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This Essay will mention the new Additional Learning Needs and Educational Tribunal (Wales) Act 2018 and how this varies from the previous Act that was in place. It will implement the change for young children who already currently have a statement in place and the different processes that will take place following a time scale. It explores Individual Development Plans and Individualized Education Programme. 
It will critically review the different models of disability and how the models are seen within society. It will briefly touch upon inclusion in education and tools that are used to encourage equality and person-centred planning within schools.

The bill, Additional Learning Needs and Educational Tribunal (Wales) Act 2018 became law on 24th January 2018. This law enabled provisions for a new statutory framework to be put into action to support any young people and children who have additional needs. This bill was bought in to replace the existing Welsh legislation that was being used to support children with SEN, Special educational needs. Wales has operated for many years under the Education Act 1966, The Education Act consists of a three- tiered category retort such as School Action, School Action Plus and Statements. If a child happened to fall into one of the three categories mentioned, then an external professional would be invited into school where they would discuss the individual’s circumstances and offer the school some guidance and advice in regards to the young child’s needs. However, if the school still felt that some additional support such as intervention from a specialist was required or there was a need for additional resources to support the young child or person in education, then a statement would most likely be the next stage. A statement is assessed via the Local Authority and if issued will underline the young person’s requirements and needs and any educational provisions.
The Local Authority can decline to asses a young child, they can refuse to issue a statement and in some cases the statements can be inadequate resulting in the child’s needs not always being met or the statement not always being maintained or amended where necessary. This Act only applies to young people and children up to the age of 19 years.
The new Additional learning needs system provides a new statutory approach that overhauls the current framework legislation. In the first instance the change of term from “Special Educational Needs” to “Additional Learning Needs” also known as (ALN). These changes form part of the Additional Learning Needs Transformation Plan.
The June 2015 Additional Learning Needs extract 4.5.1. records problems with the current system and details nine points as to why it’s believed that the SEN framework is unsatisfactory it states, “the current terminology stigmatises children and young people and is associated with a system that needs fundamental reform”. (National assembly for Wales, 2018)
Erving Goffman, a Canadian-American sociologist was a man who viewed society through a social interaction process, Goffman looks at the behaviour and interactions between people in order to help explain society. In Goffman's theory of social stigma, Goffman portrays that a stigma is a reputation, an attribute, or the behaviour of an individual and is is socially questioned by others. Stigma causes an individual to be mentally labelled by others in an objectionable and excluded way, stereotypical rather than in an accepted way perceiving them as not being the ‘norm’.  (Goffman 1963:3).

Person-centred planning is a strategy often used by third sectors and was originally developed in services for adults with learning disabilities, this has been supported within the guidance department of health. Person centred planning is ‘a process for continual listening and learning, focusing on what is important to someone now and in the future, and acting upon this in alliance with their family and friends (department of health, 2001). 
This is increasingly being used by schools within reviews and transition planning. (Taylor, 2007).
The medical model of disability is seen to also stigmatise individuals, the medical model looks at a disabled person through a different lens and looks at disable people as if they have something wrong with them, ‘out of the norm’. The medical model implies that disability comes from a person’s physical condition that prevents a disabled person from living a ‘normal’ life. Its emphasis on the impairment rather than the disability and are perceived as passive receiver of a service. (Adapted from Larkin, 2011) Whereas the social model describes a disability as a barrier in society, barriers are the way things are organised, this can be objects or the lay-out, structure of a building not being easily accessible or adaptable, inaccessible transport and working environments. People’s attitudes towards disabled people and the negativity in the media. These different issues can exclude disabled people within society because they have an impairment. An impairment can be physical, physiological, sensory or intellectually. The social model emphasis that change needs to be made within society for people who have impairments to no longer be disabled by society because of their disability. Change would be removing the barriers that are currently in society, enabling participation for the disabled would be by making some essential adjustments within society. (Adapted from Larkin, 2011) 
In education, the Medical Model would focus on the impairment and would look for a diagnosis. Often resulting in the young person being labelled. Assessments and monitoring would be carried out to identify any additional learning needs where alternative services are offered or an alternative school placement is considered if the young person or child is seen to not be coping in mainstream school. The Social Model promotes social change and inclusive education where quite often the young person or child is valued in society. Barriers are identified, and solutions are developed. (Mason 1994 & Rieser 2000).
In the 19th Century the establishment for the need of ‘Special Schools’ provisions were recognised. 1970 was when the national government adopted the provisions, categorising the young children and people as ‘having severe learning difficulties’ (previously referred to as mentally handicapped), they were deemed to be even worthy of education. The young people and children were separated from the schools and the other children who were not seen to have any additional learning needs. The provision was run by voluntary organisations. (Reynolds & Ainscow ,1994).
Inclusion in education is a process where pupils from all backgrounds value all students and staff as equal, helping reduce the barriers in society for learning and participation by reducing their exclusion from their cultures, curricula and community. Restructure of policies and procedures within school whilst reducing the barriers within the school environment. (Booth and Ainscow, 2002 cited in Armstrong 2012) 
CFBT Educational Trust review titled exclusion to inclusion, focuses on children and young people who have special educational needs. The review addresses forms of participation in classrooms and focuses on the implications within a school and inclusion in education for student with addition learning needs. It highlights international examples of best practise. 
UNESCO (United Nations Educational Scientific and Cultural Organisation) world conference 1994 called upon all governments to “adopt as a matter of law or policy the principle of inclusive education, enrolling all children in regular schools, unless there are compelling reasons for doing otherwise’.
This approach was documented by the Salamanca World Conference on Special Needs Education, now recognised as additional learning needs. UNESCO states “It’s the most significant international document that has ever appeared in the field of special education”. The Salamanca Statement also argues that schools with an inclusive alignment are most effective when targeting discriminatory attitudes, building an inclusive society and achieving an equal education for all’. Furthermore, Salamanca World Conference suggests that such schools can ‘provide an effective education for most young people and children and can improve the efficiency and the cost-effectiveness of the education system. (UNESCO, 1994).
Welsh government offers a self-evaluation manual for learning in Wales that concludes a list of self-assessment tools which can be used by staff within Wales to help maintain inclusion and early intervention. (Estyn,2014)
The welsh government released statutory guidance in March 2018 that looks at creating and maintaining school accessibility for disabled people as part of inclusion and support for young people in education. It has replaced the National Assembly for Wales Circular 15/2004 “Planning to Increase Access to Schools for Disabled Pupils” dated March 2004 and the The Disability Discrimination Act 1995, the guidance has been strengthened and simplified and the framework has been updated to protect the rights of individuals and promote equal opportunities for all. The guidance focuses on the need for Local Authorities and other bodies responsible, to ensure that schools and activities are accessible for disabled young people to access. At least every three years the Local Authority must implement and update a written accessibility strategy and plan that identifies how improvements can be made to enable access for disabled people within education. This is known as the ‘three planning duties’.  (Welsh government, 2018)
The Additional learning Needs and Educational Tribunal (Wales) Act 2018 applies to all people and young children from birth up to the age of 25 years. This law enables the young people and children to receive the support required for a further 6 years. The new law replaces the three-tiered sections we previously discussed such as School Action, School Action plus and Statements with just one single document, the documents is an (IDP) Individual Development Plan, it will be implemented to replace both the statutory and non- statutory statements that were being used by the Local Authority (LA) and will no longer be used.  An IDP is a plan that is intended for children who have been statemented with Special Education Needs. An IDP is designed to help them to get the most out of their education and helps to keep them on track. If a young person or child needs to have an Individual development plan in welsh, it would need to be documented within the IDP so that measures can be made to ensure the provision is in Welsh.  An IEP, individualised Education Programme builds on the curriculum that a child with learning difficulties or disabilities is following. It is a written display that outlines the strategies that are being implemented so that the staff can follow to ensure that the young person or children’s specific needs are met, the method of assessment that is used to assess the young person will also change. The decision will lay with the Local Authority where they will then indicate if a young person or child is in need and has Additional learning needs where they will then decide if an Individual Development Plan is required. The appeal process for the new system is still the same as the old, parents would appeal to Special Educational Needs Tribunal for Wales, (SENTW). One difference being the inclusion of mental capacity issues where parents can appeal for a declaration that their child does or does not have the mental capacity to understand the information regarding their rights.
Pupil participation and being involved in the planning of the IDPs are very important for young children. The Convention on the Rights of the Child has important implications for the improvement of young people’s participation in society. Article 12 of the convention indicates that there is a strong call for children’s participation. (Unicef,1992) A sociologist named Hart developed a model called ‘the ladder of participation’. The ladder consists of Eight rungs. Five of them being degrees of participation and representing valid forms of participation, and three of them being non-participation rungs. They are all evolved around young children engaging in decision making within society. (Hart, R, 1992)
Ed Duff, HCB Solicitor for South Wales has recently merged into practise and has been involved in implementing the new law. He states the following,

“there are serious issues with the proposals for assessments of young people and the majority of all learners, the task of assessing additional learning needs will fall on the relevant school. That, in practice, means that all learners with ALN will be supported by what was previously School Action / School Action Plus”.

Ed Duff believes that the main reason for a young person or child needing a Statement of “Special Educational Needs” now known as “Additional Learning Needs”, is so that they are able to access any additional support or funding because the school cannot access or gain this from their own resources. 
Ed Duff has said that this also seems to comply within the process of assessment’s and support within schools and this seems to run the risk of removing that”. 
(Special Needs Jungle, 2018)

Education Health and Care Plans (EHCPs) tend to look different in most local authorities and the process of the assessment can also vary too depending on the Local Authority. Ed duff states “Deferring the process and preparation of IDPs to every individual school is only likely to realise the same issue and that our major concern is that these reforms only serve to place more pressure on what I can refer to as already stretched schools”.(Special Needs Jungle, 2018) This could also result in the relationship between the parents and the school becoming strained or distant if the school refuses to agree that the young person or child has Additional learning needs (ALN)”.
This was also highlighted by the Welsh government and was one of the nine reasons as to why they believe the current legislation for SEN was unsatisfactory. (June 2015 extract) – (National Assembly for Wales, 2018).
There currently is no code of practise in place for the new additional learning needs system and the biggest concern is that there are no regulations to accompany the new legislation.
The code is expected be laid before the National Assembly of Wales for the approval of the code within the year 2019 and published by the end of 2019.
A document produced by the Welsh Government already confirms the implementation process for young people and children whom already have a special educational needs statement in place and who will require being be phased out of the system and onto the new Additional Learning needs system. The timeframe looking at the earliest 2020 or at the latest 2023. (gov.uk)

A Pembrokeshire school named Pembroke Doc Community School worked closely with their Local Authority, the children’s commissioner of Wales and the parent partnership service where they held conferences introducing the new additional learning needs law and the implacations that the new law may bring such as the changes that will take place and what this entails for the families. The parent’s partnership service is a confidential and impartial service that is committed to promoting the well-being and achievement for all young children who have a disability or additional learning needs, they also ensure that they are equal and have the same opportunities as other learners in Pembrokeshire and do not feel discriminated. The conference is an opportunity for the parents to meet the professionals across Health, Education, Social care and other agencies to gain information regarding the services offered. The parents can also find out how the services are going to implement change so that the needs of young people that have additional learning needs are met and addressed. The conference promotes workshops that are person -centred and can identify early on when intervention is required to support the children’s needs, the workshop ensures that the child is always at the centre and enables the child to have their say, as entailed in the new legislation that children should be able to express their views and concerns and be listened to so that they can achieve their full potential. (Pembroke Doc community school) 
Article 12 of the UNCRC also states that children have the rights to be heard, listened to and taken seriously, this law should be taken into consideration when ever government passes a new law. Government would need to award that children are entitled have a say in their own lives and that their opinion always matters. (UNCRC) 
This has also been implemented in the Children and Young People: Rights to Action framework, the seven core aims that children are listened to, treated with respect, and have their race and cultural identity recognised. (POWYS)

Local safeguarding Children Boards are vital when it comes to organisations and ensuring that the organisations are promoting the welfare of children where safeguarding remains high on the agenda across all partnerships in the local area.  (OFSTED, 2011)
Multi-agency work is often seen as a positive contribution and entails that everyone needs to work together for the good of the child.
Tutt, argues that for the best outcome for children and young people to be achieved, schools must put into practise principles of multi-agency working. This would mean that schools must work in partnership with all students, parents and other professionals to find ways to support children diagnosed with complex additional learning needs, previously referred to as (SEND) Special Educational Needs and Disabilities. Those working with children need to be aware of new opportunities that can help maximise a young person or child with additional learning needs potential. (Tutt.R, 2011).

To conclude this essay has discussed the new Additional Learning Needs and Educational Tribunal (Wales) Act 2018, it has highlighted the movement from special education needs. It looks at how the new Act will be implemented within practise and the frameworks and the workshops that are currently being used in schools such as Pembroke Doc Community School. It has mentioned the importance of children having their say with regards to any decisions that are being made that may affect their lives, it has spoken briefly about assessments and how it differs from the previous statements, Individual development Plans and I It looks at models used within education and a theorist named Roger Hart who developed the ladder of participation and the importance of child participation in society. 
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