.
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1 Police Roles and Responsibilities

Within communities, Police Officers undertake several different roles to provide an
effective policing service for schools.
Below is a list of the main types of officer that schools are likely to have contact with:

Schools Police Officers (SPOs): These Officers are dedicated to deliver WPSP lessons
and provide supportive policing services in schools. They are deployed to ensure that a
uniform, structured and professional programme is delivered to all children and young
people in Wales. Each Officer Is responsible for up to four secondary schools and their
respective partner primary schools in any one area.

The Officers are required to be fully involved with the day-to-day life of the schools and
assist with problems that require Police attention or advice. They will need to fully
understand school policies and procedures and will endeavour to work within their
boundaries.

The Guidelines for Schools and School Community Police Officers Working Together:
School Behaviour and Incident Management document (See
https://schoolbeat.cymru/en/teachers ) gives detailed information about when and how
the SPO can be best utilised in schools.

Neighbourhood Policing Teams comprising of PCSOs (Police Community Support
Officers) and Neighbourhood Policing PCs and a Neighbourhood Policing Sergeant:
These Officers are responsible for policing their identified neighbourhoods and
communities, problem solving and targeting their activity to the needs of that community.
An officer should be familiar to the school if it falls within their ‘'beat. The Neighbourhood
policing team will liaise closely with the relevant SPO and provide a link to the community
at large. They will provide a problem-orientated policing approach to the needs of the
community and work closely with other key partners within that community.

Response Officers: These Officers will respond to emergency and non- emergency calls
when they are received. If one of these Officers responds to an incident in the school, then
they will carry out the required course of action dependent on the incident. They will liaise
with the school and the Neighbourhood Policing Team to agree on how the incident will
be finalised.

Specialist Child Abuse Investigation Officers or Detective Constables

If a Police officer receives any information that a child or vulnerable person is at risk of
harm, and this information has not already been shared with social services by the school,
they must submit a Multi-Agency Referral Form (MARF) or Public Protection Notice (PPN).
This is to comply with a statutory duty under Section. 130 of the Social Services and
Wellbeing Wales Act 2014. This can include where a child has seen, heard or otherwise
experienced the effects of domestic abuse.
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When a child protection concern is raised, Police will work in partnership with other
agencies, such as social services and health. Any MARF/PPN submitted by Police or other
agency will be triaged by specialist risk assessors. They will process the form to ensure
the necessary course of action to protect the child or vulnerable person. This could be
sharing the information with other agencies for example or deciding to jointly investigate
any criminal allegations with children’s services under section 47 of the Children’s Act
1989.

These investigations will be conducted by Specialist Child Abuse Investigation Officers
within Criminal Investigation Department (CID). They will normally need to speak to the
child jointly with a social worker, and these visits will often take place at the school. If the
alleged perpetrator is a parent or carer, these visits may take place without their
awareness. The investigating officer may also need information from the school in relation
to the child as part of their enquiries.

When Officers attend a domestic abuse incident, they fill in a Domestic Abuse, Stalking
and Harassment Risk Identification Checklist (DASH). If there are children present at the
address, or normally resident with the parties involved in the incident, Officers will note
their details on the DASH. As soon as these are submitted, a notification of the domestic
incident is sent to the local education authority under ‘Op Encompass’, and basic details
are passed on to the child’s school so that they can provide the necessary support. The
Domestic Abuse Act 2021 recognises the devastating impact that domestic abuse can
have on children who experience its effects in their own home, and it is important to
recognise this.

Other Specialist Police Roles: In addition to the above roles, each of the four Welsh Police
Forces will have several specialist departments which may come in to contact with a
school depending on the circumstances of an incident. A good example of this would be
issues such as hate crime, which can have far-reaching consequences involving complex
issues. Specialist Police departments would be able to provide expert advice and support
around such issues and have strong links with minority communities and other key
agencies.

Schools are encouraged to openly discuss and seek advice from their dedicated SPO.
SPOs will have a good knowledge of and be able to provide a direct link to other specialist
Police departments where necessary.
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2 Police Response to Incidents in Schools

» Liaise with the head teacher or nominated person.

» Not formally record and investigate a crime on school premises unless the school,
victim, or parent / carer request it. However, Police Officers must report and record
serious offences that are listed In the Home Office Counting Rules ‘serious crimes'
list. Home Office Counting Rules for Recorded Crime (publishing.service.gov.uk)

» The arrest of a child or young person will always be the last resort and when no
other viable option is available.

» Use restorative justice approaches and Youth Restorative Disposals (YRD) if
appropriate

» Inform the School's Police Officer by email (more serious offences will not be
investigated by the SPO)

If the incident is not of an urgent nature, but Police are required to attend, then schools
should report the incident via the 101 service or directly to their Schools Police Officer.

In the case of non-emergencies, or if there is a need to request advice, schools may wish
to contact the SPO. The SPO will provide advice, deal with the matter or arrange other
Police attendance if necessary.

The definition of a crime is:

A crime is committed if a person fails to act in accordance with
the Law

When deciding whether to contact the Police regarding an incident on school premises,
the severity of the incident needs to be considered. Therefore, the seriousness of an
incident can be determined by considering the answers to the following questions. If the
head teacher considers the answer is YES to any of the questions below and considers
the incident to be an emergency, then call 999 to obtain an immediate Police presence.

» |sthere any serious immediate danger present?

» Has serious injury occurred or is there a clear potential for serious injury?
» [s acrimein progress or imminent?

» |s asuspect present?

»  Will a witness be lost if Police do not arrive quickly?

» |s there clear potential for a further crime to be committed?

» |s avictim of crime suffering from extreme distress?
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Schools actin loco parentis when learners are at school or involved in school-led activities,
and may wish to deal with some incidents internally, rather than involve the Police. In
these cases, the school is still asked to inform the SPO of the details for information
purposes. The SPO may also be able to contribute by providing other information, which
may impact on the school’s decision. All crimes will be recorded by SPQO's in line with the
standards set out within this Protocol.

Not reporting a crime and thereby not identifying the offender, if known or suspected, may
subsequently prove to be counter-productive for a school and the wider community.

Schools should never be concerned about contacting their SPO for advice - this is
part of their role.

3 Formal Recording and the Investigation of Crimes on School Premises

The Inclusion and Pupil Support document (2016) guidance-inclusion-and-pupil-
support_0.pdf (gov.wales) provides a framework for inclusion, containing guidance for
schools and local authorities (LAs). It requires schools to maintain high levels of
attendance and positive behaviour, and to support learners with additional learning
needs. Schools seek to avoid pupils becoming disengaged with education. It endorses the
principle of inclusive education as enrolment of all children in mainstream schools unless
there are compelling reasons for doing otherwise. Head teachers and other school staff
have responsibility to deal with and record incidents involving children and young people
on a school site in the first instance though it may be later decided that some cases
amount to criminal conduct. If this is in fact the case, schools should inform the Police of
the incident.

When ‘exceptional circumstances' occur which lead to permanent exclusion as defined in:
Part 1 of Welsh Government guidance 2019: Exclusion from Schools and Pupil Referral
Units Exclusion from schools and pupil referral units (gov.wales) there would be a high
expectation from the Police that they would be informed and involved.

The Association of Chief Police Officers, the Department for Education (DfE) in England
and the Home Office have developed joint guidance to address concerns over the formal
recording of crime by Police Officers on school premises. (Although the DfE have no
powers in Wales, crime recording standards for both England and Wales are governed
by the Home Office and as such this agreement applies for Wales.) The Home Office
National Crime Recording Sub-Group (NCRS) has agreed the following.

Schools are under no legal obligation to report crimes to the Police. When Police Officers
who work in or attend school premises, witness or have a crime reported to them, which
took place on the school premises, the following will apply:

Wales Police Schools Programme 2023/02/22

School Crime Beat Protocol 8





School Incident
Policy Flowchart

Did the alleged incident happen NO
between school aged children?

v

A 4

Did the incident happen NO
on school premises?

YES

Has a serious offence YES N
been committed? o

(Per HOCR Annex B, including: NO
Serious assault, Sexual assault, Sexting,
Distribution of indecent images)

A 4

v
Is the caller happy for the school NO
to deal with the incident?

YES

4

Deal in accordance with NSIR and
THRIVE, and allocate an officer to
investigate.

Stats Class the Occurrence

v

Record a crime related incident but
do not stats class the occurrence.

Advise caller to make the school
aware if not already done so.

If appropriate task the appropriate
Schools’ Police Officer
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e A crime should not be recorded initially, but the incidents should be brought to the
attention of the head teacher as soon as practicable. The Police will follow the
parents' and school’s wishes and work within school policy.

e The Police Officer will not formally record and investigate any incident in a school
as a crime, unless requested to do so by the parents or carers, or where it is so
serious as to be necessary (see below). If this does become necessary, a formal
crime record will be created.

e In all cases the Police will attempt to reach a mutual agreement with the school.

» |f anincident that occurred inside school, during the school hours, is reported to
the Police by parents, out-of-school hours, then the incident should be dealt with
in accordance with this School Crime Beat Protocol, and the school must be
informed of the outcome.

When are the Police duty bound to formally record and investigate an incident on
school premises?

If any of the following criteria applies Officers must formally record and investigate an
incident:

» The officer judges it to be a serious incident as defined below:

A serious incident is one which has led or is intended to or is likely to
or threatened to lead to serious harm or loss to any school child
according to the view of the Police officer, child or young person,
parent or guardian or the child's representative.

Home Office Counting Rules for Recorded Crime
(publishing.service.gov.uk)

= When the parents/carers are not happy for the school to deal with the incident.

Questioning of children and young people and formal Police investigations

Where there is a duty for Police to interview children or young people, then a parent/carer
or other interview supporter will need to be involved. Sometimes, Police will contact a
registered intermediary to assist with communication if they feel this is necessary to
enable the child to understand the questions.’

When a school believes that a formal Police investigation may be necessary, then the
questioning of young witnesses and possible offenders by school staff should be kept to
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a minimum. It should be enough only to establish the basic facts. Any further questioning
could affect evidence and hamper a Police investigation (this can be further explained by
the SPO if necessary).

Any questioning or interviewing of children and young people by the school should be
recorded in writing and corroborated by another member of staff.

Where an allegation of child protection has been disclosed to a member of school staff,
school safeguarding Polices must be implemented and local child protection procedures
must be followed. Keeping Learners Safe (gov.wales) 2021 and Social care Wales
(safeguarding.wales)

The SPO is available for schools to contact for advice. A Multi Agency Referral Form should
be completed for any safeguarding concerns by the school or the SPO.

In addition, the following apply to incidents of substance misuse

» Possession of certain controlled substances such as — Cannabis, Ecstasy, Heroin,
LSD, Cocaine, Crack Cocaine, etc. will always be regarded as 'serious and
recorded as a crime.

* Anincident will always be deemed serious and recorded as a crime if the
controlled substance has been or was intended to be supplied to any other person
whether for gain or not.
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Points to consider

If the incident meets any of the criteria above, it must be classified as a crime and
investigated. If, however, the incident does not fall under the above criteria the following
points should be considered:

» Any safeguarding concerns

= Wishes of the victim (and parent/carer where appropriate)

= Wishes of the school

» Aggravating features - for example racial or homophobic bullying

= Severity of any injury sustained/nature of threat received by the victim

= |evel/value of damage caused (It is impossible to quantify boundaries on the level
of damage as this is subjective for each victim/complainant)

» Probability of a repeat incident

» Previous relationship between victim and offender

= Potential impact on the child/young person following formal Police involvement

» Effectiveness of Police action/court proceedings

» Future best interests of both parties

» Message sent to other children or young people

» Availability of alternative courses of action; examples might include restorative
approaches, with the consent of the victim (see below), or the use of Acceptable
Behaviour Contracts (a Home Office procedure used to deal with anti-social
behaviour) etc.

Restorative Approaches

As a preventative measure, a restorative approach is focused upon reducing the number
of young people entering the criminal justice system. With restorative approaches the
whole school community and parents may be involved.

Police are determined to apply the principles of Child Centred Policing, CYP
(npcc.police.uk) putting the rights of the child as central in any dealings with children and
young people. Restorative approaches in school settings view misbehaviour not just as
school rule breaking but also as an opportunity to improve relationships in the school.
Schools Officers have been trained and are available to facilitate or support the restorative
approach in school settings, when requested.

It is advised that each Police Force links in with their Force Crime Registrar for guidance
on Outcomes that can be applied to crimes involving children to ensure consistency.

Wales Police Schools Programme 2023/02/22

School Crime Beat Protocol 12





Youth Justice System:

There are several formal disposals for young persons within the Youth Justice System. All
the below can and are generally accompanied with assessment, support and
diversionary activity:

» Youth Restorative Disposal (Not a criminal conviction)

The focus is to make good the harm caused and can involve direct or indirect
reparation.

= Youth Caution

The Youth Caution is a formal out-of-court disposal

Participation in the diversionary intervention is voluntary and there is no separate
penalty for failing to comply.

= Youth Conditional Caution

The Youth Conditional Caution is a formal out-of-court disposal. Assessment and
diversionary intervention are compulsory.

The young person must also agree to accept the Youth Conditional Caution and
any conditions attached.

Noncompliance of the diversionary or intervention programme results in the young
person being arrested.

= Prosecution
The young person is charged to court or reported for summons.
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4 Substance Misuse Incidents

The misuse of controlled drugs within a school is a serious issue and it is essential that the
response is prompt and effective. In responding to incidents schools will be guided by:

CYP (npcc.police.uk) The principles of Child Centred Policing

The four Police forces fully support the advice and guidance contained in these
documents. Additional recommendations and agreed working practices between the
Welsh Police Forces and schools, regarding incidents of substance misuse also need to
be considered. Advice states that schools should liaise closely with their local Police force
to ensure that there is an agreed local policy for dealing with the range of illegal drug
incidents, which might arise. The SPO will provide that link.

It is the responsibility of head teachers (as opposed to the Police) to decide whether to
inform the LA of illegal drug incidents occurring within schools and whether to inform
parents/carers and governors of substance misuse incidents. Although there is no
statutory requirement to inform the Police, the Home Office would expect the Police to be
informed when illegal drugs are found on a learner or on school premises. Drug possession
including Cannabis is on the Home Office list of serious offences which would require
police to deal with and record. Each police force asks that schools report all such incidents
in line with established LA guidelines, even when schools intend to deal with the incident
internally.

A multi-agency approach is needed, if strategies are to be successful, both in proactive
(educational) as well as reactive (in response to specific incidents) terms.
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Ideally, schools will already have a sound working relationship with the SPO based
on trust, where both parties can be fully informed and involved in making the right
decisions for all involved. The wishes of the school and its internal policies will
always be taken into consideration and respected when a decision is being made
regarding any future course of action.

The Three Tier Response

There are three main levels of response that the Police can provide when responding to
incidents of substance misuse:

1. Collection and administration of any suspected substances
2. A partnership investigation
3. A formal Police investigation

1. Collection and Administration

Best practice suggests that suspected illegal substances, should wherever possible, be
disposed of by the Police, who have clear policies and procedures for this purpose (Please
see Appendix A for procedural guidelines). Prescription drugs can be returned to a
pharmacy.

2. A Partnership Investigation

It is recommended that where either a suspected illegal substance has been found that
can be connected to an individual or where the school believes someone is in possession
of an illegal substance that the following apply:

» |f staff have recovered the substance, then carry out the actions in point 1. above
(Collection and Administration), regarding storage and collection by Police etc.

» Authorised named staff in the school have the authority to search, but If the Police
are required, then schools should contact 101 the non-emergency police number.
If staff suspect an individual is still in possession of a substance and refuses to co-
operate, schools may need the Police to assist with a search. Named staff at the
school have the authority to search, but if the Police are required, then schools
should contact 101 the non-emergency Police number. The relevant SPO will be
informed and updated as soon as possible.
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When the Police are contacted, a decision needs to be made on how to deal with the
incident. The SPO is there to assist and give advice. (ltis to be noted that, drug possession
including Cannabis is on the list of serious offences which would require police to deal
with and record). Where the school and the Police decide that an incident may be dealt
with internally by the school, then both parties need to consider alternative action and
support for an individual e.g., pastoral support programmes, restorative approaches etc.

Police Investigation

This should be undertaken, preferably with the co-operation of the school. It is possible
that Officers other than the SPO will carry out any formal investigation and be responsible
for informing the school of available information e.g., as referred to in: 'Exclusion from
Schools and Pupil Referral Units' (Part 5). Exclusion from schools and pupil referral units
(gov.wales) However, the SPO will remain a contact point throughout the investigation,
also able to advise and update the school about this process.

Searching Learners for Drugs or Stolen Articles

Without consent, authorised school staff can only carry out personal searches of
learners, their clothing or their personal property in relation to searching for weapons and
if they have reasonable suspicion that a weapon is being carried (they may however ask
learners to turn out pockets, empty bags etc.). If efforts to persuade a learner to hand over
a suspected illegal substance, stolen property etc. have failed, and the school wishes to
proceed on formal lines, then the Police should be called to undertake the search. Schools
may not detain a person without their consent for the purpose of a search for drugs or
stolen goods. Police Officers however, may undertake limited personal searches on school
premises or detain those suspected for the purposes of doing so.

School property, e.qg., lockers or desks; may be searched by school staff, although prior
permission should be sought. Schools will need to balance the likelihood that an offence
has been committed against the risk of infringing the individual's privacy without just
cause.

Please Note: Where no arrest has taken place, a Police officer may search individual
children, where reasonable suspicion exists, for drugs or stolen property. In order to search
personal school lockers, the permission of the Head teacher or an authorised person must
be obtained. If consent is withheld, an officer may apply to a Magistrates’ Court for a
search warrant to enter the school and conduct the search.
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5 The Violent Crime Reduction Act 2006

Searching or Screening Ledarners for Weapons

Itis a criminal offence to carry a weapon in school. The Violent Crime Reduction Act 2006,
(October 2010) provides the power, not duty, for head teachers and authorised trained
staff to:

» Search learners suspected of carrying a weapon without consent or alternatively
call the Police. Suspicion must be supported by intelligence or information.
Searches can only be carried out in the presence of two staff members of the
same sex as the learner. Staff can remove outer clothing and search pockets, but
more intimate searches will require Police attendance.

» Schools can screen without suspicion any learner for a knife or other weapon to
safeguard learners as part of their general behaviour policy. Screening is defined
as a walk-through arch or hand-held metal detector (arch or wand) i.e., no contact
or low contact (not patting down).
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IN ALL CASES

If the Head Teacher or authorised person considers the answer as YES to any of the
questions below then call 999 to obtain an immediate Police presence

» Does the member of staff believe themselves or any other person to be at risk?

= Are two same sex (as the learner) staff members unavailable to undertake-the a
search?

= Has the learner fled the scene to resist the search?

Separate guidance for schools and local authorities on searching and screening learners
for weapons is available on the Welsh Government's website. Title of Document:

(gov.wales)

The Use of Reasonable Force

Although it is legally permissible for school staff to use reasonable force, it is advisable
that when a learner is suspected of carrying a weapon and is likely to physically resist, the
school staff should call the Police rather than using force to continue a search.

If an illegal knife or other weapon is seized from a learner the weapon must be handed
over to the Police and a crime recorded.

Note: A weapon is defined as any article made or adapted to injure a person, or any
article which is intended by the person for causing injury to another. This could include
a knife, which is defined as any article that has a blade that is sharply pointed. This
does not include a folded pocket-knife unless the blade exceeds 3 inches or is not
readily folded at all times.

Guidance for schools and local authorities on physical intervention and the use of
reasonable force is available on the Welsh Government’'s website.
Title of Document: (gov.wales)
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6 Confidentiality

When SPOs are contributing to lessons in schools, there will be obvious learning benefits
from learners sharing their experiences, feelings and views, in a safe learning
environment.

Learners will not actively be encouraged to disclose information and intelligence on local
crime by Police Officers delivering lessons to schools. However, there may be occasions,
when, because of the nature of the subject being discussed, learners disclose certain
information.

When these circumstances occur, confidentiality will be maintained wherever possible,
within the classroom. However, it must be understood that due to the nature of their
responsibilities there may be times when the Police officer will have no choice but to take
further action on information disclosed. In particular, when:

= Criminal offences are disclosed.

= Someone is in danger or at risk of personal harm.

In all cases such disclosures will be brought to the attention of the Designated
Safeguarding Lead (DSL) or Head teacher. Both the school and or the Police, will make
the necessary disclosures to the appropriate authorities and partners through the
submission of a Multi-Agency Referral Form (MARF).

Where disclosed incidents have occurred away from school premises and further action
must be taken, the head teacher will be notified of the disclosure. Any further investigation
by the Police will take place as necessary. Where appropriate, the school will be jointly
involved in this process.

The Police Forces will not issue press releases regarding seizures of drugs on school
premises, except in cases of concern for public safety or where investigation into serious
offences may otherwise be jeopardised. Prior to any press release, a joint media response
would be agreed by both the school and the Police.
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Appendix A — Suggested Procedures for Substance Misuse Incidents
In conjunction with the SPO, it needs to be considered whether the school policy
complies with the following to ensure that an offence of possession or supply is not

being committed.

Drugs / Alcohol / Solvents found on school premises

Where a suspected substance is found or recovered within the confines of a school, the
Police recommend the following:

o If someone is in possible danger or is likely to be at risk of harm -
call 999.
o Ensure that the seizure is witnessed in corroboration with another member of
staff.
Store it in a suitable location pending Police arrival.
Record all details of the incident, misuse or seizure.
Contact the SPO for advice.
Contact 101 to arrange Police attendance and to make arrangements for disposal.
Staff should not attempt to analyse or taste any unidentified substance.

0 000 D

Teacher suspects a pupil of being under the influence of
Drugs / Alcohol / Solvents

o Seek medical advice if necessary. It is important to know what the substance is if
medical treatment is necessary.

o Is thelearner legally entitled to be in possession of the drug / substance?

o Isthe drug/ substance suspected to be illegal and / or in breach of school

discipline code? If so, Police advice should be sought, if necessary.

Take possession and store securely.

o A search may be required. Staff members are permitted to search students’ desks
or lockers, belonging to the school, on suspicion of possession of illegal drugs
(although prior permission should be sought). Staff should not physically search a
learner or their personal belongings.

Staff may however ask the learner to turn out their pockets or bags. If consent is
refused, then the only option is for staff to call the Police to carry out the search.
Any forced search by staff could be interpreted as an assault. The Police have
powers of search relating to persons and premises and will be able to assist.

o Consider a Child Exploitation referral.

o Complete a safeguarding referral via a Multi Agency Referral Form (MARF).

O
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A teacher has information that an offence or supply or sale of Alcohol / Cigarettes /
Solvents / lllegal substances is taking place in the local area

In addition to the school policy, it is recommended that:

o The school should inform the SPO so that action can be taken to protect the
children and young people in the vicinity of the school and to identify trends. In the
case of suspected substance misuse, this should be done at the earliest available
opportunity.

A learner discloses that:

» he or she is using Drugs / Alcohol / Solvents
= parents / carers / relatives are misusing / selling Drugs / Alcohol / Solvents
= friends are misusing / selling Drugs / Alcohol / Solvents

o Refer to the school policy.

o Contact the school SPO for guidance, advice or support. It should be remembered
that total confidentiality might not be possible.

o Once a decision has been reached in consultation with the SPO, the course of
action open to you has previously been outlined.
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Appendix B — Examples involving confidentiality

The following are examples of procedures conducted by an SPO. It is important to
remember that the officer clearly explains the classroom agreement which covers the
issue of confidentiality at the commencement of every lesson.

During a lesson about theft, a youth discloses that his parents have a TV at home
which they know to be stolen.

o The Officer would be duty bound to investigate this matter further.

During a lesson about theft, several pupils disclose that they have stolen things in the
past.

o This information would probably remain within the classroom and be discussed
accordingly depending on the value of the property and the time lapse since the
occurrence. However, if the disclosure were of relevance to an ongoing

investigation into a recorded crime, then the Officer might have to take further
action.

During a lesson on substance misuse, a youth discloses that they have previously
tried an illegal substance such as Cannabis.

o If there are no current safequarding issues the Officer will look to honour
confidentiality and the disclosure may be useful to class learning.

During a lesson on substance misuse, a youth names an individual who is supplying a
controlled drug.

o The Officer would be duty bound to take further action on this information.
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Appendix C — Home Office Crime Recording (Schools' Protocol)

Serious incidents referred to within the ‘Crime Recording by Police Officers Working in
Schools’ guidance are defined as:
(a) All Indictable Only offences.

(b) All offences within Home Office Crime Recording (HOCR) classifications:

a. 5D (Assault with Intent to Cause Serious Harm),
b. 10B (Possession of Firearms),

c. 10C (Possession of other Weapons),

d. 10D (Possession of Article with Blade or Point).

e. 11A (Cruelty to Children),

f. 13 (Child Abduction),

g. 23 (Incest),

h. 36 (Kidnapping),

i. 70 (Sexual Activity with a Person with a Mental Disorder),
j. 71 (Abuse of Children through Sexual Exploitation),
k. 86 (Obscene Publications),

l. 88A (Sexual Grooming),

m. 92A (Trafficking in Controlled Drugs),

n. 92D (Possession of Controlled Drugs),

0. 92E (Possession of Cannabis),

p. 106 (Modern Slavery),

(c) All sexual assaults.
Any other offence is serious only if its commission has led to any of the consequences
set out below, or is intended to lead to any of those consequences:

(a) serious harm to the security of the State or to public order;

(b) serious interference with the administration of justice or with the investigation of
offences or of a particular offence;

(c) the death of any person;

(d) serious injury to any person;

(e) substantial financial gain to any person; and

(f) serious financial loss to any person.

If any other offence consists of making a threat, it is ‘serious’ if the consequences of
carrying out the threat would be likely to lead to one of the consequences set out above
at (a) to (f).

The term ‘injury’ includes any disease and any impairment of a person’s physical or
mental condition.

Financial loss is ‘serious’ for the purpose of the section if, having regard to all the
circumstances, it is serious for the person who suffers it. Whether or not a loss, actual or
intended, is serious will depend partly on the victim’s circumstances.

Wales Police Schools Programme 2023/02/22

School Crime Beat Protocol 23






image8.png
]

I, not| @ Glav| == The | @ Mur| & Gole| & Gole| & relat| | Rela| @ drat| | Dev|[] Ms\| & stali| & wha|

Ful B x| @ Van|[) Con| + o X
(@] (") ) https:;//www.tandfonline.com/doi/full/10.1080/10999922.2019.1606544

oA W% = @ @
_____Home > All journals > Publicintegrity > List o Issues > Volume 21, Issue 6> Ethical Leadershipas Process: AConcept... |

Ethical Leadership as Process: A Conceptual Proposition

ol
Fahad Shakeel, Peter Mathieu Kruyen & Sandra Van Thiel
+
https://doi.org/10.1080/10999922.2019.1606544 PUBLISHED ONLINE:
15 May 2019
Figure 2 of 4
FIGURE 2 Steps of ethical leadership process.
0 Step 3: 0
Stept Step2 S lanere Step 4 Step6:
developing etling a bench mark for based on rille; Developing self Step 5: mplementing Change
individual ethics and welcoming N principles/ Service to others together with all
ethics feedback Inspiring followers stakeholders
3
low External Orientafion high
@

A Type here to search

19:12
I 4 /3
DB @ g 21/04/2023




image1.jpeg
Prifysgol Cymru

Y Drindod Dewi Sant
University of Wales
Trinity Saint David





