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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
[bookmark: _GoBack]AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



Written reflection and peer review
Introduction
Designing the Practical English for Everyday Life curriculum has been an intellectually challenging and deeply rewarding experience. This project provided an opportunity to move beyond traditional lesson planning and engage in holistic curriculum development, addressing a significant gap in ESOL provision for newly arrived migrants in Wales. Drawing on David Boud’s (1985) reflective model, I critically examine the process through three interconnected phases: experience, reflection, and learning.  
Additionally, this reflection draws on Gregson’s (2020) perspective that effective teaching requires critical engagement with practice, emphasising adaptability and learner-centred approaches. This report explores both the professional learning gained through curriculum design and the insights derived from peer review feedback, discussing modifications implemented and justifying the decisions made.
Experience: The Process of Designing the Curriculum
Prior to this project, my involvement in curriculum design was limited to lesson planning and scheme of work creation within established, accredited frameworks. In those instances, the focus was primarily on delivering content that met exam criteria. However, designing this curriculum required a holistic approach that considered learning progression, accessibility, and learner diversity. One of the most significant challenges was to create a programme that was both academically rigorous and practically relevant, particularly given the unpredictable attendance patterns of community-based ESOL learners (Refugee Action, 2017). Recognising that learners might miss sessions due to external responsibilities, I designed each lesson as a standalone unit that nonetheless contributed to an overall progressive pathway across the eight-week course. This approach ensured that a missed session would not disrupt the continuity of learning, while offering opportunities to revisit key topics in subsequent cycles. In addition, scheduling lessons at appropriate times was crucial to ensuring accessibility. Research indicates that many adult ESOL learners have childcare responsibilities or rely on public transport, making traditional class timings impractical (FE News, 2023). 
Another major challenge was setting clear learning objectives using SMART criteria (Doran, 1981). For Entry 1 (A1) learners, who possess very basic English skills, it was essential to establish objectives that were clear and achievable. The course was structured around practical, scenario-based activities—such as asking for directions, handling money, and describing one’s home—to ensure that learners develop transactional language skills critical for daily life in the UK (Council of Europe, 2020). Additionally, I incorporated Vygotsky’s (1978) social constructivist theory, which underpinned the use of collaborative activities like role-play and group discussions to foster meaningful social interaction and language acquisition.
A further consideration was ensuring the curriculum aligned with Welsh Government Professional Standards (2023). These standards emphasise learner-centred practice, inclusivity, and continuous professional development. Designing the curriculum within this framework meant embedding strategies that not only addressed academic outcomes but also supported learners’ social and economic well-being. This alignment guided decisions about flexible scheduling—such as offering classes on Wednesdays during school hours—to accommodate learners with childcare responsibilities and limited transport options, thus ensuring that the course was accessible and relevant.
Reflection: Analysing the Experience
Reflecting on the design process, I found the experience to be both challenging and highly rewarding. While I had anticipated that curriculum development would be a logical extension of lesson planning, I quickly realised that structuring a comprehensive, holistic programme required deep engagement with pedagogy and learner needs.
One of the most significant learning points was the importance of balancing progression with accessibility. Given that learners may miss sessions due to external responsibilities, I had to ensure that lessons were designed to stand alone while still contributing to overall progression. This reinforced the need for repetition and reinforcement, ensuring that key language functions were revisited across multiple sessions in different contexts.
Another key takeaway was the importance of differentiated teaching strategies. While I had originally structured the course using Honey and Mumford’s (1986) learning styles model, I realised that a broader range of teaching approaches was needed to support learners from diverse educational and linguistic backgrounds. Instead of focusing solely on learning styles, I prioritised a varied instructional approach, including role-play, guided discussions, and practical simulations, ensuring that all learners could engage meaningfully with content (Tomlinson, 2014). Gregson (2020) highlights the importance of adaptable teaching strategies in adult education, arguing that differentiation should be about supporting learners through responsive, needs-based approaches rather than categorising them into fixed learning styles.
Finally, assessment was a key area of learning. Traditional ESOL courses rely heavily on summative testing, but research suggests that formative, ongoing assessment is more effective for adult learners (Boud, 2010). As a result, I integrated low-stakes assessment methods, including self-reflection tasks, observational feedback, and role-play evaluations, which provide immediate insights into learner progress without causing undue anxiety.
Experience: Engaging with Peer Feedback
The peer review process was a critical element of my curriculum development experience. It provided valuable external perspectives that enriched my understanding of both the strengths and limitations of the curriculum. Feedback was predominantly positive, with peers commending the clear structure, relevance of topics, and the practical focus of the course. One peer stated, “The emphasis on real-life applications ensures that learners will immediately benefit from the course, building confidence in everyday interactions” (Peer Review Feedback, 2025). Another reviewer noted that “each session covers an essential area of life in the UK, making it highly beneficial for newly arrived migrants” (Peer Review Feedback, 2025). These affirmations validated many of my design choices, particularly the focus on transactional language and the inclusion of culturally relevant content specific to Wales.
Reflection: Evaluating and Responding to Feedback
While the feedback was generally positive, it also offered constructive criticism. One suggestion was to establish clearer learner progression routes after the course. Although the curriculum emphasises the value of continued education and lays a foundation for further learning, the peer reviewers felt that more explicit signposting toward accredited ESOL courses or vocational training would enhance the programme’s long-term impact. I recognise this as a valid point and have reflected on how future iterations might include additional guidance for progression without compromising the course’s primary focus on immediate language acquisition.
Another suggestion was to incorporate more digital literacy components. Although I acknowledge the growing importance of technology in modern education, I disagreed with the recommendation to embed extensive digital elements. Many learners in this demographic have limited access to technology and may only possess basic mobile phones; moreover, there is a risk associated with accessing online content via unreliable community centre Wi-Fi (Harmer, 2007). I opted instead to offer digital tools such as BBC Learning English and Duolingo as optional resources, thereby maintaining a focus on face-to-face instruction while still providing avenues for supplementary learning.
While I found many of the suggestions constructive, I carefully evaluated others in relation to established pedagogical principles. For example, one reviewer suggested incorporating formal summative assessments to provide "greater academic rigour" (Peer Review Feedback, 2025). However, research indicates that rigid testing can be discouraging for adult learners, particularly those with low confidence (Boud, 2010). Given the learner demographic, I maintain my approach to formative, observation-based assessment, as it better supports skill development and confidence-building while reducing test-related anxiety.
Overall, the peer review process reinforced the importance of critically evaluating external feedback. Engaging with the feedback constructively will allow me to further refine the curriculum’s focus on practical, inclusive, and flexible learning while ensuring that the design remains true to the needs of Entry 1 learners.
What I Have Learned and Future Applications
This project has significantly enriched my professional practice and deepened my understanding of effective curriculum design in the ESOL context. I have learned that a holistic curriculum not only delivers content but also integrates strategies for continuous progression, inclusivity, and learner support. It is essential that the curriculum remains adaptable, allowing for flexible entry and exit points. Future iterations of the course could benefit from a "Next Steps" framework that clarifies progression pathways.
Additionally, I have gained a deeper appreciation for how differentiation can be achieved through varied instructional methods. By using role-play, group discussions, and practical simulations, I ensured that learners of varying abilities and backgrounds could actively participate. Gregson (2020) emphasises that reflective teaching is about understanding the fluid and evolving nature of learner engagement, which is something I will continue to implement in my future work.
Furthermore, I have gained a greater appreciation for the role of formative assessment in adult education. The use of ongoing, low-stakes assessments—such as self-reflection tasks, role-play evaluations, and observational feedback—provides immediate and constructive insights into learner progress. This method not only builds confidence but also allows learners to understand their strengths and areas for improvement in real-time. I now recognise that such formative practices are crucial in supporting a learner’s journey, particularly in community-based settings where formal testing may be impractical or discouraging.
Looking to the future, I plan to pilot this curriculum in a community context and collect feedback from learners. This will enable further refinement and adaptation of the course content, teaching strategies, and assessment methods. Additionally, I aim to explore the gradual integration of digital literacy components, ensuring that learners who do have access to technology can enhance their skills, while those without remain supported through robust face-to-face teaching. I also intend to develop clearer pathways for progression, linking the current curriculum with further accredited ESOL courses or vocational training opportunities, so that learners have a clear roadmap for continued development.
Conclusion
Designing the Practical English for Everyday Life curriculum has been a transformative experience that has enhanced my professional skills and deepened my understanding of holistic curriculum development. Using Boud’s (1985) reflective model, I have critically engaged with both the curriculum design process and peer review feedback. This reflection has highlighted the importance of flexible, accessible, and learner-centred approaches in addressing the needs of ESOL learners.  I am committed to further refining this curriculum, ensuring that it develops as an effective, inclusive, and dynamic tool for supporting the integration and empowerment of migrant learners in Wales.
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Appendix
1. Action Plan for Practical English for Everyday Life Curriculum
	Goal
	Action Steps
	Timeframe
	Resources Needed
	Success Criteria

	Short-Term Goals (0–6 months)
	
	
	
	

	Finalise curriculum documentation
	Review and refine course content, ensuring clarity and alignment with Welsh Government Professional Standards (2023)
	1 month
	Welsh Government Standards, ESOL frameworks
	Completed, fully formatted curriculum ready for delivery

	Recruit learners
	Promote course through community networks, social media, and local organisations
	3 months
	Flyers, online posts, local partnerships
	Minimum enrolment target met

	Deliver the first course cycle
	Launch an 8-week pilot programme with learner feedback collection
	6 months
	Printed materials, digital resources
	Course successfully delivered with positive feedback

	Medium-Term Goals (6–12 months)
	
	
	
	

	Evaluate and refine curriculum
	Collect and analyse learner and tutor feedback to enhance lesson plans
	8 months
	Surveys, focus groups
	Adjustments made to reflect learner needs

	Expand digital literacy support
	Identify and integrate accessible online resources while considering digital barriers
	9 months
	BBC Learning English, Duolingo, printed guides
	Learners show improved confidence in using online ESOL resources

	Strengthen community partnerships
	Collaborate with more local organisations to increase reach and sustainability
	10 months
	Community outreach efforts, stakeholder meetings
	New partnerships formed to support ESOL provision

	Develop a progression pathway
	Establish links to accredited ESOL courses and job training programmes
	12 months
	Local college contacts, adult education resources
	Clear learner transition routes identified

	Long-Term Goals (12+ months)
	
	
	
	

	Extend course duration
	Expand from an 8-week to a 10-week model to better align with academic term times
	14 months
	Additional lesson plans, funding sources
	Extended course implemented

	Scale up programme delivery
	Offer multiple course cycles per year in additional locations
	18 months
	Additional venues, teaching staff
	Increased number of learners reached





2. List of Reviewed Curriculum Models
Project 1 – Level 4 Sport and Exercise Science and Physical Education
This 10-week curriculum is designed to equip learners with fundamental knowledge and practical skills in sport and exercise science. Running one evening per week, the course is aimed at adult learners, including mature students and those transitioning into the field, who want to develop expertise in fitness testing, training prescription, biomechanics, and data analysis. The programme integrates theory and hands-on practice, ensuring that students gain industry-relevant skills applicable to sports coaching, physiotherapy, and exercise science roles. 
Project 9 – Level 4 Chemistry Module (Part of the Level 6 BEng Apprenticeship in Ordnance, Munitions, and Explosives – OME)
This specialised chemistry module is part of the Level 6 Bachelor of Engineering (BEng) degree apprenticeship in Ordnance, Munitions, and Explosives (OME). The module runs for six weeks, with a combination of in-person lectures, laboratory work, and field-based learning. Designed for apprentices working in the defence, engineering, and explosives industries, it covers fundamental chemical principles, explosive reactions, safety regulations, and technical applications in military and defence settings. The course integrates practical experimentation and real-world problem-solving, ensuring that learners develop both theoretical knowledge and essential hands-on skills. 
Project 16 – "Going the Extra Mile"
This short hospitality training course runs over three interactive sessions, delivered either as a three-day intensive programme or spread over three weeks, depending on employer preference. Aimed at hospitality professionals, including frontline staff, supervisors, and managers, the course focuses on developing emotional intelligence, cultural awareness, and customer engagement skills. Sessions are conducted on-site at hospitality venues to ensure learning is directly applied in real-world settings. The course runs multiple times a year, particularly before peak tourism seasons, to prepare staff for enhanced guest experiences. 

2. Copies of Peer Review Comments
Curriculum number: Project 1
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The rationale for this curriculum is understandable, emphasising the growing academic and professional interest in sport and exercise science within the UK. The proposal convincingly argues for the course’s relevance by addressing a gap in learner knowledge across various sports disciplines. The justification highlights the importance of providing students with a foundational understanding of sport and exercise science, which is particularly critical for Level 4 learners, including mature students or those new to the field.  

However, the justification lacks specific research or data to explain why this particular curriculum is needed and how it fills a gap in existing provision. For instance, are there shortages of professionals with these skills, or has the industry expressed a need for graduates with this specific combination of knowledge and abilities? Additionally, the proposal does not clearly articulate how this course differs from similar programmes already available. Including comparative analysis or referencing employer feedback, industry trends, or reports would strengthen the rationale and demonstrate the course's unique value.

The inclusion of content that broadens learners’ exposure to multiple sports is commendable, fostering adaptability and a deeper appreciation of the diverse demands in the industry. Additionally, the proposal addresses inclusivity by recognising that some learners may not have prior knowledge of fitness components or physiological adaptations. The proposal could be further developed by fully addressing how it will support students with varying levels of prior experience or knowledge. Including strategies for differentiation or additional support would make the curriculum more inclusive.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are well-aligned with the course’s focus on sport and exercise science. They are appropriately ambitious for Level 4 learners, aiming to develop skills in identifying fitness components, conducting valid testing, analysing data, and designing training regimes. These objectives support not only academic progression but also the practical application of knowledge in professional settings.
However, the objectives could benefit from clearer links to measurable outcomes. For instance, explicitly stating how the learners' progression will be evaluated (e.g., through presentations, written assignments, or practical demonstrations) would strengthen the proposal. Additionally, framing some objectives in terms of higher-order thinking skills (e.g., critical evaluation of testing methods) could further enrich the curriculum.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The 10-week structure is logical and thoughtfully designed, incorporating a blend of theoretical and practical sessions. The clear focus on specific sports each week ensures that learners engage with a range of physical demands and fitness components, enhancing the breadth of their knowledge. The integration of formative assessment within each session is a strong feature, enabling learners to reflect on their progress and receive timely feedback.
The three-hour lesson structure strikes a good balance between lecture-based delivery and active, hands-on learning. The practical focus, supported by access to appropriate facilities (e.g., laboratory, astroturf), allows students to develop their skills in a realistic context. 


Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates a strong commitment to professional standards, particularly those outlined by AdvanceHE and the UK Quality Code for Higher Education. The proposal explicitly references frameworks and standards that align with Level 4 expectations, ensuring that the course adheres to established benchmarks. This attention to quality assurance reflects well on the design and delivery of the curriculum.
Furthermore, the focus on formative and summative assessment is aligned with best practices in education. The use of formative assessments, such as quizzes and group discussions, promotes learner engagement and supports the development of key competencies. Summative assessments, including the 2000-word assignment, provide learners with an opportunity to consolidate their knowledge and demonstrate their skills comprehensively.



Comments on the scheme of work that was designed.
	The scheme of work is detailed and provides a clear week-by-week breakdown of activities and topics. Each week introduces a new sport and its associated fitness components, ensuring variety and maintaining learner interest. This structure helps scaffold learning effectively, allowing students to build on their knowledge incrementally. The inclusion of formative assessments at regular intervals is particularly commendable, as it supports ongoing evaluation and feedback.
However, the scheme of work could benefit from additional detail in certain areas. For example, including specific learning outcomes for each week would enhance clarity and ensure alignment with the overarching aims of the curriculum. Moreover, while the practical activities are well-documented, the connection between theory and practice could be made more explicit. For instance, providing examples of how the theoretical content (e.g., fitness testing protocols) will directly inform the practical sessions would add coherence.



Anything else that you would like to comment on?
	
· Rationale for the course: The course rationale is strong but could be strengthened by referencing industry demand, such as the growing need for professionals skilled in talent identification, fitness testing, and training prescription. Including statistics or trends would provide further justification for the course’s existence.
· Innovative practices: The curriculum's integration of humanism and behaviourism approaches is noteworthy, catering to diverse learning styles and promoting active discovery. This variety ensures an inclusive and engaging learning experience.
· Use of resources: Access to facilities such as laboratories, studios, and astroturf is a significant strength, providing learners with an authentic environment to apply their skills. However, incorporating digital tools for data analysis or virtual simulations could further modernise the curriculum and prepare learners for technological advancements in the field.
· Location and Logistics: The proposal specifies that the course will be delivered in the Daffyd Rowlands building, which leaves practical questions unanswered. Identifying a location such as town or city or type of institution would clarify the logistics.





Curriculum number: Project 9
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The rationale for this curriculum is well-developed and substantiated. It highlights the unique requirements of the OME industry, underlining the need for specialised chemistry knowledge to address critical safety and operational challenges. The curriculum's target audience—apprentices in the OME sector—is clearly identified, and their diverse educational backgrounds are acknowledged.

The use of reports from the Institute for Apprenticeships and Technical Education (IfATE) and the National Occupational Standards (NOS) strengthens the justification. Including references to industry feedback and skills shortages in roles such as range safety officers and decontamination specialists is particularly compelling. Additionally, the flipped classroom approach reflects current best practices in vocational education and provides an inclusive and adaptable learning environment. Further supporting evidence, such as labour market statistics or employer endorsements, could enhance the rationale even more.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and learning outcomes are well-suited to the curriculum’s objectives, emphasising foundational chemistry knowledge, analytical skills, and professional competence. The focus on practical application, teamwork, and transferable skills aligns with both academic standards and industry needs. The inclusion of sustainability and safety considerations reflects a forward-thinking approach, preparing learners for the challenges of a rapidly evolving field.
While the objectives are comprehensive, they could benefit from a clearer emphasis on how success will be measured. For example, specifying key performance indicators or expected competencies by the end of the module would provide a stronger framework for evaluation.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum structure is meticulously planned, combining theoretical and practical elements in a manner that supports progressive learning. The use of a flipped learning model is commendable, as it encourages active engagement with pre-class materials and maximises the effectiveness of in-class sessions. The integration of laboratory work, field trips, and guest lectures adds depth and variety to the learning experience, ensuring students connect academic concepts with real-world applications.
The timetable, divided into intensive two-week blocks, effectively balances direct contact hours with independent study. This structure is particularly beneficial for apprentices balancing education and employment. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates a strong alignment with professional standards, including the QAA Subject Benchmark Statements for Chemistry and Engineering, IfATE standards, and accreditation criteria from the Institute of Explosives Engineers (IExpE). This ensures both academic rigor and industry relevance, enhancing the credibility of the programme.
The inclusion of sustainability principles, guided by the Well-being of Future Generations (Wales) Act, is particularly praiseworthy. This aligns the curriculum with contemporary priorities in environmental responsibility and ethical practice. Incorporating examples of how these standards are embedded in learning activities could further illustrate their impact on the module.



Comments on the scheme of work that was designed.
	The scheme of work is comprehensive and clearly outlines weekly topics, aims, and activities. The inclusion of laboratory sessions, such as flame tests and reaction kinetics, provides hands-on opportunities for students to apply theoretical knowledge. Field trips and guest lectures further enrich the curriculum by bridging the gap between classroom learning and industry practice.
One suggestion for improvement would be to explicitly link each week's objectives to the module's broader aims and outcomes. For instance, mapping weekly activities to specific learning outcomes or professional standards could help maintain a consistent focus throughout the course.



Anything else that you would like to comment on?
	
· Rationale for the course: The justification is robust, but referencing additional data on job placement rates or graduate success stories within the OME sector would further strengthen the argument for its relevance.
· Innovative practices: The flipped classroom model and integration of sustainability principles are exemplary features. Expanding on how digital tools, such as simulations and online quizzes, support learning could further highlight the curriculum's modern approach.
· Assessment strategies: The balance between formative and summative assessments is excellent, fostering continuous improvement and comprehensive evaluation. 
· Inclusivity: The curriculum accommodates diverse learner backgrounds by incorporating pre-class quizzes and tailored in-class activities. Highlighting strategies for supporting apprentices with varying levels of prior knowledge could further enhance accessibility.


Curriculum number: Project 16
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The rationale for the curriculum is robust and addresses a pressing need within the hospitality sector. By highlighting the industry's frequent failure to deliver exceptional, personalised guest experiences, the proposal successfully establishes the relevance of the programme. The justification is strengthened through references to industry challenges, such as over-reliance on automation and a lack of emotional intelligence among staff, supported by credible sources.

The curriculum is well-suited to its target audience of hospitality professionals working in diverse environments. By not requiring formal qualifications for entry but focusing on practical experience, the programme ensures accessibility while catering to the needs of professionals aiming to refine their service delivery. 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The curriculum's aims and intended learning outcomes are well-aligned with its overarching goal of enhancing hospitality service delivery. The focus on developing intangible skills—such as empathy, cultural sensitivity, and emotional intelligence—is particularly relevant to elevating guest experiences.
The learning outcomes are clear and achievable, providing a solid foundation for assessment and evaluation. The objectives are highly practical and directly transferable to workplace scenarios. The outcomes could be further enhanced by explicitly stating how they might align with career progression or measurable organisational improvements.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The three-session format provides a concise yet comprehensive structure, progressing logically from theoretical foundations to applied practice and reflective analysis. This modular design ensures learners can engage meaningfully with each stage while applying new insights in their professional settings. The flexibility of delivery—whether over consecutive days or spread across weeks—accommodates the operational demands of the hospitality sector.
The face-to-face delivery within workplace settings is a significant strength, promoting immediate contextualisation of learning. The use of role-play, real-time feedback, and reflective journaling further enriches the experiential nature of the programme. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates strong alignment with key professional and academic standards, including the UK Professional Standards Framework (UKPSF, 2023) and QAA Subject Benchmark Statements (2019). The explicit mapping of intended learning outcomes to these benchmarks is commendable, ensuring the programme’s credibility and relevance. The pursuit of accreditation by the Institute of Hospitality (IoH) further reinforces its alignment with industry expectations.
The inclusion of cultural sensitivity and sustainability aligns well with modern hospitality trends and ethical imperatives, supporting learners’ development as globally aware practitioners. Providing specific examples of how these standards are integrated into learning activities or assessments could further demonstrate their application.



Comments on the scheme of work that was designed.
	The scheme of work is thoughtfully structured, with each session building on the previous one. The balance between theoretical content and hands-on activities, such as role-play and feedback exercises, is a highlight. These activities are directly relevant to hospitality contexts, ensuring learners can immediately apply their skills.
The lesson plans in the appendices provide clear guidance on objectives, activities, and assessment strategies. The role-play scenarios, such as handling a culturally diverse group or recovering from a service failure, are particularly well-designed for developing practical skills. 



Anything else that you would like to comment on?
	
· Innovative elements: The reflective journaling and action planning tasks are excellent tools for fostering long-term professional growth. Including examples of completed journals or action plans could help learners better understand expectations.
· Assessment strategy: The blend of formative and summative assessments is appropriate, emphasising growth and real-world application. The use of a rubric to provide qualitative feedback aligns with best practices in adult education.
· Inclusivity: The curriculum’s design accommodates diverse learner backgrounds, particularly through adaptable role-plays and self-assessment tasks. Explicitly addressing strategies for supporting learners with limited confidence or experience in reflective practices could further enhance inclusivity.
· Industry relevance: The curriculum’s emphasis on emotional intelligence and proactive engagement aligns with industry trends. Including case studies or guest speakers from leading hospitality organisations could strengthen connections between theoretical principles and industry practices.
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