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Abstract
Within this literature review I will be exploring the issues stated within the title, with the aim of discovering the true outcomes of children who are learning within the Foundation Phase with the diagnosis of Autism.  Throughout each section of this work I present to you, I will be exploring the services and resources available regarding The Foundation Phase and how schools teach children in Key Stage 1 under the autistic spectrum and those who have autistic spectrum disorder, with further research into how we can promote inclusivity in education settings. When learners are between the ages of 5 and 7, they are in Key Stage 1 which is a national curriculum term used for primary schools. I will also be challenging current curriculum, approaches and reforms in place in throughout the United Kingdom, analysing details and methods used, specifically in Wales. I will be covering issues stated within the title. It will take a critical approach with information from government documents and well as journals, news articles and books written throughout the discovery of the neurological condition autism.

 In the UK, one in 100 people are on the autistic spectrum, with around 700,000 children and adults are living with the diagnosis of autism (National Autistic Society, 2021). Autism Spectrum Disorder (ASD) is a developmental condition that affects behaviour, interaction and communication. It is often referred to as a developmental disorder by reasons of symptoms beginning around the age of two, however it can be diagnosed at any age. Up to half of parents of children with ASD noticed issues by the time their child reached 12 months, and between 80% and 90% noticed problems by 2 years (Alli, 2020). The concept of autism was brought into discussion and discovery in 1911 by Eugen Bleuler, a German psychologist who believed autism was a symptom of severe cases of schizophrenia. However, with work completed by renowned psychoanalysts such as Jean Piaget, Leo Kanner and Sigmund Freud, autism has evolved into a well-recognised neurological disorder that society today understands and that “these children have come into the world with an innate inability to form the usual, biologically provided contact with people” (Kanner, 1964). In, 2013 the term autism was changed to Autistic Spectrum Disorder and is now an umbrella term the covers autism, pervasive developmental disorder and Asperger's syndrome (Bonnie Evans, 2013). Throughout this literature review I will also be going into depth about how our support has improved and developed over time. From here on, Autism Spectrum Disorder will be referred to as ASD and additional learning needs shall be referred to as ALN. 

Over the last 20 years, the education system has seen a dramatic rise in children and young adults diagnosed with autism (Blaxill, 2004) which has led to an escalating burden for education settings such as schools as well as rising problems for the UK government and society to provide support which comes at an increasing high cost. Inclusive education is including all students, regardless of any additional learning needs or any other factors such as race and gender. Inclusive education is also known as inclusion and explains how the system must adapt to include people who have some form of disability or additional learning need – they should not have to adapt to the system (ALFIE, 2021). In 2019, BESA reported that there are 32,770 schools in the UK, but of that number only 1,257 are special schools designed for children with conditions such as ASD, that makes up only 3.8%. This leads one to wonder how well current education settings are supporting those with ASD and whether the Foundation Phase is an effective framework to have in place in mainstream education.  

The Foundation Phase is a statutory curriculum used in Wales for children aged three to seven introduced in 2010 by the Welsh government. The framework encourages children to be creative, active and to use their imaginations to make learning within school more fun and effective. Whilst learning under The Foundation Phase, children are given opportunities to explore the world around them and understand how things work by taking part in practical activities relevant to their developmental stage (Early Years Wales, Blynyddoedd Cynnar Cymru, 2018). Whilst learning under The Foundation Phase Framework, children take part in activities that challenge their abilities indoors and outdoors, through practical tasks. The Foundation Phase has seven areas of learning that help develop their thinking and help them explore concepts, ideas and share their findings for solving problems. Under the revised 2015 document put forward by the Welsh Government they identified the seven areas of learning as: 

• Personal and Social Development, Well-being and Cultural Diversity  
• Language, Literacy and Communication Skills (revised to include the literacy component of the LNF) 
 • Mathematical Development (revised to include the numeracy component of the LNF)  
• Welsh Language Development  
• Knowledge and Understanding of the World  
• Physical Development  
• Creative Development 

Despite the Foundation Phase being provided for all children, regardless of religion, academic ability and other factors such as gender, it is often questioned how well the framework supports children with additional learning needs such as those who have a diagnosis of ASD. With the proportion of children with ALN such as autism and ASD on the rise, it has never been more important to focus on the quality of support for those with conditions that affect learning abilities. Schools Week reported in 2019 a noticeable rise in children with ALN. In January 2019, 14.9% of the total population of pupils had some form of additional learning need, which had risen from 14.6% in January 2018 and 14.4% in January 2017. With this increase, there needs to be an increased level of support and services provided for children who come under the umbrella term of additional learning needs. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 has been introduced as a new form of support for children with ALN to promote inclusivity. The new ALN system has been introduced in retrospect of the last being introduced 30 years ago and is now a statutory support system for all children and young people within the ages of 0 to 25. It was due to come into force during September 2020, but education minister Kirsty Williams delayed the launch due to insufficient time to get the new rules in place to ensure schools, colleges and councils are ready. With pressures of COVID-19 already have taken place, such as learners not being able to attend school, it is plausible to say that this delay has had a detrimental effect on learners with ALN.  The Welsh Government aims to support all learners with ALN and aims to ensure that they are helped to overcome learning barriers and able to reach their full potential, and the reform will be implemented a year later in September 2021.  

Within The Additional Learning Needs and Education Tribunal (Wales) Act 2018, the Welsh Government displayed their aims to take a “person-centred approach” and has displayed this action by commissioning electronic resources specifically for Wales and funded training with £600,000 over two years (GOV.WALES, p. 13, section 3.22). From the evidence provided, it can be so far strongly argued that the Welsh Assembly Government are promoting and implementing inclusive methods for children who are on the autistic spectrum. However, with large numbers of children with ALN already being in mainstream education, it may be a change that is not effective. In Wales, there are 465,081 learners in mainstream education settings, and of that number, 105,303 of them have ALN: working out at 22% (National Assembly for Wales, 2014). The £600,000 budget the Welsh Assembly Government is a far stretch to cover support for each individual, with that working out at each child receiving a support total of £5.69. It also raises the question of whether the equipment will benefit every child depending on their ALN, and if there will be enough equipment for the numbers of children with ALN mentioned above.  

When in education settings, due to the Additional Learning Needs and Education Tribunal (Wales) Act 2018, all children and young people with ALN, regardless of what condition it may be such as Autism or Down’s Syndrome as examples, and despite the severity or complexity of the condition, will be offered an Individual Development Plan (IDP from here on). The Welsh Assembly Government refer to this as a ‘unified plan’ and for children who are in care, the 2018 act will require a child’s IDP to be “incorporated into the personal education plans (PEPs) made for these learners as part of their care and support plans (CSP)”. As well as this, children within the Foundation Phase with ALN will receive support called additional learning provision (ALP) which will be set out in their IDP. Children within The Foundation Phase Framework will also be offered an Education Health and Care Plan. Kathryn Snowdon reported in 2019 that children with an EHC plan, autistic spectrum disorder remains the most common primary type of need, with 29% of pupils with an EHC plan having this primary type of need. It is therefore obvious to see that children that are on the autistic spectrum need the additional support provided by the Welsh Government. However, despite the Welsh Assembly Government planning all this change, it cannot be forgotten that despite support being provided before, learners with ASD were being failed by the system. Of the 4,978 learners in Swansea with ALN, only 1,410 have statements. If one system has already failed thousands of learners by not supplying them with the support they need, it leads one to wonder if this change will be any different. There is no plan for additional teaching assistants or teachers who specialise in ASD as well as no decrease in classroom numbers. Teacher Labour Market in Wales Annual Report 2020 found that there is a declining number of teachers in primary and secondary schools in Wales, with this in mind it is hard to picture a successful change when the 2018 Tribunal Act comes into the works. 
 
The IDP has changed the way Welsh education settings assess children with ALN, and how settings can meet the needs of each child. An IDP is a single plan for learners which takes a person-centred planning approach to meet specific needs that need additional support, this can include additional lessons, a one-to-one worker and so on. In Swansea alone, 8,745 learners were reported to have a form of ALN (National Assembly Wales, 2015). Since being announced, IDP’s for learners will include an Action Plan. The Action Plan that is included within the IDP will state what techniques and tools are working for the learner but also what is not working. As well as this, it will also highlight what support is needed for the learner to progress and achieve their goal. The Action Plan provided for the learner will include the people responsible for the delivery of the support and how often they will be doing so, often an Additional Learning Needs Co-ordinator and other multiagency workers, such as an occupational therapist. 

 Whilst in the Foundation Phase, all learners are increasing their abilities to complete different tasks and develop current and new skills. Whilst in an education setting during Key Stage 1, teachers and other support lines should be noting and observing aspects of a child developing and all behaviour and abilities should be considered as interlinked as “Observation is an integral part of the planning process” (Department for Children, Education, Lifelong Learning and Skills, 2009). Whilst working with individuals in the Foundation Phase, any problems or barriers to learning, playing and participation due to emotional, sensory, physical, communication or learning difficulties should be recorded and applied to an IDP. This will ensure that leaners with ALN can be provided with inclusive methods of learning that are also tailored to their individual needs. 

To ensure that learners are receiving the support they need whilst being on the autistic spectrum, the Welsh Assembly Government presented a £20 million package to support the ALN Transformation Programme which was announced in 2017 to “deliver a fully inclusive education system for learners in Wales” (Welsh Assembly Government, 2017). This change to the system has allowed grant funding to other partners to provide the tools needed to facilitate the requirements of learners as well as implementation of the provisions set out in the act. This development added to grant funding that has already been established through the ALN Innovation Fund, which is an average of £1 million since 2016-2017. The grants provided by the Welsh Assembly Government for the new ALN Tribunal Act have created progress for learners by providing them with additional support from ALN coordinators and specialist teachers in mainstream schools. For example, in Townhill Community Primary School, the mainstream education school provide separate lessons for children who are considered to have an ALN, and “ensure that our activities are as fun, varied and engaging as possible. The groups tend to vary in size between 2 and 5 children in the Foundation Phase” (Townhill Community Primary School. 2021). It was also noted on the schools Development Plan Headline Priorities 2019-20 to “Prepare the school and the community for ALN reforms”. Displaying the current focus on inclusive methods of educating learners within the autistic spectrum and preparing others for current changes in Welsh ALN policy.  

When the Additional Learning Needs and Education Tribunal (Wales) Act 2018 was introduced, it set out 11 aims, and these include methods of inclusivity. The term ALN will replace SEN after The White Paper Legislative Proposals for Additional Learning Needs published in May 2014 that “The current terminology stigmatises children and young people is associated with a system that needs fundamental reform”. The Welsh Assembly Government found that around 23% of learners in Wales have ALN, and overall, the academic attainment of learners with SEN is poor compared to the rest of the learner population (WAG, 2018). With statistics in place, inclusivity was highlighted in aim four, where there is a want for more participation from the individual who is being assessed. The Additional learning needs (ALN) Transformation Programme booklet believes that the children see the planning process as something that they have helped to design and participated in, and this is ‘imperative’.  Furthermore, the ALN Tribunal (Wales) Act also highlights the importance of the following:

· Increased participation of children and young people
· High aspirations and improved outcomes
· Clear and consistent rights of appeal

Throughout the new act, the use of an individual development plan will be in place. This is a tool used to help any learner with ALN progress in development in areas such as physical play, cognitive learning and social skills. The Welsh government has highlighted that input from carers and parents should be available, and they, as well as the individual, have the right to “appeal to a tribunal”.  This cooperates with the aim of having participation with the learners, increased participation whilst learning will allow teachers and practitioners to identify issues needing assistance as well as learners with ASD being able to express their abilities at their own pace and comfortably do so. 

Whilst in Key Stage 1, there are expectations of what a child should be able to achieve in tasks such as reading and writing. For example, by the beginning of year 2, children should be able to read all common graphemes (Gummer, 2021). However, it has been noticed that children with ASD often do not achieve the same academic capabilities by this age in comparison to learners who do not come under the spectrum. For example, Pashoga (2019) noted that being on the autistic spectrum led to reading comprehension difficulties, often misinterpreting complex texts, metaphors, and idioms. With literacy being one of the seven areas of learning for the Early Years Foundation Stage, it highlights the need for inclusive methods for learners with ASD to achieve the same targets as their peers who do not have additional learning needs. Inclusive education is a strategy used to educate all learners regardless of academic abilities, whether they come under the ALN group and their background in mainstream education settings. Inclusion and inclusive practice involve attitudes and different teaching methods that ensure all learners, regardless of academic abilities, religion and other factors such as gender can access mainstream education. It has a key aim of making learners feel valued, comfortable and welcomed when learning and ensures that each learner gets the right support to allow them the achievement of goals and to develop their abilities and talents. Within education settings, it can be hard to achieve methods of teaching that benefit learners with autism as “There are no two people with ASD who will be exactly alike” (Dixon, 2019). When working with learners with ASD, it is important to remember that 70% of these learners will have one other mental disorder, and 40% have two or more (APA, 2013, p.58). Thus, promoting inclusivity is more important than ever and reviewing these methods will reveal the effectiveness of support already in place, as well as creating more.  

In 2021, there is an emphasis on the promotion of inclusive practice and how it is implemented in education settings for learners with ASD. It is achieved through different methods in a variety of mainstream schools. For example, St David’s Catholic Primary School situated in Swansea, offers additional support in a programme called Rapid Reading. This is designed for individuals with ALN in developing and improving their reading skills. As well as the option of reading support, the mainstream primary school also offers Nessy, “an online program designed to help children with a variety of abilities and different learning styles learn to read, write, spell and type” which is explained on their school’s website (provided in references). Programmes such as these are distributed across Wales to support learners with ASD in The Foundation Phase and it is important to have them in place, as most of these students are enrolled in regular education settings (Aspect 2013) with only one in four being enrolled in special schools (Aspect, 2014).  

The Initial Teacher Education Training (ITET) Framework is a responsibility that the Welsh government produced. It creates newly qualified individuals who teach with required and appropriate qualities, skills and qualifications. In relation to ALN, there are specific standards and knowledge that newly trained teachers need to be aware of such as the rationale for the inclusion of those with ALN in mainstream education (European Agency for Special Needs and Inclusive Education, 2021). Almost all students with ASD required specialised education adjustments to support their communication, social and learning difficulties (ABS 2014) and therefore frameworks such as these are effective and positively impacting learners with ASD by supplying them as well as their peers with an inclusive approach to teaching. With these factors in place for teachers, inclusivity can be promoted and used within mainstream education settings. In regards to ensuring inclusivity for learners with ASD is achieved, the Learning Wales website provides national guidance to practitioners on inclusive education. (Financing of Inclusive Education – Country report, p. 12).  

As well as this, the Model of Professional Learning is of access to teachers to provide them as well as other early years practitioners with a robust, informative and coherent model that is in place to explain and instruct the most effective methods and approaches to professional learning. EASNIE in 2020 provided the verification that this model has “been proven to positively impact upon classroom practice and are informed by the latest academic research”. To continue the effectiveness of this model and its benefits for those learners with ASD, in 2016 the Welsh government created a masters-level provision. In doing this, it ensured that “ALN was embedded into this provision as both a stand-alone module and integrated into the core provision for the Masters”. 

It was found that learners with autism also need structure and clarity in the presentation of tasks, in timetables and in the learning environment (Journal Professional Learning, 2019) and thus inclusivity is essential as well as other supporting methods for their learning. In Wales, the Foundation Phase wants to target the promotion of inclusivity and aims for a setting where children are taught about lifestyles that differ from their own and encouraged to learn about the needs of different children and create an environment which is beneficial for all learners, including those with ASD. Whilst in schools and early years education settings, a wide variety of events and celebrations should be celebrated and honoured (Griffin, 2015). Some of these celebrations include Easter and World Autism Awareness Day. These two celebrations are examples of inclusivity being used in the classroom. It promotes the importance of individuality and inclusivity being a vital part of education for learners with ASD.  

Whilst being in education settings, it can be difficult for a learner on the spectrum to feel comfortable, safe and happy. In his Memoir Born on a Blue Day, Daniel Tammet relates back to his difficulties at school, recalling that it was difficult to focus and concentrate if “other children were talking among themselves or when people were walking or running in the corridor” (Tammet, p.62.). He also noted how significant the appearance of the classroom was, being rectangular and entered from the side (p.60). Although appearances and those who surround the individual with ASD may seem insignificant to one person, to them it is often found that it is highly regarded as a contributing factor to being comfortable and able aided to learn as well as their peers without ASD. The environment an individual with ASD can affect them greatly, and Liz Burton reported after a study completed in 2019 that it can cause them difficulty with engaging in learning activities and coping with daily life. Thus, it is highlighting the importance of an inclusive classroom and staff who display inclusive teaching and learning mechanisms. Teacher’s actions, persona and behaviour has been found to have a significant link to a learner's abilities and achievements. Englert (1983) found in a study of the effectiveness of a teacher upon a learner with ALN that success was down to a high level of presentation, corrected learner responses in a short time and giving suitable feedback. However, with 60% of teachers across the UK claiming that they have no received sufficient training in relation to learners with ALN, it can be questioned how easily these outcomes can be achieved.  Working with learners who come under the ASD requires certain skills. It is noted that learners with autism often struggle to work in larger groups, work at a slower pace than their peers and have sensory needs that need to be catered to. Without specific training to ensure these needs are met, learners with autism are at a disadvantage whilst in the foundation phase. As well as this, the seven areas of learning may not be achievable if adjustments are not made for learners on the autistic spectrum. 

With ASD needing the vital factor of inclusivity for success and to have the same experience as their peers who do not have the condition, it is important to use past experiences to ensure beneficial techniques are learnt and failed tools are forgotten. Vaughn Et Al (1998) found that whilst in a notably inclusive classroom, learners with ALN obtained positive outcomes. The report found that ASD learners demonstrated better achievements and had a positive experience with learning whilst in a collaborative classroom surrounded by their peers. This finding shows that by not separating ASD learners from the rest of their class peers, they can still achieve the same, if not better, outcome as those without ASD. From this 1998 study, it has demonstrated the importance and success of inclusive teaching which is taking part in 2021 through activities such as group work in mainstream education. However, despite this showing signs of success, Pavri and Lufting (2000) found that despite this form of inclusivity, learners with ALN felt more loneliness than their peers without ALN. This shows us reviewing the effect of current inclusivity to not be working, although outdated, learners with ALN are still in need of support. Bauminger Et Al (2004) found that in comparison to those without ASD, “the intensity of loneliness is elevated in autistics”. As well as this, in 2020 it was published that children with neurodevelopmental disabilities (NDD) are often excluded and experience more loneliness than their typically developing peers (Collet, Kwan, Gitimoghaddam, 2020). It is therefore apparent that inclusivity within education settings is essential for the mental health of a child with ASD, not only for their academic abilities. 

The director of Priory Group of Autism, Allison Hope- West made it apparent that learners with ASD need different teaching methods and highlighted that “pupils with autism require bespoke multi-disciplinary packages which include therapeutic support to help them to engage with learning. They need predictable environments with structure and high levels of routine along with packages of social learning and interaction.” However, within mainstream education these different forms of teaching aren’t available. Education and Children Services contacted The Department of Education who failed to give any information on services within mainstream schools for learners with ASD, as well as The Institute of Education at the University of London stating that “their teaching courses do not provide any training in teaching special needs children”. Within the Foundation Phase currently, there is only one regulation in place for learners with ASD in mainstream education settings. This being the required position of an ALNCO (additional learning needs coordinator). These coordinators communicate and inform the teacher on the needs of a learner with ASD, further action is the requirement of the teacher and education setting, but as the DOE has implied, there are no support systems in place.  

Reviewing research presented by the Autism Education Trust revealed that 40% of learners with ASD have been bullied whilst in mainstream education due to their condition, as well as 56% of parents and carers of these learners reporting that their child had missed school or change schools due to the effects of bullying due to autism. The report produced in 2012 additionally found that “thousands of autistic children are being illegally excluded from schools”. The charity Ambitious About Autism also revealed that four in ten children with ASD had been formally excluded from their education setting temporarily. With results such as these in place, it identifies issues that learners with ASD are experiencing go beyond what happens in the classroom. To be denied education due to a condition such as ASD goes against the policies included in The Rights of a Child (UNCRC 1989). However, it is thus shown that no precautions are in place to prevent these problems from occurring.  

White, Oswald, Ollendick, and Scahill (2009) found that anxiety within an education setting from learners with ASD is “more likely to be externalised through acting out behaviours, such as aggression, compared to non-autistic children. This is more so for boys, but less so for autistic girls who exhibit less externalisation of frustration and anxiety”. If these reactions are amongst learners with ASD, it is often wondered what actions are taken to support those experiencing these emotions.  (Wilkinson, 2020) advised that classroom layout should be carefully planned and structured for different activities. It is also encouraged to have a variety of materials provided to cater to sensory needs, but with the Welsh Government cutting school spending in Wales, it is questionable that this can be possible. Spending cuts will equate to 9% in 2020 to 2021 (Lewis, 2019). It was also shown from Statistics Wales that regardless of ASD, spending differences were significant depending on the location of a school. In a paper written by economist Luke Sibeta, looked at variations in spending across local authorities, “from about £5,000 per pupil in the Vale of Glamorgan to £6,400 per pupil in Ceredigion”. Reviewing this information brings concern in the sense that each child, regardless of their location, is not receiving the same level of support that they are entitled to.  
 
 
To conclude, learners within the Foundation Phase who have a diagnosis of ASD are in need of an inclusive environment to learn and thrive in if they attend mainstream education. It is apparent that in 2021, further actions are being taken to ensure the benefit of a learner with ASD and to improve their quality of education, such as the Additional Learning Needs and Education Tribunal (Wales) Act 2018. Research mentioned has shown that learners with ASD often benefit from basic inclusion, by taking part in group work and allowing free play whilst in an education setting. Furthermore, the current policies and actions in place supporting learners with ASD in the Foundation Phase has made it apparent that teachers and other staff members need more training and a better understanding of the needs of a learner with ASD, such as positive reinforcement, parents-school co-operation and more inclusive environments such as open plan classrooms. The Office for Standards in Education, Children's Services and Skills wants to implement British Values into education and believes that learners should respect the fundamental British values, such as having individual liberty and mutual respect (Griffin, 2015). With these ideas and targets in place, it is clear to me that current policies and additional changes need to be created to ensure the best and greatest quality of support can be provided for learners with autism spectrum disorder. The Professional Teaching Standards framework is in place across the UK, including Wales which was published in September 2017 (Education Wales, 2017). Within the guidelines, it is noted that teachers and practitioners should be supported to “identify areas for further professional development”. With the results being made available in 2022, it will reveal if teachers are receiving enough support and training to develop their skills further to benefit the learners around them. 
`
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