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Introduction
Throughout this module, the Principles of Practice and Progress many elements have been covered. It has been based on the problem-based learning approach. It has covered the different types of transitions that pupils go through and how effective these transitions are. Also, it has been demonstrated the different influences that effect pupils’ transitions in a school context. The themes that have been explored throughout the module are transitions, well-being, poverty, pupil progress, collaboration and parental engagement amongst others. Within the module, it has been shown the importance of building and maintaining relationships with children to improve their learning as the teacher may be the only constant adult in their lives. The understanding of the UNCRC (date unknown) and the Well-being of Future Generations Act (Wales) 2015 has improved as they underpin education across Wales and the issues surrounding these legislations as not everyone has equal access to them. This module has allowed for critical analysis of the professionalism of teachers including their roles inside and outside school, with many legislations to follow including the SEN Code of Practice. It has also demonstrated the different ways to present learning and organise knowledge. The module has allowed to bring the knowledge and understanding of wider problems within schools into a real-life context and address this problem by the use of an intervention while discussing the challenges of the intervention. The module has been able to create triangulation between policy, practice and theory to develop the understanding of the roles of a teacher and school does has reasoning behind it.














School Context
“Woodland Primary School is in the Taibach area of Port Talbot, within the local authority of Neath Port Talbot. Most pupils come from the immediate area around the school. 
There are currently 211 pupils on roll, aged from 3-11 years. There are seven single- age classes and a part-time nursery class. 
English is the predominant language for nearly all pupils. No pupils speak Welsh at home, and a few pupils learn English as an additional language. 
Approximately 30% of pupils are eligible for free school meals, which is higher than the average for Wales (19%). Very few pupils are in the care of the local authority. 
The school has identified that around 31% of pupils have additional learning needs. This is above the average for Wales (25%). A very few pupils have a statement of special educational needs. A very few pupils have received fixed-term exclusions in the 12 months before the inspection. 
The individual school budget per pupil for Woodland Primary School in 2016-2017 means that the budget is £3,445 per pupil. The maximum per pupil in the primary schools in Neath Port Talbot is £6,224 and the minimum is £2,851. Woodland Primary School is 32nd out of the 57 primary schools in Neath Port Talbot in terms of its school budget per pupil.” (Estyn, 2016. p. 1).











School Development Plan
	Improve pupils’ skills in reading

	What will we need to do?
	Who will lead and who is involved? Who will monitor? How and when?
	Cost or resource?
	What will it look like? As a result…

	Implement a literacy policy which outlines the whole school structure of how reading is taught. This will include an agreed approach which includes;
· -  expectation to teach guided reading sessions every day
· -  adhering to one central reading scheme
· -  adhering to one central core phonics scheme
· -  consistent teaching of decoding strategies
· -  an agreed language and vocabulary for teaching reading
· -  consistent use of reading records which track pupils’ skills and identify next steps
· -  an expectation to assess all pupils’ reading termly
· -  medium term planning which details reading skills to be taught

	The literacy coordinator leads the writing of a policy with all staff.
All staff will agree and adhere to consistent and non- negotiable practices.
Governors will monitor pupil progress with reading data on a termly basis.
The Literacy coordinator will monitor reading termly.
An Autumn Term learning walk will focus upon consistency of teaching decoding strategies - are teachers adhering to policy and are pupils learning a range of strategies and how successfully?
Spring Term scrutiny of ongoing assessment will focus upon reading records, how teachers are planning for, and assessing reading and how successful is this? Are pupils making expected progress? Are teachers setting achievable targets for pupils? Do pupils know what they are and how to achieve them?
Summer term listening to learners focus upon higher reading skills. Are pupils able to infer and deduce and answer a range of questions on a text, read with suitable expression, talk confidently about books and authors and show enthusiasm for reading.
The Headteacher will carry out learning walks termly to reading is being taught in line with expectations laid out in policy.
	One staff meeting
 One supply day initially (£150) 
One supply day each term (£450)

	...school will have an agreed and consistent approach to teaching literacy
...pupils will make expected progress and will close the gap between their measured reading age and chronological age
...pupils make good progress through one reading scheme, making it easier to track to progress
...pupils demonstrate a secure understanding of a range of decoding strategies
...reading records which outline pupils’ ability and next steps


	Implement Autumn and Spring term reading age assessments for Y1, 2, 3, 4, 5 and 6 pupils. Analyse pupils’ reading ages baseline reading data in order to set targets for individual pupils and each cohort.

	Literacy coordinator will timetable teaching Assistants to administer tests towards the end of each term.
Literacy co-ordinator will monitor Y1, 2, 3, 5 and 6 pupil progress and report to the literacy Governor. Governors will monitor pupil progress and reading data.
	Two teaching assistants to be released to administer tests, Literacy coordinator management time (1 afternoon session to analyse data each term)

	...pupils will make expected progress and analysis will ensure pupils receive appropriate support and intervention.


	Audit teaching and learning of reading
	LA Literacy Development Officer will support the Literacy Coordinator in developing a program of support and training needs for teachers.
	One Supply Day (£150)
	...school will have a clear program of training needs
...school will be able to identify training needs and support teachers

	Review curriculum planning for reading
	ERW Literacy TDO to support Literacy coordinator to review curriculum planning for the teaching and learning reading.
	One supply day (£150)
	...teachers will have a clear understanding of how planning is taught consistently across the curriculum

	Develop higher order reading skills - Literacy coordinator to attend LA training on higher order reading skills
	Literacy Coordinator will disseminate to all staff and liaise with the LA Teacher Development Officer in order to provide training for staff to ensure pupils are provided suitable learning to develop higher order reading skills.
	One Supply day (£150)
	...teachers will know how to teach higher order reading skills
...pupils will be able to apply higher order reading skills

	Introduce a range of strategies which can be used to develop higher order reading skills
	Literacy coordinator will work with LA teacher Development Officer to develop a pack of supportive resources for teachers to plan quality lessons.
	One supply day to attend the training (£150) One day to build resources and work alongside the LA TDO (£150) Staff meeting to disseminate
	...teachers will have a bank of resources to support planning for developing higher order reading skills.
...School will have a consistent approach to teaching higher order reading skills. ...pupils reading ages will improve

	Train staff in guided reading the ensure we have a secure understanding of expectations, policy and agreed methods for teaching reading.
	The LA teacher development officer will deliver training in collusion with Literacy Coordinator. Governors will monitor reading data Autumn term and Spring term
	One staff meeting session for training
One day support from LA Teacher Development Officer
	...reading records will show more evidence of pupils using a range of strategies for decoding unfamiliar words.
...pupils will make expected progress, closing the gap between measured reading age and chronological age
...teacher assessment will show standards of reading improve

	Train staff in effective questioning during guided reading sessions
	LA Teacher Development Officer in collusion with Literacy Coordinator will train all teachers in effective questioning during guided reasoning.
Literacy coordinator will monitor reading records in the spring term and focus upon how pupils are responding to inference and deduction questions.
	One session with LA teacher Development Officer
	...reading records will show more evidence of pupils using inference and deduction skills.

	Monitor standards of reading with a focus upon decoding strategies and inference and deduction skills in order to set reading targets for groups and cohorts during each Autumn and Spring term.
	The Literacy coordinator will monitor pupils’ ability to decode unfamiliar words Autumn term and Summer term by listening to learners.
Governors will monitor progress and reading data.
	One day supply costs each Autumn and Summer Term
	...pupils will develop secure strategies for decoding unfamiliar words.



(Eastern Primary, date unknown, pp. 2-4).
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Intervention
An intervention is a programme to help further develop a child’s progress in a particular area of the curriculum or their well-being (Broadoak Primary School, 2019). The intervention chosen is a reading café which will take place after school. The reading café is a club to engage both pupils and their parents to improve reading skills. It is after school to ensure enough time and support is given the pupil however, this may disengage some children as they do not like school but this would be overcome making the club fun and engage them with books that interest them as Donaldson (2015) suggests learning should be interesting so using books that are in line with the children’s interest will increase engagement. Laevers (1997) suggests that children have different levels of involvement and levels of well-being which can be increased by the use of reading café allowing relaxation in a comfortable environment and building their own confidence which the Welsh Government (2010) suggest is important as it gives the child a sense of security increasing their well-being. Parental engagement is vital to raise the attainment of pupils as Estyn (2018a) believes when parents are involved with their child’s education they can help and support their child which builds on the idea of Bronfenbrenner’s ecological model (1994) that the people that have personal relationships with the child, how they interact with each other will affect the child. Within the reading café it brings together the parents and the teachers who have close relationships, working together with the pupil to influence them positively. On the other hand, it may be difficult to engage parents with who are illiterate, this would be overcome by a face to face meeting with parents including a poster (Appendix 2) as Estyn (2012) suggest this is the best way to engage with parents and overcome barriers. It may also a difficulty to include parents who work as this is straight after school so allowing the reading café to be open to other family members such as grandparents stops the children who have parents that work missing out. On the other hand, Robinson and Harris (2014) suggest that parental engagement does not enhance children’s education but actually hinders it. Also, getting the parents to attend the meeting to discuss their child’s progression in reading would be a challenge as Gilbert (2018) believes that how people speak may cause a barrier as parents may shy away from school as they do not have an extended vocabulary which has a knock on effect to their children however, Gilbert (2018) does mention that is not such a problem as it used to be. This could be overcome by meeting with the parents with a time that is convenient for them such a first thing in the morning when they bring their child to school or just before they pick their child up from school and also the environment of the café is less formal than school making the parents more comfortable.  Reading café allows for an inclusive environment for all pupils and their parents or family members especially those from disadvantaged backgrounds as 30% of the school is FSM as Welsh Government (2014a) believes that pupils should not face inequality because of poverty in education so giving pupils and their parents access to resources such as e-books and the internet allows access for all and helps to close the poverty gap. The challenge of e-books is the cost of the i-Pads and being able to source the e-books however, this would be overcome by using the i-Pads that the school already have and using Oxford Owl (2019) for access to free e-books for the children. Moreover, Grigg (2015) suggests that using technology is a way to engage pupils as even in McDonald’s there are tablets for children to use and parents may be illiterate but often know how to navigate a mobile phone or tablet. On the other hand, Wood et al. (2011) believes that technology can be seen as a distraction to learning and the World Health Organisation (2019) believes that the less screen time children have the better it is for their health. However, this would be overcome by only allowing access to Oxford Owl and monitoring by the teachers and parents. The School Development Plan (SDP) highlights the need for improvement in reading skills so the priority for the school is to monitor the children’s progress through the book catalogue and the children will be able to self-assess through the use of the bookmark with their reading skills. Black and Wiliam (1998) believe a variety of assessments are useful for progression especially self-assessment as it develops the pupil’s understanding in their own learning, but they do suggest this takes time to the pupils to be successful in self-assessment. Donaldson (2015) also believes in the importance in Assessment for Learning (AfL) as is it one of the 12 pedological principles as it helps to deepen children’s understanding and improve attainment. The reading café not only impacts on increasing the pupils’ reading ages but gives the parents support from teachers on how to support their child’s reading by the use of reading strategies and improve their own literacy skills. Vygotsky (1978) believes that giving children the extra support with teachers and parents it individualises the learning helping children to progress. Within the reading café the parents are able to give this extra support to their child in a way that suits their child’s needs allowing them to improve their attainment in reading (Donaldson, 2015). However, Piaget (1952) does not suggest the importance of the social factors enhancing children’s progression. It allows for the children to spend quality time with their parents which builds positive relationships enhancing their attainment (Bowlby, 1969) and the relationship between the home, school and community is strengthen increasing the trust and confidence of parents within school which Estyn (2018b) suggest is good practice. The children are rewarded when they have read 6 books and collected the stickers as Skinner (1948) believes that if you are rewarded for behaviour in this case reading you are more likely to repeat that behaviour and read more books. However, Kohn (1993) believes that rewards are not always beneficial for children as they will always expect a reward for doing a task and lack the motivation to do something when there is no reward. The UNCRC (date unknown) states many rights of the child, Article 28 and 29 are embedded within this intervention as pupils are learning in school through the reading café  and being the best they can be by having additional support in order to develop their reading skills to achieve the best outcome. On the other hand, Maslow (1943) would be against this intervention as he believes that a child cannot reach their self-actualisation until their basic needs such as food, water and clothing are met but in this intervention the focus is on developing the reading skills of pupils and parents from deprived backgrounds rather than focusing on their basic needs. 
























Synopsis
From the research gathered, the knowledge and understanding of how poverty effects pupils and their parents has been strengthened alongside improving reading skills in pupils and parental engagement. The Welsh Government (2014b, 2014a) suggest that the best ways to use the PDG to help close the poverty gap is to use a whole school approach, improve literacy skills, engage parents in their child’s education, have extra-curricular activities, track progress and involve governors’ awareness. However, the Welsh Government (2014a) suggest the need to understand deprived backgrounds in order to raise expectations not just in literacy for pupils from deprived backgrounds. Also, within the script Huw Lewis (Welsh Government 2014a) was mentioned the previous Minister for Education and Skills but that was back in 2014 and is outdated as the Minister for Education is now Kirsty Williams. Estyn (2012) suggests similar suggestions to the Welsh Government (2014b) focusing on improving literacy skills but also believes that some parents have a negative perception of school which needs to be addressed in order to move forward and individualising learning to the needs of the children from deprived backgrounds. Evans (2015) believes that children who live in poverty are more likely to have lower reading skills on the other hand, Save the Children (2014) suggest that reading can help children to escape poverty as it gives them lifelong skills. Graham and Kelly (2008) believe that to increase reading skills the children must be involved in the learning in order to understand what they are learning which Black and Wiliam (1998) also support the idea of involving children in their assessment. Estyn (2018b) and Blackhorse Primary School (date unknown) show two examples of good practice with reading interventions highlighting the importance of engaging parents and pupils, assessment and improving reading skills. Vygotsky (1978) highlights the importance of social interaction for a child to improve their learning to the next level and Bronfenbrenner (1994) suggests the interconnection between different ecosystems builds positive relationships which affect the child. However, Piaget (1952) does not highlight the importance of social interaction but how students learning by doing. 







Evaluation
Throughout this assignment, many of the professional standards have been explored (Welsh Government, 2017). Firstly, it has enabled to support and develop others as it has given an insight into how as a teacher it will  develop high quality relationships with other colleagues to have a positive impact on pupils’ development through the use of an intervention and collaborating with other staff members to make the intervention successful. Being able to provide different levels of challenge for pupils with a range of abilities and backgrounds by using a range of different books to suit the individual needs of a pupil and different reading strategies, targeting those pupils who need the most support with their reading. This assignment has also allowed the writer to increase their understanding of theories and research regarding pedagogy, child development in reading, parental engagement and poverty to apply that practice within the classroom and an intervention.  It has also developed new techniques and enabled improvement in order to have a positive impact on pedagogy and using a reading café would allow for a creative way to increase the attainment in reading skills and a new way of engaging parents. Along with the standards that have been explored, it has increased knowledge on identifying a problem within a school and creating an intervention to improve attainment and work in collaboration with staff and outside agencies. The difficulties of this assignment were being able to record over a PowerPoint and allow the audio recording to play automatically on each slide. It was also a challenge to fit the research and knowledge on the intervention within a 10minute time frame as there is so much research regarding poverty, reading and parental engagement. 
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Appendix

Reading Café Script
Prynhawn da, good afternoon, thank you for coming to the governors’ meeting today. I am Miss Wood a class teacher from Year one.

What is the intervention?
Within our school, I would like to introduce a reading café. The reading café will be a club run after school for pupils and their parents to engage with. Within this café, the parents’ room will be set up just like a café environment with sofas and chairs to create an inviting welcoming environment for both the pupils and their parents. A wide variety of books will be available for the children and parents to read but there will be also the use of i-Pads to have access to e-books online. Having online access may be limited at home so giving pupils and parents this opportunity, allows for an inclusive environment that can also be accessed at home. E-books are a good source to have up to date context and able to find books for a range of different reading ages. The reading café is aimed at the children with lower reading ages than their own to help progress their reading skills to their own reading age. 

How are we going to do this?
In order to target the parents, I will invite them to a meeting to discuss their child’s reading skills and explain to them what we as a school are going to do to help their child’s progression in reading. This meeting will be done at a time convenient to the parent and arranged beforehand. Within this meeting, the importance of reading skills will be explained and that the reading café will help to improve their own reading skills and give them strategies to help their child at home too. The reading café will be a relaxed environment and not formal like school to encourage the parents to attend and feel comfortable. Snacks will be provided such as biscuits and drinks to enhance the café atmosphere and encourage participation. Also, libraries and Bookstart will come into the reading café to raise the awareness of reading and give the parents information about the resources available in libraries that are free.

It will work by using 2 teachers from the school, one teacher will initially be teaching the reading strategies to the parents to help them support their child’s reading and the other teacher will be helping the children with their reading skills. Once, the parents are confident with the different reading strategies, the teachers will become the facilitators while the parents educate and support their child’s reading. The children will have a wide variety of books to choose from including hardcopies and e-books on the i-pads. The teacher will direct the children to books suitable for their reading age which they will then read to their parents. Once they have completed reading the book the parents will write in the child’s book catalogue commenting on how well they read the book, the teachers will be on hand to support the parents in the sort of things to write in the catalogue especially if they have difficulties with writing. The book catalogue is like a reading record but less formal to take away the feel of school and reading more for pleasure. The child will have a bookmark and receive a sticker every time they complete a book and then move on to a more difficult book. Once the child has received 6 stickers, they can choose a book to keep and take home with them. The parents can also read to their child to help them to see the pleasure in reading and the parents to improve their own reading skills. 

The reading café will assess the children’s reading skills by checking their reading age before the start of the café and then monitoring their progress with the book catalogue to see if their reading age improves with the help of the reading café and their parents’ input. The reading will also be monitored by the children themselves with the bookmarks to ensure they are reading books in order to collect stickers. 

The reading café will be trailed with 2 pupils with a low reading age from each class from year 1 to year 6 for a term to see how successful it is and whether the pupils’ reading ages improve. If successful it can be a whole school approach and be open to anyone who wants to attend.

When will the reading café take place?
The reading café will take place after school once a week for an hour. This will be initially trailed for a term with selected pupils and then if successful open to the whole school.

So why should we do this?
· Our recent Estyn (2016) inspection highlighted that the pupils’ reading skills aren’t good enough and don’t practise their reading skills. It was also found that 20% of our parents strongly disagree that their child doesn’t receive additional support according to their individual needs. The reading café addresses these points made by Estyn and the parents by targeting pupils’ reading skills and giving additional support to the children that need it with their reading skills. It was also pointed out by parents from the inspection that 38% of them disagree that they feel comfortable about approaching the school, this can be minimised by the reading café as the parents are involved with their children’s education in an informal way of a café as the environment is more relaxed and inviting for parents to want to get involved.
· Estyn (2017-2018) suggests that pupils do not make enough progress in reading and improve and many schools do not have a whole school approach to reading so the reading café allows pupils to improve their reading skills and gives a whole school approach to target the children who need more support with their reading.
· Estyn (2017-2018) also believes that schools need to improve pupils’ independence which can be embedded within the reading café as the pupils become more independent confident readers, reading to their parents.
· Children need to have a passion for reading as it opens doors for children, exposing them to imagination and extended vocabulary. Allowing them to have access to a range of literature Donaldson (2015) suggests that it will help their well-being.
· Giving the pupils and the parents opportunities to access the internet and resources online that they might not have at home allows for an inclusive environment as Huw Lewis (Welsh Government, 2014a, p. 4) believes that no child should face inequality in education because of poverty. He also suggests that children from deprived backgrounds are more likely to have poor vocabulary so allowing access for all, helps to close the poverty gap. Having a reading café is a great way of being able to develop children’s vocabulary in a safe environment.

The Welsh Government (2014a, p. 5) has many objectives:
· The first one I’m going to talk about is to “engage families effectively in children’s learning and school life”
getting parents involved in their children’s education by involving them in the reading café allows parents to engage and improve with their child’s learning and understand their school life
· Another objective is “make all schools ‘community schools’” 
bringing together the pupils, families and the local library together brings the community together and making families aware of resources available to them and it gives them a sense of belonging to the school and the community
· Another objective is to “better equip the school workforce to understand and overcome the challenges faced by learners from deprived backgrounds”
training staff in understanding the different backgrounds of the pupils in our school such as the parents being illiterate and not understanding how to teach their children to improve their reading will allow for our staff to help the parents by giving them reading strategies and confidence in themselves to help their child’s learning. Staff also need to be informed that there is a connection between poverty and children’s attainment and how we can help change this by raising the attainment of both the child and their parent.
· The last objective that I will mention is to “raise expectations for learners from deprived backgrounds and ensure they meet those expectations.”
identifying those children who need extra support and individualise the learning to suit their needs within the reading café giving them the confidence to allow them to improve their attainment and therefore meet expectations.

· One in 5 pupils get poor results because they’re from a deprived background (Welsh Government, 2014b) so allowing all pupils and their parents to access the reading café helps to close the poverty gap, allowing children to achieve the reading skills needed.

· Often parents do not understand the importance of reading skills, educating parents the importance of them will help them change their attitude towards learning and pass these positive attitudes to their children. It is important to show parents how important and valued their child’s work is and they should be proud of their child. 

· Parents who may have had bad experiences of school shy away from school as they feel out of their comfort zone, but the reading café is a more friendly environment for them to meet teachers and other parents, increasing their confidence to be a part of their child’s education.

· Kirsty Williams said that “Reducing the attainment gap between pupils from disadvantaged backgrounds and their peers is at the heart of our national mission to raise standards.” (Bench, 2018)


How much will this cost?
The furniture and books would cost around £3,000. The library will be able to lend us books for the children to use within school and we will apply for a grant for more books and furniture from the Foyle Foundation to equip the reading café. Also, the Oxford Owl provide free e-books for ages 3-11 years old. The school has 2 i-Pads per class so we have 12 i-Pads that we would use for the e-books. The weekly budget for snacks would be £50. The FSM for our school is 30% with 211 pupils on roll so around 63 pupils are FSM. The PDG gives £1,150 per pupil that is FSM giving the school £72,450, some parts of this grant would be used for the snacks for the reading café.

Overall, this intervention would have a huge impact on our pupils’ reading skills and the partnership with parents and closing the poverty gap. I hope you are as passionate about this intervention as I am.


















1

