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Abstract
This study seeks to examine how scaffolding and guided learning are enacted in teacher-student interactions and how they shape inclusive participation within the Zone of Proximal Development. Grounded in sociocultural theory, scaffolding is viewed as a dynamic, interactional process. Using qualitative practitioner research in Swedish lower secondary classrooms, the study analyses how verbal and embodied support co-construct understanding, highlighting how scaffolding can both enable and constrain inclusion. It aims to refine sociocultural theory and inform more inclusive, responsive classroom practices.
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Introduction
Inclusivity in education is a central goal of the Swedish compulsory school curriculum, reinforced by national policies emphasizing equity, participation, and democratic values. The Swedish Education Act states that education must be conducted according to democratic principles and the equal worth of all individuals, establishing a foundation for equal participation (Skollag, 2010:800, ch.1, s.5). Accordingly, lower secondary classrooms in Sweden are increasingly characterised by linguistic, cultural, and cognitive diversity (Skolverket.se, 2025). This diversity reflects globalisation and inclusive education systems, where students vary in culture, ethnicity, language, worldviews, and abilities (Matuk et al., 2021). Consequently, teachers are expected to create learning environments which enable meaningful participation for all students, considering their distinct needs and circumstances (Skolverket.se, 2025). Despite these strong policy frameworks, how inclusive participation is realised in everyday classroom interactions remains underexplored.
Since teaching cannot be uniformly designed for all learners; differentiation is essential to support both academic development and equity (Skolverket.se, 2025). This aligns with the United Nations’ Sustainable Development Goal 4, which emphasises inclusive, equitable, and quality education for all learners (Wang et al., 2021). In practice, teachers often employ scaffolding to support students in accomplishing tasks beyond their independent capabilities. Although scaffolding frequently occurs through task clarification, structured questioning, and modelling, opportunities for deeper dialogic engagement are often unevenly distributed (De Silva et al., 2018). Multilingual learners and students from varying academic backgrounds may be particularly affected, as insufficient cognitive support can limit their participation within the Zone of Proximal Development (ZPD) (Özturan & Uysal Gürdal, 2022).
The Zone of Proximal Development hereinafter referred to as the ZPD, a core concept in sociocultural theory, emphasises that learning is socially mediated and emerges through interaction (Utami & Yus, 2025). While widely recognised, the ZPD remains ambiguously defined and variably interpreted in educational research (Eun, 2019; Utami & Yus, 2025), highlighting a gap between theoretical understanding and empirical classroom practice. Existing research often conceptualises scaffolding as an instructional strategy rather than a dynamic, interactional process unfolding in teacher-student interactions (Poehner & Leontjev, 2023). Similarly, limited qualitative studies have explored how scaffolding can either enable or constrain inclusive participation in diverse classrooms (Utami & Yus, 2025).
In student-centred classrooms, scaffolding plays a pivotal role in extending learners’ thinking and promoting engagement (De Silva et al., 2018). However, diversity can also pose challenges if teachers are inadequately prepared to address students’ varied needs, potentially exacerbating inequities (Matuk et al., 2021). Teachers are thus under pressure to ensure students’ success by providing support that stimulates learners’ desire to acquire knowledge while also promoting personal development (De Silva et al., 2018). The Swedish curriculum emphasises that teaching should be adapted to students’ diverse needs while fostering learning and personal growth (Skolverket.se, 2025). A student-centred pedagogy that addresses diversity can connect learning to students’ social and everyday contexts, fostering participation and development (De Silva et al., 2018).
Understanding how guided learning interactions unfold in practice can yield actionable insights into aligning instructional support with learners’ competencies. Crucially, analysing scaffolding through a sociocultural lens informs ongoing debates on educational equity. Within this perspective, the ZPD underscores the role of educator-learner interaction in mediating development (Infante & Poehner, 2019). However, if access to participation within the ZPD is uneven, inclusive education risks remaining rhetorical rather than realised in practice.
Aims
This study aims at exploring how scaffolding and guided learning are interactionally constructed in Swedish lower secondary classrooms and how these practices shape inclusive participation within students’ ZPDs. Adopting a qualitative sociocultural approach, this study will analyse teacher-student interactions to understand how support is provided, negotiated, and experienced. By examining the micro-level dynamics of guided participation, the research seeks to contribute to theoretical understandings of sociocultural learning and to inform more inclusive pedagogical practices in Swedish compulsory education.
Rational and Significance
Inclusive education is a central principle of Swedish educational policy, promoting equity, democratic participation, and equal access to learning. The national curriculum stresses the importance of adapting teaching to students’ diverse needs to ensure meaningful participation (Skolverket, 2025). However, the implementation of these ideals in classroom practice remains uneven. Increasing linguistic, cultural, and academic diversity in Swedish lower secondary classrooms places significant demands on teachers, who often lack sufficient practical experience to effectively address this diversity (OECD, 2019). In this context, how teachers organise instructional support and mediate learning interactions becomes crucial for ensuring equitable participation.
Scaffolding, grounded in Vygotskian sociocultural theory, is key to addressing these challenges. As a tradition, scaffolding is closely linked to the ZPD, which conceptualises learning as socially mediated through interaction with more knowledgeable others (Utami & Yus, 2025). The ZPD represents the gap between what learners can achieve independently and what they can accomplish with guidance (Shvarts and Bakker, 2019), providing a space where development is most likely through interaction and shared problem-solving (Puntambekar, 2022). However, scaffolding is often reduced to a set of discrete techniques, rather than understood as a contingent, dialogic process. Persistent conceptual ambiguity surrounding the ZPD further widens the gap between theory and classroom practice (Eun, 2019).
Empirical research on scaffolding in Swedish lower secondary education remains limited, particularly qualitative studies that capture the complexity of classroom interaction. Existing research often prioritises instructional design or learning outcomes over the interactional processes through which teacher-student support is negotiated (Agneta Gulz and Haake, 2024). As a result, micro-level interactional dynamics remain underexplored, along with how scaffolding enables or constrains inclusive participation and whether access to the ZPD is equitably distributed.
Practitioner research offers a valuable methodological approach to addressing this gap by enabling systematic inquiry into authentic classroom practices. Further, practitioner research in examining real-time interactions, provides a nuanced understanding of scaffolding as a dynamic, relational process shaped by professional judgement, classroom norms, and student contributions (Da Silva, 2018). This study’s significance lies in advancing understanding of how guided learning supports inclusion and informs both pedagogical practice and theoretical discussions on scaffolding and equity.
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Literature Review
Sociocultural Perspectives on Learning and Development
This study draws on sociocultural perspectives on learning, which position cognitive development as fundamentally shaped by social interaction and cultural mediation (Lantolf and Poehner, 2023). While widely accepted within educational research, the sociocultural theory places particular emphasis on interaction especially teacher-learner relationships as being central to supporting development and creating a mediating classroom environment (Poehner and Leontjev, 2023). Rooted in Vygotsky’s work, learning is understood as socially mediated rather than solely the result of individual cognitive processes, with social experience framed as dominant in human development (Marginson and Dang, 2016). Higher psychological functions are theorised to emerge first through interaction before being internalised by the learner (Utami and Yus, 2025). However, this progression has been criticised for presenting learning as overly linear, potentially overlooking the recursive, complex, and context-dependent nature of development.
The ZPD as a concept remains central, defined as the gap between independent performance and what learners can achieve with guidance from more knowledgeable others (Puntambekar, 2022; Eun, 2019). Although the ZPD highlights the importance of instructional support, its empirical basis is originally derived from limited observational contexts which raises concerns regarding its broader applicability across diverse educational settings (Utami and Yus, 2025; Eun, 2019). Despite these limitations, the ZPD continues to reinforce the view of learning as a socially mediated process. At the same time, its conceptual ambiguity contributes to varied interpretations, complicating its translation into classroom practice.
Subsequent sociocultural research expands Vygotsky’s ideas by emphasising dialogue and collaboration as key mechanisms in learning (Piyumi et al., 2025; Vakili and Ebadi, 2019). However, assertions regarding the centrality of interaction often assume uniformly positive outcomes, overlooking the variability of classroom dynamics and the potential for interaction to be uneven or exclusionary. Teacher-student interactions are commonly framed as critical sites where learning opportunities are created, with scaffolding and feedback shaping participation and cognitive development (Shalizar and Rezaei, 2023). Yet, the effectiveness of these interactions is highly contingent on context, teacher expertise, and the responsiveness to learners’ needs, suggesting that interaction alone does not guarantee meaningful learning.
Scaffolding and Guided Learning
Scaffolding, a concept closely associated with sociocultural approaches and introduced by Wood, Bruner, and Ross, describes how more knowledgeable others support learners in accomplishing tasks beyond their independent capabilities (Shvarts and Bakker, 2019). Typically, scaffolding involves structured guidance alongside the gradual withdrawal of support as learners gain competence (Puntambekar, 2022). Although widely adopted as a pedagogical strategy in practice, scaffolding is often treated as inherently effective, despite inconsistencies in how it is defined and operationalised across studies (Eun, 2019).

Educational research frequently conceptualises scaffolding as a pedagogical tool for structuring learning and enhancing understanding (van de Pol, Mercer and Volman, 2019). Effective scaffolding is said to require responsiveness to learners’ needs, as well as opportunities for students to articulate, test, and refine their ideas (Seng and Tan, 2024). However, this idealised representation does not always align with classroom realities, where instructional support may be uneven or insufficiently responsive (Da Silva, 2018). Such discrepancies highlight the gap between theoretical models of scaffolding and their practical enactment.
More so, a key issue in the literature is the lack of conceptual clarity surrounding scaffolding. Some studies reduce it to a set of instructional techniques or strategies, while others emphasise its inherently dialogic and interactional nature, arguing that it should be understood as a dynamic process emerging from teacher-student relationships (Piyumi et al., 2025). This inconsistency has led to ongoing debate regarding how scaffolding should be conceptualised and investigated within classroom contexts (Shalizar and Rezaei, 2023). Increasingly, scholars advocate for understanding scaffolding as a contingent, negotiated process embedded within real-time interactions rather than a fixed repertoire of practices (Poehner and Leontjev, 2023). This perspective challenges simplified applications of scaffolding and calls for closer attention to the complexity of classroom interaction.
Classroom Interaction and Dialogic Learning
Research consistently highlights dialogue as central to learning, with sociocultural scholars arguing that knowledge develops through participation in classroom discourse. In such environments, students are encouraged to explain their thinking, pose questions, and build on others’ contributions (Duffy, 2025; Agneta Gulz and Haake, 2024). While dialogic interaction is often associated with deeper learning, this assumption relies on consistent student engagement and effective facilitation by teachers which conditions are not always present in practice (de Bruin, 2018).
Classroom interaction patterns vary considerably. Teacher-led questioning, for instance, can limit students’ opportunities to elaborate on ideas, potentially reinforcing passive forms of participation (Granger and Chow, 2025). In contrast, dialogic approaches may foster collaborative meaning-making and critical thinking from a sociocultural perspective, although such approaches are unevenly implemented across classrooms (Infante and Poehner, 2019). These differences have significant implications for students’ access to higher-order thinking and their overall participation in learning processes.
Understanding scaffolding within this context requires detailed analysis of how teachers structure dialogue and respond to student contributions (Poehner and Leontjev, 2023). Micro-level studies of classroom interaction are particularly valuable in revealing how support is enacted, adjusted, and negotiated in practice. At the same time, such studies highlight that learning opportunities are contingent upon the quality, timing, and responsiveness of these interactions (Ajabshir and Panahifar, 2020). This reinforces the need to move beyond abstract models and examine the situated realities of classroom practice.
Inclusive Participation in Diverse Classrooms
Inclusive education, prioritised in national policy contexts such as Sweden, emphasises equity, democratic participation, and equal access to learning opportunities (Skolverket, 2025). However, increasing classroom diversity-linguistic, cultural, and educational, complicates the implementation of inclusive pedagogies, requiring teachers to adapt instruction in ways that are not always straightforward (Munandar, 2025).
From a sociocultural perspective, inclusion is closely tied to participation in classroom activity. However, access to such participation is not evenly distributed and is shaped by interactional practices within the classroom (Samar and Parsaie, 2025). When instructional support is inconsistently provided, certain students may become marginalised within learning processes, limiting their opportunities for engagement and development (Lantolf and Poehner, 2023). This challenges the assumption that inclusive policies automatically translate into inclusive practices.
For multilingual and diverse learners, scaffolding and dialogic support play a particularly important role in bridging knowledge and language gaps (Ajabshir and Panahifar, 2020). Nevertheless, research indicates that these learners do not always benefit equally. Participation may be constrained by factors such as language proficiency, teacher expectations, and dominant patterns of classroom interaction (Nag, 2024; Granger and Chow, 2025). These findings suggest that inclusive education, while theoretically grounded in equity, is often unevenly realised in practice, underscoring the need for closer examination of how scaffolding and interaction shape access to learning opportunities.
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Research Gap

Although sociocultural theory conceptualises learning as a socially mediated process, empirical research on how scaffolding is enacted in everyday classroom interaction remains limited. Existing studies often reduce scaffolding to a pedagogical technique and prioritise learning outcomes, overlooking the interactional processes through which support is negotiated in real time (Theelen, Canisius and Lambert, 2025). Consequently, the micro-level mechanisms through which teachers and students co-construct learning in discourse remain underexplored.

While the ZPD is central to sociocultural theory, its connection to inclusive participation in diverse classrooms is insufficiently examined. Particularly, limited attention has been given to how teachers adapt scaffolding during live interaction to address linguistic, cultural, and cognitive diversity (Utami and Yus, 2025). This gap is significant, as inclusion depends not only on access but also on how support is distributed in interaction (Matuk et al., 2021). Addressing this gap requires a shift towards viewing scaffolding as a situated, dialogic process.
Research Aims and Questions
Aims
This study will examine how scaffolding and guided learning are enacted in teacher-student interaction and how they shape inclusive participation within the ZPD. Drawing on sociocultural theory, scaffolding is understood as an interactional, co-constructed process (Shalizar and Rezaei, 2023). Through analysis of classroom discourse in Swedish lower secondary settings, the study explores how support is adapted in real time and how ZPDs are constituted, potentially enabling or constraining inclusion.
Research Questions
1. How are scaffolding and guided learning enacted through verbal and informal practices in teacher-student activities in Swedish lower secondary classrooms?
2.  How is the ZPD constructed and negotiated during teacher-student classroom discourse?
3.  How do students respond to, appropriate, and transform scaffolded support in ways that demonstrate active participation and developing understanding?
4. How do teachers adapt scaffolded support in real time to accommodate learners with diverse needs?
5. In what ways do scaffolded classroom interactions facilitate or constrain inclusive participation for diverse learners within the ZPD?
Methodology
a) Research Approach
This study adopts a qualitative practitioner research approach to explore how scaffolding and guided learning are enacted in classroom practice and how inclusive participation is shaped within the Zone of Proximal Development (ZPD). Qualitative research is appropriate as it facilitates in-depth, context-sensitive analysis, focusing on meaning, lived experience, and social interaction rather than statistical generalisation (Ahmad and Wilkins, 2024; Lim, 2025). Qualitative design is particularly suited to educational research where understanding human experience and contextualised practices are central (Cresswell, 2007).
Practitioner research allows educators to systematically investigate their own contexts, generating insights into pedagogy and learning processes. Further, practitioner inquiry positions teachers as reflective researchers who critically examine their practice, contributing to educational knowledge through reflection on how their actions shape learning and social contexts (Mounter, Huxtable and Whitehead, 2019). This perspective aligns with Schön’s concept of reflective practice, where professional knowledge develops through reflection on experience and not only through formal theory (Candy, 2020).
Particularly, this study is also informed by Lewin’s action-oriented inquiry, which emphasises the connection between theory, practice, and reflection, and views teachers as capable of improving their own practice through systematic investigation (Coghlan and Jacobs, 2005). While a full action research cycle is not implemented, the study maintains Lewin’s emphasis on grounding research in real educational contexts.
Additionally, the study is grounded in sociocultural theory, particularly Vygotsky’s view of learning as a socially mediated process in which knowledge is co-constructed through interaction (Eun,2019). Classrooms are therefore understood in this framework as social environments where teachers and students collaboratively create learning opportunities, allowing the study to examine how scaffolding and the ZPD emerge in everyday practice (Poehner and Leontjev, 2023).
b) Research Design
Participants and context
The study is conducted in Swedish lower secondary classrooms (ages 13–16), providing a relevant context for examining inclusive participation in diverse educational settings. Participants will include two to three teachers and their classes, selected through purposive sampling to ensure relevance and willingness to engage in reflective discussion. Purposive sampling approach supports in-depth, context-sensitive analysis and enables comparison across classrooms, although it prioritises depth over representativeness (Ahmad and Wilkins, 2024).
Data Collection Methods
Additionally, multiple qualitative methods will be used to capture the complexity of classroom interaction. Classroom observations will form the primary data source, providing insight into teacher-student interactions, instructional practices, and participation patterns in natural settings (Wilson, 2022). Field notes will document moments of guidance, prompts, explanations, and other forms of scaffolding in natural classroom settings.
Semi-structured interviews will complement observations by exploring teachers’ perspectives and the reasoning behind their instructional and inclusive practices. The reasoning behind semi-structured interviews is to balance structure and flexibility, allowing deeper insights into pedagogical decisions (Adeoye‐Olatunde and Olenik, 2021).
Where appropriate, classroom artefacts, such as lesson plans, worksheets, and learning materials, will be used as supplementary data to contextualise observed practices and understand how participation is supported. Artefacts, particularly those connected to students’ interests, can also provide insight into how classroom practices promote broader and more equitable participation (Matuk et al., 2021). 
Using multiple data sources enables triangulation, enhancing the study’s credibility by examining practices from different perspectives. Although triangulation does not eliminate interpretive bias, it strengthens validity and reliability in qualitative research (Fusch, Fusch and Ness, 2018).
Data analysis
The data will be analysed using thematic analysis to identify patterns related to scaffolding, teacher support, and student participation.  Thematic analysis is a qualitative approach for identifying and analysing patterns of meaning within data (Braun and Clarke, 2006). Field notes and interview transcripts will be reviewed systematically, with repeated reading to ensure familiarity with the data.
Similarly, initial coding will be generated to capture key features of classroom interaction, such as teacher prompts, feedback, questioning strategies, and forms of student participation. Coding in qualitative research is understood as an interpretive process, where segments of data are labelled to represent key meanings (Cooper, 2016). These codes will then be organised into broader themes aligned with the theoretical framework, including forms of scaffolding, support for diverse learners, participation patterns, and interactional conditions within the ZPD.
The analysis is guided by a sociocultural perspective, focusing on how learning is socially mediated and how meaning is co-constructed in interaction. Therefore, this interpretative approach enables examination of how scaffolding practices support or constrain inclusive participation.
c) Research positionality
As a practitioner researcher, the researcher occupies a dual role as educator and investigator. This dualism provides valuable contextual insight but also introduces potential bias and subjectivity, as personal experience and professional beliefs may influence interpretation. To address this, the study intends to incorporate reflexive practices, including reflective notes and analytic memos to document assumptions and decisions throughout the research process. Good researchers are reflexive, considering both broader issues and the specific context of each research situation (BERA, 2024). Reflexivity is essential for maintaining awareness of the researcher’s influence and ensuring research quality (BERA, 2024; Tan, Kocsis and Burry, 2023). Reflexivity supports key qualitative criteria such as credibility, transferability, dependability, and confirmability (Korstjens and Moser, 2018), (Bos,2020).
However, bias remains a consideration, particularly in data interpretation, which is shaped by broader research contexts (Baldwin, 2022). Maintaining awareness of the dual role of researcher vis-à-vis educator helps ensure that findings remain grounded in the data while acknowledging the researcher’s perspective. Important to note is that ethical considerations will be prioritised, including voluntary participation, informed consent, and data anonymisation to ensure confidentiality and participant wellbeing, in line with institutional ethical guidelines.
Ethical considerations
Ethical considerations are central to this study due to its school-based context and the researcher’s dual role as a practitioner. Therefore, the study will adhere to established ethical principles set by the University of Wales Trinity St. David, including respect for participants, protection from harm, and responsible data management. Ethical procedures are guided by institutional policies and the British Educational Research Association, ensuring alignment with recognised standards such as the BERA ethical guidelines (BERA, 2024).
Since informed consent is a key principle in this study, teachers will receive clear information about the study’s aims, procedures, and implications prior to participation. Written consent will be obtained from the teachers participating while for students, parental or guardian consent will be secured in accordance with school policies and national guidelines. Participation will be voluntary, and individuals may withdraw at any time without consequences.
Since maintaining confidentiality and anonymity are essential in school-based research, pseudonyms will be used for teachers, students, and schools. Any identifying details will be removed or modified to prevent recognition, which is particularly important in smaller educational settings.
Further, data storage and security will also be prioritised. All data, including observation notes and interview transcripts, will be securely stored in password-protected digital files, with physical materials kept in locked storage. Data management will follow institutional data protection regulations and relevant privacy frameworks, supporting research reliability and quality. Ethical considerations underpin research quality and reliability and are guided by national and international frameworks and ethics committees (Cronqvist, 2025).
Given the researcher’s professional role within the research setting, consideration will be given to power dynamics and insider relationships. To mitigate potential influence on participation or responses, involvement will be clearly voluntary and will not affect professional relationships or evaluations. The researcher will remain transparent about their dual role and apply reflexive practices to reduce bias. Although risks to participants are expected to be minimal, care will be ensured in avoiding disruption or pressure during observations and interviews. Interview questions will focus on professional practice rather than personal evaluation, and participants will have the opportunity to review or clarify their responses.
Finally, approval will be sought from relevant school authorities, including leadership and, where required, local educational administrations. Approval sought will ensure alignment with institutional policies and safeguards the interests of all participants. Overall, these measures will aim to uphold integrity, transparency, and respect throughout the research process.
Contribution to practice and knowledge
This study aims at contributing to educational practice and research by examining how scaffolding and guided learning support inclusive participation within the ZPD in Swedish lower secondary classrooms. Practically, it will offer insights into how teachers can use interaction to foster more responsive and inclusive learning, supporting reflective practice in line with Donald Schön’s concept of reflective practice, (Tan, Kocsis and Burry, 2023). Theoretically, it will advance sociocultural perspectives by framing scaffolding as a situated, co-constructed process and extending understanding of how the ZPD emerges in classroom interaction (Eun, 2019). Overall, the study links theory and practice to inform more inclusive and collaborative teaching approaches.
Limitations and Delimitations
The qualitative study will be based on a small sample of Swedish lower secondary classrooms. Further, the study will not be statistically generalisable but will aim at providing context-rich transferable insights. The absence of video recordings will limit capture of detailed interaction due to ethical and privacy considerations; instead, observations, field notes, and interviews will be used. The researcher’s dual role may introduce bias, but reflexive practices help enhance transparency and mitigate this (Richardson, Erol and Bueno, 2023). The study is delimited to teacher-student interaction focused on scaffolding and participation within the ZPD, excluding broader factors such as curriculum and policy.

Proposed Research Timeline
The doctoral research is expected to span approximately three years, covering theoretical development, data collection, analysis, and dissemination.
Year 1: Literature Review and Research Design
Conduct a critical literature review on sociocultural theory (Vygotsky, scaffolding, ZPD), refine the research design, and secure ethical approval and access to schools.
Year 2: Data Collection and Preliminary Analysis
Collect data in Swedish lower secondary classrooms through observations, field notes, artefacts, and interviews, alongside initial organisation and coding to support analytical process.
Year 3: Analysis, Writing, and Dissemination
Complete thematic analysis, write and refine the thesis, and disseminate findings through conferences and publications prior to submission and defence.
Conclusion
This study conceptualises scaffolding and guided learning as interactional processes, examining how the ZPD emerges through teacher-student collaboration in Swedish lower secondary classrooms. Using a qualitative practitioner approach, it aims to contribute to sociocultural theory and inform more inclusive and responsive teaching practices.







Sources:
Adeoye‐Olatunde, O.A. and Olenik, N.L. (2021) “Research and scholarly methods: Semi‐structured interviews,” JAACP : Journal of the American College of Clinical Pharmacy, 4(10), pp. 1358–1367. Available at: https://doi.org/10.1002/jac5.1441.

Ahmad, M. and Wilkins, S. (2025) “Purposive sampling in qualitative research: a framework for the entire journey,” Quality & quantity, 59(2), pp. 1461–1479. Available at: https://doi.org/10.1007/s11135-024-02022-5.

Amundrud, A., Rasmussen, I. and Warwick, P. (2025) “How teachers make talk rules relevant as collective scaffolds in the context of digital technology - support for and from microblogging,” Teacher development, 29(1), pp. 44–67. Available at: https://doi.org/10.1080/13664530.2024.2365720.

Baldwin, J.R. et al. (2022) “Protecting against researcher bias in secondary data analysis: challenges and potential solutions,” European journal of epidemiology, 37(1), pp. 1–10. Available at: https://doi.org/10.1007/s10654-021-00839-0.

BERA (2024). Ethical Guidelines for Educational Research, fifth edition (2024). [online] www.bera.ac.uk. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024-online#transparency.

Bos, J. (2020) Research Ethics for Students in the Social Sciences. 1st ed. 2020. Cham: Springer Nature. Available at: https://doi.org/10.1007/978-3-030-48415-6.

Braun, V. and Clarke, V. (2006) “Using thematic analysis in psychology,” Qualitative research in psychology, 3(2), pp. 77–101. Available at: https://doi.org/10.1191/1478088706qp063oa.
Coghlan, D. and Jacobs, C. (2005) “Kurt Lewin on Re-education: Foundations for Action Research,” The Journal of applied behavioral science, 41(4), pp. 444–457. Available at: https://doi.org/10.1177/0021886305277275.
Cooper, R. (2016) “Decoding Coding via The Coding Manual for Qualitative Researchers by Johnny Saldaña,” Qualitative report [Preprint]. Available at: https://doi.org/10.46743/2160-3715/2009.2856.
Creswell, J.W. et al. (2007) “Qualitative Research Designs: Selection and Implementation,” The Counseling psychologist, 35(2), pp. 236–264. Available at: https://doi.org/10.1177/0011000006287390.

Cronqvist, M. (2025) “Research Ethics in Swedish Dissertations in Educational Science – A Matter of Confusion,” Journal of academic ethics, 23(2), pp. 243–258. Available at: https://doi.org/10.1007/s10805-024-09540-9.
de Bruin, L. (2018). Dialogic Communication in the One-to-One Improvisation Lesson: A Qualitative Study. Australian Journal of Teacher Education, 43(5), pp.1–16. doi: https://doi.org/10.14221/ajte.2018v43n5.1.
DE SILVA, R.M., GLEDITSCH, R., JOB, C., JESME, S., URNESS, B. and HUNTER, C., 2018. Gloria Ladson-Billings: Igniting Student Learning Through Teacher Engagement in Culturally Relevant Pedagogy. Multicultural Education, 25(3), pp. 23-28.
Duffy, J.D. (2025) “On dead classrooms,” Phi Delta Kappan, 107(3–4), pp. 42–45. Available at: https://doi.org/10.1177/00317217251405525.

Eun, B. (2019) “The zone of proximal development as an overarching concept: A framework for synthesizing Vygotsky’s theories,” Educational philosophy and theory, 51(1), pp. 18–30. Available at: https://doi.org/10.1080/00131857.2017.1421941.
Fusch, P., Fusch, G.E. and Ness, L.R. (2018) “Denzin’s Paradigm Shift: Revisiting Triangulation in Qualitative Research,” Journal of social change, 10(1). Available at: https://doi.org/10.5590/JOSC.2018.10.1.02.

Ghafar Samar, R. and Parsaie, Z. (2025). Dialogue journal in L2 classroom: A sociocultural perspective. The Journal of Second Language Acquisition and Teaching (JSLAT), 31(0). doi: https://doi.org/10.2458/jslat.7415.
Granger, K.L. and Chow, J.C. (2025) “Classroom Carrying Capacity: A Resource and Limiting Factors Framework,” Educational psychology review, 37(1). Available at: https://doi.org/10.1007/s10648-025-09999-x.

Gulz, A. and Haake, M. (2024) “Scaffolding attention and perseverance skills in a diverse population of preschool children in Sweden,” Learning and individual differences, 113. Available at: https://doi.org/10.1016/j.lindif.2024.102488.

Infante, P. and Poehner, M.E. (2019). Realizing the ZPD in Second Language Education: The Complementary Contributions of Dynamic Assessment and Mediated Development. Language and Sociocultural Theory, 6(1), pp.63–91. doi: https://doi.org/10.1558/lst.38916.
Korstjens, I. and Moser, A. (2018) “Series: Practical guidance to qualitative research. Part 4: Trustworthiness and publishing,” The European journal of general practice, 24(1), pp. 120–124. Available at: https://doi.org/10.1080/13814788.2017.1375092.

Lantolf, J.P. and Poehner, M.E. (2023). Sociocultural theory and classroom second language learning in the East Asian context: Introduction to the special issue. The Modern Language Journal, 107(S1). doi: https://doi.org/10.1111/modl.12816.
Lim, W.M. (2025) “What Is Qualitative Research? An Overview and Guidelines,” Australasian marketing journal, 33(2), pp. 199–229. Available at: https://doi.org/10.1177/14413582241264619.

Marginson, S. and Dang, T.K.A. (2016). Vygotsky’s sociocultural theory in the context of globalization. Asia Pacific Journal of Education, [online] 37(1), pp.116–129. doi: https://doi.org/10.1080/02188791.2016.1216827.

Matuk, C. et al. (2021) “How Do Teachers Use Comics to Promote Engagement, Equity, and Diversity in Science Classrooms?,” Research in science education (Australasian Science Education Research Association), 51(3), pp. 685–732. Available at: https://doi.org/10.1007/s11165-018-9814-8.

Mounter, J., Huxtable, M. and Whitehead, J. (2019) “Using Thinking Actively in a Social Context and Spirals in Living Theory research in explanations of educational influences in a global social movement,” Gifted education international, 35(2), pp. 91–109. Available at: https://doi.org/10.1177/0261429418824110.

Munandar, M.I. (2025) “Interculturality, native-speakerism and authenticity: paradoxes in Indonesia’s EFL pedagogy,” Pedagogy, culture & society, 33(2), pp. 689–709. Available at: https://doi.org/10.1080/14681366.2023.2298441.

Nag, S. (2024) “Language as a Tool for Inclusive and Equitable School Education: A Critical Review of NEP 2020,” Contemporary education dialogue, 21(2), pp. 208–222. Available at: https://doi.org/10.1177/09731849241253398.

OECD. (2019). Strength through diversity’s spotlight report for Sweden. OECD Education Working Papers. Available at: https://doi.org/10.1787/059ce467-en.
Piyumi Udeshinee, Knutsson, O. and Sirkku Männikkö Barbutiu (2025) ‘Learner Reciprocity in Text Chat-Mediated Dynamic Assessment’, Language and Sociocultural Theory, 11(1), pp. 1–32. Available at: https://doi.org/10.3138/lst-25392-udeshini.
Poehner, M.E. and Leontjev, D. (2023) “Peer interaction, mediation, and a view of teachers as creators of learner L2 development,” International journal of applied linguistics, 33(1), pp. 18–32. Available at: https://doi.org/10.1111/ijal.12444.
Puntambekar, S. (2022) “Distributed Scaffolding: Scaffolding Students in Classroom Environments,” Educational psychology review, 34(1), pp. 451–472. Available at: https://doi.org/10.1007/s10648-021-09636-3.

Richardson, J., Erol, R. and Bueno, A.A. (2023) “A Reflection on the Tensions of Acting in Dual Roles of Doctoral Researcher and Practitioner when Evaluating a Lifestyle Intervention for Breast Cancer Patients,” Journal of cancer education, 38(1), pp. 383–386. Available at: https://doi.org/10.1007/s13187-022-02180-w.
Seng, E. and Tan, S.C. (2024) “Integrating knowledge-building principles into design thinking: Scaffolding innovative ideation: A systematic literature review,” Art, design & communication in higher education, 23(1), pp. 25–42. Available at: https://doi.org/10.1386/adch_00082_1.
Shalizar, R. and Rezaei, A. (2023) “Examining the Differential Effects of Focused vs. Unfocused ZPD and Explicit Feedback on Second Language Writing,” Language learning journal, 51(3), pp. 359–375. Available at: https://doi.org/10.1080/09571736.2022.2042366.

Shvarts, A. and Bakker, A. (2019) ‘The early history of the scaffolding metaphor: Bernstein, Luria, Vygotsky, and before’, Mind, Culture, and Activity, 26(1), pp. 4–23. doi: 10.1080/10749039.2019.1574306.
Skolverket.se. (2025). Läroplan (Lgr22) för grundskolan samt för förskoleklassen och fritidshemmet. [online] Available at: https://www.skolverket.se/undervisning/grundskolan/laroplan-lgr22-for-grundskolan-samt-for-forskoleklassen-och-fritidshemmet#/curriculums/LGR22?schoolType=GR&tosHeading=Kursplaner.
Sveriges Riksdag (2010) Skollag (2010:800), www.riksdagen.se. Available at: https://www.riksdagen.se/sv/dokument-och-lagar/dokument/svensk-forfattningssamling/skollag-2010800_sfs-2010-800/.
Tan, L., Kocsis, A. and Burry, J. (2023) “Advancing Donald Schön’s Reflective Practitioner : Where to Next?,” Design issues, 39(3), pp. 3–18. Available at: https://doi.org/10.1162/desi_a_00722.

Theelen, H., Canisius, E. and Lambert, G. (2025) “The Relationship Between Instructional Strategies and Cognitive Activation in Higher Education: A Student Perspective,” Active learning in higher education, 26(3), pp. 521–541. Available at: https://doi.org/10.1177/14697874251356242.

Utami, A.D. and Yus, A. (2025) “Interpreting Vygotsky’s zone of proximal development in the context of children’s learning through play,” Journal of early childhood teacher education, pp. 1–14. Available at: https://doi.org/10.1080/10901027.2025.2591098.

Vakili, S. and Ebadi, S. (2019) “Investigating contextual effects on Iranian EFL learners` mediation and reciprocity in academic writing,” Cogent education, 6(1). Available at: https://doi.org/10.1080/2331186X.2019.1571289.


van de Pol, J., Mercer, N., & Volman, M. (2019). Scaffolding Student Understanding in Small-Group Work: Students’ Uptake of Teacher Support in Subsequent Small-Group Interaction. Journal of the Learning Sciences, 28(2), 206–239. https://doi.org/10.1080/10508406.2018.1522258
Wang, Z. et al. (2021) “Technological Solutions for Sustainable Development: Effects of a Visual Prompt Scaffolding-Based Virtual Reality Approach on EFL Learners’ Reading Comprehension, Learning Attitude, Motivation, and Anxiety,” Sustainability, 13(24), p. 13977. Available at: https://doi.org/10.3390/su132413977.
Wilson, J. (2022) “Initial Steps in Developing Classroom Observation Rubrics Designed Around Instructional Practices that Support Equity and Access in Classrooms with Potential for ‘Success,’” Teachers College record (1970), 124(11), pp. 179–217. Available at: https://doi.org/10.1177/01614681221140963.

Zahra Fakher Ajabshir and Fatemeh Panahifar (2020) “The Effect of Teachers’ Scaffolding and Peers’ Collaborative Dialogue on Speech Act Production in Symmetrical and Asymmetrical Groups,” Iranian Journal of Language Teaching Research, 8(1), pp. 45–61.

ÖZTURAN, T. and UYSAL GÜRDAL, H.H. (2022). Mediating Multilingual Immigrant Learners’ L2 Writing Through Interactive Dynamic Assessment. Kuramsal Eğitimbilim, 15(2), pp.307–326. doi: https://doi.org/10.30831/akukeg.1004155.



