Research Proposal 
Introduction 
This research proposal will outline the key aim and objectives of the research focus by firstly considering the main research question, which will be contextualised through a discussion of the aims and objectives of the study. Current literature on the topic will be included to justify the focus of the research, to consider whether there is a gap in the literature identified that this research proposal could fill. In relation to how the research question would be answered, a section on methodological positioning of the research, as well as the methods used, will be included. Considerations will also be made on any ethical issues that may arise in the research, as well as more logistical problems, such as budget constraints. Thus, this research proposal will uncover how youth workers exhibit their practice within a formal education setting, and how such a setting impacts the identities and perspectives of youth work as a result. This will be achieved through an interpretivist, materialist approach that appreciates how different education spaces and identities can impact on school based youth work. 
Research Question 
The main research question for this proposal is: how does working within a formal education setting impact on the practices and identities of school based youth workers? This research question will be expanded upon in the aim and objectives section of this proposal below.
Aims and Objectives 
This area of enquiry is significant and a novel piece of research, as currently there is only a fraction of youth work literature accounted to school-based youth work. We are currently witnessing an increase in statutory, targeted youth work provision for young people deemed ‘at-risk’, be this of offending or truanting from school, for example (Bradford and Byrne, 2010). It is therefore important to investigate youth work practices that may be marked by something other than voluntary participation or personal development, which is what is stressed most in community contexts. Rather, there is a move towards recognising youth work as a ‘educational practice’ in its own right (Ibid: 21). However, there is a disparity between ‘formal’ and ‘informal’ learning processes that take part within schools. What this proposal is interested in is how the different roles, sharing of responsibilities and the intersections of professional knowledge between teachers and youth workers impact on school-based youth work and the identities of those who offer it (Anning et al., 2006). This brings concepts of ‘informal learning’ and ‘informal educators’ into question, specifically what these terms mean and how they differ from more traditional perspectives of education, such as teaching. This research proposal aims to fill the gap in knowledge on what school based youth work offers young people within a school setting, how youth workers themselves may view their work and how others  - such as teachers or students  - may regard the practice in conjunction to formal education. This proposal aims to highlight the complex nature of youth work, and how over time it can be harnessed in wider environments other than the youth club for the benefit of young people (Borden et al., 2011). 
Literature Review 
Although the research base for this area of focus is small, there have been some important contributions made from academics and practitioners alike. Interestingly, most school based youth work research has been conduced in Northern Ireland, as within their Youth Work Strategy they strive to implement more youth work into formal education settings, due to a recognition of youth work developing young people’s social, cultural and personal development (DoE, 2005). This means that more policy has been put into practice by developing youth work interventions that can take place within a school setting, rather than merely focusing on a community setting. According to Bradford and Byrne (2010: 20), there are three aspects to youth work: having voluntary participation of young people; enhancing young people’s ability to make decisions; and offering young people the means to be social, gain relationships and work with others. Through this process, youth workers need to gain a rapport with young people in order to sufficiently support them. This is in contrast to the practice of school teaching, where teachers and school staff are bound more strictly by a formal curriculum in a way that restrains learning (Batsleer, 2008). This, unsurprisingly, can lead to some challenges or resistances amongst teachers and youth workers when youth work is introduced into school. For example, Bradford and Byrne (2010) researched teachers and youth workers’ experience of school based youth work, and found that youth workers’ belonging to the school ‘challenged’ teachers’ knowledge and authority over the young people (Ibid: 22). This was because of the informal, non-authoritative lens the workers had for young people, which undoubtedly caused friction amongst youth workers and teachers in the school as a result.
Youth workers also felt that young people were referred to them without offering their engagement, and how often these young people had behavioural problems, low attendance or disaffection towards school (Bradford and Byrne, 2010: 23). They believed this created resistance from the young people in working with a youth worker, where teachers stated how it was because the students did not understand what the work involved in response. This finding is of particular interest to this research proposal, as such perspectives of youth work from both the angles of teachers and youth workers are what informs its enaction within a school setting. Furthermore, place and space were found to be indicators of belonging and unbelonging in Bradford and Byrne’s (2010: 25) research. For example, teachers and youth workers remained in different material contexts, such as teachers residing mostly within the classroom and youth workers in their designated offices or youth rooms. This separation in spaces left both professionals divided from each other’s work, which intensified the challenge from teachers. For example, a youth worker described how teachers would move the desks in classrooms youth projects were being held as a form of resistance (Ibid). This demonstrates how everyday objects and spaces are important in the construction of youth worker’s and teacher’s identities and belonging (Miller, 2008). Why is there a ‘cultural strain’ when youth work is introduced into a school? This is something that this research proposal aims to uncover.
This research proposal is also interested in the concept of professionalism with youth work in a formal learning environment. Borden et al.’s (2011: 6) work on the development of youth work and its professionalisation is important to apply here, as they appreciate how a youth worker is a professional in the sense that they have an advantage with young people due to retaining their trust from the rapport built with them. However, youth workers’ informal approach in schools required them to ‘prove’ their professionalism in comparison to teachers (Bradford and Byrne, 2010: 28). This research proposal would investigate the professional ideologies surrounding school based youth work, and how the experiences of youth workers and teachers act as the binary between ‘informal’ and ‘formal’ learning. Despite such issues for school based youth workers, more positive findings have been found by Morgan et al. (2008), where youth workers expressed how they had ‘street-cred’ with students due to previously knowing some young people from other youth work settings, such as youth club. They also found how the teachers were optimistic about working alongside youth workers, as they complemented their formal teaching with areas they did not have knowledge on or time to deliver, such as harm reduction advice (Ibid: 158). This study illustrates how although most findings on school based youth work tend to be negative, youth work is being increasingly valued and recognised within formal education. This research proposal aims to bridge the gap between this research and the practice of school based youth work by offering more recent findings on how it is shaped from the perspectives of the practice. 
Methodology and Method
Epistemological Position 
To appreciate the different contexts, identities and perspectives of school based youth work, a qualitative and materialist understanding of methodology is needed. As the research proposal is interested in the everyday, experiential moments youth workers have as they practice youth work in a formal education setting, this epistemology would bring this to the fore and highlight how knowledge can be created by the youth workers and teachers through the diary-interview method (Hall and Holms, 2020). This invites a qualitative understanding that recognises how the positions of youth workers within schools moulds their practice and perspective of their work. What is also of importance is acknowledging how the methodological boundaries between youth work and research can become blurred due to lay understandings of young people and professional knowledge impacting the study (Gormally and Coburn, 2014: 869). The values of youth work are often lost methodologically in youth work based research, where it is therefore vital to understand how specific methods and youth workers themselves can fill the gap in literature through practice-informed research. By using a qualitative approach, this research would appreciate the complexity of youth work practice and understand ‘…people’s knowledge, values and experiences as meaningful and worthy of exploration’ (Bryne, 2004: 182). Hence, deriving from an epistemological position that values the intricacy of youth work through the diary-interview method is appropriate for this research. 
Research Design & Participants 
Those who would be asked to take part in this research would involve school based youth workers, teachers and school staff (support staff or senior leadership staff, for example), and young people who attend school. Potential participants would be recruited through a case study research design, where a specific secondary school would be identified to study. This approach would help discover the singularity of a case, where subjective data would be uncovered to appreciate the participants’ insights and understandings of the issue at hand (Simons, 2009: 19). According to Yin (1994: 13), there are three main features of a case study: it focuses on a phenomenon within its own context; it is relevant especially when the margins between such phenomenon and context are indistinct; and it is guided by prior insights of theory and research to uncover data. This definition of a case study works well within this research proposal, as it is interested in how the phenomenon of school based youth work is practiced within the context of a school, where as noted in the literature there is a disparity between the two. Some could argue that focusing on one school could obstruct the diversification and generalisability of the research, yet this was not the focus here. Rather, as the study would be approached through an interpretivist, materialist lens, ‘any case’ is worthy to include (Gobo, 2004). Therefore, it would be through the participants’ experiences and understanding of youth work that would inform how it can be practiced within a school setting, and how this could shape school based youth workers’ identities and belonging.
Diary-Interview Method
As noted briefly, the method for this research would be what is known as the ‘diary-interview’ method. This method was first devised by Zimmerman and Wieder (1977) for their research on young people and counter-cultures, which includes asking participants to have a diary and note their activities, emotions and thoughts, followed by an interview which gives the participant the opportunity to expand on their diary. As Reis (1994, cited in Bolger et al., 2003: 580) says, ‘A fundamental benefit of diary methods is that they permit the examination of reported events and experiences in their natural, spontaneous context’. Since the main focus of the research would be on school based youth workers’ experiences of their practice, only they would be required to keep a diary, whilst the school teachers and students will be interviewed to broaden their accounts. A diary guide would be provided to the youth workers to support them knowing what they could write about, such as their day-to-day work in the school or any issues they encounter, for instance (Appendix 3). To allow the youth workers the space to write their accounts, as well as engage in other everyday activities, the participants would be asked to keep their diary for at least a month. Although some may argue that literacy issues could cause restrictions in who is or is not able to participate in diary-based studies (Bartlett and Milligan, 2005), this would be combatted by offering the youth workers the choice to keep their diaries electronically, hand-written or through audio recordings, to write in long or short sentences, and so on. 
Interviews & Focus Group
After the diaries would be collected, semi-structured interviews would be held with the youth workers and school staff, as well as a focus group with young people. This would allow myself as the researcher and the participants to be ‘co-constructers’ of the knowledge produced from the research (Brinkmann, 2013). The use of interviews is used mostly in youth research, as they are able to gain more in-depth responses from them in a personable way (Choak, 2011). There would be no set questions developed prior to the interviews; rather the diaries would be used to shape the conversation through prompts. In relation to time, at least an hour would be afforded to each participant to allow them to expand on their thoughts from the diary and gain detailed responses. Further, the focus group with young people would attend to the sensitivities around researching with young people as well as allow rich, taken-for-granted norms and perceptions to be brought forward (Bloor et al., 2006: 6). Although focus groups can be limited as a stand-alone method, as they are more suited to group understandings, Bloor et al. (Ibid) argue that they are more valuable as a complementary tool of data collection. The young people would be invited to discuss the youth work in their school, specifically their experiences of the practice in a youth work setting in comparison to a formal education environment. This may help aid understandings of how both may be viewed differently by young people and why. Including the students’ voices in this research is also important, as their perspectives of school based youth work can aid understandings of how youth workers can belong to a formal education setting and how this shapes their identity.
Analysis 
After the data had been collected, Braun and Clarke’s (2006) thematic analysis would be used to analyse the diary entries, interview and focus group transcripts. This would involve reviewing the diaries and transcripts to understand what had been elicited, where the data would be collated into groups that can be analysed collectively. This would be done through a hands-on approach, where photocopies of the diary entries and transcripts would be highlighted to connect groups together and allow myself as the researcher to write my thoughts around the data. From this process, if any data that lacked inclusion was identified, either for being irrelevant to or lacking grounding for the research, this would be set aside in order to answer the research question (Braun and Clarke, 2006). Finally, the themes that would emerge from the data would be labelled to explain each finding coherently and descriptively, and allow the reader to understand the research findings and how they attend to the research aim. Although this part of the research process is important in uncovering how working in a formal education setting impacts the practices and identities of school based youth workers, it is vital to remember that analysis does not and should not start after the data has been collected. Rather, this research proposal recognises how it is a continuous part of qualitative research, and something to which would always be attended to throughout the study (Spencer et al., 2014). This is part of what is known as ‘reflexivity’, which can be used to highlight how we as researchers are a part of knowledge construction in research, and how care and thought needs to be afforded to each part of the process in order to gain an understanding of focus at hand (Panelli, 2004). 
Ethical Considerations 
Sercombe (2010: 58) summarises ethics in youth work research well by saying; ‘…no [ethical] code imaginable would be able to cover all the range of contexts, cultural groups and issues youth workers cover in a single day’s work’. Firstly, it is vital that each participant provides informed consent to participate in the study, where they are made aware what the research would involve, how their part of the process would look like, and that they have a right to withdraw at any time (BERA, 2018: 9). For the young people specifically, consent would also need to be attained by those responsible for them  - such as a parent or guardian  - due to being under the age of 18 (Ibid: 15). This would be done by providing a letter to the headteacher inviting students to take part in a focus group, where guardians would have to ‘opt-out’ of this by informing the school if they wished their child not to take part. What also is important for this research proposal would be recognising the power relations that can occur when conducting research with young people. The focus group with young people would have to be considered carefully in relation to whether the students were comfortable in discussing in front of others, the venue in which the focus group would take place, and who as the researcher was leading upon the focus group. For example, if a youth worker themselves who is known to the young people were to lead upon the research, they would have to attend to the dual role of youth worker/researcher, and how this may impact on the students (BERA, 2018: 13). This can be minimised by making the students aware of the researcher’s role or bringing in another researcher to act as a third party in leading the focus group.
When discussing participants in the final piece of research, identifying information would be protected through the use of pseudonyms in order to protect the identities of all involved. In relation to the diaries themselves, if participants decided to keep physical diaries, it would be ensured that they would be stored in a safe and thoughtful manner, such as within a locked filing cabinet. If participants decided to keep electronic or audio recorded diaries, these would be kept on a hard drive that would be password protected, where both forms of diary could only be accessible by myself as the researcher (BERA, 2018: 24).  A ‘craft of care’ would therefore be used to understand the personal moments the participants offered in their diaries, which can also aid any issues with power relations arising in terms of the data (White, 2021). After the research were to be conducted, the participants would be asked if they would like their diaries returned to them or destroyed, as this recognises how they were constructors in the knowledge gained by the study and understands how it is their work, not solely the researchers (Ibid). Nevertheless, some may say there are ethical concerns with diary-based research, as one could be ‘relying’ on the participants to do most of the research in this way (Back, 2012). Yet it is important to remember that diary keeping is only a part of the research process, where the participants and researcher would also create data through other means, such as the interviews and focus group. Overall, these ethical considerations of consent, right to withdrawal, access to and researching with young people, power relations, positionality, confidentiality and record keeping would enhance the integrity of this research proposal. 
Conclusion 
This research proposal has put forward a detailed and thoughtful plan to conduct a study on how working in a formal education setting can impact the practices and identities of school based youth workers. It has done so through an appreciation of previous literature which has focused on topics such as: informal learning; the professionalisation of youth workers power relations and resistance from teachers; and young people’s views on school based youth work (Bradford and Byrne, 2010; Borden et al., 2011; Morgan et al., 2008; Batsleer, 2008). This proposal expands upon this, specifically on the identities and practices of informal learning within formal education sectors such as schools. By doing so, it fills a gap in knowledge on school based youth work research, which has been lacking in comparison to other youth work, such as community youth work. Next, this research proposal considered the epistemological position the researcher would take to conduct this study, namely an interpretive and materialist approach to the object of focus, which derives from a qualitative lens (Hall and Holms, 2020). It was explained how the participants would be recruited through a case study research design (Yin, 1994), which is the most appropriate design for the epistemological position of the research. From this, the decision was made to use the diary-interview method (Zimmerman and Weider, 1977) alongside interviews and a focus group to investigate youth workers, school staff and young people’s interpretations and experiences of school based youth work. 
After considering their strengths and weaknesses of the method and how the data would be analysed, any ethical considerations relating to the research were made in accordance with the BERA guidelines on research (BERA, 2018). Not only were common ethical issues such as consent and confidentiality included, but also consideration was made for the ways participants would contribute to the research with their diaries in a personal way. Attention was therefore given in how to treat the data, particularly that of the diaries, and how they would be used or not used after the research had been conducted (White, 2021). To conclude, this research proposal has provided the opportunity to study youth workers and their practice of informal learning in a formal education setting, with reference to how doing so impacts on their work and the identities they form as a school based youth worker. Although this is not the first of its kind, this research aims to bridge the gap in knowledge between youth work literature and that of specifically school based youth work literature. It is clear that there are challenges and cultural strains felt by youth workers from the disparity between their practice and that of teaching (Bradford and Byrne, 2010), yet also how in other instances school based youth work is being recognised for its value and working cohesively with teachers (Morgan et al., 2008). This research project would aim to investigate these themes further, as well as uncover further findings, which can aid understandings of how best to implement youth work in formal education settings in policy and practice. 









Appendices 
Appendix 1: Research Proposal Gantt Chart 
	
	Oct 24
	November 24
	December 24
	Jan 25
	Feb 25 
	March 25 
	April 25

	Preparation of research proposal and ethics approval
	1 week
	
	
	
	
	
	

	Literature review
	2 weeks
	1 week  
	
	
	
	
	

	Design study (i.e. case study, recruit participants, provide diaries and guide, etc)
	
	4 weeks
	4 weeks 
	
	
	
	

	Allow time to collect data (i.e. diary keeping)
	
	
	4 weeks 
	1 week (if needed) 
	
	
	

	Collect data (including diaries, interview and focus group)
	
	
	
	 1 week 
	
	
	

	Analyse the data 
	
	
	
	
	 2 weeks 
	1 week (if needed) 
	

	Write report
	
	
	
	
	
	4 weeks 
	2 weeks (if needed)
















Appendix 2: Budget Considerations 

	Research Phase
	Research Assistant:
Hours@ £xx
	Main Researcher:
Hours @ £xx
	Total cost for each phase of your research

	Preparation of research proposal and ethics approval 
	N/A
	£0
	£0

	Literature review 
	N/A
	£0 
	£0 

	Design study (i.e. case study, recruit participants, provide diaries and guide, etc)
	N/A
	£50
(budget for physical diary to provide to participants)
	£50

	Allow time to collect data (i.e. diary keeping, fuel to and from case study location, etc).
	N/A 
	£200
	£200

	Collect data (including diaries, interview and focus group)
	N/A 
	£20
(budget for returning diaries through postage)
	£20

	Analyse the data 
	N/A
	£20 
(budget for analysing resources, i.e. highlighter pens, notebooks, etc).
	£20

	Write report
	
	£0
	£0

	
	
	
	

	
	
	
	

	Total costs for project
	£ 290



N.B. Please note these tables are estimates of time and budget considerations, this would be subject to change when research is conducted. 







Appendix 3: Diary Guide Example 

DIARY ENTRY GUIDE AND EXAMPLES

School-based youth workers’ identities, practices and belonging within a formal education setting. 
This guide details how to create and keep your diary entries. 

What would keeping a diary include? 
Please keep your diaries for 4 weeks – it is your choice how you decide to have your diary – this could be in written, audio or digital form. We will discuss what you’re most comfortable with. It is also up to you how frequently you create diary entries during this time. The idea is for you to make an inventory of your thoughts, feelings and experiences whilst you have been working as a school based youth worker. As well as writing, you can make lists of the places in school you use as part of your work, the interactions you have with others and why, and a list of words to describe your feelings, for example.

What could this look like? 
Some ideas/questions to think about could be: 
· What your day-to-day role involves as a school based youth worker. 
· How the work you do is enacted in the school and why (in terms of the interventions/programmes you run, the young people you work with, etc). 
· Thoughts and feelings about youth work practice in comparison to formal teaching. 
· What working with other professionals (teachers, school staff, etc) looks like and how this impacts or not on your work. 
· How this impacts your identity and sense of place as a school based youth worker. 
· Any observations/thoughts that you feel would be useful for the research project. 

Please do not feel limited to these ideas, however. Please add as little, or as much, detail as you would like. 

If you have any more questions or need further clarification, please contact me at …………..Thank you.




Appendix 4: Ethics Form 
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form.
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
Delete the Guidance Notes at the end of the form BEFORE submitting your application
SECTION A: About You (Principal Researcher)
	Full Name:
	Taylor Trueman 

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Education

	Campus:
	Carmarthen

	Student E-mail address:
	1901396@uwtsd.ac.uk

	Contact Telephone Number:
	**************************




	For students:

	Student Number:
	1901396

	Programme of Study:
	MA Youth Work and Social Education

	Director of Studies/Supervisor:
	Dr Caroline Lohmann-Hancock



SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☒	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
MA EDS Supervisor
	☐	Xx/xx/xxxx



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	
British Sociological Association Ethical Guidelines 
	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	How does working within a formal education setting impact on the practices and identities of school based youth workers? 

	Proposed start date:
	October 2024
	Proposed end date:
	April 2025

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
The purpose of this research project would be to investigate how working within a formal education setting impacts on the practices and identities of school based youth workers, looking closely at their day-to-day working lives, engagements with other professions – such as school staff – and how they support young people in this environment. Previous research by Bradford and Byrne (2010), Morgan et al. (2008), Borden et al. (2011) and Batsleer (2008) inform this research project, where they have investigated topics such as resistance from teachers of the introduction of youth workers, the (de)professionalisation of youth workers in formal education settings, informal learning in comparison to formal education, and so on. This research aims to bridge the gap and look more closely into school based youth workers identities, sense of belonging and general practice in formal education environments. 




	Research Question
How does working within a formal education setting impact on the practices and identities of school based youth workers?



	Aims of Research Activity
How is the identity of school based youth workers constructed by the perceptions of their work from others, including young people and school staff? 
How do youth workers enact youth work (i.e. informal learning, participatory engagement, etc) within a setting that goes against these values? 
What does the everyday practice of school based youth work mean for those who are supported by it (i.e. students), and how does this differ for them if they also use community provision?


	Objectives of Research Activity
Uncover the identities of school based youth workers and why they have the sense of self with their practice that they do. 
The disparity between informal learning and formal curriculums for youth workers and teachers, and how this may impact their working relationship. 
How school based youth work be used in other environments other than community provision, for example, to benefit the lives of young people. 


	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	
This research project intends to use the diary-interview method, where participants would be asked to keep a diary for at least one month on their day-to-day work as school based youth workers. This would then be followed up with an in-depth, semi-structured interview to flesh out what is provided in the diaries. The diaries can be kept physically, audio-recorded or digitally typed. Further interviews/focus groups would be held with members of school staff and students who attend the school. 


	
Location of research activity
Identify all locations where research activity will take place.

	This research project will use a case study design, therefore a specific secondary school would be identified. One that has a school based youth worker permanently within the school would be most suitable, in order to gain rich detail on their day-to-day working lives. 


	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	· N/A
(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.


(this box should expand as you type)



SECTION F: Scope of Research Activity tick the boxes which apply either yes or no
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☒
	☐

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☒
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☒
	☐

	Details of any other primary data collection method:

Focus groups and secondary semi-structured interviews. 


	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants tick the boxes which apply either yes or no
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 8? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
Youth workers – at least 2 per secondary school. 
Teachers/school staff – 5 
Students – 10 
(this box should expand as you type)

	Who will the participants be?

	As above 
(this box should expand as you type)

	How will you identify the participants?
	
Gaining access to a secondary school through the headteacher, informing them of the research project, its aims and objectives, who would take part, etc. 

Students would be provided with a consent letter to give to parent/guardian, explaining the research project as above and the students’ potential role, where an ‘opt-out’ scheme would be initiated. This means that if parents/guardians do not wish for their child to take part, they must make this explicit to the relevant school staff (i.e. headteacher), where their participation would therefore not be counted.

(this box should expand as you type)





tick the boxes which apply either yes or no or N/A
	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
1. Sensitive topics being included in data due to youth workers working with young people for sensitive reasons (e.g. drugs, issues with school, etc).
2. Youth workers becoming aware of their ‘precarious’ position within a school.

	How will you mitigate the Risk to Participant
1. Ensure the participant is made aware that certain data can be removed, anonymised, etc if sensitive topics arise. 
2. Ensure youth workers are comfortable each stage of the research process, where they can withdraw at any time or gain further support if needed from the service, school etc. 


	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	If something were to arise that was a concern, myself as the researcher would follow the university’s ethics and safeguarding procedures, as well as the school’s procedures under study, and inform the relevant authorities of such concern. If needed, the research project would be halted to allow this to occur, and only be resumed once the issue has been resolved and there are no outstanding considerations.

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
1. If the researcher is also a practitioner within the school; risk of power relations, bias, etc. 
	How will you mitigate the Risk to Investigator:
1. Make clear to participants the role of the researcher rather than purely being a practitioner, bring in a third party researcher if necessary to conduct a specific methodology (e.g. focus group). 


	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
N/A
	How will you mitigate the Risk to  University:
N/A



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	Answer this here
The participants would be provided with a de-brief sheet after the end of their participation in the study, which would detail thanks for their inclusion as well as offering support if they feel it is needed after the research, where signposting to relevant services would be made if necessary. 

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	What is informed consent?
Informed consent is when a participant has explicitly made it clear that they agree to participate in the research project.
How will you ensure this is done?
This would be ensured through a provision of a consent sheet, where participants would have to agree to the aims and objectives of the study, their role and how the data would be used, etc prior to providing consent. 
How will you inform the participants this will be done this way? (The letter of explanation)
A thorough information sheet would be provided to participants alongside a consent form which details the intent of the research and their right to consent, withdraw at any time, etc. 
(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	What is Confidentiality?
Confidentiality is when you keep information about the participants confidential from others. 
How will you ensure this is done?
This will be ensured by removing identifying information of the participants from the research, such as their names, the school they work at/attend, where the school is based, etc. 
How will you inform the participants this will be done this way? (The letter of explanation) (Author, year).
This will be done through the consent form and information sheet. 
What is Anonymity?
Anonymity is when no one is aware who the participants are, included in this would be the researcher themselves. 
How will you ensure this is done?
Anonymity cannot be guaranteed in this research project due to the nature of the methods used and the aims of the study.
How will you inform the participants this will be done this way? (The letter of explanation)
This would be made clear in the consent form and information sheet. 
(this box should expand as you type)

	Reference List:
Batsleer, J. (2008). Informal Learning in Youth Work. London: Sage Publications. 
Borden, L.M., Schlomer, G.L. and Bracamonte Wiggs, C. (2011). ‘The Evolving Role of Youth Workers’, Journal of Youth Development, 6(3), DOI: 110603FA008. 
Bradford, S. and Byrne, S. (2010). ‘Beyond the boundaries: Resistances to school-based youth work in Northern Ireland’, Pastoral Care in Education, 28(1), pp. 19-31. 
Morgan, T., Morgan, P. and O’Kelly, B. (2008). Youth Work in Schools: An Investigation of Youth Work, as a Process of Informal Learning, in Formal Settings. Northern Ireland: Department of Education. 




SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
X

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following: answer this as appropriate
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage UWTSD or websites?
	☒
	☐

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
Explain how you will:
· Any digital data (e.g. transcripts) would be stored confidentially on a university hard drive account, which would be password protected. 
· Information on participants would be anonymised prior to uploading/storing data, where the use of pseudonyms would be used. 
· If physical diaries have been produced, these would be stored and locked in a storage facility (e.g. filing cabinet), where only the researcher has access to them. 
(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
· N/A

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
· Myself as the researcher. 

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
· Myself as the researcher. 


	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	Kept for the length of the project then the raw data will be destroyed 
Once the dissertation has been marked and I have graduated all data will be destroyed.
(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
· N/A - MA Dissertation Project.

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐



SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	TAYLOR TRUEMAN
	Date:
10/05/2024



For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	
	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration
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