Factors Which Can Put Groups and Individuals 
at Risk of Being Excluded in an Educational Setting
This essay will discuss the different factors which can put individuals and groups at risk of exclusion, within education and society. The definition of inclusion and exclusion are difficult to define in one definition and have changed over time. Walton et al stated that there is ‘no single definition of inclusion’, and that it is widely open to different interpretations (2012), but many agree to a general concept that all individuals are treated fairly, regardless of difference (Inclusion.Me, 2008). The Alliance for Inclusive Education defines inclusion in terms of education as a system that includes every child, where individuals with and without disabilities, and Additional Learning Needs (ALN) learn together in mainstream schools, colleges, and universities (ALLFIE, 2020). ALLFIE recognises that if education is truly inclusive, it is beneficial to all learners and not only those that are at risk of exclusion. When discussing any personal experiences in this paper, the school in question will be referred to as School A.
TCC (2001) recognises that there is an overlap with exclusion and poverty, and Pierson (2009) believes that poverty is in fact the most potent element in the process of exclusion within society. Multiple factors combine to cause communities and individuals to be socially excluded, often with the process started by poverty. Whether those in poverty are experiencing relative or absolute poverty. Absolute Poverty affects individuals when their households receive less than 50% of median household incomes within their area (HFH, 2020), consequently their inadequate income and inferior resources prevent those affected from having a standard of living that is acceptable, normal standards of well-being and excludes them from social opportunities that are available to the majority in the society in which they live (Pierson, 2009). This means although they have adequate income for essential needs, families may be unable to support any aspect of life above the basic needs. This standard of poverty can change over time as it is relative to the experience of the general population and can change depending on the economic growth of a country. For instance, in more recent years access to ICT and the internet has increasingly become a key component in finding employment, and in education in the UK and in many other countries around the world. Although it is not strictly essential, lack of access to these may now, compared to a decade ago, cause difficulty in achieving adequate educational skills therefore causing difficulty in accessing the labour market, ultimately causing a cycle of deprivation in which individuals and families find themselves trapped (HFH, 2020). Absolute Poverty is defined by a fixed standard; below 60% of average household income, in any specific area in the UK (Bourquin et al, 2020), which causes individuals and families to experience extreme disadvantage, where they cannot even meet their basic needs of food, water, shelter, sanitation facilities and health, and thus barely survive (Pierson, 2009).
Other groups that are at risk from exclusion in society and education include ethnic and faith groups, people of colour (POC) minority groups, travellers, English Second Language (EAL) or anyone who does not live in a society where their native tongue is spoken, individuals with Additional Learning Needs (Walton et al, 2012), those who are physically disabled, with ill health, those with substance abuse or dependency issues; including alcohol and drugs, and those with poor education or skill attainment (TCC, 2001). Those subjected to Adverse Childhood Experiences (ACES) are also at risk of exclusion, including victims of sexual abuse, domestic violence, physical abuse, verbal abuse, mental illness (Public Health Wales, 2015), groups included are criminals rehabilitating into society and those that are victims of crime (TCC, 2001). It is important to provide support for these individuals, and to attempt to eradicate the effects of their disadvantage. Article 33 of the UNCRC states that governments must protect all children from being involved in the illegal use of drugs, the production and redistribution of drugs and Article 27 that every child has the right to an adequate standard of living that meets their social and physical needs, and therefore supports their development (UNICEF, 2017).
The United Nations Convention on the Rights of the Child (UNCRC) is an international agreement that’s sets out the political, civil, social, economic and cultural rights of every child regardless of race, religion or ability, that is under 18 years (Save The Children, 2020). It was adopted by the United Nations (UN) in 1989 and since then all 196 UN countries have ratified the convention, the United States of America (USA) have not. The convention was adopted by the UK in 1992 (UNICEF, 2017). Many of the 45 articles set out in the UNCRC apply to topics that are discussed. There are other frameworks which concentrate on specific aspects of education, such as Additional Learning Needs (ALN) and Early Years education; Just over 25 years ago, in 1994, UNESCO and the Ministry of Education and Science Spain created the Salamanca Statement to further the objective of ‘Education For All’ that was set four years earlier by the World Conference on Education for All (1990). This document endorsed inclusive education, focusing on Additional Learning Needs (ALN), and those with disabilities.
"Regular schools with this inclusive orientation are the most effective by creating welcoming communities, building an inclusive society and achieving education for all." (World Conference on Special Needs Education 1994, pg. 4)
Article 23 of the UNCRC concentrates on individuals with disabilities, stating that every child with a disability have the right to live a full life with dignity and to play an active part in the community (UNICEF, 2017). Moreover, it recognised that ordinary mainstream schools, those in the child’s local area should accommodate all individuals regardless of their physical, intellectual, social, emotional, linguistic, or other conditions (CSIE, 2018). In this it supported the goal set out by the World Conference on Education for All (1990); to provide adequate education for every individual. Article 28 of the UNCRC recognises the right of every child to an education, specifically free primary education, and different forms of secondary school (UNICEF, 2017). The World Education Forum adopted the Dakar Framework in France 4 years later, in 2000, which also supported the goal set by the World Conference on Education for All from 10 years prior, but concentrated more on inequalities present in early years education, education in situations of crisis and emergency, education of girls and women, and adult literacy. The document has 6 regional frameworks for action, which are designed to enable each individual to ‘realize their right to learn’ and to ‘fulfil their responsibility to contribute to the development of their own society’ (UNESCO, 2000).
Levitas’ Three Discourses apply here as they also discuss how individuals are responsible in contributing to their own society. The Redistributional discourse (RED) focuses on individuals living in poverty and any social forces that cause this. The general beliefs of those who hold this view, is that through redistribution of wealth in society, in the form of taxation and the benefit system, poverty and inequality can be eradicated in Britain. This view is critical of the fact that moral and cultural attributes may be responsible for exclusion of individuals and groups that are not in employment, and that individual attitudes may be responsible for exclusion from work (Levitas, 2005).The Social Integrationalist Discourse (SID) primarily focuses on employment and entrance into the labour market as a way of achieving a united society and eradicating social exclusion. Although it has similarities to RED, as it recognises that taxation and the benefits system is important in helping individuals and groups access the labour market, it focuses more so on how the exclusion from the labour market can be the cause of social exclusion (Levitas, 2005).
Bronfenbrenner’s Bioecological Model of Development also explains the process of exclusion. Similarly to Levitas’ Three Discourses, it concentrates on how the environment is an essential component in an individual’s development, and how the interactions between the individual and their environment shape their development (Madeline, 2017):
“human development is the process through which the growing person acquires a more extended, differentiated, and valid conception of the ecological environment” (Bronfenbrenner, 1979, pg. 27).
This model involves systems and layers within the individuals’ environment, that are depicted as concentric circles with the individual in the centre.  There are five systems; the Microsystem is the first and most immediate system to the individual, it includes other individuals who have a direct influence on the child such as family, peers and friends. The Mesosytem is the second system, this includes the broader surroundings that also influence the individual, such as their education and healthcare. The third system, the Exosystem involves a broader range of people who influence the individual indirectly, such as colleagues and friends of the family (Bates, 2019). The fourth system, the Macrosystem is even broader and includes the attitudes, customs and values of the cultural group that individuals belong to (Aubrey, Riley, 2019), the social beliefs of the society they live in, and how this affects their development. This is similar to Levitas’ Moral Underclass Discourse as it focusses on how the beliefs of the society affect how individuals disadvantaged by crime and teenage pregnancy may be viewed and excluded if individuals believe they are to blame (Levitas, 2005). The fifth and final system, the Chronosystem, was not considered when the model was first introduced by Bronfenbrenner but was added in later iterations. It outlines how the interaction between the individual and components of the Microsystem influence each other (Madeline, 2017). He advocated that the development of individuals is optimised when links between the systems were strong, and if there is effective communication between parents and teachers, the educational attainment of the individuals involved will increase (Aubrey, Riley, 2019).
Bronfenbrenner influenced how children were viewed in society in the 1970s and highlighted the importance of collaborative working in the best interest of the individual (Aubrey, Riley, 2019). This led to the formation of the Head Start programme in the US, which is very similar to the UK and Wales based programme Flying Start (FS) (Madeline, 2017). FS is a Welsh Government funded programme first introduced in 2007, designed to support families with children under 4 in the most disadvantaged areas in Wales. It targets areas according to their relative measure of disadvantage, including areas with high levels of those in receipt of Free School Meals (FSM) (Senedd Research 2018). FS offers free childcare for 2.5 hours a day over 5 days a week, for 39 weeks a year. This focuses on improving outcomes of individuals in preparation for school access and is designed to ensure a smooth transition. An enhanced health visiting service is offered as part of the programme, where practitioners have a smaller case load of 110 to ensure a more thorough and inclusive service. There are also many parental support options available as part of the Parenting and Speech, Language and Communication service of FS. These include early intervention such as perinatal and early years provision to support vulnerable parents, and to encourage positive parenting. Informal parenting support is offered, such as one-to-one and informal drop-in sessions. Language and Play groups are offered to promote parental confidence and encourage interaction which subsequently improves early language development (WG, 2019)[3]. Head Start programmes in the USA are similar in nature, as they support families with individuals of the same age, those from similar low-income backgrounds, and supports the transition into school education. But there are many more community-based activities offered. Many programmes are based in centres, schools, and family childcare homes to ensure community links are built while accessing the support. Although Head Start also offers support for expecting mothers and infants, there is a separate programme named Early Head Start, which only include 20% of those enrolled. (ACF, 2019). Levitas’ moral underclass discourse (MUD) concentrates more so on ‘lapses’ in attitudes and morality and individual delinquency; therefore, places blame on the individual for their own exclusion in society, and that they do so by displaying behaviours, including contributing to crime and experiencing drug addiction. This extends also to groups, in the way that those with this view may believe for example, that young and teenage women who are single mothers and conceive outside of wedlock have a moral weakness. It also highlights the behaviour of young male offenders, absentee fathers, indicating that it is a gendered discourse. This discourse may be adopted by those who feel that there is an ‘underclass’ in society, and that certain individuals and groups have become detached from mainstream society by adopting anti-social behaviour and values that justify the behaviours (Levitas, 2005). Flying Start supports these individuals who may not be prepared to be parents, have fallen pregnant young, or are alone while expecting, but does not blame the individuals, rather concentrates on eradicating the disadvantage to improve the outcomes of the families.
In recognising that education is used to eradicate exclusion by enabling individuals to gain the skills to transition into the labour market, it is important to recognise that individuals need may be excluded from effectively accessing education. Maslow’s ‘Hierarchy of Needs’ depicts this. According to Maslow, for an individual to reach their full potential, they need to have their basic needs met; these being food, water, warmth, and rest. He recognises these as the most basic needs, and that these must be achieved before attending to further needs, including psychological needs and self-fulfilment needs (McLeod, 2020). Lack of sleep and access to nutritional meals can negatively affect how an individual concentrates at school. The UNCRC supports this within Article 6 which states that ‘every child has the right to live, to survive and to develop to their full potential’ (UNICEF, 2017). If individuals do not receive access to meals or any sustenance at home, whether due to poverty, neglect or abuse, they are at risk of exclusion; emotional wellbeing and concentration levels may be negatively affected causing a lack of achievement and attainment (Bright Hub Education, 2009). Therefore, it is important that access to nutritional meals is provided at schools; this is where the Free School Meals scheme is utilised. The scheme supports access to nutritional meals for pupils who are disadvantaged by the amount their household earnings, at primary and secondary schools. At School A, a selection of hot and cold meals is offered, and the individuals are supplied with £2.50 a day which will allow them to purchase a meal, dessert, and a drink. Eligibility for Free School Meals is used as a proxy for deprivation, and decides on which individuals are entitled to funding from the Pupil Deprivation Grant (PDG) which is aimed to help individuals overcome any additional barriers that may stop them from achieving their full potential (WG, 2019)[2]. This links to Levitas’ RED; how the redistribution of wealth affects children directly in this case as they are allocated £1150 per year. The funding also is provided for those looked after by the authority (LAC) (WG, 2019)[1].
Article 39 of the UNCRC concentrates on children’s recovery from trauma and reintegration into society stating that those who have experienced abuse, neglect torture or exploitation must receive support to reintegrate into society by recovering their health, dignity and self-respect (UNICEF, 2017). At School A, Nurture is implemented under the name ‘Noddfa’ (Estyn, 2017), which translates to ‘refuge’. This base provides emotional support for those who may have anxiety regarding their reintegration into school after trauma, severe mental health issues and abuse, in the form of support sessions which concentrate on dealing with resilience issues, self-confidence and esteem issues and attachment related practices. There is also an inclusion team that offers Emotional Literacy Support (ELSA) and pastoral support for those with behaviour difficulties due to many different forms of disadvantage in the attempts to avoid exclusion from school, as 60% of those who access are eFSM (ERW, 2019).
To conclude, through critically discussing the many different factors which put individuals at the risk of exclusion, it is apparent that, and I recommend that schools continue to appreciate that individuals have better chances of becoming healthy and confident individuals who are ready to lead fulfilling lives as valued members of society (WG, 2020) through holistic practice and, consideration of how the individuals’ environment is an integral component in their development. Narrowing of the attainment gap between those eFSM and those not in recent years, in 2004/05 KS2 pupils had a gap of 26, but in 2018/19 the gap narrowed by 10 points (JRF, 2020), shows that practices implemented have helped, but more needs to be implemented and hopefully will be under the New Curriculum for Wales (2022) as the gap in KS4 has remained large at 32 in 2018 (JRF, 2020).
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