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	Targets from last assignment
	What I have done in this assignment...
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	Increase the level of criticality in your use of literature.
	I have tried to use the literature more to back up my points than I would have done previously, however, this has reduced the number of references I have used compared to previous assignments.

	Target 2
	Make greater use of evidence collected to support/consider points (e.g. comments from pupils in the interviews).
	I have tried to focus on smaller points to utilise the evidence more for one purpose although I do not have any quotes from staff although I was involved with numerous discussions with them.

	Target 3
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
The Comprehensive School is based in the South Wales area. It is an English medium school with 972 pupils of mixed gender, between the ages of 11 and 19 on roll.   The school has 24.1% of pupils that qualify for free school meals (My Local School, 2019) (Estyn, 2015).  I will be discussing an aspect of the School Development Plan, how the school identified that this was an important focus point and what changes they will implement. I will also be discussing how the school will measure the impact of the development point and whether the current tactic has produced the results they had expected at this point in the process. I will continue to deliberate what I have learnt from my findings and how it will influence my practice in the future. 
A School Development Plan (SDP) is a rolling document, often a three-year plan, of how the school is going to develop and what steps it is going to take to reach their development targets.  All schools in Wales are required to have an SDP to comply with the Education (School Development Plans) (Wales) Regulations 2014 (Welsh Government, 2016).
There is a policy in place for school improvement, Every School a Good School. It puts the accountability on the individual schools themselves.  It is believed that the bottom up approach is the best way forward for school improvements they are best placed to see what changes need to be made and what is effective (Department of Education, 2010). When using the bottom up strategic planning approach, it is important that all stakeholders are made aware of the school's plans for improvement and for them to be involved in the process also (Welsh Government, 2016). The school's governing body will have the overall final say about what goes into the SDP (Welsh Government, 2016). 
The School will have many priorities such as the national priorities of raising the standards of education for literacy and numeracy as well as reducing the impact of poverty on pupil attainment (Welsh Government, 2016). However, the schools will each have different priorities to focus on that is individual to their mission and needed to maintain their ethos of the school and reach their aims and objectives.
Estyn is the education and training inspectorate for Wales where they continuously survey the standards and quality of schools in the country. This is so examples of good practice can be shared with others as well as monitoring the schools and enforcing developments that the school must follow.
The school has decided to implement the Pivotal Education approach to combat the issue of behaviour within the school (see Appendix 3).  The approach has 5 Pillars, the first being adults displaying behaviour that is consistent and calm (Pivotal Education Ltd, 2020).  Having visible consistency is important for pupils to understand the culture of the school and each classroom.  Making the pupils aware of the rules and the consequences from the outset meant that the pupils knew what was expected of them.  Having consistency also makes it simpler for staff to implement the same rules and next steps across the school (Paul Dix, 2017). If a pupil chose not to stop talking in a lesson, both the pupil and teacher knew that the next steps would be a quiet, verbal warning, the next time the pupil would be moved to another seat in the class.  If the pupil was still interrupting the lesson, the pupil would be moved to another classroom and there would be multiple steps before it would then be escalated to the Senior Leadership Team (SLT) leading to time spent in the Isolation Room or Exclusions would be supplied. The approach puts makes the teacher within the classroom accountable for their own class. This way, pupils are aware that the ground level teachers are in charge and they are not passed off to a referral system up to Senior Leadership Team to supply the punishments.  It is the teacher that that pupil will see every day and that is where the strong relationships need to be built so that incidents can be diffused before they escalate (Sparks, 2019).  Pivotal Education focuses on praising the pupils that always behave as expected rather than shifting class focus to disruptive pupils and losing precious learning time.  
Another key aspect implemented by the Pivotal Approach is Restorative Practice.  When pupils have disrupted a lesson and the relationship between the teacher and pupil breaks down, it is important to restore that relationship as quickly as possible after the incident has happened. This way, the pupil can come into the next lesson expecting to be treated fairly, rather than having pre-conceived ideas that the teacher no longer likes them so they misbehave in the lesson anyway.  Having a positive dialogue where the teacher and pupil can develop a better understanding of each other and the situations has been shown to improve collaboration in the classroom (Sparks, 2019).  There has been much research into positive reinforcement helping to improve behaviour more in the classroom the negative reinforcement (Morin, 2019), as this can give the child something to work towards, however, there is evidence that too much positive reinforcement can lead to the child repeating unwanted actions. Some teachers at School X were very wary of this and not all teachers are supportive of all the new changes for Pivotal (Pivotal Education Ltd, 2020). Teachers at School X did however mention that when they purposely tried to be 'Pivotal' as best as they could in a situation, they were often surprised by the effectiveness in a positive way.
To comply with the Education (School Development Plans) (Wales) Regulations 2014, School X has developed a School Development Plan (SDP). The school should continuously refer to their overall vision when deciding on action points for their SDP to make sure their improvements support their efforts to reach their vision (Welsh Government, 2014).
The school has three Assistant Headteachers and a Deputy Head Teacher along with the Headteacher himself.  Each member of the Senior Leadership Team (SLT) leads at least one aspect of the School Development Plan (SDP) (see Appendix 2).  Their initials are displayed alongside the strand they are in control of so that all other members of staff are aware of who they need to see regarding questions about each aspect.  To decide what needs to be on their SDP, the school needs to look at what they want to achieve and how they want the school to be represented. Inspire, engage, achieve is their school ethos.
As their school is situated in a deprived area, the school highly focuses on helping inspire the children in the community to achieve more than they currently believe they can achieve.  Pupils in the school can be very disaffected and struggle to see the point or motivation to learn at school. Teachers at School X want to find effective ways to engage the children, including those most disaffected.
The school must first self-evaluate to identify any discourse or even that of which is currently working well, and they could utilise further. While it is important to focus on problems, there is a possibility that actions that are working well will be left behind when the school focuses heavily on problem solving.  It is important to also use the development plan to build and improve on previous developments (Brighthouse and Woods, 1999).
The Headteacher is very data driven and so they have a very good range of data in each aspect of the school to follow what might be working well and what might not be going so well.  It can be key to have a tracking system to make sure no pupils fall through the cracks (Hechinger, 2009).  However, too much focus on data can make the school seem impersonal and more focussed on numbers than the pupils themselves (Kamenetz, 2016). It is important to maintain a balance. One point that was noted was that there was a high number of exclusions and time spent in the isolation room. A disadvantage of acting mainly on data is that correlation might not necessarily mean causation. When the SLT were unsure of why their A1 behaviour system seems to proving less than successful in practice than it was anticipated to be on paper, the SLT took to taking suggestions from staff to find out what could be causing the increase in bad behaviour. When asked about behaviour, all staff including teachers, librarians, catering staff, and cleaners reported back that they had noted a serious rise in bad behaviour in the school over the past 5 years, with particular year groups being worse than others. It had been noted that their previous behaviour policy that had been in place for those 5 years left the ground staff teachers powerless and the behaviour process became a referral system. This meaning, only SLT were able to hand out punishments.  This meant that the subject teachers were appearing powerless to pupils, the relationship between pupil and teacher will be continuously broken down with no opportunity for redemption. As SLT were not in the classroom for the bad behaviour event, the pupils were not given punishments that were equal to the misdemeanour which meant pupils were brazen enough to repeat the behaviour again and again.
It is important that once a problem has been identified that possible solutions must be identified also (Education Endowment Foundation, 2011). A member of SLT that was on the committee for implementing the A1 behaviour system many years ago decided to lead the change on behaviour and started researching and attending training events to find the best strategy to fit their school to combat bad behaviour.  He was interested by Pivotal Education as well as the works by Paul Dix 'When the Adults change, everything changes' (Paul Dix, 2017).
On last year’s SDP, the school had 'Implementing Pivotal Education' on their plan. For this year’s version, they have 'Maintaining Pivotal Education' as their main strand. The school is giving the plan the best chance for success and has taken the highs with the lows.
To evaluate the impact, the school has mainly been taking the number of exclusions into account. After the first year of Pivotal implementation, the number of exclusions had decreased.  However, as there has been multiple changes within in the school since the initial implementation of Pivotal, for example, a year group has left and a new group of pupils have joined, the school will keep looking at the exclusion data over the next few years to see if the drop in numbers is maintained.
To help secure the change, they have trained multiple SLT members to be Pivotal Trainers and there have been 5 inset training days on Pivotal already and the school want to continue the training to all staff members. Also, to hit the hard to reach teachers. All stakeholders are aware that Pivotal Education has been put in place and parents are continuously updated via ParentMail.
School X had multiple meetings with staff suggesting that they need more interaction from parents at the school. The school did hold evening sessions where steps the school would like to take place were discussed. They had said that a very small number of parents attended, and every meeting had the same people. A big feedback point that had been given to the Welsh Government by many schools in the area was that they would like parents to be more engaged in developing the SDP (Welsh Government, 2016).  Possible fixes to this are to hold meetings at different times of day so the parents that work evenings or need childcare can attend. With the new change of circumstances due to the Covid-19 pandemic (UK Parliament, 2020), some teachers and parents are more knowledgeable about online classes or seminars than they have been in the past as it was not widely used within Primary and Secondary schools currently. The technology has also improved very quickly and has been made more user friendly due to its sudden increased necessity (Mingis, 2020). There may be a benefit of adopting this new way of working to facilitate sessions to the more tech savvy parents so they can still take part in the sessions from wherever they are which makes them no be able to attend or for circumstances that makes it difficult for them to leave the home. Increasing the simplicity of finding out the information and being able to give information easier could enhance the attendance dramatically. Some counties hold free sessions to help people to learn how to access what they need online (Harvery, 2014) and if there is not one available in the area, it may be useful for schools to collaborate and create these sessions where necessary.  
Having the meetings about school change being very data driven, again does not appeal to most parents and also a lot of the teachers or other staff at the school. Targeting their SDP to having their main focus being the wellbeing of the pupil will engage a lot more of the stakeholders. Although it is important to have a tracking system that is available for all staff when necessary, the Senior Leadership Team relied heavily on this and a divide has started to appear within the school.  As there was a lack of communication between the ground staff and the SLT relied highly on data, new ways of working suggested by SLT seem to fall flat as they have not liaised with teachers to see what they believe is worth trying and what is a pointless exercise. Where some of the SDP approach is 'bottom up', the school is still not integrating its staff enough to target parts of the school where it is most needed. The school could possibly benefit by the SLT regaining a more holistic view of the school and it's pupils than simply focusing on the results (Windsor, 2017) which is not uncommon in many schools due to the controversial reform implemented by Michael Gove during his time as Education Secretary such as the extra focus on results such as PISA (Gove, 2014) (OECD, 2018).
In summary, all schools in Wales are required to have a School Development Plan (Welsh Government, 2016) however, each SDP will apply to each school and their needs individually if they are being done and used correctly. They tend to stretch over a three-year period in order to give a chance for changes to reap results, whether they are good or bad, then the school can work upon them.  Within this assignment, I have learnt the process of how the action points of the School Development Plans are chosen and how they measure the success of each action point. I have been made aware of how each member of the SLT in School X each focus on an action point and what their inset training days involve when trying to implement these changes. It has also been made clear that there are challenges faced when some staff are 'hard to reach' which is also mentioned on the SDP. It is important for educators to be 'open minded' when being approached with new ideas, but schools should also be open to suggestions from all stakeholders, including parents and pupils. School X has struggled with engagement from parents especially when the school has required them to attend meetings. The school may need to research new ways to make the interactions between school and parents more accessible in future, such as using online technology that is quickly becoming more user friendly and available.
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