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Outdoor Learning; how easy is it to provide affective outdoor learning in South Wales.
It has been proven time and time again how beneficial outdoor learning (OL) can be for children. However, how easy is it to actual implement in the school environment? Working in an Early Years setting, we are constantly reminded and encouraged to use as much as the outdoor areas as possible. We are told that providing experiences that can support and enable children to challenge themselves in different ways rather than relying on putting pen to paper. The benefits range from psychological wellbeing, social development, physical health and cognitive and academic gains. How easy is it to provide all these difference experiences? 
Frances, L et al (2025) found that, through conducted interviews, focus groups and observation involving six teachers, which included staff leaders' perspectives, that OL had a positive effect on them professionally and personally.
Beyond how OL can benefit pupils physically, for it to be imbedding into day-to-day classroom life, it means a fundamental shift in the identity of the practitioner. While Frances et al. (2025) explains how although it can make a positive impact on staff, it is not without its challenges. The pedagogical shift needed to be done to change from indoor observer to outdoor co-constructor of play can be huge. Finding the balance needed to support child-led plays spontaneity to co-exist with the rigid requirement of assessments, some may find this pull between both difficult to navigate.

The Curriculum of Wales (2022) framework encourages schools to use a pedagogical approach when designing their own curricula in schools, making outdoor learning accessible in every area of learning and experience (AoLEs) like Health and Wellbeing, Humanities and Science and Technology. These policies help children learn about their ‘Cynefin’; their culture, history and geographic identity. There is a government-backed initiative managed by Natural Resources Wales and the Wales Council for Outdoor Learning called ‘Wales Outdoor Learning Week’ that was held on March 16-22 of March 2026 which provided teacher online resources through a webinar using the portal ‘Tirlun’. A new bill has also been presented to the Senedd in 2023 by Sam Rowlands MS to make residential outdoor learning experiences statutory in all schools (Residential Outdoor Education (Wales) Bill), which means giving children from all backgrounds high-quality outdoor education and experiences. The concept of 'Cynefin' is central to the Curriculum for Wales, yet the reality of a child’s "habitat" is often dictated by socio-economic factors. In some areas of South Wales, the deprivation that some experience mean that the ‘concrete yard’ is more than a physical limitation; it could also represent the systemic gap in equity. If the Residential Outdoor Education (Wales) Bill aims to level the playing field, we must consider that urban areas see the ‘outdoors’ as an unsafe environment rather than fields of green and fresh air.

Although these provide guidelines on what can be done, how easy is it to translate into a learning environment. Taking into consideration the daily struggles classroom teachers face with children becoming unregulated easily, expectations heightened from children and parents, classes becoming bigger whereas budgets and staffing are becoming smaller. Where the level of children’s basic needs are not or have not been met, teachers and teaching staff must make up for lost time. There are still some difficulties that need to be addressed when trying to convey (assimilate) outdoor learning into mainstream classrooms. Choosing to collect data by conducting a survey of educational professionals and focus groups with primary schools in England, Prince, H. E., Garrett, B. and Ager, J. (2026) found that there is a lack of support in key areas which prevent teachers using the outdoor space to its full potential. Although they emphasise that support must align with each school individually (considering context, location and development stage), challenges include limited resources, time constraints, staffing levels and lack of teacher confidence.
OL is important for children’s development therefore it is vital to offer high-quality experiences. According to curriculum guidance from the Welsh Government (2022), the environments should be inviting and accessible, full of diverse spaces where children are encouraged to use their imagination. Where risky play is also encouraged so children can challenge themselves, build on their resilience and improve their gross motor skills by digging, jumping and pushing. Caring for nature and connecting with their cynefin. All with adults providing child lead activities, where they can scaffold alongside and help encourage wonderment (Hwb 2026). However, there are many factors that can impact negatively to outdoor learning. Having to consider the resources inequality as not every school has the advantages of having fields or forestry's in the surrounding area which leaves some schools restricted to concreate yards. As well as being in areas where leaving resources out is not possible due to being broken or taken out of school hours. That may then ripple effect on time it can take to set up appropriate and effective space that can withstand the extreme Welsh weather and making sure the children are dressed appropriately for all weathers. Davies, R. and Hamilton, P. (2018) discovered, after using a pragmatic mixed method approach in 9 early year setting in North Wales, which included 37 practitioners, that outdoor learning may not be used to its full potential due to appropriate resources, child-adult ratio and teachers experience. 
The purpose of this study is to provide a more in-depth look at how realistic outdoor learning can be effectively used in classrooms in South Wales. Using a mixed method approach of a questionnaire and the option of a follow up interview from 15 teachers with difference experiences, in different educational settings, throughout South Wales.  The data analysis includes quantitative and qualitive methods will give a clearer view of what restrictions teacher face when providing outdoor experiences, what information are teachers lacking, if they feel supported in the new pedagogy approach with the new curriculum and is it inclusive for every child. While the quantitative data from the questionnaires will provide a "bird’s-eye view" of the frequency and duration of outdoor sessions, the qualitative follow-up interviews are vital for uncovering the "why" behind the data.








Methodology
When conducting your research project, it is important to consider the appropriate approach to collecting the data and it should be thought out carefully (Creswell and Creswell, 2022).
This research acknowledges that Outdoor Learning is a different experience by every teacher based on the context and history to their specific school. By using a qualitative method, this research project can help capture the reality of the classroom rather than relying on statistical trends. Also using a semi-structured interviews gives the opportunity to explore the subjective meanings teachers and their outdoor pedagogical practices, making sure that they feel their voices are heard. The question that has been chosen to answer are based upon teacher’s beliefs and how it has effective them through their experiences therefore using a questionnaire and a follow up interview method would be best suited to the project. 
The participants would include fifteen teachers. Five would be newly qualified teachers, five would have been teaching for between three to five years and five would had been teaching between five to eight years. Having a mixed of different teachers, at different times in their career can give us more of an overview and may show where the weakness may lie. These teachers would be in a mixture of English education and Welsh education schools, taking into consideration what each school can offer as an outdoor learning space.

By using these participants, it gives a diverse experience levels to the project that also includes bilingual scope which can add a different layer. It also presents a clear focus that can support the beliefs of the teacher by using a triangulation method. 15 may be considered as small for a research project. For instance, Newly Qualified Teachers will have a fresh outlook on OL and a better understanding of the theory with their teacher training whereas some teachers with more experience may see more of the barriers within the school environment. Furthermore, by including both English and Wales medium settings, this will give and unique cultural outlook on the ‘Cynefin’ concept within the Curriculum of Wales. By comparing these perspectives, the research can highlight where the barriers are and if they are universal in certain areas like professional development or certain school settings. 

Although, choosing these methods may create bias answer by teachers relating to the pedagogical ideals rather than honest feedback.
It could be difficult for teachers to find time in their busy day to be a part of the research group, this project is highly relevant to the Curriculum of Wales emphasise on holistic and outdoor learning and highlight where schools need help on bettering their practice.
On further reflection, widening the amount of questionnaire to a more robust 30 plus teachers may give the result a better overview.
There would be two phases to the research project.
Phase one would be a screening questionnaire. Beginning with this method can help with time efficiency and can help compare their answers from the questionnaire to what they would say in a more social aspect.

When thinking of the structure of the questionnaire, it would be broken into four categories. First category would consist of consent and ethics. Second category would consist of professional context for example; how many years have they been teaching, year group, what school. Third category would consist of their current practice, how they are implementing outdoor learning, how often and what type of activities does intake. The final category would be an interview sign-up, giving everyone the opportunity to be a part of the interview process or have an option to opt out.

Phase two would be the conducting a semi-structured interview. As we are exploring the world of education, semi-structured interviews give teachers the opportunity to explain the barriers and benefits in their own words rather than a single answer.
The interview is to give the participants the opportunity to expand on the questionnaire by asking them to expand on their answers i.e you said in the questionnaire that you use the outdoor space twice a week, can you explain why that might be?
The goal to the research is the effects on outdoor learning for teachers therefore the participants opinions and values are what is important to the data. A crucial step that will be taken before the main data collection would be a pilot interview. This will be done with an teacher outside of the main participants to reason for the interview is clear, there are no leading questions, and it is that the data that is being collected is of a high standard. This will then be followed by a thematic analysis, where the data given will be transcribed and where recurring patterns can be found. Although this is very time consuming, this ensures that the final collection is created directly from the data given and moving forward from the surface level answer of the questionnaire and give opportunity to uncover the realities of teaching OL.

Using these qualitative research methods helps participants voice their perspective rather than statistical answers which is well fitted to this research project.
Although these are believed to be useful, there are limitations to both these methods. Limitations with a questionnaire can range from misunderstanding the questions, not having the chance to give a reason why they ‘strongly disagree’ also some participances may feel passionate about the subject of the questionnaire whereas others might not therefore bias may occur (Cohen, Manion and Morrison 2018). Interviews take time to conduct and transcribe so the results are instant like other methods. There are many different aspect that need to be taken into consideration when conducting an interview. The interviewer must be aware of how they present themselves including body language and tone of voice because, if the participant feels uncomfortable or over friendly, this can affect the outcome of the interview. When taking into consideration the Hawthorne effect, the participants may answer in a more ideal way. Giving a more ideal outlook to help their professional reputation which can result in artificial data rather than the reality (Cohen, Manion and Morrison, 2018). Again, considering the Halo effect where bias could play a big role in the outcome, be it the interviewer finding the participant friendly and articulate or the participant finding the interviewer friendly and approachable therefore agreeing to please. (Creswell and Creswell, 2024)
In methodology, there are quantitative and qualitative methods. Quantitative methods involve a numeric outcome where objects are measured providing hard data. It provides a quick outcome which may include percentages statements such as ‘70% disagree..’ or ‘1 out of 10 participants agree..’. These methods include surveys and questionnaires, experiments and systematic observation. Qualitative methods have more of a linguistic outcome, they aim to describe and interpret the problem. Interviews, focus groups, case studies and observation giving the data more opinion and depth.

By choosing these two methods, this creates a methodology triangulation. Combining them can help elevate their strengths and help even out the weaknesses. Using the questionnaire gives us the big picture whereas the interview give background to the big picture (Creswell and Creswell, 2024). The questionnaire can help guide the interview and give the opportunity to ask why. Although it may be difficult combing both types of data, it is time consuming collecting all the data and coming against conflicting answers between the questionnaire and interview, using more than one method can help give more trustworthy result as it data is not reliant on one source. (Clark, T. et al 2022)
Looking at two of the journals used in the research. Frances et al. (2025) used a qualitive approach to create an in-depth look on how OL can improve teachers’ wellbeing but because of the small group can make it difficult to use their findings everywhere. However, Prince et al (2026) use of a mixed-method approach (surveys and focus groups) gives a bigger picture of problems across schools in England.
This research project combines both styles together. Allowing to look at big school wide problems (like Price et al.) while listening closely to the teachers’ experiences (like Frances et al.).










Ethics
Ethics in research is referred to the system where moral principles and guidelines are put in place to make sure the study is designed, conducted and reported with integrity, transparency and respect for everyone involved. Ethics are in affect to prevent exploitation of all parties involved while staying presenting credible data. 
Following the BERA (British Educational Research Association) guidelines, the primary ethical concern is informed consent. Every participant will receive a plain-language statement outlining the study's purpose and their right to withdraw at any stage without consequence. They will also be given the opportunity to be part of the interview process as this would be voluntary also. 
When conducting the questionnaire, to show more transparency (BERA 2018, para. 27) participants could be given the choice to add more detail to the question. If given a question where a scale is involved, it could then be followed by an opportunity to add any more detail they feel necessary to their answer. Giving an open statement at the end of the questionnaire stating what would then happen to the collected data, in this instance, to highlight their concerns as educators regarding the outdoor space.
When conducting the interview, it is important to have a good rapport with the participant. Being relatable and open about shared experiences can help ease the participant, making them feel more open to share their failures and honest opinions. Checking in throughout the interview, making sure that you have capture the nuance of their answer correctly, give them the power over their answer and help them feel like they have been heard. Using the flexibility of a semi-structured interview can help them freedom to add any additional information or to expand any questions answered in the questionnaire before. 
Anonymity is a form of protecting the participants privacy (BERA 2018, para. 40). As a researcher, it must be made sure that the identity of the participants are keep safe, confidential and can no way be linked to any participant. Anonymity reduces bias as participants feel freely to talk and disagree with subject like the new curriculum, with the safety of the answers not getting back to their employees. It also gives them ethical safety, where they can speak freely about lack of funding without it harming them professionally. Taking into consideration that teachers are discussing their professional practice, anonymity and confidentiality are at the up most importance. Any identifying features, such as the specific name of the school or the teacher, will be replaced with pseudonyms (e.g., 'Teacher A, School B') to prevent any potential professional repercussions.
The questionnaire can be made anonymous by not asking for a name or email address. However, by asking participants to put themselves forward for the interview stage of the research, they would need to provide contact details which will make this part of the survey confidential.
It would be difficult to make the interview process anonymous as it entails speaking to the participant face to face or via video and hearing their voice. To make it confidential, you would use the pseudonyms in your final report.
When collecting data, it is important to mitigate any risks that may occur in the process.
Using such a small group of teachers in each group could make it easy for other to detect who said what therefore using generalise context when providing what school they work or a age group rather than an exact age could prevent any guessing for example do they work in a English-medium setting or a Welsh medium setting. This can help avoid over-identifying data.
When asking about teachers' professional opinion, they may be less likely to answer honestly with fear it could get back to their headteacher and put their job at risk. This is why it is important to remind participants that they have the right to withdrawn at any point and, if they contribute to the interview, reassure them that you recording can be stopped at any point and their data will be taken out of the research project.
When conducting the questionnaire, providing a separate sign up sheet to the questionnaire could help keep anonymity and keeping all data collected in a password protected folder while complying to GDPR protocol.
In the interview, making sure the space is as neutral as possible. Away from colleagues and somewhere the participants feel comfortable. If online through Teams or Zoom, making sure the background is blurred to protect the privacy of the participant.
Showing the participant the interview once it has been transcribed can give the participant ownership of what was said and give them the opportunity to remove anything they deem too sensitive.
The welfare of the researcher must be taking into consideration also (BERA 2018, para. 54).
Before starting any interview or conducting any questionnaire, discuss the questions with a neutral peer so they can help identify anything the deem as bias.
The researcher could keep a detail journal of each interview and how they felt when speak to participant. This can help keep the data collect authentic.
Research must remember that any conversation must take place in a professional manner and not in staffrooms. This keeps the relationship professional and less like a gossip session. Starting the interview with a start and end statement can help establish a more formal structure.
Being aware that conducting fifteen interviews is a challenge. Spacing them out and give the researcher time to process and become less overwhelmed. The question given to the participants is giving them the opportunity to voice their concerns and opinions on subjects that could become upsetting therefore having a list of resources that can be provided if they become distressed. 
Collecting data is a legal responsibility of the researcher therefore to lower the risk to their reputation, avoid over collecting sensitive data, ensuring that if the researcher was to use any AI tool to transcribe that it is compliant with GDPR guidelines and that the raw data files are destroyed after the research project has been graded.
Taking into consideration the risk to the university is something the researcher must take into consideration before beginning the researcher project (BERA 2018). Making sure the researcher does not deviate from the original plan that had been pre-approved is essential to avoid any unauthorised research therefore ensure that all questions given in the original ethics application are used and for some reason these are to change, file for an amendment. Keeping record of all consent forms and data logs can help if any complaint, you can provide the information to the university to show that the researcher followed the agreed ethical roadmap. To keep the reputation of the university intact, keeping the lanugage used in the transcript neutral can help show that the university is a facilitator of the research and a political platform. This can also be shown through providing a clear disclaimer statement given at the beginning of any consent form and questionnaire. 

To comply with the Data Protection Act (DPA) 2018 and the General Data Protection Regulation (GDPR), the researcher must consider the safety of all participants from the very beginning.
The researcher must ensure that every participant signs an informed consent form that explicitly state the data that will be collected and what the data will be used for and how long it will be kept.
All data will be pseudonymised and stored on encrypted, university-approved servers to adhere to Data Minimisation (Article 5 of GDPR).  This ethical framework not only protects the participants but also encourages higher levels of honesty and transparency, thereby reducing the risk of 'social desirability bias' where teachers might feel pressured to provide 'perfect' answers rather than reporting their actual struggles.
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