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	Revise Harvard referencing for direct citations.
	Page two shows examples of the correct citations for Harvard referencing style.

	Targed/Target 2

	Further reading of academic sources to further develop your breadth and depth of knowledge and understanding.
	Credible sources have been used, for example journal articles. Examples of these are on page five, where multiple sources have been synthesised to ensure that further reading is included.



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).
This essay will reflect on classroom strategies and their potential in helping an individual to combat a personal learning barrier, in preparation for a challenging transition. A pseudonym has been created to ensure the pupil’s confidentiality, to warrant their right to privacy in line with BERA guidelines (BERA, 2018). 
The focus is on Darcy, a year six pupil who has attention-deficit hyperactivity disorder (ADHD). Barkley (1998, in Alban-Metcalfe and Alban-Metcalfe, 2013) defines ADHD as a condition whereby a person’s inattention, impulsivity and (or) hyperactivity is to such extent that it hinders their daily functioning. The three main types include the hyperactive type, the inattentive type, and the combined type (John Hopkins Medicine, 2023; Bernfeld, 2012). Darcy’s ADHD diagnosis has been established as the inattentive type (see pupil profile, p. 10). According to the National Health Service (2021), this form is more apparent in girls and is less noticeable than hyperactivity, meaning that many girls with ADHD go undiagnosed compared to boys. Due to this, Darcy has previously gone without the necessary support. Hamed, Kauer and Stevens (2015) highlight how this can be damaging, as untreated ADHD can affect academic success and increase risks of comorbidity, low self-esteem, and mental health issues in later life. This emphasises the importance of implementing an effective support plan.
Rutanen and Hännikäinen (2016) describe horizontal transitions as experiences between events throughout the day, for example transitioning from a language lesson to a maths lesson. The transition that Darcy is preparing for is the move from primary to secondary school, which is a vertical transition. According to Pietarinen, Pyhältö and Soini (2010), during a vertical transition a child often goes from one mesosystem to another. Bronfenbrenner’s ecological systems theory outlines different layers of one’s environment which are interconnected and each influence a child’s development (Paquette and Ryan, 2001), the mesosystem being those outside of the family environment, for example school (Xu and Filler, 2008). Consequently, an element of Darcy’s mesosystem will change when her school environment changes. 
To prepare for the transition, additional support will be provided for the learner in the form of a support plan, individual to Darcy’s needs. Nicholls and Gardner (1999) acknowledge that moving to secondary school can be complicated and overwhelming for any child. However, Darcy’s ADHD will bring added barriers which are causing her worry. For example, Darcy often disassociates when spoken to and struggles to stay on task, therefore is concerned that she will fall behind in class where she will not know the teacher. The support plan consists of classroom strategies to help with these issues, concentrating on organisation, focus, time management and fine motor skills.
When someone has a learning difficulty or disability (medical or not) requiring additional learning provision, this is classified as having additional learning needs (ALN) (Welsh Government, 2020a). Darcy has been recognised as having ALN due to her ADHD. This manifests itself during school and at home in ways such as disassociation when spoken to, poor concept and management of time, losing focus easily and untidy handwriting. This affects her in school as she often misses important information and is therefore behind in understanding a concept explained, and finds herself catching up. Darcy becomes distracted easily and can lose track of time; her parents have said she is often late leaving for school, and the teacher has noticed a rush at the end of each lesson to try and complete work which is frequently unfinished. Darcy can be diverted by daydreaming, looking outside, or playing with equipment. As her thoughts are often in many places at once, this shows in Darcy’s handwriting. Her work is sometimes illegible, and this will bring difficulties during secondary school when revising from notes and having work marked. These factors are affecting progression as despite her intelligence, ideas are often not displayed to evidence this understanding, and distractions mean that new skills are taking longer to learn.
Khadija (2022) outlines that the stakeholders in school include the staff, pupils, parents, and local community, who each have a responsibility in making efforts to improve the school and pupil progress. There is legislation in place to secure the rights of ALN pupils, such as the ALN Code, which sets out principles and guidelines for stakeholders to conform to. This is underpinned by the United Nations Convention on the Rights of the Child (UNCRC), which protects all children. Article twenty-nine, ‘goals of education’, states that every individual’s personality and capabilities should be developed to their best (UNICEF, 2019). Article twenty-three says that children with a disability have the right to lead a fulfilling life and that governments must do their utmost to assist them with this (UNICEF, 2019). It is declared within Section sixty of the ALN Act that all schools must have an ALN Co-ordinator (ALNco) (Welsh Government, 2020a). It is the teacher’s role to seek specialist advice from the ALNco and keep parents informed in the whole process. Chapter four of the ALN Code highlights the involvement of children and their parents, declaring that decisions should be made with the child’s best interests prioritised, using person-centred practice to allow the child and their parents to be fundamental in making decisions (Welsh Government, 2021a). The Welsh Government (2020a) state that any young person in education up to the age of twenty-five who has ALN is entitled to an individual development plan (IDP), and this must be maintained and reviewed. The teacher and ALNco are responsible for this, as well as local authorities in cases where they have been referred (Welsh Government, 2021a).
According to Galton, Morrison and Pell (2000), in England and Wales, forty percent of learners see a discontinuity of progress during the transfer of schools. Galton, Gray and Ruddock (1999) note that Ofsted’s data marks that the most significant drop in pupil progress is around the phase of moving from primary to secondary school. The Curriculum for Wales (2022) highlights that for smooth transitions, there must be a shared understanding of progression between the settings involved. To have a shared understanding requires both establishments to know pupils’ prior knowledge and recognise what steps should follow (Welsh Government, 2022). Darcy’s pupil profile will help to ensure this, as it will inform new teachers of her needs so they can plan to support them. Person-centred practice is important and there is evidence of this within the pupil profile, as parts were written by Darcy herself. The pupil description is more personal as Darcy talks about what is important to her. Noddings (2012) highlights that to meet the needs of pupils, teachers must create a climate of care and trust, and that doing this could entail conversations unrelated to schoolwork. Any new teachers who read the profile will know Darcy’s interests, which could lay the foundations for this climate of care to be built. This care is shown by her current teacher in helping Darcy to create this profile, including a section titled ‘What I need to support me’ which was created collaboratively between Darcy and the teacher. This shows her that she is important.
Arshad, Wrigley and Pratt (2019) emphasise that children are all different and should not be placed in a ‘box’ because of a label, and that individual education plans are essential to ensuring this by developing personal strengths rather than employing a general approach. In support of this is the Curriculum for Wales (2022), which holds personalised learning as a core value, emphasising adapting to support the strengths and weaknesses of individuals to meet the needs of every child (Welsh Government , 2020b). Darcy’s personal support plan has been created, highlighting classroom strategies that will be implemented to help prepare for the transition. It includes the strategies and reasons for them, who is involved, the review dates, and how the success of these plans will be measured. Effective targets should be ‘SMART’: specific, measurable, attainable, relevant, and timed (Elias, 2014; Tassoni, 2007).
Children with ADHD are often perceived as poorly behaved. However, research indicates that specific areas of the brain, such as the precuneus, are adapted in people with the disorder (Pearson, 2012). This implies that the condition is cognitive, and these pupils are not actively choosing to ‘misbehave’, as the root cause is innate. Opposingly, Glasser’s Choice Theory (1997) contends that behaviour is a choice based on how well five basic needs are met: survival, love and belonging, power, freedom, and fun (Bradley, 2014; Louis, 2009). When developing a support plan for Darcy, both concepts were acknowledged and so the strategies selected take a cognitive approach rather than behavioural, while also aiming to meet Glasser’s basic needs. An example of this is to use a ‘hook’ at the start of a lesson to create more fun, to interest the pupils which should help Darcy stay on task.
Tilstone, Florian and Rose (2016) highlight that attitudes and approaches taken towards ALN pupils, particularly efforts made to give them an ordinary life, are crucial features of fulfilling inclusion. When developing Darcy’s support plan, in-classroom strategies were intentionally selected to ensure that she is not removed from the class and made to feel different than any other student. These plans will take place over six weeks, and then a review will take place to decide if the strategies are beneficial and should be continued in the remaining school term, or if changes need to be made.
Upon the transition to secondary school, Darcy will be presented with a weekly timetable which she needs to use to organise herself. Arriving to lessons in the right place and on time, bringing the necessary equipment and any homework due will likely be challenging, as Darcy struggles with organisation. To support with this, the teacher or LSA will create a schoolbag checklist with Darcy. Her parents can support with this at home, ensuring that she packs her own bag each evening to establish the routine. Heller (2014) expresses that checklists are extremely effective in helping ADHD when done well, by being simple to use and not too time-consuming. According to Pietro (2016) the stages involved in accomplishing a task are not so obvious to children who struggle with executive functions, and so checklists help to make tasks less overwhelming. Once this method is implemented, the teacher can check in daily with Darcy and eventually progress the strategy if the results have been positive. To progress, timings could be introduced, for example setting a time slot to start and complete the task during. The vision is that eventually Darcy will have internalised the checklist, and it will become autonomous. Through implementing a checklist, the teacher follows the notion of ‘scaffolding’ based on Vygotsky’s ‘zone of proximal development’, the zone separating the learner’s individual capabilities and their potential capabilities when given assistance (Haider and Yasmin, 2015; Shabani, Khatib and Ebadi, 2010). Topçiu and Myftiu (2015) define scaffolding as an informative structure used by the teacher to model a task, which will then facilitate the child to lead the learning task for themselves. However, a disadvantage of this strategy is that Darcy might become bored if there is no immediate reward. Skinner’s theory of operant conditioning emphasises the impact that consequences have on behaviour, suggesting that rewarded behaviour is more likely to be repeated (McLeod, 2023; Omomia and Omomia, 2014). To avoid this, it is important that daily check-ins regarding the checklist include verbal encouragement and perhaps a weekly reward if Darcy is successful, such as free-choice time on a Friday afternoon.
Executive function comprises of the working memory, cognitive flexibility, and self-control skills, however executive dysfunction is one of the key symptoms of ADHD (Cleveland Clinic, 2022). This affects the ability to manage everyday life in ways such as regulating emotions, focusing on tasks from start to finish, and paying attention (Belsky, 2023). To support Darcy in keeping focused, the chosen strategy is music. According to Alban-Metcalfe and Alban-Metcalfe (2013), stimuli such as music can filter out distractions for children with ADHD, with some saying that loud music is the only way they can complete homework undisrupted. Halpern (2017) explains that most music will create more stress, as the person’s heartbeat synchronises to the beat of the music; however, he proposes ‘Brain Balancing Music for Mindfulness’, which he suggests can soothe the mind and body and is targeted towards regulating children with ADHD. In support of this is Masters (2022), who explains that dopamine is a neurotransmitter in the brain which accounts for regulating attention, memory, and motivation, and that with pleasant music dopamine levels can increase. Sabirov (2023) agrees that music can improve cognitive development, emotions, and overall benefit the learning environment, though notes that factors such as genre, volume, and the given task are also reliant on success. Karthikeyan (2017) argues that sensory overload and being overwhelmed cognitively can negatively affect the execution of tasks, underlining that added distractions increase this risk, potentially reducing academic success. The strategy will be trialled using non-vocal mindfulness music, which will be played to the class during independent work. However, a limitation of this is that it may disrupt the class if it does not work for all pupils. A case study investigated the effects of music on reading comprehension in young people with and without ADHD. Reading tasks were completed with four different backgrounds – no music, non-vocal calm music, calm music with lyrics, and rhythmic music with lyrics (Madjar et al., 2020). The results found that music significantly improved reading and focus skills for the ADHD group, but not for those without ADHD (Madjar et al., 2020). Alban-Metcalfe and Alban-Metcalfe (2013) argue that some children see negative effects with music if does not enable them to block out external stimuli, as it may cause them to experience sensory overload. If Darcy finds the music useful but others do not, this will be overcome by providing Darcy with headphones. This will not exclude her from her peers as they will only be used during independent study, and the option can be extended to anyone within the class who finds the music helpful also. 
The next strategy to support Darcy is a ‘now and next’ board. As she struggles to complete activities during given time-constraints, focusing on one job at a time should help to improve this. Multitasking causes time issues in many aspects of life, from getting ready in the morning, to completing school activities. The schedule will establish what is important now and what is to be done next, acting as a reminder to complete the present task first, rather than beginning several matters which are subsequently left incomplete. Due to Darcy’s age and capabilities, the ‘now and next’ board can be slightly more detailed than the usual method of pictures. It can be used to chunk the steps of an activity so that the method of achieving the task becomes clearer. Each section could be loosely timed to help Darcy stay on track and can be displayed on a whiteboard so that it is reusable for other tasks. Research suggests that multitasking can reduce productivity by up to forty percent (Blades, 2014). Rubinstein, Meyer and Evans (2001) describe the mental functions of task-switching to contain two stages, ‘goal shifting’ and ‘rule activation’. It is explained that to switch tasks, the working memory must keep track of the goals and rules of both current and future tasks, substituting these instructions each time the task is changed (Rubinstein, Meyer and Evans, 2001). This process of task-switching was found to have time implications which determined that the more complex the task rules, the higher the time-costs (Rubinstein, Meyer and Evans, 2001). This implies that helping Darcy to focus on one activity at a time should help her to complete tasks quicker and more efficiently. Approving of this view is Buser and Peter (2012), who performed a case study to decipher if productivity was better through multitasking, performing tasks sequentially, or when the participant organises their own sequence of work. The participants were each given two tasks to perform under one of those conditions. The results showed that those who worked sequentially performed the best, significantly better than those required to multitask by switching between activities (Buser and Peter, 2012). This demonstrates that scheduling and single tasking are substantial factors for productivity and highlights the usefulness of the now and next board. Despite this, Barker (2021) indicates that brain breaks can stimulate productivity by improving student focus and decreasing off-task behaviours. However, taking brain breaks during an activity would require increased task-switching, which has been suggested to hinder productivity. This perspective was considered within the support plan and both techniques will be trialled over the term, and a judgement will be made based on the success of each. 
A disadvantage which may be faced with this strategy is that including too much on the board such as timings, risks overwhelming Darcy. Overloading the requirements could be stress inducing, and this pressure can be harmful for students, potentially damaging both mental health and academic achievements (United We Care, 2023). If this issue arises, the board will need to be reverted to basics and only entail clear, short instructions highlighting what is ‘now’ and what is ‘next’. 
The final strategy moves away from the previous cognitive approaches to focus on physical development, specifically fine motor skills. The reason for this is to improve Darcy’s handwriting which is untidy, and sometimes even illegible. Motor skills are actions requiring the brain, nervous system, and muscles to cooperate, with fine motor skills being smaller actions such as using hands and fingers (Mokobane, Pillay and Meyer, 2019). Children with ADHD often face difficulties with handwriting due to issues with fine motor skills (Mokobane, Pillay and Meyer, 2019). The strategy implemented to manage this consists of regular exercises to strengthen Darcy’s hand muscles. This approach will be incorporated into daily life and the activities can change regularly. An example of an activity is clay modelling. This could be implemented as a morning task done on arrival into class and during registration time. Instructions could be displayed on the board and a roll of clay could be placed on each desk so that every child can participate, following the directions to create a model with the clay. This will exercise their muscles and if done regularly, should strengthen them. It is a fun activity which can be used in various ways, which are task characteristics vital for good student engagement (Fredricks, 2011). Alternative activities for other days could include cutting out paper shapes to refine scissor skills, origami, and sorting coins by grouping and stacking them up. It serves as a form of kinaesthetic learning, which is a ‘hands-on’ approach, igniting the classroom atmosphere, consequently increasing participation and energy (Azmat, 2017). The activities will feel more like play to the students while subconsciously developing their fine motor skills, problem solving skills and ability to follow written instructions. They can collaborate, developing teamwork and leadership skills as well as emotional intelligence. Carlson, Rowe and Curby (2013) attest that good fine motor skills have been found to relate to better academic achievement. This indicates that the strategy can help to develop learners holistically not just physically, by progressing the child in all aspects of their being (Mahmoudi et al., 2012). 
The limitation to this method is that the strategy has only a small time slot each day, so it is uncertain how much progress will be seen from this. However, this is not a strategy that sees immediate effects which is why it will be implemented for many weeks and can continue throughout the school year if it shows success. It will also be used in conjunction with other techniques to accelerate progress. For example, Foley (2022) suggests using cursive handwriting rather than printed letters as it removes the task of spacing each letter appropriately, facilitating those who have weaker fine-motor skills. Practicing letter formation and encouraging cursive handwriting can also be applied to support.
In conclusion, it is evident that employing these methods of support are crucial in assisting with Darcy’s development and a smooth transition to secondary school. The importance of facilitating progression for all learners is fundamental in the Curriculum for Wales and is enforced through the Progression Code; this code underlines how provision must be in place to allow all pupils to advance through the progression steps during their learning journey (Welsh Government, 2021b). Wender and Tomb (2017) emphasise that without managing ADHD, the difficulties faced at school are much more likely to grow and escalate. Reale et al. (2017) states that ADHD is often comorbid, meaning to occur with other conditions, and Jensen, Martin and Cantwell (1997) underline that fifty percent of children in a study were found to be comorbid with ADHD and anxiety disorders. The support aims to prepare Darcy for secondary school by teaching techniques that help to manage her ADHD symptoms, to prevent disorders such as anxiety from developing. 
Some limitations were acknowledged regarding the strategies, however methods of overcoming these challenges were identified, and so the advantages outweigh any potential difficulties. However, if unanticipated challenges are faced that cannot be solved, the support plan outlines other ideas which can be applied instead. To avoid continuing with a failing strategy, Schön’s reflection technique will be used. This requires ‘reflection-in-action’, and ‘reflection-on-action’ (Nelson, Groom and Potrac, 2016). ‘Reflection-in-action’ involves reviewing what is happening at the time (Hébert, 2015), so if a strategy is not working for Darcy, it can be improved imminently. ‘Reflection-on-action’ describes evaluating the matter in retrospect (Andrist, Nicholas and Wolf, 2006). This will be done at the end of the term following the six-week support plan, through a meeting with Darcy, her parents and the ALNco. 
Regarding my professional development as the practitioner, I feel that this research has deepened my understanding of ADHD and how to support children with this. The process has developed my application of the QTS standards, specifically ‘differentiation’ and ‘involving partners in learning’ (Welsh Government, 2019); I have demonstrated an understanding of differentiating to meet the needs of all learners, while positively involving parents and in-school colleagues (ALNco) in the process of supporting the pupil. The best interests of the child were at the forefront of every decision.
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Support Plan

· Barrier: ADHD – Inattentive type.
· Transition: Moving from primary to secondary school.
· Six-week plan to trial across a term.

Organisation
· By implementing strategies to support Darcy’s organisation, this facilitates her to progress towards one of the four purposes in the curriculum, specifically ‘healthy, confident individuals’ (Welsh Government , 2020b). One of the qualities of this is to gain the skills to independently manage everyday life (Welsh Government , 2020b), which these techniques will help Darcy to do.

Focus on task and Productivity
· Improving Darcy’s focus on tasks will increase productivity and allow her work to display the level of knowledge and understanding that she is capable of. This works towards one of the four purposes, ‘enterprising, creative contributors’ as it supports Darcy to form ideas and produce work by applying her knowledge (Welsh Government , 2020b). 

Time management
· A skill highlighted as essential to the four purposes is planning and organising, underlining that pupils should be competent in managing time (Welsh Government , 2020b). The strategies implemented should support Darcy to become more able with this skill.

Fine motor skills
· Having neat handwriting is not easy for Darcy, with ADHD creating further barriers to achieving this. A step towards one of the four purposes, ‘healthy, confident individuals’ involves overcoming a challenge (Welsh Government , 2020b). The techniques applied to tackle this ensure that Darcy faces this challenge and makes effort to subdue the obstacle.


	Reason for support
	Nature of support
	Who will be involved?
	Review date
	Evaluation - how it will be measured

	Organisation
Darcy’s ADHD means that she can be very forgetful, which makes staying organised a challenge. Having a timetable in secondary school which she will be responsible for is causing Darcy to worry, as this will require her to be in the right place with the right equipment.
	
· Create a school bag checklist. Make a current one which she can practice using. Speak with Darcy’s parents and ask them to ensure that Darcy packs her own bag each evening to practice.
· Visual calendar to mark any future due dates, for example homework or days requiring P.D kit.

	
· Class teacher or LSA create the checklist with Darcy. Parents support the pupil to use this checklist.








· Darcy and the class teacher or LSA create this calendar, all use it.
	
· Check-ins each morning. Meet with parents after three weeks to establish if progress is being made.









· Weekly check-ins. 
	
· Success will be measured by seeing if Darcy attends school with everything off the checklist. This can be recorded to see if the reward is earned at the end of each week.





· Success will be evident by how often Darcy has her P.D kit on the appropriate days and hands in homework on time.

	Focus on task/ productivity
Work and activities are frequently incomplete, and not up to a standard that she is capable of, due to difficulty staying on task. Darcy has a great level of understanding but will need to concentrate on tasks to reach her full potential and transfer this knowledge on paper, to demonstrate her best abilities to new teachers and future examiners.
	
· Listen to non-vocal music during work time. 




· Brain breaks during longer tasks.








· A hook at the start of lessons where possible.


	
· Trial this as whole class. If some find it distracting, provide headphones for Darcy.

· Class teacher.








· Class teacher and whole class.




	
· Regular reflections as a teacher to evaluate whether the music and brain breaks are working for the class. Pupil voice to get the opinions of students. Review after one week to decide if the strategy continues.

· Teacher to reflect on the lesson and Darcy’s engagement each time a hook is used. Review the success after three weeks.


	
· This will be measured by observation. Success will show a calm and focused environment, but a disrupted and distracted class demonstrates that it is unsuccessful.






· Measured by observation and pupil voice.

	Time management
A barrier of ADHD is a difficulty with time perception. It can be challenging to estimate the duration a task will take, and also the speed that time is moving in the present moment. Darcy will need to be on time for the bus each morning to travel to school. She will also need to use lesson time effectively to perform tasks, as once that time is up, she will be changing classrooms and teachers, unlike in year six. 
	
· Now and next board. This will act as a visual reminder of what needs to be done before moving on to another task. 



· Practice the walk to the bus stop with a timer.













· Provide shorter instructions and chunk tasks.

	
· Teacher and LSA .











· Parents. Darcy can discuss after with parents, teacher or LSA. They can then recommend timings for her morning routine, based on how long the walk takes. 

· Teacher and LSA.
	
· Weekly check-ins to discuss if they are useful. Review the usefulness after three weeks to keep or remove strategy.

· This can be done near the end of the term and reviewed in the meeting with parents and ALNco after the six-week plan has finished. 





· Discuss at the time if Darcy understands the instructions better.
	
· This will be measured by observing and talking to Darcy, to establish if she finished each instruction before beginning the next.


· Success will be measured by Darcy and her parents once she starts secondary school, if Darcy is on time for the bus using the recommended timings.




· Success will be shown by the instructions being short and clear enough that Darcy can remember and repeat them back. This can be checked after giving instructions, and also  later during the task.

	Fine motor skills
Darcy’s handwriting is untidy and can be unclear to read. This means that often when she returns to her work it is illegible and she does not know what was written. It grants the risk of not understanding notes she makes in school, subsequently missing out on important reminders or misunderstanding information.
	
· Activities to strengthen hand grip. Some activities could also coincide as the brain break activity and involve the whole class.



· Practice forming letters.

	
· Teacher and whole class.












· LSA one to one with Darcy. Resources could be provided if parents wish to help with this at home also.
	
· Review after four weeks if Darcy’s fine-motor skills have improved, and handwriting has shown any progress.




· Review after six weeks.
	
· This can be measured by progress in performing other fine-motor skills, such as throwing and catching a small object. It will also show through the tidiness of her handwriting.


· Observing clearness of handwriting and comparing to past writing.
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This is me:

Pupil Profile

Name: Darcy
Age: 10
Date of birth: 04.05.2013

What do others like and admire about me?

- Happy.
- Funny.
- Kind.

What's important to me?

- My friends.
- My family.
- My dog.

- Drawing.

- Dancing.

Physical development

- Poor handwriting.

- Gross motor skills; confidently
performs in physical lessons, with
competence in essential skills
such as jumping, hopping and
skipping.

Cognitive development

- Creative.

- Excels in areas of interest.

- Difficulty staying focused and
on task.

- Struggles with time
management.

Emotional development

- Pleased when doing well and wants to impress.
However, gives up easily with little care for tasks
that are more challenging or not of personal
interest.

Language development
- Knowledgeable with good verbal language skills,
though has difficulty transferring this to paper.

Social development

- Enjoys socialising and working collaboratively.
- Makes friends easily.

- 'Zones out' - does not appear to listen when
spoken to.

What do | need to support me2

Instructions and tasks broken down.
Visual aids to organise tasks.

Sit near the front of the classroom.
Brain breaks.

Concrete learning experiences.
Music.





