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	Target
	What I have done in this assignment...

	Target 1
	Ensure that all arguments and viewpoints are supported by the literature, and double-check your referencing - there are some errors (e.g. page number for a direct quote) in places.
	I counter argued throughout the body of this essay with what literature I could find. 

I used the Harvard referencing guide to double check my reference list. I also, reached out for extra support from the library to support with referencing skills. 

	Target 2
	Look at how you can link your next steps to evidence of effective practice and consider your next steps in light of the professional standards.
	I have included a reflection within the conclusion of this essay. Within the reflection I have stated how this essay will impact my future practice and has given me the opportunity to connect my practice to achieving the standards. 

	Target 3
	Continue to explore a variety of viewpoints and counter-arguments so that you are able to further develop your critical writing.

	I have critically analysed a variety of texts and viewpoints by looking at how sustaining resilience can be time consuming. However, can be solved when carried out as a whole class by adapting the environment. I analysed the positive and the negatives of sustaining resilience within learners. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Evidence
	Reflect

	The purpose of this bridging activity was to investigate the use of AFL - assessment for learning strategies as a method to establish the understanding of pupils in a lesson. 
In our meet session, we met as a network group and we met (via teams) to discuss what this bridging experience would entail. We discussed 'the great teaching toolkit' throughout the bridging day. I read this beforehand however, had it printed out and referred to it throughout the day. 
After the meeting with my Network Lead, I had to carry out an observation in my placement class. I made notes on the four broad dimensions of ‘Great Teaching’. 
What was the purpose of this review? How could it impact your practice?
How does it compare with the Successful Futures document?
Next, I read the assessment for learning strategies document. Then, went into class and observed what strategies the teacher uses. 
I had to observe the limitations that these strategies might have.
	Reading the great teaching toolkit and then observing my class teacher allowed myself to understand and identify how theory links into practice. When disseminating the different headings/elements I understood how I could use this in my practice and how I already have been following this.
The AFL strategies booklet has widened my knowledge and understanding how a teacher can monitor that progress in learning through using different approaches and identify if a child is not learning, or engaged or may need scaffolding.
Before this, I struggled to use AFL strategies within the foundation Phase as the children are so young, I struggled to find a strategy that would fit their needs/age. However, reading this booklet has made me realise I have been already using 'ask the audience' , I always use this when the children ask for help and I say ask the audience/friend before asking me.
'Self marking' the children use a pink/green highlighter within the class. After observing this from the teacher, the teacher explained that green means growth, meaning the children can improve and work on this. and pink means proud, something the children can identify they have written/done and they are proud of it.



Test
	Evidence
	Reflect


	I tested out a few new AFL strategies to see how they would work for me to identify gap in children's learning and if the children would adapt to them well.
I introduced a lollipop sticks strategy (formative assessment). 
I used this strategy to complete the 'daily dos'. I used it when the children were lining up to go out to play/lunch, or when the children came into class after the register. The lollipop sticks had each child's name on, I would choose a lollipop stick randomly.
Also, I made a new self assessment sticker. 
The sticker was to stick into books before the lesson, on the sticker it has three levels of learning (nursery, reception and year 1) - the three different outcomes in the Early Years foundation Phase curriculum. The sticker had the 4 purposes printed on, a subject section : numeracy, literacy, lesson aim and the date of the lesson. I added smiley faces next to each learning outcome with a column for teachers initials. The children coloured in the face when they finished their work.
green - confident
orange - it was ok
red - tricky
	I introduced the lollipop sticks through introducing 'helpwr y dydd' into daily routine to begin with. This allowed the children to understand how the lollipop stick strategy worked. They understood that it is a fair choice, and it could be anyone's name that is chosen at random.

Then, I started to use the strategy to identify gaps in learning after I carried out focus tasks. This enable me to understand who grasped the task and who didn't. I would pull the lollipop stick then ask a question, this allowed me to differentiate the questions for ability. At first, I asked the question first but I started to realise that lower ability children would not be able to answer and then feel embarrassed. I changed my strategy over time to be inclusive to all the children.
However, asking random questions allowed me to identify children's interests and how they thrive at different learning areas/different environments. Children who were in the lower ability group astonished me when they were able to answer questions that I didn't think they would be able to.
Again, this allowed me to plan their next steps/next lessons differently.
I also used the lollipop sticks to identify ability before lesson planning, this allowed me to have a deeper insight before delivering the lesson and it might be too hard/easy. I understand this was an overall suggestion but it was an idea to work with when lesson planning for the following week.




Share
	Evidence
	Reflect


	I was invited to my Network School to present a presentation to my Network Lead about the two AFL strategies I used within my placement school. I created a presentation displaying the two AFL strategies I implemented within my classroom, I showed photos on how I had implemented these strategies, and pro's and con's to each strategy.
I explained that I would continue to use these strategies when I become a teacher and why.

	The network lead gave helpful feedback to me regarding the two strategies. It was beneficial to hear how I can keep using the strategies within my teacher, but change them slightly. This information has impacted my AFL knowledge and allowed me to think about how I can adapt these to KS2 (which is the next phase I am entering).
Prior to this bridging day I was not aware that the same AFL strategies can be used for any year group by adapting the strategy appropriately for the year group.






DGB/SKD
Literacy
Evidenced by an asset?  
Literacy is an area that I feel like I need to develop. I have always struggled with grammar and punctuation.  As I am dyslexic, I find it very difficult to read and pronounce certain words, this takes a lot of practice to complete. I had to deliver an asynchronous lesson about phobia's, however, I found it very difficult to pronounce albutophobia. I took it upon myself to research this word and partition the word into albuto and phobia. I found by doing this and understand what each word meant, helped me pronounce the word as a whole. This impacted my learning as a teacher, as I then understood how using the technique of partitioning the word helps me to understand the meaning and pronunciation. I will now inform student who struggle to pronounce how to overcome this barrier, as this can affect confidence in school when being asked to read out questions/answers or read a story out to the whole class. I have never understood before how and why children can be shy or embarrassed due to reading, however, now I am aware of hard this could be and I can now support children at a better and more appropriate level.   

Numeracy
Evidenced by an asset? ☐
Numeracy is a particular strength for me, I would say my skills in this area of high, which is something I have received from teachers when I was in Secondary School. However, since not using maths every day since school, I felt like I needed a refresher course to familiarise myself with times tables. Moving Into key stage two for my second half of PTE1, I felt it was vital to carry out a course within maths to help teach maths in more depth. I undertook a Seneca course: Maths: Timetables for Primary. This re-jogged my memory and boosted my confidence in teaching maths within a higher year group. I was used to teaching maths to Foundation Phase (reception), this was based on adding to ten and be able to 1:1 correspond in numeracy. However, now I feel happier and more positive about teaching times tables. I also noticed patterns within times tables that I have never noticed before. The times tables became more apparent to carry rules and patterns throughout whilst completing this course. 

My mentor encouraged that I take wider reading about teaching maths in KS2. Prior to carrying out research, I encourage children to use counters/multilink/resources they have at home. However, I often show children how to carry out the different method by demonstrating through use of PowerPoint or handwriting the method on a white board. However, since carrying out wider reading I have been made aware that hands on learning in maths have been proven to be beneficial to children's learning and understanding. Which is known as CPA - concrete pictorial abstract approach. Which is based on children using resources: concrete - using resources and objects to solve maths pictorial - using drawings abstract- solving maths sums only using numbers.  This is an approach I never knew about or heard of. I have now been made more aware that even though I use these three approaches and strategies within my lessons, it is good to know I am following an approach already known and how beneficial it has been on children's learning.  I now understand how effective using AFL strategies through teaching maths can help children consolidate learning. Using effective questioning, scaffolding, promoting independence and in particular formative assessments. It is vital that teachers don't give pupils a cognitive overload and follow a students pace when teaching maths. The key element is not to move on from content that a pupil is yet to secure, regardless of how much time you spend on it. Identifying key words within lesson objectives is vital as it encourages a conversation between staff and teachers, this will allow children to discuss how the LO links to prior knowledge and learning. this has impacted my knowledge and understanding of maths itself, and how I can teach maths using different strategies to benefit each child.   

Digital competence
Evidenced by an asset? 
I am particularity confident with using technology and I can adapt my skills to find my way around most online learning platforms. However, when lockdown hit and schools closed, I felt particularity nervous about teaching online as I much prefer using a white board/pen and paper. I spent time youtubing video's and widening my knowledge about online platform to use to each. I spent several hours trial and erroring web extensions; for example, loom and screen castify. I used these platforms to record myself alongside my screen to send to the children for 'teaching videos'.  I also signed up for web seminar (28/1/2021) carried out by Lillian Martin from UWTSD based upon online platforms when teaching. I learnt a lot from this seminar. I was given the opportunity to watch different platforms and be given example of how they can be used when teaching live or asynchronous. This was very beneficial to my development with Digital competency because I feel a lot calmer and more confident with using different apps/platforms and recording myself online.  I have dyslexia and I was unaware of the software and services that can be used online to help reduce my anxieties about working with white screen and black font. I often wonder if any children in my class struggle with this problem when I am making my PowerPoint. However, I am now aware that there is a software called immersive reader on WORD and ADOBE that can read aloud to children and change the colour of their screen to help them read easier. This has impacted my understanding as a trainee teacher and I can now share this knowledge with my students.   

Subject knowledge
Evidenced by an asset? ☐
 



Standards

Professional Experience Template 1: Encouraging children with home learning
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
Whilst teaching online through the current covid-19 pandemic, the pupils within my class started to struggle with motivation to complete work from home. Some parents asked for a phone call from us teachers to the children to give them motivation and encouragement. I realised that with myself encouraging the children and using appropriate language to encourage resilience within their learning I was achieving the teaching standard sustained effort and resilience in learners. I thought with it being difficult that the children were not seeing us face to face or even live lessons via teams, I could make my comments a bit more personal by creating a personal sticker to encourage them. I created a bitmoji of myself to use within my online teaching videos/marking and general comments. I introduced the sticker through my videos and PowerPoint, so the children could relate that the bitmoji was me. I then started praising the work using bit emoji stickers (of myself). I referred to them as special virtual stickers and only used them for special work, children who went above and beyond and children who were lacking in engagement and needed that extra boost of confidence and reassurance. The sticker was of me saying things like "great, good work, proud of you". This encourages blended learning experiences for me and the children. I tried to make it feel like as normal as possible and use the stickers just like I would within the classroom.
I explained to the children within feedback comments that I could see how hard they are trying as they are submitting high standard work. I started to leave comments such as "Child A your handwriting is coming along lovely, it is very neat, I can tell you been practicing at home". The child then replied to this "Thank you Miss, I practice my handwriting everyday". 
My involvement was high in the interaction with the children through teams and seesaw. My intentions all along were to praise and encourage the children to start to be proud of their own work and see themselves develop within their own learning. 
I allowed the children to self-mark and then I would reward them with either a J2e star (class routine) or a special virtual sticker.

After a while, I realised that some children go above and beyond every day, so I created a personalised star of the week/seren yr wythnos certificate with the school’s logo on. I chose two children each week, one from year 3 and 4 to receive the award, and I gave them a personal reason as to why and how they achieved this certificate. I shared this certificate template with the whole school, and now all teachers have adapted and used it as a whole school approach. 


What have you learned?
I have learnt that even though, children may complete good work, for example, all answers right. Doesn't always mean, they were engaged, focus or learnt anything. Some children find certain subjects easy and find schoolwork easy and they may be above average for their age range/learning. However, some children do struggle with engagement and seem to think "what’s the point in work". Especially with the current covid-19 pandemic, children are struggling with motivation with being at home. I have learnt something as small as a virtual sticker has benefited the children's motivation, and especially knowing there is a star of the week award to be won this has boosted their motivation and enthusiasm by a mile. I have learnt that no matter a child's age, encouragement can be made and given through many ways, and rewards can be for positive behaviour and not just negative behaviour.

What next?
I would continue to use bit emoji throughout teaching online and in the classroom, it is a personal way of rewarding children.
I will continue to nominate two individuals who have gone above and beyond for star of the week, not just submitting good work but trying and wanting to be good and get better. I want to not only encourage wrong answers but children who are resilient. 



Professional Experience Template 2: Muddy Monday
Pedagogy Standard: Refining: Differentiation
What did you do and why?
The school that I am carrying my placement at owns a field/nature reserve within the community. However, my class hadn't used it this year yet. I asked if we could introduce a day where we go up and carry out activities there, dry or wet. I named this 'Muddy Monday'. The name caught on and allowed the children to remember to bring their wellies on a Monday morning. 
I wanted to gain experience planning outside learning. I have never done this before and was interested what I could plan for the field. 

I carried out 2 muddy Mondays where I planned a variety of lessons for both Nursery and Reception. 
My most recent/last lesson I carried out was about Elfie. I introduced Elfie in the classroom first and read the children the letter about how Elfie got into some trouble and has a challenge for the children at the field. 
I made resources prior, and got a big tub ready to take to the field. Whilst I was introducing the challenge to the children at the field, I asked a (TA) to hide flash cards around the nature reserve for the children to find. 

Reception was split randomly into three teams of 5 children, I named them a colour and gave them that colour skipping rope. The skipping rope was used as a line and a meeting point for that colour group. 
Reception Challenge: Find six elf flashcards around the nature reserve and order them into the daily routine of an elf as a team. The flash cards were wake up, brush teeth, breakfast, get dressed, school and then bedtime. 

Nursery Challenge: Find the Elf's body parts (flashcards) that were scattered around the forest and rebuild him as a whole elf as a team of 6. 

Extension task the children were asked to find themselves a pencil, paper and a clipboard. It was the children's first time using a clipboard, this was very exciting to them. I asked the children to write to Santa they would like for Christmas and post it in the post box at the field. The children found this very fun as they were 'doing work' outdoors. The main aim of the extension task was for nursery to mark make, and reception to start spelling out words and writing down the sounds that they hear. 

I was able to cross curricular plan for this lesson. The children had knowledge and understanding of what a routine would look like and compare to their own. The children worked on their literacy skills by writing a letter to Santa. The children touched upon their maths skills as they ordered present numbers in order.
the children also adapted to the four purposes and understood how they were ambitious, health, enterprising learners.

What have you learned?
I have learnt that any lesson that is delivered inside the classroom can be delivered outside. All lesson can be adapted. 
Taking the children outdoors has taught me that children act and learn differently in different environments. It was interesting to see what children enjoyed getting muddy and adventurous to those that did not enjoy. However, all children engaged in the task and found it fun. Children made comments such as "this is fun, can we do this every day instead of learning in the classroom" "this is better than work time". The children did not realise they were learning the same amount as they would be within the classroom. Being outdoors brought a different side out on some children and they were able to focus and concentrate so much better; whilst being outdoors and when they came back their concentration was great. I believe this is because they had fresh air and exercise and ran off 'steam'. 

This experience was important to my personal development as a trainee teacher as I now understand that not all children have this opportunity at home, some children are not allowed to get dirty, play in mud or run around on the field and climb banks. 

I also learnt that this was a hard routine for the non-verbal children in my classroom to adapt too. To get them to the field was a struggle as they thought they were going home because it was the same process for them, Coat>leave classroom>gate. I made an extra communication card (pictorial), with wellies on to show the children we were heading to the field. However only one child adapted to the card, the process still distressed the other children. 

What next?
 I would keep muddy Monday for my teaching career, well the aspect of going outside exploring. I think cross curricular planning can be achieved easily with outdoor learning. 
teaching standard : listening to learners, is very important as the majority of children love being outdoors because 'it is fun'. I will keep encouraging outdoor learning as children can experiment and use their senses to learn. 

If I work with non-verbal/additional needs children again I would maybe introduce them to the welly walk earlier on. Maybe use pecks beforehand. Take photos of where we are going prior and introduce them a few weeks before. Maybe ask parents to take them there/stop by on weekends so they can familiarise themselves with the area/routine. 
The children loved muddy Monday once they were there as it is all sensory based. A lot of them would stand and jump in the mud/puddles. It was great to see them take full advantage of the outdoors. 

My teacher observed this lesson, and we had an informal chat afterwards about how my lesson went. 
My teacher made a few comments, for example:
· Great resources 
· Planned thoroughly
· Differentiated appropriately 

This has encouraged me to use a lesson similar to this again. I would use a 'hook' like Elfie again. This encourages and allows the children to adapt and understand the task on a more child friendly basis, using appropriate language. 




Professional Experience Template 3: recording and reporting
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
At the end of every week, I reflect on each lesson and how my week of teaching went overall. I have taken into account that some of the children are forgetting and feeling not as confident with home learning. I think not being able to be face to face teaching with the children is having an impact on both my teaching and the children's learning. I have started to set certain courses on Mathletics. These courses are appropriately chosen based on the learning that happened the previous week. I have started to record and take note of the children's learning and what they are struggling with. I take an overall summary of how my teaching went based on the answers and level of work I receive from the group. 

The courses I set on Mathletics, after the children have completed the work, I can see what percentage each individual achieved and who has accessed the work and who has not. I have started to ask the children who achieved under 80% how they found the work, what did they struggle with and what do they feel unfamiliar with.   I started making extra teaching videos or voice recording myself to reassure the children with new methods. 

What have you learned?
I have learnt that when the children have completed the Mathletics challenges, it has helped with the children's learning and development in that area of maths. The children can attempt the courses as many times as they need too or want to. I have learnt that making a general announcement on teams that there are courses set under the learn section, has encouraged the children to access the courses set more. As the weeks have gone on the children have become more familiar with online learning and started to access the different platforms. I believe encouraging children positively and rewarding them for hard work has encouraged the whole class overall. 

What next?
I think I will start to do a re-cap challenge every Friday to recap on that week's knowledge and learning and then continue to set courses on Mathletics. Consolidating the children's learning can happen in many ways and I need to think of creative ways to do this using online platforms. 




Part 2: Critical Reflection
2,002 words

Introduction
This assignment will critically reflect an aspect of practice that has been identified throughout weekly reflections and a target that has been set between the student and the mentor.  Throughout the current covid-19 pandemic, children have transitioned to remote learning; this has been proven to be difficult for most children due to the lack of motivation and encouragement at home. This has enabled the teacher to meet various standards, including blended learning through delivering a variety of techniques within lessons online (Welsh government, 2019).  Even though the current pandemic is a short-term disruption it will face children with long term effects, impacting on social life and learning (Burgess and Sievertsen, 2020). As a teacher it has become vital to encourage children even more whilst teaching online, the aspect that will be focused on throughout the body of this essay will be sustaining resilience in learners as this have become a familiar issue today.  Within the professional learning passport often known as ‘PLP’, it has been discussed how the student encouraged resilience online through different learning platforms: seesaw and teams (Professional learning passport, 2021). In my opinion, prior to this placement, encouraging resilience could only be carried out vocally by walking around the classroom using positive vocabulary. However, teaching online has proven this assumption wrong and throughout teaching online the student was able to use a variety of ways to encourage children to complete their work independently at home through personal voice notes, personal videos, feedback and personalised virtual stickers. 

Critical Discussion of Chosen Aspect
Throughout wider reading, it has become apparent that a teacher’s role is more than just teaching but to also, provide encouragement for children to learn; not all children arrive at school with the desire to learn. However, children can activate their desire to learn through the encouragement from an adult (Sullo and Sullo, 2007).  This has made it clear that children need encouragement from adults to learn before they can maintain resilience within their learning; this encourages independent skills. Likewise, Donaldson (2015) clearly states the 4 purposes that underpin the new curriculum for Wales, with one being an ambitious, capable learner who is ready to learn; this infers that with a child being in control of their learning will allow them to take leadership within their learning. However, Holt (2017) argues that children have an individual way of learning that is innate to them, a teacher can adapt their planning to each individual's interests to encourage better engagement with classroom learning. This emphasises the role of the teacher in encouraging developing a child’s ability to engage with learning. Mirroring Laevers scale of involvement (2000) has made it clear that children having active participation through engagement and contribution in the classroom will allow them to learn successfully.

Similarly, Vygotsky cited in Hakkarainen & Bredikyte (2008) explains the importance of the difference between what potential a child can reach alone compared to if an adult supports them, this scheme is called the Zone of Proximal Development often known as ZPD. This clarifies that a teacher who supports and promotes the learner through encouragement to manage their self-motivation, can help the learner sustain their focus to reach a higher target or development. Likewise, it has been made clear throughout literature that a child can learn from peers as well as an adult. The chosen aspect of this part of the assignment is the positive impact of sustaining resilience in the child’s learning. It has been made clear that children can gain resilience from peers that surround them within an enabling environment. Vygotsky (1978) cited in Mcloed (2014), calls this learning from the more knowledgeable other, he explains that children’s development can be positively impacted from learning from their peer group. Even though, there may be a range of abilities. Learning within a peer type setting support a child holistically (Wood and O'Malley, 1996). This is similar to sustaining resilience, if a friend or peer is motivated the individual may follow suit. McGuigan and Robertson (2015) indicates that peers can influence one another, and a child is more likely to copy a friend or want to be on their level, having more impact than a teaching telling a child how to behave or complete their work. 

In contrast, Stanton-Chapman and Hadden (2011) state that it is the teacher's role to gain and maintain a child’s attention to learn. On the other hand, there has been a change in education philosophy since Benard (1977) stated that the role of the teacher is primarily to teach, and there is no need to add to a teacher's workload. Bernard (1977) took the view that teachers were not psychiatrists and unable to reach every child’s individual need. In contrast, Vygostky (1978) cited in Verenikina (2008), argues for the way in which a teacher should scaffold learning opportunities for individual children. The scaffolding system seems to enable children to become more resilient as their learning is appropriately supported for their individual need. On the other hand, Piaget (1954) disagrees with the idea that a teacher must have the ability to maintain a child’s focus and resilience; he sees children are being faced with new situations every day and children learn to balance this information and maintain cognitive equilibrium. Piaget (1954) cited in Tyler (2020), stresses that children are only able to balance this information as they mature through childhood, and as they pass through different ages, they can reach different stages within their development. Unlike, Vygotksy (1978) who believes a child can learn from environment or a more knowledgeable other; Piaget (1954) highlights that a child can only learn when they are cognitively ready to learn at a certain age.

Mills (1993) found that if a teacher creates an optimal learning climate it will make the job of a teacher less stressful, as creating an enabling environment will create a classroom of motivated children. Overall, they will show less refusal to learn and learn faster and hold better retention of the lesson. These are all factors that will make the role of the teacher easier and enable the focus to be placed upon developing learner resilience rather than classroom management.  Likewise, the QTS descriptor for the standard: sustaining resilience in learners is underpinned by a teacher promoting and securing learners’ self-motivation and self-direction within their learning (Welsh Government, 2019). This infers that there is no direction in how a teacher should secure a child’s motivation within their learning, whether this is by scaffolding, creating a learning environment or using positive reinforcement through their language. Van Beers, et al. (2006), provides a valid point that creating an enabling environment can be time consuming for the educator but will impact all children holistically over time, as every child learns differently, and the environment will provide different open opportunities for the children.

There has been a continuum of educationalists’ thinking, including Dewey (1957) cited in Yturri (2021) and Montessori (1949) cited in Hewson (2021), who all have a belief in children having choice, access to opportunities and having control within their learning which in turn promotes independence within childhood. This emphasises how successful teaching and learning stems from a mutual understanding existing between teacher and child that means that they both have a shared responsibility for that teaching and learning.  In this relationship, the child is encouraged to become more engaged with their learning while the teacher shares responsibility and control.  This is a reversal of the traditional “sage on the stage” model of teaching that has been shown to be less successful (King, 1993).  Moreover, King (1993), highlights the significant positive impact that working alongside a child as the guide on the side can have. This is similar to scaffolding a child’s learning and development by providing a safe and secure environment for the child. UNICEF (1989) states the guidance that a highly motivated teacher and a satisfied student will transform the education system. Related to this, and perhaps more widespread is that if the teacher is enthusiastic, engaged and a positive contributor then this will be reflected within the responses of the children they teach. In this way, the teacher reflects Donaldson’s (2015) four purposes and the emphasis on being an ethically informed citizen with the community and the wider world.  The teacher is modelling for the children, who represent their community, ways in which to engage and interact with one another. This shows that the research that has been carried out over the past century has been embedded today with the new curriculum for Wales, meaning that it has been noticed that schools encouraging the four purposes through their motivated teachers, will allow children to follow suit and become a well-rounded adult in future life. 

Conclusion
As a student teacher, there are many actions that will be undertaken this academic year in order to gain qualified teacher status, the most being continual professional development. British Education Suppliers association (2017) often known as BESA, have reinforced that student teachers must aim to improve their professional development even when they become qualified teachers by building on existing skills that were obtained throughout PGCE and learning new skills through courses, wider reading and research. Through carrying out wider research and readings for this module, it has become clear to my professional development, that encouraging resilience within learners can be done in and out of the classroom, not only through positive reinforcement but through peer-to-peer lessons, group work, homework and personal targets. My knowledge has been impacted throughout this module, as when teaching online within my first placement I achieved this standard. However, in a very different way, I maintained the class’s engagement with home learning with personal voice notes, videos and virtual stickers. I started to encourage the children to look at each other’s work via team’s platform; I uploaded many different WAGOLL’s (what a good one looks like) to this platform for the children to work from; introducing peer to peer encouragement. This benefited the children as they knew what was expected and had something to work form and became motivated as their friend had completed a piece of work that maybe they had not. In hindsight, I have realised this is an assessment for learning strategy often known as AFL, provided by the Welsh Assembly government (2010) which also supports learner resilience.

It has become apparent within literature that the teacher’s role is critical within the teaching and learning sector. It is not just teaching the curriculum but understanding how teaching can be delivered in a variety of ways to impact each child. It has become important to note that a teacher can promote self-motivation and resilience in a variety of ways within the classroom. Overall, it has been made prominent that a child will find it hard to sustain resilience if they have not engaged with their learning first.  When arriving at my next placement it will be noted that to sustain a child’s resilience, it is important to have the child’s attention and engagement first within the lesson, this can be done through teacher and pupil planning. For example, involving the children within the planning process. Having the opportunity to see how this works in my last placement school; they call this process EPIC planning, everyone planning in class. This has given me an insight as to how beneficial including the children’s thoughts and ideas into planning can encourage them to be involved within their learning, then I can sustain their resilience. Within my future classroom, I will encourage the children to work collaboratively with myself through planning and through the AFL strategy think, pair, share with peers.  There will always be a more knowledgeable other within the class however, who this is will vary allowing each child to find success and develop the skills of resilience that working with a peer will support. It will mean that the children regard each other, as well as the teacher, as sources of learning which will ensure better ongoing patterns of learning and support and hence better resilience.  
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