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Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.
    My observation took place in a Year 5 classroom at a large, modern primary school in West Wales. The school teaches over 700 children and have a free school meal percentage of 30.5%. The school is an English Medium school and have a success rate in the Foundation Phase area of learning of 90.4%, which is 3% above the national average. The school have a 20.1:1 ratio of teachers to pupils and operate within a highly-deprived catchment area. (Estyn, 2017)
    The school is a pioneer school and are currently rolling out Donaldson’s ‘Successful Futures’ curriculum throughout Foundation Phase and Key Stage 2. (Donaldson, 2015) The class I observed were mixed ability and graded from skills at year 5 level, through to year 7. 
… My observation was a conversation between two pupils; one in the classes top ability group and the other in the lowest ability group. The pupils were working independently on a task and I observed the interaction between the pupils and how one child started helping the other without any prompt or being asked. I decided to explore this further through the lens of constructivism and behaviourism in relation to different learning theories and children as learners.
..  All persons involved in my observation will remain anonymous and specific details regarding classroom practice will remain professional throughout. I will be calling the children Child A and Child B and the teacher, Teacher X.  I have chosen to take ethical considerations in accordance with BERA guidelines. (BERA, 2018) I will be exploring my observation through the learning theory of ‘Constructivists’ and using multiple theorists such as Piaget and Vygotsky to support my observation. I will explore the counterpart learning theory of ‘Behaviourism’ to widen my observation to link to other theorists such as Skinner and Pavlov.
    During my observation, several things became visible to me in relation to pedagogy and the learning theories in education. A particular observation that I will be discussing throughout this essay is a discussion and interaction between two pupils. Whilst in an afternoon lesson, Teacher X was settling the children into their ‘topic’ session. As mentioned previously the school is a pioneer school who are currently teaching the ‘Successful Futures’ (Donaldson, 2015) curriculum. As part of the new curriculum, subjects are being abolished and some subjects are being linked cross curricular. In the children’s ‘topic’s session I saw that they were learning about Fair Trade and their focus was on their title, ‘Fair Futures’. As part of their topic, they were relating literacy, history and geography into the session. Donaldson states that the curriculum will move towards a ‘more skill-based curricula’ (Donaldson, 2015, p.36) meaning that there will no longer be separate subjects taught in a conventional way as was being demonstrated in this lesson. 
    In this session I observed, the children were split into groups labelled as different Fair Trade countries of the world. What surprised me was that the children were in mixed ability groups for the exercise. This is a new approach introduced by Donaldson and something that will be coming increasingly popular as the new curriculum becomes available for all schools across Wales by April 2019. When speaking to Teacher X regarding the mixed ability groups, she said that they believed it worked effectively, however they had concerns that their top ability children were not being challenged enough. Comparing to my own experience in Key Stage 2, I was pleasantly surprised to this new approach and saw how Teacher X thought it was working well. Many children were benefiting from the mixed abilities; Child A and Child B in particular, whom I observed for the duration of the afternoon session.
… Child A and Child B were sat next to each other whilst working independently on a task set by Teacher X. At the beginning of the session, Teacher X gave all children a ‘skills slip’ to stick in their workbooks. These skill slips were tailored to the three ability groups in the class with pre-planned targets and skills that the class had to work towards in the session. The higher ability group had year 6 and 7 level targets, the intermediate had year 6 and 5 to hit, and the lowest group had year 5 skills to complete. (See Figure 1) [image: ../../Downloads/IMG_3553.jpg]
Figure 1 - Example of a ‘Skills Slip’ 
 
    Child A understood the task almost immediately and started to undertake the task ahead. Child B however was struggling to understand the instructions and was displaying signs of confusion and self-doubt. Seeing that Child B was confused, Child A offered to help. Child B had not asked for help but Child A took it upon themselves to help Child B and make them feel at ease about the task. Kolb’s Experimental Learning Cycle can be linked to this experience in relation to Child B’s reaction to the task and how they dealt with and learnt from the challenge they faced. See Figure 2 and 3.
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          ..  .. Figure 2 - (Kolb, Experimental Learning Cycle, 1984)1. CONCRETE EXPERIENCE
- Teacher setting the task and Child B being 
unsure of what to do. Looking for reassurance.

2. REFLECTIVE OBSERVATION
- Child A using initiative and helping Child B with the task and understanding what to do.

3. ABSTRACT CONCEPTUALISATION
- Completing the work successfully with the help of Child A.

4. ACTIVE EXPERIMENTATION
- Child B being able to complete further tasks in the session independently, resulting from the help of Child A in the initial task.



Figure 3 - Kolb’s Experimental Learning Cycle (1984) in relation to my observation

… Piaget would argue that in this event Child B was in his ‘Concrete Operational Stage.’ (Piaget, 1936, cited in Oswalt, 2018) In Pritchard’s ‘Ways of Learning’ he explores Piaget’s stages and discovers that children in the concrete operational stage are more likely to be able to take another’s point of view or opinion and look at the multiple perspectives. (Pritchard, 2009) Piaget’s views echoed in Pritchard’s narrative support the view that due to the ‘Development Stages’, Child B could listen and understand Child A’s perspective and point of view, ultimately resulting in a positive outcome. 
    After listening to Child A’s explanation of the task, Child B could make a start and undertake the task set for the class. Child A’s use of language during the interaction was of interest. They kept a calm voice and tone and explained how they understood the task. (See Figure 4 for full transcript) When Child B’s response was that they still did not completely understand, Child A reached for her own work book and showed Child B an example of what they had been asked to work on. After seeing an example of work, Child B’s body language and attitude changed and they started to work independently on the task. Vygotsky’s ‘Zone of Proximal Development’ (ZPD) (1896) can be linked to this in relation to the pupil’s current knowledge and what progress was needed. For example, Child A understood the task therefore the gap between what the child could do alone and what they could do with support was small. However, Child B could not take the next step is their development due to the gap between what they could do alone and what they could do with help being larger. Child A contributed to Child B’s Zone of Proximal Development by offering the support they needed to get to where they wanted to be. With this support, Child B could then go on to complete the task set. Vygotsky believe that a novice and unexperienced learner alongside an experienced or expert learner can help to provide necessary support to help the novice learner achieve what may initially be out of reach. (Smidt, 2009) By ‘the teacher stimulating and engaging the groups, pairs etc. of children in dialogue in a planned way, has a name known as “scaffolding.”’ (Pritchard, 2009, p.24)
    Child A had to use a visual aid to help Child B understand the task fully. This meant Child A had reflected on a previous learning experience on their own, and draw on this experience when they have had trouble understanding something. Through this action, Child A has helped Child B move through the ZPD and supports the constructivist theory that children are ‘active learners’ (Halfpenny and Pettersen, 2014, p.2) and they draw upon their current knowledge to build and develop a deeper knowledge and understanding. 
    Once the task was completed, children in the class were asked to ‘RAG score’ their work by Teacher X. When I asked Teacher X what this meant they said ‘RAG score means Red, Amber & Green. It’s a way for the children to self-assess and decide where they think they are on their skill slips and what needs improvement.’ This self-assessment task made the children really think about what they had learned and achieved in the lesson and what they felt they could use some extra help on. Kolb touches upon self-assessment and believes that ‘self-assessment can help stimulate reflection and helps them stay on task.’ (Aubrey & Riley, 2016, p.164)
    The session I observed was new to anything I have seen before and it was an insight seeing Donaldson’s ‘Successful Futures’ (2015) being taught in a pioneer school, and seeing first-hand the effect the changes to the curriculum have already had on the pupils. Pupils were very alert, confident and competent which I believe is related to the independent study they were introduced to at the beginning of the academic year through the trialling of Donaldson’s ‘Successful Futures’ curriculum.
    When reflecting on my observation and interaction, I started to think about the learning theories and lenses that relate to what I saw. One that instantly related to when I observed the pupils was the cognitive and social constructivism theories. Piaget’s cognitive theory argues that children do indeed learn best when active and exploring, but he believed that children were ‘lone scientists.’ (Pritchard, 2009, p.117) However, Vygotsky’s social constructivism theory and Bruner’s similar views relate more to this incident in relation to the children being the ‘scaffolding’ (Smidt, 2011, p.23) for each other in their learning process. Constructivist’s believe it is important for children to learn themselves, and some ‘constructivist teachers encourage students to assess how their activities are helping them gain understanding.’ (Concept to Classroom, 2004) This supports the use of the pupils using ‘RAG scoring’ and self and peer assessment from the classroom observation. This self-assessment helps the pupils question themselves and helps them become ‘expert learners.’ (Concept to Classroom, 2004) 
    Piaget’s views are that children learn through a series of four stages depending on their age. Child A and Child B were both in what Piaget calls their ‘Concrete Operational Stage’. Although they were in this ‘stage’ what is significant in this observation is the input of both children and the interaction between them. This leads me to believe this is where Bruner and Vygotsky’s theories can be seen and the importance of the ‘more knowledgeable’ (Grigg, 2015, p.139) other. In this observation, the importance of Child A to Child B is vital. Without Child A as the more knowledgeable other, Child B may not have been able to complete the task or get to the understanding of the task by themselves. 
     This related heavily to Vygotsky’s ‘Zone of Proximal Development’ (ZPD) (1986). Vygotsky states that the ‘ZPD’ shows the difference between what a child can alone, what they don’t know and what they can do with help. (See figure 5) In this case, ‘Child A’ was in Zone 1 of the ZPD as they were working alone. When ‘Child A’ stepped in and aided ‘Child B’ with their learning, ‘Child B’ was able to move through the ZPD to the next stage and able to complete and understand the work that had been set for them. The ZPD relies wholly on the help and guidance from a significant other; whether that be a teacher or a more knowledgeable peer. 
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Figure 4 - Vygotsky’s Zone of Proximal Development

    Bruner and Vygotsky’s constructivist views may differ slightly, however their theories on children as learners have many similarities. Bruner agrees with Vygotsky’s theory that children learn best through the use of language, and stresses the necessity of dialogue in learning. (Pritchard, 2009) In the views of cognitive constructivists such as Piaget, they would argue and emphasis ‘the importance of a child’s independent exploration of the world’ in contrast to Vygotsky’s view that ‘social interactions are essential for learning to take place.’ (Aubrey & Riley, 2016, p.40) 
    When we delve further into Vygotsky and his use of scaffolding and the ZPD, we recognise a lot of his theories in day to day life within a classroom. Things that occur naturally and maybe we do not pick up on or notice are stemmed from Vygotsky’s theories. The ZPD offers us a deep insight into the mind of a child and how they manage to progress throughout their education. Grigg (2015) likens the ZPD as a place where children might try doing a jigsaw for the first time and find it tricky if they are doing it alone. However, when the help of a parent or peer is introduced and demonstrates some basic strategies, it helps the child become more confident and independent, like in the observation between Child A and Child B.
… This ‘theoretical space of understanding’ (Pritchard, 2009, p.25) is a foundation which many teachers understand and practice in their classroom. This learning theory and model are used daily in the majority of classrooms without anyone realising. Children asking questions to each other, offering help, or even supporting someone in a decision; all these things are scaffolding. Scaffolding was introduced by Vygotsky with is ZPD model, however Bruner investigated and explored this concept further. Bruner explains scaffolding as the foundations that the teacher puts in place for the child’s learning. Smidt explains this as a ‘highly skilled act’ (Smidt, 2011, p.25) which is essential for the development of children’s learning. Smidt (2011) also recommends knowing and doing several things in order to achieve the full effects of scaffolding. She says a teacher must understand a child’s interests, then based on that a teacher should intervene in a way that will help the child achieve the task. She also states that a teacher should reflect on what a child has been doing to be able to help them. (Smidt, 2011) In my observation, the use of scaffolding was apparent with the information and tools that Teacher X had put there for the children. The scaffolding was then developed further with Child A helping Child B which moved them into the ZPD to develop their knowledge and understanding. 
    Piaget would contradict this theory and Vygotsky and Bruner’s views on children’s social engagement making them better learners. Piaget would argue that all children have to learn for themselves and will develop through his four stages of development. While both theories agree that the child is an ‘active learner’, (Halfpenny & Pettersen, 2014) Piaget and indeed Wood, would contend that in this specific observation that children are ready to learn when ‘they are made to know that they don’t know.’ (Wood, 1998, quoted in Hewitt, 2008, p.30) Therefore Piaget and Wood believe that in this observation that Child B needed to be made aware that he did not know what to do for the task, therefore that is why he was then ready to learn. They would argue that it is not to do with the scaffold support from Child A or the impact of the ZPD. 
    Another theory that can be used to evaluate and critic this observation is Behaviourism. Theorists such as Pavlov and Skinner would argue that all learning is based on a ‘connection between stimulus and response.’ (Grigg, 2015, p.135) Skinner would argue the behaviourist view of ‘operant conditioning’ in this observation. Grigg (2015) goes on to recognise that Skinner believed that a person or animal will behave in a specific way to gain something they desire, or even avoid something they do not want to happen. The McBer Report (DfEE 2000b) states that a competent teacher ‘uses rewards to influence behaviour and performance positively.’ (Pritchard, 2009, p.14) Because of this, Skinner would contend that although ‘Child B’ did not understand the task, they wanted to do well and understand so that one may avoid being told of for not doing the work, or alternatively to get praise or a reward for completing the work correctly. This operant conditioning process requires a repetition in order for children to become familiar with it and for the behaviour to be learnt. This will then reoccur in any situation that the teacher has ‘taught’ to the pupils. 
    Wheldall and Merrett (1983) believed that learning simply means a change in a child’s behaviour. They said that the only way that we could possibly know that a child has learnt something, is by observing any changes in their behaviour. While this is true in many aspects, it still does not tackle the techniques and theories needed and used in classrooms to complete this learning process. Whereas theorists such as Skinner and Pavlov believe that children learn by simply repeating behaviour and positive reinforcement, Vygotsky and Piaget delve further into the child as an individual and what they can do themselves to improve their learning. Behaviourists would say that this is a ‘powerful method for controlling the behaviour of people’ (Pritchard, 2009, p.8) and that in the context of a classroom, praise and being able to choose an activity are all used to get the desired response and behaviour from the pupils. (Pritchard, 2009) However, one of Skinner and Pavlov’s biggest criticism’s is the generalisation that people and animals have the same behaviours and reactions. Both Skinner and Pavlov based their initial experiments on animals and have transferred their findings across to human behaviour. Aubrey and Riley (2016) highlight in their work the relation to the complex nature of humans and their behaviour is criticised by many that say the two cannot be compared.
    When looking at a constructivist’s views and strategies, for a classroom environment they do have many benefits and positives to helping the progression and development of children. Dr Olusegun (2015) highlights some of the benefits of constructivism in his paper on constructivist learning theories. He explains that constructivism helps to promote good social skills and communication between children, by creating a learning environment that helps with the emphasis of collaboration and sharing ideas. The use of scaffolding comes into play here in relation to the building blocks and foundations that the teacher has set for the students. In my observation, the teacher helped scaffold the children by giving them the information needed for their task, and giving them examples they could relate to. This helped the children on their way with the task ahead and from that the mixed ability groups helped scaffold and support the learning for the less knowledgeable others. 
… When you compare these with the likes of Vygotsky and Bruner and their constructivist views to Skinner and Pavlov and their behaviourist concept, it is easy to believe or agree with one or the other, when essentially there is use of both theories used within classrooms on a daily basis. The interaction I observed was mainly based on the theories and models built by constructivists, specifically Vygotsky and his social constructivist theories involving the ZPD and scaffolding. However, some of what I observed may have stemmed from initial behaviourist theories and practice in the classroom, which then lead to the conversation I managed to observe. For example, Teacher X has been building a relationship with the children since September and may have conditioned a desired response from the pupils. While these different theories and approaches give us an insight into the way children learn, Hewitt (2008) highlights the importance of a balanced view of learning where both personalisation and socialisation are united through the curriculum. It is important to teach children more than to know their times tables etc. but also teach them socialisation and how to become ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.’ (Donaldson, 2015, p.30)
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    Piaget believed ‘the child’s interactions with his environment are what create learning.’ (Mooney, 2000, p.61) Based on this, in my ideal learning environment I have a number of creative and curriculum based learning areas and ideas to enhance the learning of children and help them to reach their full potential, whilst also having fun while learning. Many of the areas are already standard in most classrooms throughout schools, but I will be focussing on a select few that I believe can add to a child’s learning and knowledge whilst in school. Maslow’s Hierarchy of Needs is a common thread throughout my learning environment, with an emphasis on the needs and wellbeing of the children. Maslow (1943) ‘stated that individuals must satisfy lower level deficit needs before progressing on to meet high needs level growth needs.’ (McLeod, 2018) Therefore it is important to tackle the hierarchy from the bottom and start with the basics, and move through the stages for the children to fulfil their potential. (See Figure 6) Many areas within my learning environment are focussed towards meeting these needs of the pupils, for them to progress through the hierarchy. 
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Figure 5 – Maslow’s Hierarchy of Needs

    One of the key pedagogical principles for teaching is motivation. If you cannot motivate your students into wanting to learn and explore, then you are not practicing good pedagogy. Bruner said that there are specific steps that teachers should take to achieve excellence. (Bruner, 1960) Bruner is bringing to light that motivation needs to come before the delivery of lessons to children. Motivation and personality needs to come from the teacher first and foremost, then this will reflect and transfer to the children. This is something I will be focussing on in my learning environment. In addition to this I have taken into consideration the understanding of students and their needs. This is reflected in a number of the creative and alternative areas within my learning environment. 
    Firstly, I will focus on my indoors learning environment. From my observation, something that I took note of was the lack of independent ‘quiet spaces’ for the students. Although there was a reading corner, this was very close to the working tables and open plan to the rest of the classroom. Some children would go to work in the corridor in order to get away from what can sometimes be a noisy classroom. This lead me to think about creating a space for children to go if they want to work quietly, or even a space for children to go and sit and have some time alone. Mindfulness and wellbeing is currently high priority within the Welsh Government. The Guardian recently highlighted the fact that some schools are trialling a ‘Happiness Ofsted’ approach, which is aimed to improve and tackle children’s wellbeing. (Cope, 2017) This space I would have cordoned off from the rest of the classroom and maybe have a curtain to section it off, for children to feel it is a safe, quiet space where they can go.  The Leuven Scale for Wellbeing can be incorporated and considered when designing spaces and environments for children to learn. It is said that if a child’s well-being and involvement are at a low level, it is more likely that the child’s development could be threatened. (Plymouth City Council, 2011) With this is mind, by following Leuven’s 5 scale process, teachers have a guide to indicate the feelings and attitude of their pupils, and what they need to do to move them up the scale. The use of this scale can be used when creating learning environments, classroom activities and lesson plans. (See Figure 7 for the 5-point scale.) 
[image: ]Figure 6 - The Leuven Scale of Well-being (for learning)

    Another focal point in my learning environment is the ‘Sensory Cove.’ This area is designed to be a space where children can go and use all their senses to learn, explore and discover. This space will be changed each term to relate to a topic the class are learning about, and the children should be encouraged to come up with ideas to put in the cove.  This is a multisensory approach to learning and can help children ‘learn material in a concrete manner.’ (Learn Through Experience, 2018) 
    The reading area is a focal point of many classrooms, but in my learning environment, the reading area will have a different theme every term depending on any festivals that are happening in that term, what they are studying etc. This can then be extended to the role play area in the outdoor learning environment. This helps the children with their creative development and encourages them to have a voice in what is displayed in their classroom. 
… The final point in my indoor learning environment is the Interactive Discovery Den. Again, many schools have digital and tech areas for children to learn, but again my learning environment in based on the children having a high impact on what is displayed in their classroom. My interactive discovery den will have a box where children can submit questions that they may want answering in relation to something they are learning about. This then will be reviewed weekly and engage the class in a discussion and help answer the question. All questions can be anonymous to make the children feel comfortable and encourages the children to work things out for themselves and engage in group activities. This links back to Vygotksy and Bruner and their views on children working together and having social interactions to help them learn. The digital side of the den will be for children to explore questions they want to answer independently and is a space for students to learn and complete work in an ever-growing digital age. 
   Within my outdoor environment there are some elements that are typical in most schools, however all of them are equally important. One area that is important is the Stage and Music den. The stage and music den will both be undercover to encourage outdoor learning in any weather. As mentioned previously, my learning environments are based on a creative method of learning. Sir Ken Robinson is famous for saying that ‘schools kill creativity’ (Robinson, 2006) but my learning environments are a celebration of creativity, and encouraging children to be who they want to be. The stage and music areas are designed for ‘free play’ and for children to explore at their own leisure. These areas can be controlled by the teacher if necessary in order to relate it to a topic of learning from the classroom. For example, the materials and props put in these areas can be related to the Romans if that is a topic the pupils are learning about. Being active and tools such as hot seating and role play are visual and stimulating ways for children to learn from one another. These areas will be available all year around with different focusses and details to relate to the curriculum, but also for the children to have free rein to be creative and learn new skills and new ways to interact with each other. 
    The circuits area is an idea I got from one of my observation days within a primary school. I found this area very affective without needing many resources and materials. On the playground, there was an area that had various exercises painted on the floor. Similar to a hop scotch, the children are encouraged to take part in the activities when they pass over them. For example, in Picture 1 (see appendix) they have ‘jog on the spot’ and ‘6 sit ups’ painted on the floor. This can be used as part of a physical education lesson as well as a free tool to leave there for the children to use in their own time. This relates to one of Donaldson’s four purposes of the curriculum for children to be ‘healthy and confident individuals who take part in physical activity.’ (Donaldson, 2015, p.31) This also contributes to the Welsh Governments aim to tackle childhood obesity. The Welsh Government are ensuring they ‘promote regular physical activity’ (Welsh Assembly Government, 2011, p.9) 
    With wellbeing and mental health being a subject matter considered throughout my learning environment, this also links with my ‘Buddy Bench.’ I have seen this concept used in many schools, however I believe it to be a vital area in a child’s learning environment. With Maslow’s Hierarchy of Needs (1943) in mind, I saw the ‘buddy bench’ idea being used within my observation school. The children were engaged with the concept and at break times I saw the benches being used. All the children I observed using the bench were through their ‘Physiological and Safety’ needs stage. Most of them would currently be in their ‘Love and Belonging’ stage which is what made the buddy benches so affective. Children would go there if they wanted to talk to someone about something; they sometimes went to the benches for positive reasons just to spend time with their friends. This stage of needing to feel a sense of belonging and friendship is essential according to Maslow to ensure they reach the other stages in the hierarchy. Therefore, the buddy bench system is a simple but effective tool to help children deal with any daily struggles they may have, or simply for children to enjoy each other’s company for them to move up the scale and learn respect, freedom and self-esteem.
    A child’s learning environment is an opportunity for teachers to include children and make them think about what they want, feel and need. Hannah describes a child’s learning environment as the place where students can develop and decide what they want their futures to look like and where they can get the knowledge they need to achieve that goal. (Hannah, 2013) If this is true, is it not our duty as educators to ensure this happens and help children achieve these goals? A learning environment is more than just a place for children to learn academics. It is a safe place where children can explore, question and experiment, which should contribute to the four principles that Donaldson (2015) says all our children and young people should be. ‘A good teacher is aware of these elements and the importance they play in a child’s success.’ (Hannah, 2013, p. 20) 
     As Pritchard (2009, p.1) highlights in his work, ‘each of us will identify more or less strongly with different definitions of “what is learning?”’ Behaviourist practice and constructivist practice is presented throughout classrooms and even throughout the curriculum all over the country to this day. The use of positive reinforcement is apparent in many aspects of life, bringing behaviourists into many daily routines in schools and beyond. The alternative view of constructivists value the importance of social interactions and more knowledgeable others contributing to our learning. Both theories together ultimately sum up the methods and framework we use throughout the curriculum in the current day. Although, it is our job as educators and professionals to use these tools and strategies, to enhance and help with progression with our lessons and our pupils throughout their journey and time in education. 
    The importance of the learning environment is echoed in the work of many practitioners such as Robinson and Montessori. These practitioners are experts in their fields for a reason and it is important that we look at their work and reflect it in an effective way in our classrooms. The child’s voice is one of the most important things in education and if you do not listen to and ask what the children want to learn, see and do, then we are nothing more than dictators of education. Montessori is responsible for developing teaching tools that help encourage learners to explore and interpret their environments through self-directed learning activities. (Lippman, 2010) Montessori also emphasis’ the importance of ‘preparation of the environment’ in child-centred setting. (Mooney, 2000, p.24) These fundamental starting points have been exaggerated and explored by the likes of Piaget, Vygotsky and many other practitioners. Montessori set the foundations and building blocks to the relevance of a child’s learning environment. Montessori (quoted in Mooney, 2000, p.21) believed ‘The greatest sign of success for a teacher is to be able to say, “The children are now working as if I did not exist.”’ These aspects are connected through similar views that have been explored and tested over the years. These theories and knowledge in relation to children and the importance of their education are fundamental when exploring and critiquing the pedagogy we teach. 
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Appendix 1 – Transcripts from Observations within the Primary School 
Transcript 1 – Conversation observed between Child A and Child B
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Transcript 2 – Conversation with Teacher X about mixed ability groupsObserver – Are the children in ability groups for the lesson or are they mixed?

Teacher X – For maths they are in higher to lower ability, but for Topic, they are mixed ability.

Observer – Do you feel it works well having mixed ability groups?

Teacher X – I think it works effectively but I do have concerns that my higher ability students are not being challenged enough.

Observer – What do you do to overcome this?

Teacher X – It’s important to always have additional work for the higher achievers to ensure they are constantly challenged and engaged. It can be hard but it is working so far. 


Transcript 3 – Conversation with Teacher X regarding RAG scoring
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Appendix 2 – Observation Notes 
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Appendix 3 – Consent to take photos in observation school
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The Leuven Scale for Well-being (in learning)

It’s time for an honest observation of your students

Based on: http://www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf

The child clearly shows
signs of discomfort
such as crying or
screaming. They may
look dejected, sad,
frightened or angry. The
child does not respond
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avoids contact and is
withdrawn. The child
may behave
aggressively, hurting
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By Richard Wells
Twitter: @EduWells
EduWells.com
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The posture, facial
expression and actions
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are less explicit than
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sense of discomfort is

not expressed the
whole time.
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posture. Facial
expression and posture
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emotion. There are no
signs indicating
sadness or pleasure,
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Let’s hope teachers are designing and evaluating classroom
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The child shows
obvious signs of
satisfaction (as listed
under level 5). However,
these signals are not
constantly present with
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activities with an aim that every learner might reach a state of flow.
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cries out with pleasure.
They may be lively and
full of energy. Actions
can be spontaneous
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(Child B | don't understand what we have to do,
Child A~ What don't you understand?
(Child B~ What do we do with the words on the board?

(Child A~ We have to draw lines out of the middle of our page
and label them on our leaflet.

Child B~ What do you mean label them?
(Child A reaches for own book)

Child A~So here I've drawn aline from the contact details out and labelled it contact detals.
We h: oint out the important things on a leaflet for when we do our leaflets.

Child B~ Oh ok. So, | write the words on the board in my book and point them to the stuff on
the leaflet?

Child A~ Yes that’s right.
Cchild B Cool, thanks.

Child A~ That's ok.
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Observer - What is RAG scoring? I've heard it mentioned a few times today.

Teacher X~ RAG score means Red, Amber and Green. It is a way for the children to
self-assess and decide where they think they are on their skills slip’s and what needs
improvement.’
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