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	What I have done in this assignment…

	Target 1
	a) Ensure an even greater engagement with a wider bank of literature to support all main discussion points. 

	Used more and different literature sources to widen my research

	Target 2
	b) Try to support your key messages with research, who agrees? who disagrees?

	Used peer reviewed articles/journals to discuss theories

	Target 3
	c) Provide more counter argument for recommendations made or critically evaluate aspects to be cautious with. 

	Used phrases ‘One could argue/Some would suggest’ and contrasting sentence starters to demonstrate counter arguments 




To what level do reception children display engagement during mixed ability groups across the curriculum  

Introduction
This research will critically analyse the engagement levels of multiple learners placed within mixed ability groups across the curriculum. Mixed ability groups can also be referred to as heterogeneous grouping, which is an educational practise used by  teachers to group children by various ages, sex, interests, and skills. There are three learners involved in the research: Pupil X, Pupil Y, and pupil Z. Pupil X is considered to be of low ability pupil, Pupil Y is considered to be of moderate ability, and Pupil Z is considered to be of high ability, when placed in mixed ability groups. It is important that the learning environment within a Foundation Learning classroom builds a supportive environment for all children and that the pupils feel safe and comfortable within all areas of achievement. In regard to mixed ability groupings more specifically, the learning environment should welcome to different forms of success through praising and prioritising different rates of academic achievement and attainment. As identified by Estyn (2018) it is suggested that there is an ‘inclusive atmosphere where all pupils have equal access to the curriculum’. Furthermore, Saaris (2021) supports this statement by promoting mixed ability groups  through the theory that it allows each pupil to easily access the same resources as their peers which means that there are equal opportunities for all pupils. 

Literature review
There have been many external research projects discussing the use of mixed ability grouping across primary school in Wales, for example, a study conducted by the Welsh Government stated that 94% of primary schools used mixed ability groupings, including when teaching core subjects such as English and Mathematics. (Welsh Government, 2023). Furthermore, one pupil stated that they think mixed ability groups provide pupils with the peer knowledge and understanding to be able to tackle challenges together rather than relying on the teacher for assistance they can use each other’s knowledge and expertise to problem solve. The pupil continues by saying ‘What is the point  of having everyone in a group who doesn’t understand’. (Welsh Government, 2023). Therefore, it is evident that for some pupils they believe mixed ability groupings to be one of the most effective ways to help pupils to learn and develop. In relation to the Curriculum for Wales, a primary school in Wales stated that prior to the new curriculum that the schools core values were not aligning with the curriculum. There are 494 pupils on roll and there are two mixed-ability classes in each year group. After the introduction of the Curriculum for Wales, teachers felt that the schools core values were now ‘in line’ with the curriculum and they could utilise that to the best of their ability to enhance the mixed ability groupings throughout the school as the four purposes now ‘take centre stage’ of everything that they do. (Estyn, 2018).Furthermore, mixed ability grouping implemented alongside the Curriculum for Wales could be an efficient way to challenge pupils with the use of the peers by creating positive relationships in asking for help and valuing others’ ideas and expertise. As well as this, mixed ability grouping could be said to be one of the clearest ways to observe the level of engagement of a pupil in a small group task as it gives the observer opportunity to measure individual knowledge and social confidence in an academic setting. However, Petrenas et al (2013) concluded a study on mixed ability groupings within the classroom by suggesting that mixed ability groupings can cause complications for the class teacher as quite often they can may struggle to find the time to dedicate equal amounts of time to each pupil during the group task as the pupils of a lower ability may need more teaching time and assistance than the pupils of a higher ability. Therefore, higher ability pupils may not experience appropriate time with the teacher, and they may struggle to push themselves and reach their highest potential. The statement above is supported by Walters (2017) who argues that when teaching learners placed in mixed ability groups that the teachers are mor likely to spend their time explaining the task to the lower ability learners which can lead to the higher ability pupils feeling as though they are being ‘forgotten’ by the teacher and if they complete the task at a higher speed than the other pupils then they will begin to feel bored and potentially begin to disassociate from the learning or become a distraction to themselves and their peers, which could potentially harm their own learning journey or others in the long term. 

Methodology
The planning for the research consisted of developing previous knowledge of the Leuven Scale and then creating a research question which compliments the research methods used within the classroom to record observations. The Leuven Scale is to be used as an observational research tool in this particular study. 	The Leuven Scale is an educational model developed and used since the 1970s. For example, Laevers (2011) stated that the Leuven Scale is widely renowned and is one of the most influential educational models used across the globe in developing early childhood education. Furthermore, Laevers (2011) discusses the use of the Leuven Scale when assessing the individual levels of a learner by observing their level of involvement and emotional wellbeing. One example of a high-quality level of involvement is  when a learner is clearly focused on the task, interested in the topic, and reaching their limits. Whereas an example of a learner that has high quality well-being is when a learner’s basic needs are being met and how they present themselves in specific environment such as if they feel comfortable leaving their guardians as they first enter school in the morning. (Laevers, 2011). As well as this, another key aspect of the Leuven Scale is the responsibility of the teacher or the assessor. In order for the Leuven Scale to be used to its maximum effectiveness the teacher and/or assessor will need to create challenging environments targeted at stimulating the focus in each learner which would allow the assessor to efficiently measure the level of involvement in the task. (OECD, 2004). However, one of the main criticisms of the Leuven Scale is implied in the discussion surrounding the data obtained during observation. Often the lower involvement ‘traits’ are similar to those that would be used to identify a learner with Additional Learning needs. Therefore, the Leuven Scale often fails to identify the needs of a learner with Additional Learning needs in great depth. 

Discussion and findings
One of the most important factors when researching children in education is that their identity remains entirely anonymous as this would mean that the risk to the participating children is reduced, and an adequate level of protection is maintained for the children. (UK Research and Innovation, 2023). Therefore, during this observation the names of the children and any detailed information will remain disclosed for the protection of the children who participated in the study. Furthermore, when completing research another important factor is whether there is a range of people participating in the study. (NSPCC Learning, 2024). For example, a mixed ability group in school will ensure that a range of demographics are represented. Mixed ability groups can be referred to as heterogeneous grouping which provided that there are different sexes, ages, socioeconomic backgrounds, previous experiences, and level of education. Therefore, this research will consist of three different pupils that represent a cross-section within society. The research took place during a cutting and sticking based task. The pupils are placed into mixed ability groups of six. Typically, the group consists of two lower ability pupils, two moderate ability pupils, and two higher ability pupils. This particular research there will be a focus on three pupils (Pupil X, Pupil Y, and Pupil Z). As stated earlier, Pupil X is a lower ability pupil, Pupil Y is a moderate ability pupil, and Pupil Z is a higher ability pupil. The group task objective was to complete a cutting and sticking sheet within 20 minutes. During the session, Pupil X displayed an extremely low level of involvement. They had limited interactions with the teacher and their peers, and it was clear their level of participation was reduced as a result of lower scissor skills than their peers. Moreover, Pupil Y displayed a low level of involvement as they expressed their support for a peer once and used a demonstration to communicate their ideas clearly to the group and the teacher. Whereas Pupil Z displayed an extremely high level of involvement during the task. When observing their participation and interactions, Pupil Z supported their peers in the group by offering advice on how to complete the task when prompted. As well as this, Pupil Z lead the discussion when talking about the task yet managed to effectively value the opinions of their peers by not discrediting any ideas or answers. Finally, Pupil Z communicated their ideas clearly to the pupils when suggesting how to do something and to the teacher when discussing what they can do next to continue to improve. There are many reasons as to why each learner reacted as they did, for example, Vygotsky (1978)suggests that lower ability students will learn both academically and socially through moderate and high ability students as they can experience more in-depth level thinking and more efficient problem solving which they may not have witnessed in a same ability group. As well as this, Vygotsky (1978) suggests that higher ability learners will build their confidence by assisting their peers and develop their knowledge even further by acting as the more knowledgeable other (MKO) to their peers. Although, it is important to consider the factor that some children may have Additional Learning Needs (ALN) and that may be a contributing factor as to why they behave the way that they do within a mixed ability group. 

Conclusions and recommendations

Some could argue that the use of mixed ability grouping in primary schools will only increase the ‘gap’ between children of low ability and higher ability as the space for achievement widens for each learner. (Schofield, 2010). However, Hornby (2011) suggests that the use of mixed ability grouping in primary schools is a very effective educational tool used by teachers to enhance their pedagogical practises which will allow each child to perform better academically, develop physically, and improve their emotional and social skillsets. As well as this, some could argue the benefits of mixed ability groupings against other educational tools such as streaming. For example, streaming is when children are placed in groups dependent on their ability. Whilst streaming can be beneficial, one of the most important factors to consider is the socio-emotional impact of the practise. One example of this, is that the attitudes of children in non-streamed classes towards their peers were much more positive. (Hallam and Parsons, 2013).  The children in the non-streamed classes were kinder to one another and valued each other more than those of children in a streamed class. (Hallam and Parsons, 2013). There are many benefits and disadvantages of mixed ability grouping proven across the decades. Therefore, based on the data concluded from this research project in particular and the external sources, the observer has concluded that the benefits of mixed ability groupings outweigh the negatives. But mixed ability groupings should not be the primary grouping system within the classroom. In fact, all children would benefit from a range of grouping practises, such as streaming and mixed ability, as the higher ability children will become more focussed and challenged, the moderate ability children will grow in both social and academic confidence, and the lower ability children will continue to work towards their own goals with the assistance of their teacher and the more knowledgeable others (their peers). Finally, the research can help to show the different levels of involvement for learners of different abilities in a small group setting and in future, it would be beneficial to develop an understanding as to ‘How mixed ability grouping can effect a learners academic and social performance in a reception small group task?’ 
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