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Title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Word count: 4,320 words 
Introduction 
This essay will evaluate a critical incident observed in a reception class during the bridging test day in September. Firstly, the importance critical reflection plays in teachers’ professional development will be outlined. Next, the observed school’s context and critical incident will be outlined and linked to the 2022 Welsh Curriculums four purposes. The observed incident was the use of a behavioral management technique called ‘good choice marbles’. The technique worked on the basis that if pupils follow the classroom rules, they receive a marble to put in the jar and when the jar is full the whole class receives a reward. The main body of this assignment will draw upon academic literature to assess different perspectives of the use of positive reinforcement to control pupils behaviour. Literature that will be explored includes Skinner’s theory of operant conditioning and the use of whole class rewards as opposed to individual ones. The essay will conclude giving a personal reflection of how the incident will inform my future teaching practice. When mentioning critical incidents Tripp’s (1993) definition will be used which refers to commonplace events that happen regularly in schools rather than significant or problematic ones. These everyday events become critical through teachers’ analysis of them and asking why they did something in a certain way and if it could be improved. The aim of reflection is to improve teaching quality and maximize pupils learning through introducing teachers to new practices and theory. 
Role of Critical Reflection
This section will explore the role and benefits reflection plays in the teaching profession. For teachers to professionally develop and reach their full potential they need to critically reflect on the effectiveness of their everyday practices. Critical reflection is a learning tool which supports teachers to plan, deliver and evaluate their lessons with the intent of improving practice and pupil satisfaction (Hatton and Smith, 1994). Reflection helps teachers develop as it highlights what was good and bad about a technique and how it can be improved to develop future practice (Cox, 2005). One-way teachers can incorporate critical reflection into their daily practice is by conducting action research in their own classroom and using the findings to support future practice (Denscombe, 2017). Often pupils’ opinions populate the findings helping teachers step back and reflect on why they did something in a certain way and whether there are more effective methods.

Zwozdiak (2021) ‘framework of reflective practice’ (appendix 1) explains the importance of critical reflection in the teaching profession. Two key benefits of the framework stand out, the first being that reflection enhances teaching quality as it promotes the use of new evidence informed teaching practices. Enhanced teaching quality creates teacher satisfaction and supports professional development (Day, 1999). This aspect of reflection of teachers using evidence informed theory to inform their practice is promoted through the Welsh professional teaching standards. In particular the ‘professional learning’ standard as it requires teachers to have a sound understanding of theories, current research and engage with continuous professional learning (Welsh Government, 2018). The second benefit of critical reflection is it maximises pupils learning potential and educational experiences through helping teachers understand themselves and their pupils (Mathew et al, 2017). Teachers maximising pupils’ potential is a vision of the new 2022 Welsh Curriculum and aims to do so by giving pupils a platform to express how and what they want to learn (Welsh Government, 2020). This benefit alone is enough to motivate teachers to engage with critical reflection as it puts pupils needs at the heart of the profession. 

Reflection is not a simple process and to help teachers’ reflective models can be used. When reflecting on my critical incident Gibb’s (1988) reflective cycle published in his ‘learning by doing’ book will be used. The cycle has six distinctive stages which encourage practitioners to think systematically about why they do something in a certain way. Stages one (description) and two (feelings) of the cycle will structure the critical incident section of this assignment helping describe the incident. Stages three (evaluation) and four (analysis) will structure the literature review helping evaluate supporting and critical literature. Finally stages five (conclusion) and six (action plan) will assist in the reflection section of how the incident will inform my future practice. 

Overall, critical reflection is an essential tool teachers must use throughout their career if they want to be professional, up to date, and reflective practitioners who effectively maximise pupils learning. 



School + Class Context 
This section will outline the school’s background which the observation took place in giving context to the critical incident. To comply with BERA’s guidelines the name of the school, pupils and staff observed will remain anonymous throughout ensuring their rights of confidentiality and anonymity (BERA, 2018). The observation was conducted in a state primary school in Gower, Swansea. The school has easy access to local beaches and parks and its varied outdoor grounds including fields and woods supports the delivery of weekly forest school sessions. A total of 271 pupils attend ‘the school and is organized into eleven mainstream classes and two specialist teaching facilities for pupils with speech and language difficulties. All classes in key stage two, reception and nursery are organized through single entry and year one and two through three double entry classes. The three-year rolling average of pupils eligible for free school meals is 5.3% which is much lower than the Welsh average of 21% (Welsh Government, 2021). The school has identified 9% of pupils as having special educational needs and no pupils speak English as an additional language (Welsh Government, 2021). The observation took place in a reception class with one teacher, two teaching assistants and 28 pupils aged between four and five. The classroom was made up of four sections including a carpet area, art station, reading corner and outdoor mud kitchen. In the school’s latest Estyn inspection it was reported that pupil’s behaviour is very good and that teachers celebrate pupils’ achievements well (Estyn, 2019).
Critical Incident
This section will outline my observed critical incident and state which bodies of knowledge will inform the literature review. Using Tripp’s (1993) definition of critical incidents the everyday incident I found of interest was a behaviour management technique. The technique is called ‘good choice marbles’ (appendix 2) and was enacted in a reception class. It works by giving pupils a marble to put in the jar when they demonstrate good behaviour such as showing good sitting and listening skills and engaging with tasks independently. When the jar is full the whole class receives a reward which they collectively pick from a list including extra free choice or time outside. Every pupil in the class has an equal chance of receiving a marble as their distribution is based of behaviour rather than academic ability. Marbles were distributed throughout the day and in all areas of school life including the classroom, outside at play time and in the dinner hall. For example, pupils received marbles for using new words, sharing play equipment outside and showing good sitting at lunch time. All pupils were aware that both the teacher and teaching assistants had the power to give out marbles and the class teacher told the pupils that I as a student teacher could give them out. As the whole class receives the same reward when the jar is full its intended outcome is to teach pupils to take collective responsibility for their behaviour. During the observation I asked the class teacher why she gives the whole class a reward which she replied saying it promotes good behaviour as pupils know if they misbehave, they are jeopardizing their friend’s chance of receiving a reward. Simply putting the marble in the jar did not motivate pupils’ behaviour but the collective responsibility of filling the jar did as when pupils received a marble they were congratulated by their peers. For example, I heard the class teacher saying to the class, “look at pupil A getting a good choice marble for lovely sitting, everyone give her a round of applause”. 
This behaviour management technique is supported by the 2022 Welsh Curriculum four purposes (appendix 3) which outline what learners should inspire to (Donaldson, 2015). The purpose of learners being ‘ethical informed citizens’ links well as the marbles teach pupils how to consider the impact their actions have on others and to respect the needs of others. This is because the rewards are given out on a whole class level so pupils learn from a young age that if they misbehave their actions will result in less marbles being placed in the jar which could ultimately lead to social disapproval form their peers.
Based off the observed incident my literature review will explore two key themes the first being Skinner’s theory of operant conditioning and the use of positive reinforcement to praise good behaviour. The second the implication whole class behaviour management systems as opposed to individual ones have on pupils’ behaviour.  
Literature Review
This section evaluates key literature surrounding ‘good choice marbles’ and their effectiveness at motivating pupils behaviour. Two key areas of literature will be explored, Skinner’s theory of operant conditioning and whole class reward systems. All the literature discussed will be critically evaluated and used to inform my future teaching practice. Behaviour management is essential in the classroom as poor behaviour takes up learning time (Brok et al, 2004). The techniques teachers enact depend on their school’s behaviour policy and the Welsh Government (2012) advises schools to include rewards and reinforcement in them. Positive behaviour is one which complies with classroom rules (Tilery, 2010) and poor behaviour what teachers consider socially unacceptable or inappropriate for a child’s age.
The ‘good choice marbles’ are underpinned by Skinner’s theory of operant conditioning as they ignore poor behaviour and praise good behaviour (Cowley, 2014). Skinner was a behaviourist who believed pupils learn appropriate behaviours by making a response to certain stimulus (Skinner, 1958). The ‘good choice marbles’ uses positive reinforcement to control behaviour by teaching pupils to associate good behaviour with receiving a marble and reward.
There are many conflicting views around the use of positive reinforcement as a behavioral management technique and Payne’s (2015) research findings supports their use. Her research was conducted in a comprehensive school in Leeds with a sample of 3000 pupils in year seven and eleven. Data about pupils attitudes towards the use of rewards and sanctions in their school was collected using questionnaires. The sample school rewarded good behaviour with stamps and school trips and punished bad behaviour with detentions or letters home. A key finding was that pupils felt rewards motivated them more to behave than sanctions as they valued them and felt sanctions forced them to stay quiet hindering learning opportunities. Ellis and Tod (2018) support this finding as they believe for rewards to effectively control behaviour pupils must know and value what is on offer to them. Serin (2018) also supports the use of rewards to control behaviour as they provide pupils with satisfaction which supports the Welsh Curriculums purpose of creating healthy, confident individuals (Donaldson, 2015) as the praise received from gaining a reward boosts self-esteem. Payne’s (2015) findings are useful as they show pupils own perspectives rather than taking an adults perspective (Harden et al, 2000) which much research does. An issue with the research findings is that they can’t be generalized to primary pupils and the sample school had an exceptional reputation for good pupil behaviour. This could explain why rewards worked so well as the behaviour teachers are dealing with is not highly problematic which is unfortunately not true for all schools.
In contrast Deci et al (2001) meta-analysis critiques the use of rewards to control behaviour as it found they undermine pupils intrinsic motivation. This means pupils behave in ways which are not natural to them and don’t do something because they know it’s right instead solely to receive a reward. For example in school pupils put their hand up to go to the toilet which is not natural behave outside the classroom. But the study ignored social factors like age and gender which influence what motivates pupils and their responses to situations. These arguments highlight the controversy surrounding the use of rewards to praise good behaviour and in practice it’s up to individual teachers to decide their effectiveness. 
To resolve this issue of rewards undermining intrinsic motivation teachers can use formalized behavioral management techniques which teach pupils what is expected of them and how to meet these expectations rather than just rewarding them for the sake of it. Wheatley’s (2009) research evaluated the effectiveness of a technique called ‘Lunchroom Praise Note System’ which is a formal reward system that enhances pupils intrinsic motivation and improves behaviour. The system was part of the sample school’s year six behaviour management plan and controls behaviour in unstructured areas like the dinner hall. The system consists of three steps: teach appropriate behaviour, let pupils practice behaviour, and praise appropriate behaviour. Before implementing the system, all pupils attended a training day on what appropriate behaviour is and how to act it out. The research found that the system reduced pupils’ inappropriate behaviour in the dinner hall considerably, for instance inappropriate sitting decreased by 64%. The systems success is even more creditable when you consider its unstructured setting with few staff. But there are issues with the findings as they only reflect the benefits of the system in one school and year group so can’t be generalized to the wider population. As the sample school was American it can’t be assumed that the system would work in Wales as cultural differences like school ethos and expectations would determine its roll out. 
Another technique that has effectively controlled behaviour is the ‘good choice behaviour game’ which Lannie and McCurdy (2007) observed in their research. The research observed a class of twenty-two pupils aged six to seven for one academic term in an American elementary school. The research found that the introduction of the game during every math’s lesson reduced pupils disruptive behaviour by 25%. The game worked by splitting the class into teams and monitoring occurrence of disruptive behaviour for half an hour. When the game finished the team who demonstrated the least amount of disruptive behaviour received a reward. Although the game improved behaviour it could reduce learning opportunities as pupils were not told the criteria of disruptive behaviour so may fear answering questions in case this was seen as disruptive and shouting out. Another issue with the research is that the observer only stayed for the first ten minutes of the game, so these findings do not accurately capture pupils behaviour throughout the game. 
However, Shreeve (2002) research findings critique the use of formal techniques to control behaviour highlighting that good teachers do not need to use formal systems of rewards or punishment to manage behaviour. Instead behaviour can be managed through positive relationships between teachers and pupils. She also found that some teachers and pupils in her research felt it is inappropriate to reward good behaviour as it is a normal part of life. An issue with the findings is that they apply to secondary pupils and may not be applicable to younger pupils as they are still developing social competency and learning how to self-regulate (Pokorski, 2019) so following classroom rules is not yet a natural feature to them. 
The second area of literature which will be explored is the use of whole class reward systems as opposed to individual ones. Individual plans cater towards specific pupils needs and are criticized for causing pupils to feel stressed by the pressure to meet targets (Parsonson, 2012). To resolve this whole class interventions can be used which is when a set criterion is applied to the whole class (Pokorski et al, 2017). There are three different types of whole class interventions being: dependent, independent, and interdependent. The ‘good choice marbles’ are interdependent as collective effort from the whole class is required to fill the jar and all pupils receive the same reward at the same time. Little et al (2015) research found that interdependent interventions are favoured because they are economically feasible (Litoe and Pumroy, 1975) and their collective nature utilises positive peer pressure as pupils don’t want to let their peers down. 
Many educationalists support the use of interdependent interventions and Groves and Austin (2019) research conducted in South Wales adds to this body of knowledge. They conducted two observations, the first in a year eleven pupil referral unit with five pupils and the second in a year four special education class with eight pupils. The study evaluated the impact the ‘good behaviour game’ which is outlined above, had on pupils positive and negative interactions. Before participating in the game pupils rarely engaged with their peers but after participating in the game both teachers said the relationship of peers in their class improved and most pupils felt their ability to work in a team and behaviour improved when playing the game. The key finding that interdependent contingencies promote positive peer interactions can be explained by the human need for acceptance as if pupils did not follow the rules, they would be jeopardising everyone’s chance of receiving a reward. This desire to fit in and the collective responsibility of receiving the reward motivates pupils to work as a team as they have a shared  sense of belonging (Baruah and Boruah, 2016). But as the sample students had special educational needs they may struggle to form positive peer interactions a lot more than pupils in a mainstream school so the benefits of the intervention promoting positive peer interaction may not arise in mainstream schools as high levels of interaction already exist. But there are drawbacks to interdependent interventions which Theodore et al (2003) outlines. The first issue is that all pupils have to meet the same criteria to receive a reward putting less able pupils at a disadvantage as they may be unattainable for them. The other issue is that not all pupils find the same rewards desirable and if a reward is not motivating for an individual then they may act out or even sabotage their peers chance of receiving the rewards (Renee, 2020) creating friction between peers and feelings of unfairness. 
For teachers to address these concerns and utilise the positive aspects of interdependent interventions the techniques used need to be randomised. Kelshaw‐Levering et al (2000) observational research in a year three classroom with twelve pupils supports the benefits of this. They observed the use of two interventions the first made visible to the pupils what was expected of them and the rewards on offer and in the second pupils were unaware of the rules and rewards. A key finding was that randomising the rules and rewards on offer improved pupils behaviour as they were intrigued to find out what the mysterious reward was; making the intervention desirable for pupils to fully engage with. 
To conclude, the literature review has highlighted the conflicting views surrounding the use of whole class behaviour management interventions which use positive reinforcement. In practice it is left down to teachers to decide what interventions they enact because they are the ones who have to carry it out on a daily basis and know what will work best for their pupils. In summary positive reinforcement motivates pupils to behave as they receive a reward for doing so but raises issues of undermining pupils intrinsic motivation. Interdependent interventions motivate pupils behaviours as everyone in the class takes collective responsibility, but research has shown to reduce peer conflict randomised criteria and rewards need to be used. 
Reflection 
As previously stated critical reflection helps teachers improve their practice (Hatton and Smith, 1994) by pinpointing the advantages and disadvantages of a teaching method (Cox, 2005). The literature review supported me in reflecting upon the effectiveness of the ‘good choice marbles’ at controlling pupils behaviour and highlighted extra practices which could improve the effectiveness of the technique. This section will discuss these extra practices and state how they will inform my future teaching practice. 
The first practice is the use of positive reinforcement to control behaviour as opposed to negative reinforcement. When I was a pupil in school negative reinforcement was most commonly used and if you misbehaved you lost golden time. Today positive reinforcement has come to be favoured and the ‘good choice marbles’ are a prime example of this. One benefit I observed was it created a supportive environment where pupils congratulated their peers for receiving a marble and instead of hearing the teacher shouting I heard her praising pupils for their good behaviour. The pupils excitement of receiving a marble is rewarding for the teacher to see and supports its effectiveness. Payne’s (2015) research finding that sanctions make pupils quiet further supports the use of positive reinforcement as sanctions hinder learning opportunities. In my classroom I would like pupils to speak freely and not hold back because they fear they will be punished. However, there are issues with this technique the main one being rewards undermine pupils intrinsic motivation (Deci et al, 2001). To ensure this issue does not arise in my classroom and that pupils are aware of why they received a marble I will teach my class the importance of the classroom rules. This technique was also used in the ‘praise note system’ which Wheatley’s (2009) research explored. The research found that the system was beneficial as it gave pupils the chance to practice the rules. In my practice at the start of each term I will go over the classroom rules making sure pupils understand why they are in place and how to follow them. For example, to teach pupils not to shout out I will ask them how it makes them feel when people talk over them and use lolly pop sticks with pupils names on to select pupils to answer questions which is a fairer method. 
The second practice I will use is a whole class system as opposed to an individual one. The observation originally inspired this as it was lovely seeing the pupils take collective responsibility for their behaviour and congratulating each other for receiving marbles. I did not observe any of the issues mentioned in the literature surrounding the use of whole class interventions like peers jeopardising the classes chance of receiving a reward (Renee, 2020). However, these issues could arise in my classroom and to reduce the occurrence of them I will  incorporate Kelshaw-Levering (2000) suggestion of randomising the intervention used. In my practice I won’t randomise the criteria of good behaviour as to me all the classroom rules are of equal importance. But I will randomise the rewards on offer to pupils making the rewards on offer more motivating. To do this I will ask the whole class to write one reward they would love on a piece of paper and to place them in a ‘reward jar’. I will then randomly select a reward when the class has earnt one. An issue which may arise is pupils may not be motivated to receive marbles when they have done their reward so I will also add exciting rewards to the jar weekly like school trips which will keep it interesting. 
In summary I will use the ‘good choice marbles’ in my future teaching practice to control pupils behaviour but will adapt it slightly to suit my own personal preferences. I will do this by making the class rules visible to pupils and giving them a say over what rewards they receive. To assess the effectiveness of this technique in practice I will regularly ask pupils if they like receiving marbles and observe arguments between peers to see if they link to the marble jar. As well as physically rewarding good behaviour I will also verbally praise pupils and encourage pupils to congratulate each other creating a positive learning environment.  
Conclusion 
To conclude this essay has outlined the benefits of teachers undertaking critical reflection as part of their practice as it improves teaching quality and pupil satisfaction. The next section used Tripp’s (1993) definition of a critical incident being a complacent event to outline the observed incident of ‘good choice marbles’ and the classroom context in a reception class. The essay then conducted a literature review into the key literature in this field of education. The first area of importance was Skinners theory of operant conditioning and the use of positive reinforcement. A key conclusion drawn from the literature was that rewards effectively motivate good behaviour but if they are distributed too often can undermine pupils intrinsic motivation. The second area of importance was the use of whole class behaviour management techniques as opposed to individual ones. A key conclusion was that whole class systems promote positive peer relationships but have the potential of evoking feelings of unfairness among peers leading to conflict. To resolve this Kelshaw-Levering et al (2000) suggested using randomised techniques to change the criteria of the rules and the rewards on offer keeping pupils engaged. The final section outlined how the critical incident and literature discussed will inform my future practice where I will incorporate ‘good choice marbles’ in my practice. Although small adaptions will be made based on recommendations in the literature, such as making pupils fully aware of the classroom rules and allowing them to pick the rewards on offer.
This assignment has made me more aware of the importance of reflective practice in the teaching profession and its role in enhancing pupils learning. The new professional standards for teaching and leadership in Wales further support teachers in being reflective practitioners. For example, the ‘professional learning’ standard requires all teachers to have a sound understanding of theories, research and engage with continuous professional learning (Welsh Government, 2018). The combination of teachers conducting reflective practice as part of the professional standards and for personal growth will play a positive role in the development of the Welsh education systems. 
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Appendix 2: Field notes of the three observed critical incidents from bridging days on 22/09/21 to 23/09/21 in a Reception Class
Critical Incident 1: Behaviour Management: Good Choice Marbles 
	Date and time, year group: 22/09/21 in a reception class. I observed the behaviour management technique of ‘good choice marbles’ being used throughout the day as a form of praise for a range of good behaviour such as engagement with task, following the class rules, helping a friend, good listening skills, being ready to learn. This technique was not aimed at parsing academic achievement but the other areas of school life which create a postie learning environment. 

	Where and When: Context of the observation – subject/AOLE, general classroom context
Where: Happens throughout the school both in the classroom (e.g reward for good sitting), outside at playtime (e.g reward for sharing play equipment) and in the dinner hall (e.g eating all their lunch). 
When: Throughout the day I saw both the teacher and Ta’s give pupils a good choice marble to put in the jar for a range of good/positive behaviours. For example, being the first to sit on the carpet, use of a new word, finishing a task independently, helping a teacher and being kind to their friends 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

What the good choice marbles are: when pupils do something good, they receive praise from it by getting a marble to put in the jar. When the jar is full the whole class gets a treat. 
Reward (whole class level): whole class receives a reward when the jar is full such having free choice or getting extra play time outside.
Teacher quote: I heard the teacher saying to the class “look at pupil A getting a good choice marble for lovely sitting, everyone says well done to her”. This shows that it’s not an individual effort to full the jar but a collective responsibility and the excitement of receiving a reward at the end of the week motivates pupils to be good. It also encourages pupils to discourage bad behaviour as one pupil’s bad behaviour will have an impact on them receiving their reward 
My opinion: 
1.I like this idea as individual children benefit from the praise they get from their teacher and peers for gaining a marble but then no pupil feels left out for not getting the reward. Pushes pupils to be good as they don’t want to let the class down and not full the jar.
2.I agree with this reward system as it does not just reward pupils for academic ability but instead their social and listening skills meaning all pupils have an equal chance of reeving a marble. Often school focuses too much on rewarding academic achievement meaning the same children receive all the rewards. Need to consider the child as a whole and praise all aspects on them. 
Potential drawback:
1. But every child is different, and this technique may not work for everyone. For example, one boy in the class did not pay much attention to his peers getting marbles possible because he was not motivated by the rewards attached to a full jar. To overcome this as a teacher you could ask every pupil what reward they would like to receive meaning everyone’s interests are incorporated and everyone is keen to fill the jar
2. Positive reinforcement could lead learners to become reliant on extrinsic motivators rather than doing something for the love for learning or because they know it’s the right thing to do. To overcome this as a teacher you could question pupils when they have done something right to see if they understand their actions such as asking them why it’s important to listen to the teacher or sit on the carpet rather than wondering around the classroom 
3. As it’s a collective responsibility to fill the jar some pupils may fall out with their peers for missing behaving and missing opportunities to fill the jar
4. Some children may also use it as a tool to boast and show off if they always receive marbles  


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?
Under the hood: The intended outcomes of the good choice marbles are to get the whole class to take responsibility for their behaviour. Simply putting the marble in the jar did not motivate pupils’ behaviour but instead the collective responsibility of filling the jar did. 
Research: This behaviour management technique derives from Skinner’s theory of operant conditioning. This learning theory believes that pupil’s behaviour can be controlled using positive and negative reinforcements such as rewards and punishments. 
From my observation over the past two days, I believe that Skinner’s theory is applicable in the classroom as every time a pupil received a marble for good behaviour the rest of the class became more engaged with the lesson and conscious of following the class rules.

Skinner theory of operant conditioning:
· Positive Vs Negative reinforcement 
· Intrinsic Vs Extrinsic motivation 
· Promoting positive learning habits 
· Pros and cons of using whole class rewards as opposed to individual pupils receiving their own reward  
· Pupil profile: this technique was effective in this specific classroom as no pupils had any behavioural disorders meaning children who cannot always control their actions weren’t see in a negative way by their peers
· Professional teaching standard link: Pedagogy refining teaching (managing the learning environment)


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· The classroom was a busy environment due to the children’s age 
· Pupils are aware that any member of staff can give out a marble 
· When a pupil receives a marble, a big deal is made from it 
Extra literature to explore:
· Impacts rewards have on pupils’ behaviour 
· Benefits of whole class rewards compared with individual rewards 
· Do reward systems make pupils scared of failing 
· What affect does praise have on pupils’ behaviour 







Critical Incident 2: Outdoor learning: English Lesson
	Date and time, year group: 9:30 to 10:30, Reception, 9 pupils of a mixed ability

	Where and When: Context of the observation – subject/AOLE, general classroom context
Where: Outside in the infant playground 
When: 9:30 to 10:30, the first lesson of the day 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Group of 9 pupils of a mixed ability went outside to complete an activity with the TA 
· The TA had hidden 11 cards around the yard and field for the pupils to find. Each card had a picture and word on it ‘green frog or ‘brown bear’
· When a pupil found a card, the TA asked them to say the word outload and to sound out what letter the word started with (this allowed her to gauge the individual child’s ability)
· When all the cards had been found everyone sat in a circle and the TA went around the circle asking the pupils to sound out the letter each word started with. 
· This helped some of the lower ability pupils as they were hearing the letter sounded out by their peers 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Outdoor learning 
· Scaffolding – teacher gave initial lesson and pupils went away to see what they had learned 
· Vygotsky’s theory of active learning 
· More Knowledge Others – both the TA and more knowledgeable pupils fulfilled this role
· Pupil participation (pupil as active learners)
· Learning by doing and through experiences (John Dewey)
· Professional teaching standard link: Pedagogy advancing learning (exploiting subject disciplines in areas of learning, blended learning experiences)

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Environment was calm as there were only 9 children in the whole outdoor space
· All pupils were fully engaged with the activity and excited to do it (first lesson of the day so the children had lots of energy)
Extra literature to explore:
· Why do children learn better when they are outside?
· Why do young children learn better through hands on activities rather than sitting at desks?




Critical Incident 3: Setting and streaming: Mixed ability grouping  
	Date and time, year group: 22/09/21 in a reception class. Lesson 2 between 11-12. Outdoor maths lesson where children had to make patterns using natural objects. Groups taken out were mixed ability. 

	Where and When: Context of the observation – subject/AOLE, general classroom context
Where: Outside on the school yard
When: Between 11-12. Groups of 8 children took it in turns to spend 15 minutes outside to complete the activity with the class teacher 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· On Wednesday in reception, I observed the use of mixed ability groups during a math’s lesson on patterns. The lesson was delivered between 11-12 both in and outside the classroom 
· The lesson started by all the pupils sitting on the carpet listening to the teacher who used a PowerPoint to explain what patterns are and gave examples of different colored patterns. Then the class was split in 4 mixed ability groups with 7 pupils in each group. Each group took it in turns to complete the activity outside. The activity involved the pupils making patterns outside using shells, leaves, sticks, and rocks and when they had made a pattern the teacher took a photo of it to stick in their workbook. The groups who were not working outside with the teacher stayed inside with the TA and had free choice.  
· Interaction with teacher: After the lesson I spoke the teacher about how she grouped the pupils for work, and she said it was dependent on the activity/lesson. For example, if pupils were doing a written task, she would group them by ability but if they were doing a verbal task, she uses mixed ability groups. She spoke through the benefits of using mixed ability groups as more capable pupils can explain things to their peers in much more simple terms than she can and that the act of teaching their peers helps them develop. Talking to the teacher after the observation highlights the use of the professional standard of collaboration 
· What I observed: when the teacher delivered the lesson on the carpet a lot of the pupils were getting confused as to what would come next in the pattern but as soon as we were outside, and they were able to physically touch the objects and make the patterns for themselves they instantly got the hang of it (supports the benefits of outdoor learning and hands on learning activities)

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· More Knowledgeable Other (Vygotsky)  / Zone of Proximal Development (Vygotsky)
· Vicarious learning (Bandura)
· Observation learning 
· Outdoor learning 
· Positive pupil role models
· Peer learning = helps pupils understand things on their level 
· Scaffolding

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Before lunch 
· Sunny day outside 
· Pupils were engaged in the activity and excited when they saw all the recourse they could use 
· Teacher made the task clear

Additional reading:
· The role leadership plays in the classroom, for example do pupils only listen to their teacher or do they also take on their peer’s opinions



Appendix 3: Four purposes of the 2022 Welsh Curriculum 
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