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ABSTRACT
Boys with an educational indifference are one of the most disadvantaged ethnic minority groups obtaining low GCSE results or most catastrophically, leaving school before key stage four. There is a lack of information regarding how teachers can engage boys with an educational indifference, including government legislation and policy making.  The main objective of this research is to investigate how teaching staff can engage boys with an educational indifference from an ethnic minority group and support their well-being. This would encourage them to learn a different skill rather than what they know from the hierarchy of the family. 
 The research is entitled: “How can Secondary schools support boys from a background of education indifference and of an ethnic inequality, from a Gypsy Roma & Traveller community?”. This research will discuss the barriers concerning why boys drop out of school and what they must face daily resulting in bullying, discrimination, a lack of understanding from society of this ethnic minority group. It will further discuss the outcomes of the findings from participants. This research is important and relevant especially as the change of the Welsh curriculum which focus and encompasses areas of learning, one being humanities looking at engaging and supporting people from ethnic minority groups (Welsh Government 2020).
 The research was conducted using a qualitative research method which comprised of five questions in the form of a questionnaire, which formed the basis of the methodology. 

The findings suggest, contrary to the Graham et al. (2019) due to a lack of self-esteem boys do not often reach their full potential. By full potential, they mean that boys remain in education to complete their GCSEs and possibly A levels. The teachers who contributed to this research highlighted if educators are prepared to have prior knowledge of the cultural difference of the community, they would be able to advice and support to enable and continue engagement.  The majority believed that if the educator is prepared and have prior knowledge how the culture and customs of boy’s backgrounds, it will enable a more positive engagement, leading to the retention of pupils. 
ACRONYM 
ALN               Additional Learning Needs

EO

Education Otherwise

LA

Local Authority 
GRT                Gypsy Roma Traveller

ACES             Adverse childhood experiences 
ADHD           Attention Deficit Hyperactivity Disorder
ASC              Autistic Spectrum Condition     
PSHE            Personal, Social, Health and Economic 
RADY          learners (Raising the Attainment of Disadvantaged Youngsters)
EFSM          Eligible for Free School Meals 
Title How can secondary schools support boys from a background of education indifference and of an ethnic inequality, from a Gypsy Roma & Traveller community?
INTRODUCTION 
The purpose of this research is to explore teacher’s experiences when working with boys with educational indifference in schools where there is a high percentage of Gypsy Traveller children on their enrolment. It will endeavour to discover the best way to support these boys. The research will focus on teachers’ experiences of working with boys in a secondary school who are seen as educationally indifferent and where there are several boys who are from a Gypsy and Traveller background. According to The Traveller Movement, (2021b) Gypsy Roma and Travellers can be defined as an ethic minority group dating back twenty-first century, which has a distinctive way of living. Gypsy Roma and Traveller people have their own unique language and have lived a nomadic way of roaming the country. 
For the purpose of this research, it will refer to Gypsy Roma and Travellers as GRT. It mainly discussing Gypsies and Travellers. 
To enable the reader to get a better understanding of the school and the geographical area, it will outline key information. There are 1250 students, ranging from 11-18 years of age, within a secondary comprehensive school in Wales. There are 453 children with Additional Leaning Needs (ALN) and 346 eligible for free school meals (EFSM).  There are also 35 pupils down on the register as GRT, although this figure could be higher due to not wanting to be identified as from the GRT community. 
Research shows that boys of a secondary age, are more likely to fail within the education system (Kuper, 2018; Nolan, 2019). According to Graham et al. (2019), boys are less engaged in reaching their full potential due to a lack of self-esteem, behaviour traits and occasionally not being able to relate to female teachers (Dunne et al., 2011). According to DeBruyn, (2015), there are many factors which contributes to educational indifference. Characteristics of these are behaviour, low level disruption, and with cultural diversity, Additional Learning Needs (ALN) Hough, (2017). According to Le Bas, (2017) this can be worse for Gypsy and Traveller children due to lack of educational support from home and even parents being illiterate. Having educational indifference means that boys in this age group are at risk of falling out of the education system before completing GCSEs (McCaffery, 2017). Educational indifference also impacts on well-being. According to NHS Wales well-being being is defined as the experience of health, happiness, and prosperity. It includes having good mental health, high life satisfaction, a sense of meaning or purpose, and the ability to cope with stress. More generally, well-being is just feeling well (NHS Wales, 2018). Research based on the evidence of boys living in an area of deprivation, such as those areas in this study also show high levels of substance use and lack of male figures in their life (UNODC, 2018). According to The Traveller Movement (2019), there is a high percentage of males from GRT community displaying mental health and even suicidal tendencies, due to early substance misuse as a result of self-medicating from low self-esteem, barriers which they encounter from lack of education and discrimination and deprivation (van Hout, 2009). The research was built on the 2012 All Ireland Traveller Health Study (AITHS, 2012, Pavee Point 2015) report that Travellers experience a 6.6 times higher suicide rate when compared with non-Travellers, accounting for approximately 11% of all Traveller deaths. Therefore, there seems to be some knowledge on the social and cultural difficulties which could impact on boys within this area, and which may infer a number of stressors that will make them susceptible to educational indifference. The research will explore aspects of deprivation, well-being and pastime time activities (Else, 2014; Panarese and Azzarita, 2021). It is important to discuss well-being due to the amount of people suffering from mental health especially with young people. 
The video entitled ‘It’s Kushti to Rokker’ (2020) illustrates that some mental health problems are clearly but for some people mental health is sometimes hard to see unless people talk openly about their mental well-being. 
Additionally, within the Gypsy and Traveller community, there seems to also be a gender divide whereby stereotypically women or girls leave education from a young age. This will be discussed more within the literature review.  The male figure will be expected to work at a young age for a living, learning the ropes of what has been passed down through generations (Casey, 2014). The question will be how educators can engage and break this cycle to engage boys with indifference or within a GRT community to complete GCSE’S. There may also be issues surrounding the teaching population in this area as it seems to be predominantly female. The research will consider this as part of the interview methodology, in asking whether teachers would feel that this is an issue.
LITERATURE REVIEW  

It is documented that there is a huge amount of hate and discrimination directed towards people from children with an educational indifference (James, 2020a, Willers and Baldwin, 2019). The community is not only facing discrimination daily, but it is also publicised within a media context. For example, ‘My Fat Gypsy Wedding’ portrayed this community in a negative way. Some people believed that what they viewed, was true (Saner, 2012) According to Equality and Human Rights Commission (2017), there is a high amount of race discrimination aimed at ethnic groups which needs to be eliminated. It is a legal obligation under the Equality Act 2010 for people in the public sector to have a good working relationship towards those who need protecting (Friends Families and Travellers, 2020). Friends, Families and Travellers, (2022) states that people from the GRT community are faced with discrimination daily. Some of it may be direct discrimination meaning, for example, excluding this group from shops or pubs, stating they are not allowed to enter their premises. Another form of discrimination is indirect discrimination. This can be noted in the form of discriminating families from being offered housing, due to moving around from place to place, referred to as a ‘nomadic’ way of living (Friends, Families and Travellers, 2022). It is stated by The House, (2020), that the focus on changing perception should come from government and politicians. According to The House, (2020) discrimination and abuse is still occurring even in the twenty-first century and people. This is however still happening, people from this community are not being heard or represented in a way which they deserve. Again, it falls on parliament and representative not wanting to help and support this nomadic community. According to Bitu (2021) people from this community do not have equal rights and opportunities as opposed to the non-travelling community. Bitu (2021) states that GRT people are discriminated when it comes to education, housing and health and work.  According to Abrams, Swift and Houston, (2018) 44% of people display a negative way of feeling towards people from GRT and 22% compared to those from a Muslim ethnic group. These groups seem to be the highest of all groups of people. 
It is documented that families from GRT will often gravitate to areas of deprivation. This is due to not being allowed to set up their caravans, known ‘Vardo’ or ‘trailer’ on Green Belt Land (Urban Dictionary, 2019) ‘Trailer’ on ‘Green Belt Land’. Green Belt Land is described as land between the country and town, the main aim is to keep this land from developing by building houses or trailers setting up home (Open Space Society, 2018). The Traveller Movement, (2016) reported that local authority sites are just over one mile away from schools, amenities for example shops, healthcare facilities. However, it poses concerns due to where the sites are situated. Often traveller sites are situated within an area of deprivation (Garner and Bhattacharyya, 2011). This is due to Green Belt Land mainly being within a rural or more affluent area. What is interesting is that according to The Traveller Movement (2016) those who live on an authorised council site are said to be less discriminated against. According to The Traveller Movement (2016), those from a GRT community engages better within a community if they are settled on a legal traveller site. The author has witnessed this first-hand observing a positive link with the school as well as those from the GRT community engaging in local employment without discrimination. Often GRT communities will set up home in an area which they are familiar with due to where they were born or family connection (The Traveller Movement 2016).

Although GRT are more settled within a community, either living on a council site or living in a house, families still tend to instil cultural beliefs, particularly, around Personal Social Education (PSE) due to their belief system. (The Traveller Movement, 2021).

There are many inequalities which people from GRT community encounter. They range from poverty, health difficulties and poor education (Cemlyn et al., 2009) (Friends Families and Travellers, 2020b). Inequality is formed on two viewpoints according to United Nations, (2015). Firstly, inequality comes in the form of circumstances which can be out of one’s control or reach. The seconds is ‘inequality of outcomes. This means within a material element, for example well-being, which can be down to gender, ethnicity, cultural belief and so forth (United Nations, 2015). 

It is important to gain a clear understanding of the problems which GRT are faced with daily for example prejudice, bullying verbally and physically abused. According to Welsh Government, (2011) bullying is described as verbal abuse as well as physical abuse which is persistent and repetitive. Furthermore, prejudice is most noticeably the biggest form of outcast of this community. GRT people are at times treated with prejudice within shops, public houses, and some leisure families (Foster and Norton, 2012).  Examples of this is documented by Baroness Sal Brinton, The Traveller Movement (2017) who stated that prejudice, physical and verbal abuse, and bullying begins in schools and will continue into adult live. Research conducted by The Traveller Movement (2017), published astonishing data outlining 91 percent of people from GRT reported discrimination against them due to their ethnicity. We all know this is also common for other cultures, however people from the GRT community are the most to be excluded from society (Van Cleemput, 2010). GRT communities are also refraining from travelling from place to place, which always made the level of attainment more difficult to collect (Ofsted, 2014). This is due to government and policy legislations making it more difficult. For example, due to a new trespassing law, whereby it will be illegal for GRT to live a long side a road or layby (Office, 2019). According to GOV.UK, (2022), GRT will be fined £2,500 and could face imprisonment. It will be the children from this minority group who will suffer due to this law coming into force. The children are already at a disadvantage due to barriers such as bullying and social exclusion, as well as school exclusion due to behaviour (Friends, Families and Education, 2022). Bullying is still prevalent within certain groups of society. Most noticeable within GRT community, a different social class, religion, ethnicity, and people who are vulnerable due to disability or special needs (Choudry pp 211, 2021). 
According to Williams et al., (2018) if bullying is not challenged within schools, it will have detrimental effect on a young person’s mental well-being.
This research will discuss five themes which are relevant to this topic of discussion. They will include: The road to education, disadvantage communities, cultural divide bullying and racism, gender divide and mental health, well-being and suicide rates. 
Theme 1: The road to education
The first of the themes which will discussed is the road to education for children and young people. 

Within an educational setting, children may encounter inequalities due to the way they speak, in particularity children from a GRT background may only want to speak Romani language as they feel safe knowing that no one understands what they are saying as barrier to defend themselves 

(Pickard et al., 2013p11). 

Education has always been a barrier to overcome within the Gypsy, Roma Travellers (GRT) background (Traveller Movement, 2020). The most noticeably is that bullying, and prejudice appears to be the common theme. Other factors are parents not allowing children to go to school as some believes that their child needs to learn life values instead of academia. However, according to The Traveller Movement, (2020) 67 % reported they were bullied by teacher, because they were travellers, putting them down, even though they were doing good.   Bhopal and Myers, (2009), reported since The Plowden, (1967) report, there still needs to be a significant amount of support given to the GRT children and their community. The Plowden Report (1967) was published to suggest recommendations to enhance educational attainments for those children who may need extra support, in particularly, those of GRT community (Gillard, 2019) The Traveller Movement, (2020), documents that children from these groups are significantly behind in educational attainment as opposed to their peers from a non-Gypsy background, commonly known as a “Gorja (Gawjie)”.

The word “Gorja” is one of the GRT words, spoken in their native language, which originated from India (Friends, Families and Travellers, 2022). It is not an offensive title as it is used by GRT to describe a non-gypsy person. Outsiders may question whether the word “Gorja” is a derogatory title. However, to the GRT community this is their native tongue and is used to describe a non-gypsy person.
A report by Wilkin et al., (2010), outlined outcomes to improve the education for GRT children for those transitioning from primary to secondary education. One of the comments made in a report was by a teacher in TESS” Wilkin et al., (2010) who   stated that the curriculum should represent traveller culture as a whole school approach. 
 According to Mulcahy et al., (2017) not all GRT complete GCSE’s let alone going onto to higher education. It is estimated that only 10% of GRT, achieves GCSE’s grades A*-C. Choudry, (2021) suggests that to enable children to gain qualifications there needs to be some work done by the education system and the GRT community. Recommendations made include understanding the GRT culture by engaging with the following: Gypsy and traveller history month in June. Evidence suggests that children from a GRT are four times more likely to be excluded from school according to statistics collated from GOV.UK, (2018), with the highest percentage of 21.26 %. This was higher than mixed white/ black Caribbean, resulting in 10.69 %. If the percentage of Irish Travellers were combined, then it would be the highest exclusion rate of 35. 89 % of all groups (GOV.UK, 2018). However, when looking at data from the same website, 2020 has seen an improvement in school exclusions. When research was conducted in 2020 by GOV.UK, (2020), it was reported that 16.52 % were temporally excluded from school. Even with the addition of Irish Traveller the percentage 17.42 equates to 33.94 %, which proves that schools are limiting exclusions and understanding children more (GOV.UK, 2020). Having an education can be difficult for some children owing to parental perceptions of schooling. According to Welsh Government, (2014a) cultural indifferences was the main concern when sending their children to a school. Parents once believed, and some still do, that children will learn bad habits and most importantly will lose their identity and cultural belief (Travellingahead, 2016). 
Theme 2: Disadvantage communities
A disadvantage community is classified as low income, poverty and deprivation, health issues which may be the result of pollution and poor educational outcomes. It can also be defined as a group of people who are vulnerable, living in a poor economic area (Roberts, 2018). According to Equality and Human Rights Commission, (2016), groups within society who are class as disadvantaged and have an educational indifference are as follows: Homeless people, Gypsy Roma and Travellers, migrants, refuges and asylum seekers and people with a learning disability. According to Lane, Mbe and Jones, (2014) factors which influence the groups mentioned include social invisibility which is viewed as GRT being ignored by authority and excluded and at times being discriminated against (Lane, Mbe and Jones, 2014) Another factor is socio economic deprivation which effects most areas of life from education, housing, and health. During the 2011 census of all the ethnicity groups, GRT people were most effected with a higher percentage of socio-economic deprivation (Burchardt et al., 2018). According to Belfiore, (2018) if society continues to be inconsiderate to GRT, children may not have the opportunity to reach their full potential without prejudice and understanding a culture (Burchardt et al., 2018). Thompson, (2014) states if a child is brought up within a disadvantage community it will have detrimental effort due to lack of expectation, leading to an inability to gain more than a low pay throughout their working life. 
 As mentioned above by Equality and Human Rights Commission, (2016) Educational indifferences plays a fundamental part when looking at how children can be affected if not guided efficiently through education. Information from Parliament UK, (2019), states that there is not enough evidence to give the full picture of the disadvantages of not having an education.  However, the disadvantages which people from a deprived community without GRT, poses some characterises for example poor education attainment (Price-Robertson, 2011), which is similar with both non-travelling community and GRT community. What seems to be noticeable, is a high level of unemployment, a proportion of people engaging with illegal substances and alcohol. Price-Robertson (2011) outlines that a weak network of friends is another barrier, for instance of positive role models. The link which joins the non GRT community and GRT people living in an area of deprivation is social disadvantages, which include a lack of education as previously discussed (Price-Robertson, 2011).
Theme 3: Cultural divide, bullying and racism 

 Cultural divide, bullying and racism will look at parent’s perception of education or the lack of education, and what they consider their child needs. it will consider whether being classed as self-efficient in life is a result of qualifications, life skills or working with a family member.  
The research will discuss parental involvement and what they consider to be what their child/children needs for adult life. Evidence suggests that parents from educationally indifferent community have poor literacy skills and are not being able to fully understand language terminology (Bonevski et al., 2014). Due to poor literacy and communication skills children will have barriers within literacy outcomes (Schwab and Lew-Williams, 2016). According to Baker et al., (2016), research suggest there are many benefits to parents’ engagement with school. One of the main benefits of parent’s engagement is academic achievement for the young person (The National Strategies, 2009) However, for some children from a GRT community this can be a barrier. According to Graham, (2017), some parents have had a bad experience with education, therefore this will have a negative effect on their children. Benner and Quirk, (2020) states that if parents are involved with their children’s schools it will potentially raise a person’s grade and enhance a person’s self-esteem. Nisbet, (2021) outlines key areas of parent’s participation at home. For example, encouraging their child to aim high, enable a place to do homework, display positive behaviour which can be brought to school, helping a child with homework. However, this may cause anxiety within a GRT community such as previous experiences of prejudice (Welsh Government, 2014a). For parents from the GRT community, perception and experience of education is the core indicator as to why children do not always go to secondary school (Welsh Government, 2014a).  
According to The Traveller Movement, (2020a) children wanted to stay in school to finish secondary school, however parents are hindering those children who wants to stay on in education.  According to DfES, (2022) over time this has improved, but there is still work to be done within the education system and government to engage children and families from GRT communities (Welsh Government, 2008). According to Hamilton, (2016), there are reasons as to why, times are changing but it could be said that traditional Gypsy life may also be changing. They indicate that families are not travelling around as often, due to agricultural work being taken over by machinery (Schools, 2021).
 It could be argued that GRT families are wanting better things for their children, possibly being skilled in other areas which may benefit them for the future (House of Commons, 2018). Families are settling more in a community and are sending their children to school. They can see the benefits when children are reading and mixing with other peers from the non-Gypsy community (The National Strategies, 2009).  According to Travellers Times, (2019) traditions have been passed through generations as a way of life and custom, for generations expectations for families have been based around morals, self-efficiency, and life skills (Choudry, 2021). 
There is much to be said about children being taught informally at home by parents and close families. According to House of Commons, (2018) for example, boys will learn a trade from their father while the girls will learn life skills, such as how to look after the home. These skills have been passed down through generation after generation. Education for GRT has always been a barrier due to a lack of understanding from the non-gypsy ‘Gorja’ community. Stigma and prejudice towards GRT are an additional factor which causes a child to refuse to attend school, or to drop out entirely (Choudry, 2021). 
GRT has a strong belief relating to how young people should learn about certain aspects of sex education and substance misuse (McGaughey, 2011). GRT attitude to sexual relationship is a taboo subject. The reasons for this are that 46% found that talking to their mother was embarrassing and difficult, however 45% of males found discussing sexual relationship to their father difficult (McGaughey, 2011). Smith, 2017) highlights that parent have more trust within the education system. However due to recent changes to the New Curriculum for Wales, making Relationships and Sexuality Education (RSE) Government, (2021) mandatory from the age of 3, up to 16 years will have a significant impact on children’s engagement, attendance, education attainment and grades.  
According to Women and Equalities Committee, (2017) people from the GRT community have always been persecuted and excluded from society, dating back to the sixteenth century, whereby a law was passed to banish, murder, or send someone to prison if they were discovered to be from a Gypsy heritage. Fast forward to the World War 2, it is estimated that 250,000 Roma Gypsies were killed within the concentration camps (Holocaust Memorial Day Trust, 2022). However, today GRT are still outcast and treated differently. Evidence suggests that not all schools are teaching children about the full impact of the holocaust. It may be discussed within a history lesson, though only stating what happened to the Jews, not actually teaching children that it happened to many different groups besides peoples from the Jewish community (House of Commons, 2018). For changes to happen, schools should incorporate lessons on all ethnicity cultures and history (Welsh Government, 2020). Every June since 2008 GRT celebrate their history during the whole of June (Friends, Families and Travellers, 2022). 
 According to Graham et al., (2019) children are racially abused and targeted on a daily basis, which can and will have an impact on children’s well-being (NSPCC, 2021). According to Derrington and Kendall, (2007) racism resulting in bullying is one of the key reasons that parents are reluctant to send their child/children to schools. Key recommendations which were outlined by Wilkin et al., (2010) and Dunne et al., (2011) believes that for children to transfer easily to secondary school, a transition period should be offered. A recommendation would be to invite parents of the new intake to the school on a regular basis, to showcase subjects. Currently the parents are only invited to the parents’ evenings and settling in interviews. The school should endeavour to link with the wider community, possibly to deliver workshops to demonstrate the school is wanting the best for all pupils regardless of race or culture. There should be a designated member of staff available to offer support for families with completing admission forms or claiming uniform grants or Free School Meals (FSM) (Anti-Bullying Alliance and Friends, Families and Travellers, 2020). This will enable a relationship between the parents and the school, this will endeavour to break down any barriers or hesitations regarding treatment their child may receive in school. Another aspect to the cultural indifference is the area of bullying or criticism of the GRT community (Choudry, 2021). 
Bullying is everywhere and can and will happen to anybody, let alone people from a different culture, however this is more prevalent within the GRT community (Anti-Bullying Alliance and Friends, Families and Travellers, 2020). The statistics surrounding bullying and racism are staggering, according to Anti-Bullying Alliance and Friends, Families and Travellers, (2020). It was reported that in 2019, children were asked what their greatest concerns at school were, the results were 86% reported being bullied and 73% reported racism. 
Theme 4: Gender divide 
Gender divide, male’s teacher v females’ boys and girls learning differently (House of Commons, 2018) 
According to Gina, (2017) There have been many debates surrounding gender divide, however the gender gap within GRT community is more noticeable due to boys leaving school much earlier than girls (Parliament UK, 2019). According to Thompson, (2020) the gender divide is defined as girls generally obtaining better results in test within most subjects. However, when it comes to young people who are seen as not educated to a certain level, problems will ensue, causing barriers to learn. They may not have obtained a level of education owing to the constant movement of their families. This research will now consider the statement made by Rising Stars (2016), which questions whether boys learn differently to girls. Another factor could be the gender of teachers, for example male teacher verses female teacher style. 
According to Gurian, (2011) boys do learn differently compared to girls. Factors which may impact on this hypothesis are that boys living within a single parent family, mainly with the mother, find it hard to relate to a father figure. This is not alleviated when they attend school as there are more female teachers (Fullard, 2020). What is astonishing is that since 2010 there has been a further decline of GRT boys’ representation within secondary schools, which results in a percentage term of 37.1%. Fuller (2020) suggest that this could be due to the pay freeze within the public sector. Money is very important to male figures from GRT community, this is because they are seen as the main provider to support the family (Flintshire.gov.uk, 2022). Most often GRT men does not claim benefits due to moving around, as a way of earning their money comes from doing odd jobs, which are many outside due to the nomadic way of living.  
Despite this decline since the pandemic there has been a small increase of male teachers going into the teaching profession (Fullard, 2020). Skipper and Fox, (2021) discusses the fact that from an early age stereotypical gender role has an influence, for example children are given toys which represents their gender, blue for boys and pink for girls (Wingrave, 2016). When children attend school and in particular secondary school gender roles are more noticeable, for instance teachers will separate boys and girls unintentionally with sports, or even giving girls and boys leadership roles, head girl, head boy (Bigler, 1995).
On the other hand, boys need to take responsibility for their own learning to close the gender gap in gaining successful exam results. Nolan (2019) suggests that the lack of male representatives, could be blamed for underachieving, however individual boys can be enticed to work towards goals and bond with teachers of both genders. According to Nolan, (2019) boys from working-class families are more likely to have difficulties in obtaining good grades due to lack of engagement and being sanctioned for low level disruption. However, according to Nolan, (2019) boys from a GRT are less engaged or may have a fear of failure. 
Theme 5: Mental Health and (good) wellbeing/ suicide rates within the gypsy community 
The last theme will discuss factors which have an impact on the wellbeing and suicide rates of this ethnic minority community. According to NHS Wales (2018) well-being is defined as the experience of health, happiness, and prosperity. It includes having good mental health, high life satisfaction, a sense of meaning or purpose, and the ability to cope with stress. More generally, well-being is just feeling well. However according to The Children Society, (2022), children’s well-being has plummeted. The Children Society, (2021), state that it is expected that 306,000 young people 10-15 years are unhappy with their lives. Furthermore, they are said to be discontented with their appearance and school (The Children Society 2021). What is the fact that young people in the GRT community are hiding their identity from the non-travelling community which can have a detrimental effect on a person’s well-being. Travellers Times, (2020) promoted a short video to encourage children to talk about their heritage and culture. The title of the video is ‘It’s Kushti to Rokker’ (2020) translates to ‘it’s good to talk’. This video highlights the extreme ways in which people try to hide their identity in order to fit in to what is seen as the social norm. Spratt (2021) explains that some young people will disguise the heritage for an easier life without prejudice. 
Raleigh, (2017) is concerned at the amount of young people within the GRT community with poor mental health and those contemplating suicide. According to Friends Families andTravellers, (2020) the government is failing this community as out of 79 communities’ prevention plans in England, only five mentioned GRT. HM Government, (2019) was the first to issue ‘Cross Government Suicide Prevention workplan’ to support communities. However, of the five mentioned only two acknowledged suicide disparities, within GRT communities. Research conducted by Parry et al., (2007) found that people from GRT communities are three times more likely to be anxious, than any other group. What seems to be the common catalyst is hatred towards the GRT community, resulting in a high level of death by suicide (Quarmby, 2020). What was distressing from this was that the GRT community blamed how documentaries and TV programmes portrayed the community which increased the discrimination even more (Quarmby, 2020). According to Mental Health Foundation, (2020) extra support should be given to young people who have engaged less with education, due to travelling. Recommendations from Business in The Community, (2019), suggested that organisations should be adopting policies to support vulnerable people from suicidal tendencies. Policies and early intervention are more imperative due to Covid 19, whereby it is said that the impact of the pandemic, could see a rise in suicide rate from people from GRT community (Friends Families & Travellers, 2020). People from the GRT community need to feel that they are going to be listened to when discussing their mental health needs and are made to feel welcome. Cemlyn et al., (2009) explain that the main barrier to GRT is trust, there has always been a trust issue going back decades as there has always been prejudice (Welsh Government, 2008).  

When we think of education, we are led to believe that they are the best years of one life, however this is furthest from the truth for some children in particularly, young GRT children. Research by Pavee Point Traveller and Roma Centre, (2015) stated that the change from primary to secondary school was one of the main factors which contributed to poor well-being. Pavee Point Traveller and Roma Centre (2015), state that not much has change in respect of understanding what is mental health. They go on to state that mental health connotation often includes negative slang word for example ‘psycho’ ‘weirdo’, ‘nervy’.

 If young people are going to have better well-being, it is important that schools talk more openly about mental well-being, not only on designated mental health months. NHS (2019) explain that if a young person feels depressed, help should be offered, preferably by someone that the young person feels comfortable with.

 METHODOLGY
The methodology will involve a qualitative research approach comprising of opened ended questions which will contribute to a case study.
A qualitative approach was selected as it was based around education which could ask questions like why, how, and to get a more in-depth discussion (Cleland, 2017).
The rationale for this type of research is due to the short time scale to collate the information (Yates and Leggett, 2016).  A qualitative approach is more suitable for gathering information that will enable the researcher to ultimately advise teaching staff, regarding retention of boys within a travelling community as well as those suffering from deprivation.

The content of the questionnaire included a set of open-ended questions which encouraged a discussion allowing them to expand on their answer without bias (Reja et al., 2003), see Appendix 1. Once the information was gathered it drew conclusions on how to support and retain boys from deprivation and the travelling community. It included strategies to enrich and inspire well-being in boys and encouraged social interaction with peers from outside of their community boundaries 

The setting used is a Secondary school, containing over 2000 pupils. A selection of teacher staff was asked to participate, children were not approach due to the sensitive subject matter suggested by Graham et al., 2013). 

The setting has been selected due to the presence of a large cohort of the travelling community as well as being situated in an area of high deprivation. Nine participants were approached but only six contributed. These teachers had a range of experiences which would form the basis of a varied debate. The ratio of men and women participating were equal Graham et al., 2013),. They had the right to withdraw from any stage of the proceedings and anonymity was upheld throughout the research questioning and conclusion, as outlined by (BERA Ethical Guidelines for Educational Research, 2018; McCulloch, 2020). They had the option to omit any questions they would rather not answer. Participant were debriefed at the end of their interview. The head of the school had the right to view the questions before they were given to the teachers and was be included in the research. No pupils were interviewed following guidelines stated in NSPCC Learning, (2020).

The information was collected and stored in a secure device such as a laptop with a secure password. There was no physical paperwork, all evidence was computerised. 

The data was collected via an email containing an open-ended questionnaire to participants, comprising of six questions, to their own private email address. Initially it was going to be a face-to-face interview however due to the ethical concerns around visiting the school to conduct interviews, the researcher was advised to change the interview method to an email approach (Kawulich, 2005).  This however changed the dynamic of the interview as it may have been seen as misconstrued. A way in which this was rectified was by asking participants for their personal email address so an open-ended questionnaire could be sent. The participants showed interest in the topic as it was beneficial to their teaching practice. A consent and an overview of the study was attached to the questionnaire. Participants were asked to complete the questionnaire during the February half-term.  

The questionnaire used a template which was provided by the University. Five questions were carefully selected, which was influenced from literature which was research. The questions each had a theme which will allow the participant to engage with the questionnaire, being mindful that the researcher wanted the questions to be opened ended to enable the best outcome for the research. It enabled participants to discuss questions in more depth holistically (Chan and Wong, (2021). Open ended questioning may come up with interesting findings which the researcher may want to research further (Hertlein and Ancheta, 2014).  Whist compiling the questions, the researcher endeavoured not to allow personal feelings and opinions to interfere with the questions as this could be seen as being biased (BERA, 2018). The questions contributed to the main research question; How can secondary schools support boys from a background of educational indifference where there is a high percentage of families from the Gypsy and Roma and Traveller community?  

The questions were based on experience and whether staff understood the cohort which made up a percentage of the school from a geographic area with a high percentage of GRT. To make it clear, there were no pupil participation due to the nature of the study (NSPCC Learning, 2020). 

Careful consideration was always at the forefront, in particular risk to participants.  Risks which could be opposed may have been in the form of negative emotions or discomfort to the participant. However, the questions were tailored to allow the participant to feel at ease and most importantly no physical harm was involved due to careful consideration to BERA (British Educational Research Association, 2018). There was no exchange of money at any time. The author abided by the guild lines as is stated in section 19.2 and 19.3 of the UWTSD Research Ethics & Integrity Code of Practice (UWTSD, 2017). The participants had the right to withdraw at any time from the research if they felt discomfort or distress (Poth 2021). Risks could be identified as anxiety in matters of cultural indifferences and social background.
The information was collected and stored in a secure device such as a laptop with a secure password. There was no physical paperwork, all evidence was computerised. 

 As suggested by British Educational Research Association, (2018) Measures were put in place to reduce risk by offering the relevant support, for example someone to talk to, providing comfort and reassurance. This was in the form of a supervisor or outside professional agency. The information sheet and consent form were explicit in stating that there was no pressure to be part of the study. Ten teachers were asked, however only eight participated. But the study was still valuable, regardless of few missing participants.  

It was important that teachers who work together were not aware of who participated in the research. The researcher ensured that conversations and discussions around who took part in the study did not happen during the school day and that correspondence was kept to individual participants via email. The researcher did not talk about who was involved in the research with other staff (BERA 2018).
The researcher was purposely vague in their descriptions of the school and actions within the school which may have resulted in staff recognising the environment. The researcher used the term “in Wales’ throughout and did not concentrate on specific location signifiers in terms of cultural demographics (Poth 2021).

The researcher adopted the UWTSD guidelines in terms of reporting safeguarding concerns, which includes safeguarding against abuse or harm and ways of dealing with allegations of abuse (University of Wales Trinty Saint Davids, 2021). The school’s own policies for reporting any concerns during interviews.
Any information relating to stories or accounts of students were omitted. Analysis took a thematic approach rather than individual accounts.  Research results were treated sensitively and if needed, were fictionalised (BERA, 2018), as in using a code rather than an actual name. Teachers were anonymised from the start of the study. Names were omitted and situations that could disclose the area and people were omitted or fictionalised. 
The researcher was very explicit in their role as a researcher rather than a member of staff, delineating it away from the work in school to the work as a student. Contact and correspondence only happened between participants and the researcher away from the school environment and via personal emails. Discussions around the research itself did not happen on school grounds or in school time and was not part of the school programme. 

The researcher checked in with a third party (BERA, 2018)– their supervisor to look at how their discussion may have been perceived and worded in a fair and respectful way to the participants.

Participants were given a copy of the findings prior to submission and the researcher welcomed comments and gave time for discussion via email prior to submission. 

The information sheet given at the time of acceptance into the study highlighted this step and the researcher worked with the teacher to consider any tensions on the interpretation of their questionnaire. 

 The researcher highlighted throughout the research that this was their interpretation rather than a collective ‘truth’.

The rational as to why this research method was chosen was due to the short time scale of completing the research (Yates and Leggett, 2016). It was beneficial to use questionnaires for the qualitative research as participants may have own views and understanding of each question, which will provide a varied response for discussion. Another area which the author wanted to investigate was why there is a lack of awareness on how educators could engage children and families from the GRT community. Through research the author wanted to distinguish why there is discrimination which then results in children from the GRT community not wanting to attend school.  
 The research method was chosen in the style of a questionnaire as participants were able to expand and have their opinion which would form the basis of the discussion and recommendations which will be shared. This research refrained from using a triangulate method as there would have been problematic due to the time scale of this research. To briefly outline the key features of triangulate method, Olsen, (2004) is a mix of research ranging from surveys, interviewing and collection of data. Therefore, if this research was going to take on a triangulate approach it would need more time and more scope surrounding ethical, which there could have proven more complicated due to going into more depth and adhering more to ethical policies (Fleming and Zegwaard, 2018). 
A qualitative approach was used due to as it was more suitable to the type of question and research. It posed some limitations within the methodology which came from the Ethics Board refusing to allow the researcher to start the research due to what could be seen as case sensitivity and may be seen as misconstrued (Kawulich, 2005).  However, there are other methods of data which could be collected for example quantitively, which will could pose limitations. The researcher Felt that using other methods of enquiry was not needed and therefore the research was not triangulated with other methods (Denzin, 2012). To validate this, due to the nature of the research, it needed to be more on participants opinion and experience, rather than data driven to get the best outcome from the research. (Anderson, 2010).  The research had to expand more on safety aspects of the research for example, elaborating more concerning on to where research information was stored (Sanjari et al., 2014). 
All computer devices and any correspondence were stored in a lock cupboard as recommended by UWTSD, (2017) ethical guidance. The researcher endeavoured to follow guidelines from the university as well obeying key information to where and how best to store sensitive information (UWTSD, 2017 and Princeton University, 2019) Also going into more depth regarding where the interviews were going to take place. The researcher overcame this problem by choosing to use emails rather than interviewing the participants on the school site. Another safety aspect was to ask the contributors to give their personal emails, rather than the school domain. 

Although the questionnaire was not piloted, it however was observed by a supervisor who advised with structuring the questionnaire. The justification of not piloting was due to the short time scale and making a prediction before sending out the questionnaire to chosen participants (van Teijlingen and Hundley, 2001). The researcher followed guidelines outlined by BERA, (2018) regarding ethical implications.
 The researcher was the only person to have access to the laptop or to the locked draw in which it was stored (BERA, 2018) By obeying by the rules and regulations set out by UWTSD, under the Group Data Protection Policy (2021) section 4 data protection principles, the researcher ensured the information was not kept longer than was necessary and was protected from accidental lost or damage. It was kept securely in a locked cupboard and encrypted to obey by the rules set out by the university (BERA, 2018). The information was collected in a private laptop with a secure password. There was no physical paperwork, all evidence was computerised. 
ANALYLIS OF FINDINGS
This section will discuss findings and themes which will support recommendations or limitations from the questionnaires. Out of nine participants six returned their completed questionnaire which will form the basis of the research. The findings will be under subheadings, discussing themes which were highlighted from all six questionnaires. The research will take on a thematic analysis approach, as outlined by Braun and Clarke (2006). 

To give a brief outline of the questionnaire, there were five open ended questions which were constructed purposely for participants to expand on their knowledge, understanding and possibly recommendations. There were a range of expertise from all candidates ranging from Deputy Heads, ex Physical Education teacher (P.E), Additional Learning Needs Coordinators (ALNCo), to English and Geography teachers. This allowed for a variety of learning areas to be considered. All staff members have been teaching for twenty years or more, therefore would understand what works well and what does not. Interestingly, those who taught boys for P.E had a better understanding of how to engage boys as opposed to those who are based more within the classroom. The researcher understood the catchment area as well as another secondary school within twelve miles of the spoken school where the research was conducted. Although there is only twelve miles apart there is some differences to how each school is structured to support children with an educational indifference. Each area has a settled travelling community and some living in council houses; however, education is marginally different. For one it follows the more traditional way of living within an ethnic minority group, whist the other which is discussed throughout this research seems has moved with the times with respect of mixing more with the non-travelling community. The questions were asked due to experience and knowledge of a community with educational indifference. 
Each participant was anonymous and would each be known by a code as follows: A, B, C, D, E, F.

Question 1: 

“Could you tell me what experience you have of working with boys who have educational indifference and or from the travelling community”. 
 Firstly, the findings will discuss questions focussed on the experience of working with boys who are from an educational indifference and/or from the travelling community. The common theme was that all six participants have been teaching for 19 - 22 years plus with a range of expertise to offer. This question was intentionally open ended to allow for a broad range of answers which enabled the participants to produce detail replies, thus avoided limited responses. From the six participants, only three responded with answers which were backed up within the literature. The responses were interesting. For example, A, believes that girls outperform boys due to their lack of engagement after key stage three. This corresponds with the literature review as stated by Gurian, (2011) which explains that boys do learn differently to girls due to neurological development. However, C, states that the boys who have educational indifference and are from the travelling community are not always interlinked. Participant C, certainly believed that approaching things differently would help to engage boys from a traveller background.  F, stated that a lack of motivation to achieve good grades was least important for boys from a traveller background, B agreed with the statement, as boys from the GRT community have other ideas on how they will earn money. This is mainly due to following their father’s footstep in pursuing jobs, for which they do not have to gain qualifications for (Bazaraa, 2017; Gurian, 2011). From the responses it clearly shows that boys do learn differently to girls which corresponds with the literature review as discussed by Gurian, (2011;  Thompson 2020). 

Question 2: 

“What do you think the barriers are for boys who have educational indifference and or from travelling communities in obtaining qualifications and actively engaging in school”  
According to DeBruyn, (2015), there are many factors which contribute to educational indifference. Characteristics of these are behaviour, low level disruption, and cultural diversity, Additional Learning Needs (ALN) Hough, (2017). According to Damian Le Bas, (2017) this can be worse for Gypsy and Traveller children due to lack of educational support from home and even parents being illiterate. Having educational indifference means that boys in this age group are at risk of falling out of education system before completing GCSEs McCaffery, (2017).
Question two focused on the barriers, which boys with educational indifferences encounter, observations from teachers, in obtaining qualifications and actively engaging with education. An observation which was made by C, stated that mundane daily routines proved to be a barrier. To some young people this may be due to the constriction of rules set by the school. C, explained this by stating; “Regular attendance and being in school on time and in the correct uniform – fitting into the established social norm”. 

As schools are governed to follow policies on encouraging children to be equipped for schools, children from education indifference finds following instruction and rules difficult as some do not like to be dictated to (Cudworth, 2016). There may be an interesting intersection based on the gender of the teacher’s answers. As suggested in the literature review, Cudworth (2016) suggest that there are specific set gender stereotypes within GRT communities in their own culture. The theory of how some boys prefers to engage more with male staff members (Majzub and Rais, 2010), may be the reason why boys engage better with males. The male figure takes on the hierarchy role whereby the male is seen as the dominant figure. The female figure has their place within the domestic area, cooking, cleaning, bringing up the family and looking after the male figure (Hamilton-Perry, 2019).  Discrimination towards this community was heavily highlighted throughout the research. Spratt (2021) stated that some young people disguised their heritage for an easier life without prejudice. What can be argued is that there is a lack of understanding how to approach and engage this community especially with engaging boys. 

The question on barriers to learning question had varied opinions, however the main theme which were common from most participants was that parents did not see the value of education. As previously discussed, parents experience of school may have been a bad experience due to the stigma of coming from an educational indifferent community or bullying. Bullying is one of the main issues for children with an educational indifference. According to The Traveller Movement (2017) an astonishing 91 percent of people from GRT reported discrimination against them due to their ethnicity. Participant D, mentioned that education is not always valued at home as the focus is on looking after the home and looking after younger siblings and which results in learning life values, which are important to them. This only applies to the girls as boys are exempt from anything which involves “women’s work”.  However not all parents are against education, they can see its benefits. (Bhopal, 2011). Participants B discussed that the barriers often included the fact that boys may choose career paths that did not need qualifications. They explained “Often the aspirations are to do practical jobs as opposed to “white collar” careers”. 

Aspirations are pivotal to a young person’s life; however, one would need motivation to work towards aspirations. Participant B, explained that in their experience parents do not see the value in aspects of secondary school, this was based from literature as well as the participants input. There may be some degree of support within the traditional forms of post-employment. However, when it is time for GCSEs or other assessments there is a lack of parental involvement to support their child with revision. 

 Munje and Mncube, (2018) conducted research within parental involvement and observed empirical evidence to back up the knowledge and observation made from participant B, who stated that; “it is worth noting, that I don’t have empirical evidence to support these ideas- they are based on personal observation”.  

 Participant E, again mentioned parental engagement whereby to overcome this barrier, schools should involve parents more. This can be in the form of providing a secure pastoral system whereby parents from the educational indifference community can build a bond with staff members to feel at ease and can approach them.  Munje and Mncube, (2018) again stated that poor attitude towards schools came from experience of family members for example grandparents, aunts, uncles. Participant A, made an interesting observation stating that:“Initially I found that the curriculum was not suitable for their needs” 

They further explain that a hands-on approach, a kinaesthetic way of teaching is more beneficial with lessons being differentiated. According to Thomas, (2017) boys do learn differently to girls in particular during early years boys are more tactile and kinaesthetic learners. It could be suggested that culturally boys in communities are taught to learn with their hands. According to Levinson, (2008) boys are taught this as part of their culture to pass on skills through generations. It was also said by Levinson (2008), that there seems to be more female teachers, which can be problematic for the male hierarchy wanting to imbed basic life skills for their young son. Participant A, goes on further to say that in one’s opinions boys prefers hands on learning for spelling and reading or being physically active which is more fun and enjoyable. 
Question 3:
“What works at retaining boys and what proves to be good practice when dealing with educational indifference”
Question three will go on to discuss personal participants experiences of what work wells at retaining boys’ interest at Secondary schools and what is viewed as good practice when dealing with educational indifference. Firstly, participant A, mainly stated the successes of the school which they work in was down to the understanding of the catchment area and the understanding of children’s needs. This clearly indicates that the school has a good knowledge of the catchment area. Participant A, see each young persons as an individual, rather than one size does fit all. This is an inclusive way of teaching. 

This backs up the knowledge from participant A, who said a way of breaking down the barriers would be to have “Role Models” within schools from the same culture from an educational indifference community. According to Ethnic Minority and Traveller Education Team, (2019) having role models will have a better outcome for the children if their culture is supported by role models.  This was observed within the secondary school that took part in the questionnaire. It was noted that some young people looked up to key members who continue with further education by going and gaining a first-class honours degree. Participant A, explained that a positive outcome and recognition came from one young person from an educational indifferent community, being nominated for ‘Head Girl’ in the sixth form, this has never been achieved before. This happened in 2017, whist the school was going through a new reform due to a new headship and a new school. 

Participant A, went on further to state that other measures to break barriers to engage include well planned lessons and learning resources. This supports a discussion from F, who suggest that if educators are going to engage boys from an educational indifference background or boys with an indifference firstly, they will need to tackle and put support in for literacy and numeracy. Vocational skills were a key discussion with B and D, stating the same as to what is working well. This was initiated from listening to learners, targeting the curriculum which will interest boys to raise and engage attainment. There is more engagement with boys of educational indifference and more engagement with vocational subjects like engineering and military prep lessons. Again, these are led by male staff members whereby boys demonstrate a level of respect. 

Engaging the GRT community was emphasised from two of the participant B and E. For example, B, stated that good practice would be to create a sense of community that is inclusive of the education indifference community and builds a strong link with parents. This follows on from E, who believes that parental engagement works which can be back up by the researcher’s knowledge of the school and how it has taken children and families from educational indifference community, part of the school’s ‘make-up’. This was so B worked with a large cohort of children from a background of educational indifferences, teacher have and was able to gain experience of what works well and ways to improve engagement and attainment. 

Participant C, outlined ways to engage learners (boys), by implementing breakfast club, this was in place before Covid. Within lessons participant C recommended short, sharp tasks with a good variety helped to continue in engagement. What is pleasing to read is that B stated that boys want to continue to engage with traditional jobs, of which they are familiar with. They also have the confidence to step out of the traditional jobs and go in the direction of jobs such teaching, social workers, lawyers and so on. If young people are shown an interest from teachers and build a rapport with staff, they will form a trust, this therefore will break down barriers. The school has observed successes in the past with students going to traditional jobs which is the ‘norm’ for young people from educational indifference community. They have chosen careers in engineering, plumbing, welding, one trained as a lawyer, nursing, and business management. The business management person was as previously mentioned head girl and will be graduating with a first-class honour during the summer. Participant B stated that aspirations needed to be at the forefront when teaching pupils from the educational indifferent community.

Participants C and F both focused on areas of planning of the lessons, quality teaching implementing reasonable adjustments for some learners in the form of I.T equipment, computer reader, short sharp lessons again referring to C. Respect was another area discussed, making sure that teachers are not patronising, possibly going down to the learner’s level. This can be physical by crouching down, sitting next to them to discuss something. Participant A commented that a pupil pen picture which outlines their interest and how they like to be taught. To conclude this question B, states the school may not have all the recommendations in place yet but it is the school ambition for the future. 

Question 4: 

“Have you felt that there is an issue with the educator’s gender when trying to support working with boys who have educational indifference and or from the travelling community? If so, how?”
This question will go on to look at participants views with regards of the educator/teacher’s gender, whether there is a preference to who boys prefer to be taught by. Do they respond better to a particular sex? Teachers often intend to interact with both sexes equally, and frequently succeed at doing so. However, research suggest that each gender tends to gravitate to areas which are typically bias for their gender. For example, girls will tend to go for subjects like literature and art. Whereby boys will steer towards maths and science (Edith Cowan University, 2019). This person observed that the teacher frequently engaged with both boys and girls successfully. 
However, what is interesting from the response is that three out of five stated they did not think that gender was an issue when teaching boys. Research from the literature review would disagree this statement. According Gurian, (2011) boys do learn differently from girls, this is often found in boys living within single parent family, who finds it difficult to relate to a father figure. A, commented that both genders are given the same opportunities, regardless of background and gender. A, went on to say that there should be no barriers to engage all learners and staff should plan lessons appropriately to engage all genders. For boys who prove challenging or disengaged, teachers should be able adapt to engage boys, this is what makes a good teacher according to A.  Participant B found the question of disengagement difficult because he is a male teacher. However, he has not encountered an issue concerning gender. B went on to say that; “whist I recognise this is a bit of a stereotype, many of the boys I have taught have been exceptionally polite (even whist being disruptive etc). (B) 

Once again reflecting what A, said, a good teacher would differentiate and possibly look at a young person’s pen picture which was outline in question three. 

What was interesting is that C said that some boys from educational indifferent communities do see women in a different way and may need a strong male presence for discipline. This theory is backed up by literature within the research (Skipper and Fox, 2021) whereby children are taught from a young age about gender differences in the form of toys. It would be beneficial for schools to employ more males to close the gender gap. C, went on further to discuss that respect from the teacher and student must be established in the classroom as “a two-way process”(C). What was pleasing to see was that C, noted that fairness is valued highly by these boys from the community. These people stand highly on morals and respect for other if treated fairly (Foster and Norton, 2012). Participant D basically stated the same, that boys with an educational indifference, if treated fairly will respond just as well to female teachers as to male teachers. F and E empathised that in many cases boys lack respect for females. But went to say that they have witnessed a strong bond between boys and female teachers, when the female teacher is familiar with their community and culture. 

Question 5: 
“In their experience, what type of training would they suggest for staff to engage with who support children who have educational indifference and or from the travelling community?”. 

Interestingly all participants answered differently. Participant A approached this question by outlining what the school barriers are, stating that the geographical environment plays a crucial part in planning and training. The school caters for two community first areas, with a high percentage of deprivation including RADY learners (Raising the Attainment of Disadvantaged Youngsters) (Edsential, 2020). Participant B, outlined that those lessons should be engaging, meaningful and contain relevant content. Interestedly, there is a common theme concerning motivation and engaging parents. Educators must aim to explain what is being taught which will be useful in future, as many young people lack motivation to strive towards better grades. Identification of any barriers for example reading skills or the lack of space and equipment should be addressed to enable pupils to learn equally as those peers who are seen to be more advantaged. Another theme which came from the feedback was CPD training (Continuing Professional Development), this was mentioned by A and C. Participant C recommended ‘The Paul Guinness Toolkit (2002), whist A mentioned CPD training to be delivered weekly and spread through the year. Participant C used a phrase which was interesting, the term ‘dumbing down’ would lead to further disengagement and suggested that teachers must have high expectations of all students. Pupils must feel that teachers are interested in them, that the teacher invest time and understanding of the young persons need. Developing positive relationships was discussed by D, outlining this was the most valuable strategy in promoting and supporting pupils, especially boys’ educational indifference. Participant E states; “Peer review with pupils/parents from a travelling community and engage them in dialogue to discuss barriers to learning” (E). 

Again, this is where pastoral staff could support as previously mentioned in question three. Furthermore E, goes on to say that once this has been explored, they would suggest any type of bespoke training, as ‘one size does fit all training’. 

Lastly of the six participants F, approached this question from an ALNCo way of thinking. They state that all teachers and support staff need to be inclusive. Whereby they must promote and overcome any barriers to achievement. This can be from a cultural, emotional, social or a learning difficulty. Participant F mentioned training for promoting classroom inclusivity that included Adverse Childhood Experience (ACES)/trauma informed school training, specific learning difficulties training ASC, ADHD, Dyslexia, etc, and addressing the effects of persistent absences. This will be discussed further within the recommendation section of the research. Lastly F, states that the school must have and follow PSHE curriculum, which will therefore educate and promote an understanding/ empathy towards race, religion, and disability. 

It is all well saying this however when it comes to any specific training it is mainly delivered to support staff, and not to teaching staff. For this to be inclusive and practiced, it should be a whole school approach. 

 DISCUSSION
From the discussion of the five questions answered by the participants, the common consensus was there needs to be ways of engaging boys for example to engage learners (boys), by implementing breakfast club to get to know children in a less informal way. C and F both focused on areas of planning of the lessons, quality teaching implementing reasonable adjustments for some learners in the form of I.T equipment, computer reader, short sharp lessons again referring to C. It was also stated staff members should learn about culture in more depth rather than skimming over cultures. 
What was interesting was that participant C, stated that educational indifference and boys from a travelling community are not always interlinked, but went on further to say that a different approach will help to engage these boys. All participants mentioned motivation and how this could be done to secure engagement and even completing their GCSEs. However, they first must overcome barriers in the form of how to engage parents and get them on board to support their children. Participant A, believes having role models from the same background and an understanding of the community will close the gap, whist getting parents on board to invest in their child’s education and well-being. Parents perception of schooling has always been a barrier. Firstly, due to the prejudice and discrimination and secondly lack of attending school due to parents taking them out of school before reaching secondary education. This could be arguing that the education system and government could be doing more especially having more empirical evidence on what work wells and what could be improved. 

Another area of discussion is how parent’s do not value education and even worse grades to further their child’s aspirations and career goal. Most parents believes that they can learn enough to get by solely from the family and not in qualifications at school, this was something which participant E, discussed. As educators this needs to be approached and at the forefront of legislation from policy makers. This was something which was mentioned from the participants in question two the barriers. One participant stating “following career paths that don’t need qualifications. Last of this discussion will be formed based on transition. What seems to work well is early transition from primary school as early as year five. But what came from the questions were how there does not seem to be transition from secondary to further education for example college. This seems to be successful at key stage two-three, but more work needs to be done from key stage four to five. 
LIMITATIONS 
The limitations of this research were the lack of awareness of the cultural diversity of the travelling community. This was discovered within the literature review rather than the responses of the participants. The participants failed to elaborate on their knowledge of the culture within the community. This could be due to a deficit of availability of information or a problem with the method used from collecting information. Another limitation which was a hindrance was not conducting the interviews face to face, instead it was via a questionnaire being send to participants personal domain. If the interview would have been faced to face the participants may have gone into more depth to answer the questions. Another limitation was the fact that it only one school and did not compare another school to get a variation of answers. Children were exempted from this research, however in the future possibly children may be interviewed to get their opinions on some of the discussion points. This will be a recommendation. 
Some of the questions may not of enabled the participants to elaborate more for example some of gave lengthy feedback whist others only gave some bullet points with not enough scope to gather a conclusion from each question. Another area which had limitations were lack of community engagement from the travelling community. This was discussed within the literature and from participant acknowledgement. 

Within the literature there were a limitation to articles or journals within the chosen research. There was however research which were used from websites who clearly have engaged and understands the GRT community. There needs to be more research published, if society and educators are going to bridge the gap to engaging boys with an educational indifference from the travelling community. By doing so, other researcher would benefit more from seeking the relevant information.

There were some limitations of the chosen format of presenting the work, which was a qualitative approach. Timing was an area due to the short time scale which results from participants needed to reply and comment of the questions. Another area was due to personal opinions although the researcher had a wealth of knowledge but was not always able to comment due to lack of research in the domain of field of study.  

RECOMMENDATIONS 
Participant B, who stated that; “it is worth noting, that I don’t have empirical evidence to support these ideas- they are based on personal observation”.  

More research needs to be done to how boys from GRT Can be taught through different styles of learning. There may be more opportunities within the New Curriculum which suggests planning and choice is important in terms of what and how to learn (Welsh Government, 2020). A recommendation would be for future research, it may be useful that more than one school could be used, and children be interviewed too to get their perspective on how they would like to be engaged to fully stay on in school to complete GCSEs. 
The new curriculum for Wales, supports a cultural, emotional, social or a learning difficulty which will therefore enable children to be engaged inclusively (Welsh Government, 2020). Participant F mentioned training for promoting classroom inclusivity that included Adverse Childhood Experience (ACES)/trauma informed school training, specific learning difficulties training Autistic Spectrum Condition (ASC), Attention Deficit Hyperactivity Disorder ADHD, Dyslexia, etc, and addressing the effects of persistent absence. More empirical evidence needs to be published especially from government and policy makers. More work needs to be done to raise the aspirations of this group of students with an educational indifference especially from the education system and government implementing ways to engage both the parents and children. There needs to be more education delivered on different cultures possibly which could be delivered during humanities or PSHE lessons. 
It may be useful for teacher to discuss the impact of the Holocaust on the GRT community, as there is little mention of how Gypsy Roma’s were treated as well as children with an educational indifference and disability (Friends Families and Travelers, 2020). It is imperative, if this research is going educate people, that more examination is done of the history on this nomadic way of life and cultural difference. There still needs to be more interest from policy makers to bring historical key factors in the schemes of work (area of learning). It should be included within the curriculum under humanities and identity. According to Kirsty Williams Welsh Government, (2018b), her aims is to educate people of cultural differences. Hopefully this will be a start to discuss GRT culture and how to implement within a classroom surrounding. Educators should endeavour to discuss the impact of the holocaust, whereby 5000 Gypsy Roma’s were persecuted because of the Nazi regime. Everybody needs a sense of identity and belonging to enable motivation. 
According to Claridge, (2020) relational social relates to persons qualities and characteristics which is seen to form a person cognitively and shared relational which is shared values, attituded and beliefs plus trust and identity. However, this is not always the case for people GRT as they are seen as an outcast of society. This will need to approach hopefully by aspects of the new curriculum. Government legislation poses problems with dealing with ethnic minority groups. If there is not enough legislation, there is nothing for the teacher to adhere to or base their decision making on or offer the correct support. This will need to be approached to get more policy made in allowing and highlighting the importance of ethnic minority culture and how they should share the same values as others. Another area of recommendation will be to invest time and effort at engaging all children with an educational indifference. There seems to be more work conducted at getting GSCE’s from all students, not considering that the educator is setting some children up to fail. Leadership should be taking on an approach to offer more vocational subjects as early as key stage three, possibly during the middle of year eight. Not just a certificate for participation bur for completing the work to a standard which will be of value to show future employees. More partnership working with sixth form colleges should be the emphasis, which again can form the relationship and trust student and parents. Educators could consider ways how we can engage and motivate the students, by tackling low attendance. What are the barriers to why attendance is low? Is it down to taking on more responsibility at home, or could it be children are not understanding the work or enjoying being in school. Breakfast club have several positives from making sure children has food at the beginning of the day, and ready to engage. Secondly breakfast is seen as an informal setting discuss and plan the day. It will enable the teacher to Seek what state of mind the young person may be in. Therefore, this recommendation should be implemented in all schools. It may be difficult in secondary with large numbers of children. However, this can be achievable if the focus is on the child who is eligible for free school meals (EFSM) or children will low attendance.
To conclude recommendations, it is essential that educators must raise expectations and give the tools to students to believe in themselves to enable aspirations that they are capable of anything if that attend school daily, engage with learning set goals, have teachers who will invest a little more time in them to understand how their culture is different and hoe they can encourage a culture in their subjects. Inspire and engage the next year sevens to learn, stay in school and reach their full potential. 
CONCLUSION 
This chapter will summarise and conclude the key findings and discussion in relation to the thesis. It will also outline the limitations and recommendations which could be discussed for future researchers. This research aimed to educate and find ways to support boys of a secondary age, with an educational indifference or boys from a travelling background. Although this research set out to find ways to how educators could support and engage boys of an educational indifference or from a travelling background, evidence suggest there were not much literature out there to support this thesis. However, what was rewarding and beneficial was how the participants who helped with the qualitative questionnaires, were able to outline what they thought worked well and how for future reference, teacher could engage learners. The conclusion of this research it will touch upon some of the areas of discussion from the literature and whether the participants agreed with some of the research theory. It will start with boys’ engagement. Graham et al. (2019), said this research backed up the findings that boys do not engage fully in education due to barriers. However, it was stated by participant A, ways in which to engage boys with an educational indifference and is from a traveller background is to plan lessons which are suitable for the individual which will enable engagement. Another area which was discussed within the literature was how boys are seen to respond to different genders. Evidence from the literature suggested that boys do respond differently to the opposite sex. However, there was a mixed response from participants with A, outlining that both genders are treated equally. What was interesting was the response from participant B stating that due to being a male himself, he did not want to come across as bias. This was an interesting question about gender for which the research could have been taken further. Although this research covered many areas and found some interesting opinions and backed up some theories, there could still be more research carried out on certain aspects. In particular, the fact that some boys are more practically minded than others. Another area which could be interesting to research would be around boys’ mental well-being, as this research did not have enough time to delve further into this topic. This research complied evidence within a qualitative approach which in hindsight had some limitations solely surrounding the time scale due to ethical reasons which were previously mentioned under the section of methodology.  Each theme of this research has pros and cons. One which had had more pros were theme three, which looked at cultural divide and bullying issues. There was much more literature to research which enabled the thesis to discuss this at length. Cons of the would include the lack of information published, other than websites which works closely with the travelling community. There needs to be more policies and government support discussing ways to support this disadvantage community to engage fully in education. The research highlights that this would close the gap and raise attainments, if boys with an educational indifference or from a travelling background are ever going to access education inclusively. 
Lastly the conclusion will discuss the opening sentence from the introduction of the research which set out to discover teachers experience of working with boys with an educational indifference or boys from a travelling background. From the response of the participants, it is rewarding to see that they do have experience of working with these boys. Grant it, some more than others but all were able to outline what works well from their own experience and how each had similar answers, even though no one knew who were participating. There still needs to be more research carried out but for research to be more accessible there needs to be more literature available for researchers. To enable a fully inclusive approach to teaching boys, with an educational indifference, the teacher should endeavour understand their culture in order break down the barriers of discrimination. This research will help with this understanding enabling teacher to find their own style of engagement 
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	Teitl Y Prosiect: / Project Title: 
How can secondary schools support boys from a background of educational indifference where there is a high percentage of families from the Gypsy and Roma & Traveller community?  




Dear Participant, 

Thank you for agreeing to take part in my study. My name is Rose Probert and I am studying for my Masters in Education Studies and Well-being.

The purpose of this research is to explore teacher’s experiences in working with boys with an educational indifference in schools where there is a high percentage of Gypsy Traveller children on their enrolment. This research will aim to provide information which will enable workers to support a change in how the education system operates to acquire a more positive outlook. The objective will be to enable boys from this community to complete their GCSEs and perhaps go onto further education.  

This dissertation will involve open ended, semi structured questionnaire with teachers from two different secondary education settings who have experience with children who display educational indifference and those from a Gypsy Roma Traveller Community (GRT) community. Once the information has been gathered it will draw conclusions on how to support and retains boys from an area deprivation and of those from travelling community. 

I have sent this questionnaire to your personal email, rather than involve the school emailing system. No children or parents will be approached to avoid any stress or exclusion.

The questions should take approximately thirty minutes to complete. You are not under any obligation to complete the questionnaire and at any time you will have the right to withdraw should you experience any stress or anxiety. Your anonymity will be of priority, no names will be used, each participant will be identified by a number or letter.
Please send your completed questionnaire and signed consent form back to me by 1/03/22
Confidentiality will be ensured by storing the data on a secure laptop which will only be accessible to the researcher and will be stored in securely in a lock draw. The results will be used as part of my dissertation and will only be accessible to myself and my tutor. A summary of the study will be available on request.

I look forward to hearing from you.
Yours sincerely

Rose Probert

	
	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	FFURFLEN GANIATÂD CYFRANOGIAD
	PARTICIPATION CONSENT FORM

	Teitl Y Prosiect: / Project Title: How can secondary schools support boys from a background of educational indifference where there is a high percentage of families from the Gypsy and Roma & Traveller community?  



	Enw'r Ymchwilydd / Name of Researcher:
Miss Rosemary Probert


1.                 Blwch Cychwynnol / Please initial box 
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig XXXX ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated……..  for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.


	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.


	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.


	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth uchod.

	I agree to take part in the above study.


	

	Enw’r Cyfranogwr Name of Participant


	
	Llofnodwyd

Signature

	Ymchwilydd

Researcher


	Rose Probert
	Llofnodwyd

Signature
R.Probert


	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.




	When completed please return the questionnaire and consent form to:

	NAME & ADDRESS OF RESEARCHER

Rose Probert

Email:1102190@student.uwtsd.ac.uk
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Please return consent form above and questionnaire to Rose Probert 1102190@student.uwtsd.ac.uk

	Question 1 

Could you tell me what experience you have of working with boys who have educational indifference and/or from the travelling community?

	

	Question 2 

What do you think the barriers are for boys who have educational indifference and/or from travelling communities in obtaining qualifications and actively engaging in school?

	

	Question 3

What works at retaining boys in your school? Please could you share any examples of good practice.

	

	Question 5

Have you felt that there is an issue with the educator’s gender when trying to support working with boys who have educational indifference and/or from the travelling community? If so, how?


	

	Question 6

In your experience, what type of specific training would you suggest for staff who support children who have educational indifference and/or from the travelling community?
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