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Abstract
This Learning Review provides a thorough evaluation of my educational and experience journey, focusing on its impact on continuous learning and growth in the context of a Doctorate in Professional Studies (DProf) programme. The objective is to examine the views of Further Education personnel on the incorporation of technologies in their regular professional activities. This research area is crucial due to the significant influence of technological improvements on the educational field.

The study employs a comprehensive approach, integrating both chronological and thematic aspects to demonstrate the author's twenty years of development in educational leadership and management. The text explores the domain of informal learning, which has played a crucial role in the author's professional growth, spanning a diverse array of skills and knowledge obtained outside of formal education.

The author emphasises the incorporation of both formal and informal learning as a defining characteristic of their educational experience, combining theoretical ideas from structured studies with implicit knowledge acquired via reflective practice, collaborative learning, and practical involvement. The review examines the significant influence of mentorship and coaching, both in the role of a mentor and mentee, in developing leadership abilities, pedagogical comprehension, and promoting inclusive learning environments.

Moreover, the importance of interpersonal and communication skills is emphasised as the foundation for developing meaningful relationships, promoting collaboration, and motivating others. The evaluation demonstrates the author's commitment to continuous learning and self-improvement, offering guidance for future pursuits in the DProf programme and contributing to the discussion on incorporating technology in Further Education.

Introduction 
In the ever-changing field of education, where information is continuously developing, the quest for lifelong learning is not just a pursuit but an essential requirement. As I begin my Doctorate in Professional Studies (DProf) programme, I am filled with excitement and a strong dedication to my personal and professional development. I am submitting this Learning Review to document my progress. This undertaking aims to review and evaluate my educational and experiential journey up to this point, with a specific emphasis on how it will impact my further learning and growth within the DProf framework (Lester, 2004).
The main purpose of this review is to emphasise the most important aspects related to the study subject I have selected for my DProf. I will be pursuing this research as a senior education manager. The objective of my research is to investigate the perspectives of Further Education personnel on the incorporation of technologies in their regular professional tasks. This investigation is extremely significant since technology progressions persistently remodel the educational environment, offering both advantages and difficulties for educators and learners (Selwyn, 2017).
This Learning Review will present my twenty years of progress in educational leadership and administration, utilising both chronological and thematic perspectives. Through a comprehensive approach, I intend to identify specific areas of learning, most of which I will discuss in my post. This detailed study will not only shed light on the significant events and experiences that have influenced my professional career, but it will also establish a strong basis for my future progress and advancement (Jarvis, 2010).
Throughout my professional development, I have transitioned from being a Computer Science teacher to holding a senior administrative position in a sixth form college. Along this path, I have actively pursued ongoing learning experiences that extend beyond traditional formal schooling. Informal learning has played a crucial role in my professional growth, encompassing various skills and information that are not necessarily explicitly or intentionally gained (Eraut, 2004). In this review, I will analyse and categorise these informal learning events to clarify their influence on my professional development and personal advancement.
The amalgamation of structured and unstructured learning has been a defining characteristic of my educational experience, and it is through this fusion that I have cultivated a comprehensive understanding of educational leadership and administration. I have developed a practical understanding by applying theoretical knowledge gained from formal courses in educational policy, strategic planning, and organisational behaviour (Leithwood & Riehl, 2003). On the other side, the unspoken knowledge acquired via thoughtful practice, learning from peers, and practical involvement has enhanced my comprehension and implementation of these theoretical ideas (Eraut, 2004; Schön, 1983).
As I deeply engage with the complexities of my educational journey, I will examine the significant influence of mentorship and coaching, both from the perspective of being a mentor and a mentee. The reciprocal relationships I have formed have been extremely beneficial in developing my leadership abilities, understanding of teaching methods, and dedication to creating inclusive and stimulating learning environments (Bozeman & Feeney, 2007; Clutterbuck, 2004). In addition, I will analyse the significance of professional development workshops and seminars in keeping me updated on developing trends, industry standards, and creative teaching and management techniques (Guskey, 2000).
In addition, this study will discuss the importance of interpersonal and communication skills, which have been fundamental to my capacity to develop meaningful relationships, promote collaboration, and motivate people (Northouse, 2019). Through introspection of the progress of these abilities, my objective is to emphasise their profound influence in moulding my leadership style and fostering a setting that promotes education and advancement.
In essence, this Learning Review provides as evidence of my unwavering commitment to continuous learning and self-improvement. This is a celebration of the various events and perspectives that have influenced me as a person and a professional. It also serves as a guide for my future pursuits in the DProf programme and beyond. In this introspective exploration, my goal is to enhance my comprehension of the study field I have selected, positioning myself to make valuable contributions to the discussion on the integration of technology in Further Education (Drent & Meelissen, 2008).

Tacit knowledge and skills are essential for effective educational leadership.

In the ever-evolving field of education, where knowledge is not only taught but consistently nurtured, the importance of tacit knowledge and skills cannot be emphasised enough. As a Dprof researcher, it is crucial to have a deep understanding and be able to clearly express the complex skills acquired from professional experiences, especially in problem-solving and flexibility. My progression from being a teacher to being a departmental leader and eventually the head of a faculty demonstrates my capacity to learn and adapt skills, making me well-suited for advanced academic pursuits and leadership positions in the field of education.

1. Tacit Knowledge: Harnessing the Potential of Individual Experience

Tacit knowledge, as described by Polanyi (1966), is a type of knowledge that is personal and relevant to a particular environment. It is often challenging to put into formal terms and explain to others. It is obtained through firsthand experience and indirectly through exposure to the work environment rather than through direct, formal training. Within the field of education, this type of information plays a fundamental role, especially in improving problem-solving skills and adaptation in various educational environments.

2. Enhancing Problem-Solving Skills: A Key Factor for Achieving Excellence in the Classroom

The origin of my acquisition of tacit knowledge may be traced back to my early years as a teacher. During this crucial stage, the task went beyond efficiently providing curricular content; it required being responsive to the diverse learning styles of children. To accomplish this, one needed to possess a deep comprehension of educational psychology and the skill to adapt instructional methods in a spontaneous and inventive manner (Shulman, 1987). These changes did not necessarily come from textbooks; they arose from direct encounters with students, requiring quick thinking and immediate problem-solving to keep students engaged and create a favourable learning environment.

3. Leading a department: Managing the intricacies of an organisation

Upon assuming departmental leadership, the extent of problem-solving broadened considerably. Here, the issues encompassed not only teaching aspects but also organisational aspects. Challenges such as the distribution of resources, disagreements among staff members, and the integration of curricula required a more profound level of strategic analysis. The tacit knowledge I gained from direct experiences and observations inside the educational sector (Cseh, Watkins, & Bunce, 1999) greatly contributed to my capacity to negotiate these intricacies. These problem-solving experiences sharpened my abilities in resolving conflicts, devising strategies, and managing operations—abilities that are essential for effective leadership within a department.

4. The need of adaptability in leadership

The crucial importance of adaptation became most apparent when I took on the post of Head of an Area of Learning. This position necessitated a comprehensive understanding of the faculty's long-term goals and the ability to adapt methods and plans in order to meet evolving educational needs and external influences, such as improvements in technology and changes in regulations (Heifetz, Grashow, & Linsky, 2009). In this particular situation, my capacity to adapt was not just responsive but also proactive, enabling me to foresee changes and strategically adjust resources and objectives in order to effectively address these new requirements.

The leadership job required adaptability, which involved creating an environment that embraced change within the faculty and promoted creativity in teaching and administrative procedures. The complexity of this leadership component arises from the need to change existing practices and mindsets, which necessitates a deep understanding of organisational dynamics and human behaviour (Schein, 2010).

5. Strategic thinking and decision-making are fundamental aspects of effective leadership.

Strategic thinking was of utmost importance in directing a certain area of learning. This entailed not only establishing explicit, enduring objectives but also comprehending and manoeuvring the mechanisms of authority and sway within the organisation to accomplish these objectives (Bolman & Deal, 2017). In this position, the process of making decisions frequently involved weighing many interests and viewpoints in order to attain the most favourable results, rather than simply determining what is right or wrong. My approach was consistently guided by a profound, implicit comprehension of the history of the institution, the expectations of stakeholders, and the implicit norms that dictate how the organisation operates (Weick, 1995).

6. Incorporating Implicit Knowledge into Academic and Professional Growth

Upon reflection, it is evident that my implicit knowledge and abilities in problem-solving and adaptability are not merely incidental to my positions, but rather crucial competencies that have propelled my professional achievements and development. As I embark on Level 7 postgraduate courses, these abilities offer a practical framework for me to critically examine theoretical conceptions and their relevance to real-world educational leadership.

Furthermore, these abilities are directly applicable to my PhD research objectives, which centre on the influence of leadership styles in educational reform. The implicit knowledge acquired from practical experiences provides a distinct perspective to analyse academic ideas and enhances the comprehension of good educational leadership in a more intricate manner (Eraut, 2004; Nonaka & Takeuchi, 1995).

To summarise, my professional path from being a teacher to holding a position of faculty leadership has been greatly influenced by the acquisition of tacit knowledge, namely in the areas of problem-solving and adaptation. These abilities have not only enabled me to be an excellent leader and manager, but they have also prepared me for the challenging analytical and research requirements of postgraduate studies. As I advance in my academic journey, combining this unspoken knowledge with formal academic learning will definitely improve my capacity to make significant contributions to educational research and practice, promoting profound transformation and excellence within the field of education.

Interpersonal and communication skills are crucial for good leadership as they involve the capacity to speak with clarity and foster significant relationships. My progression through the ranks has refined my capacity to actively engage in listening, demonstrate empathy towards colleagues and students, and effectively express ideas and provide constructive feedback. Although not explicitly taught, these skills have played a crucial role in promoting a cooperative and inclusive atmosphere for learning.
Interpersonal and communication skills are the fundamental building blocks of effective leadership.

Effective leadership is characterised by strong interpersonal and communication abilities. During my career, advancing through several levels of education has not only improved my technical and administrative skills but has also greatly strengthened my ability to engage with others and communicate effectively. Although rarely emphasised in formal education, these abilities have been essential in my capacity to foster a cooperative and all-encompassing learning environment, highlighting their crucial significance in leadership.

Practising active listening and empathy

As an educational leader, I had to develop active listening skills. Active listening encompasses more than simply perceiving spoken words; it necessitates a thorough involvement with the speaker, comprehending their message, their purpose, and the underlying emotions conveyed through their communication. This talent has proven to be extremely beneficial in administrative settings, especially during meetings and personal encounters with both staff and students. It is particularly important to have a deep awareness of varied viewpoints and needs in these situations.

Empathy enhances active listening by enabling me to empathetically understand the perspectives of others, whether they are coworkers, pupils, or other stakeholders. The capacity to empathy has not only enhanced my ability to navigate social interactions more smoothly, but it has also allowed me to effectively handle issues and conflicts by recognising and valuing the emotions and perspectives of others. In practical terms, empathy has frequently entailed resolving conflicts by recognising the concerns of each party and engaging in cooperative efforts to achieve a resolution that honours the interests of all parties concerned.

Expression of concepts and beneficial criticism

In leadership jobs, good communication goes beyond simply listening and empathising. It also relies on the clear expression of ideas and the capacity to offer constructive feedback. In order to progress in educational leadership roles, I had to cultivate a communication style that is assertive and unambiguous, ensuring that my ideas and instructions are comprehended without any uncertainty. The ability to communicate clearly has been crucial not only for routine administrative duties but also for establishing goals and standards for the teams I have supervised.

Constructive feedback is an essential element of this communication spectrum. The process is providing feedback in a manner that is constructive, targeted, and beneficial, rather than judgmental or derogatory. Throughout the years, I have refined this skill by conducting regular staff evaluations and student assessments, becoming adept at emphasising strengths while diplomatically discussing areas that need work. This strategy has not only increased morale, but it has also developed a culture of ongoing improvement and receptiveness to input.

Fostering a cooperative and all-encompassing atmosphere

The combination of these interpersonal and communication abilities results in the establishment of a cooperative and all-encompassing learning and working environment. Through the practice of attentive listening, demonstrating empathy, effectively communicating clear goals, and offering valuable feedback, I have successfully cultivated a strong sense of camaraderie and collaboration within varied groups of people. The environment fosters open communication, mutual respect, and group problem-solving, which are essential in educational contexts.

To summarise, the progress of my educational leadership has been greatly influenced by the enhancement of my interpersonal and communication abilities. These talents have demonstrated their importance, being just as essential as any conventional academic education or professional training. As I progress in my Level 7 postgraduate programme, I am gaining advanced academic knowledge, practical skills, and interpersonal and communicative qualities that are crucial for effective leadership and collaboration in any work environment.

The informal mentorship gained from more experienced colleagues and the opportunity to mentor others has been quite useful. This mutual learning process has not only improved my leadership skills but also extended my comprehension of the pedagogical and administrative aspects of managing education.

Mentorship and coaching are fundamental aspects of continuous learning and the cultivation of leadership skills.

In the dynamic field of education, where information is both taught and learned, the importance of mentorship and coaching cannot be emphasised enough. These fundamental principles of personal and professional development have played a crucial role in shaping my experience as a Dprof researcher and a senior leader in the field of education. The informal mentorship gained from senior colleagues, as well as the experience of mentoring others, has been a highly valuable and enriching process that involves the exchange of wisdom, guidance, and reciprocal learning.

Since the beginning of my academic and professional endeavours, I have understood the great importance of obtaining advice from individuals who have already experienced similar journeys. The casual guidance I obtained from more experienced colleagues, who willingly imparted their knowledge, wisdom, and viewpoints, played a crucial role in my own development. Their mentorship shed light on the frequently veiled intricacies of leadership, teaching, and administrative facets of school administration, providing me with a more profound comprehension and a comprehensive viewpoint.

Nevertheless, the fundamental nature of mentorship is in its mutual and reciprocal character. As I advanced in my career, I eagerly seized the chance to give back by guiding and supporting others through mentorship. This experience has been a transformative exploration of self-awareness, compelling me to express my own expertise and personal encounters in a way that really connects with the individuals I guide. During this process, I have not only improved my communication and leadership skills, but also acquired new viewpoints, questioned my own preconceptions, and enhanced my understanding of the complex difficulties encountered by educators and administrators.

Mentorship and coaching have served as the bedrock for developing my leadership skills. Through careful observation and imitation of my teachers, I have developed a leadership style that prioritises empathy, diversity, and creating a supportive environment for learning and development. Furthermore, the act of mentoring others has strengthened the significance of engaging in active listening, providing constructive comments, and fostering possibilities for personal and professional growth.

In addition to leadership, mentorship and coaching have played a crucial role in improving my grasp of teaching methods. By interacting with experienced educators and exchanging my own experiences, I have acquired knowledge about successful teaching methods, curriculum development, and the intricacies of creating an inclusive and engaging learning atmosphere. The exchange of ideas and strategies has not only enhanced my teaching methods but also improved my capacity to mentor and coach other educators.

Ultimately, mentorship and coaching include more than just exchanging knowledge; they are a profound process of mutual growth and inquiry. This mutual learning experience has not only improved my leadership skills but also strengthened my comprehension of the pedagogical and administrative components of school management. As I balance my responsibilities as a postgraduate student and a senior leader in education, I am dedicated to finding mentors who can provide guidance. At the same time, I am eager to mentor others and promote a culture of continuous learning and collective development.

Structured Learning Experiences

The acquisition of formal qualifications and training is a fundamental element in the development of transformative leadership.

Within the dynamic field of education, where information is shared and gained, obtaining formal degrees and training has played a crucial role in my development as a senior leader and as a Dprof researcher. In addition to the important knowledge gained from informal learning experiences, these structured educational opportunities have been crucial in providing me with the required theoretical basis and practical abilities to effectively handle the challenges of educational leadership and administration.

The formal studies in educational leadership and management have imparted a thorough comprehension of the complex network of policies, strategic planning, and organisational behaviour that regulate the field of education. By engaging in rigorous academic study and conducting extensive research, I have thoroughly explored the complexities of educational policies. This has allowed me to develop a deep understanding of their historical background, fundamental principles, and practical consequences (Leithwood & Riehl, 2003). This knowledge has been extremely beneficial in guiding my decision-making processes and helping me manage the constantly evolving regulatory environment with certainty and understanding.

In addition, the study of strategic planning has provided me with the skills to assess intricate circumstances, identify important players, and create long-term visions and practical plans that are in line with the overall objectives of educational institutions (Alsbury, 2008). This strategic mentality has played a crucial role in cultivating a culture of ongoing enhancement, allowing me to foresee and tackle growing difficulties in a proactive manner, while also taking advantage of possibilities for expansion and innovation.

The study of organisational behaviour has provided valuable insights into the complex dynamics that influence the educational environment. Through analysing the interaction between individual actions, group dynamics, and organisational frameworks, I have acquired useful knowledge on promoting efficient communication, fostering collaborative cooperation, and cultivating a positive and inclusive organisational culture (Bolman & Deal, 2017). This understanding has played a crucial role in my endeavours to establish an atmosphere that embraces variety, fosters open communication, and enables each person to achieve their maximum capabilities.

Professional development workshops and seminars serve as catalysts for ongoing growth.

In addition to official certifications and training, attending professional development workshops and seminars has been crucial in keeping up with changing trends, industry best practices, and novel teaching and management tactics. These dynamic platforms have provided a distinctive chance to interact with influential thinkers, specialists in certain fields, and fellow professionals, promoting a valuable interchange of ideas and knowledge.

The workshops and seminars that concentrate on future educational technologies have been very enlightening, offering a glimpse into the transformative potential of technology in improving teaching and learning experiences. The sessions have sparked an interest in embracing technological advancements, such as virtual reality, augmented reality, data analytics, and adaptive learning platforms, for creating immersive learning environments. It is important to ensure that these advancements are implemented ethically and equitably (Greenhow et al., 2019).

Moreover, the seminars on leadership in education have been quite beneficial in enhancing my method of motivating and enabling people. Through the analysis of real-life examples, participating in stimulating conversations, and studying various leadership theories and models, I have developed a greater understanding of the intricacies of successful leadership. This includes recognising the significance of emotional intelligence, being aware of the current circumstances, and mastering the skill of fostering a common vision (Northouse, 2019).

The workshops on curriculum development have offered an opportunity to examine inventive pedagogical methods, principles of instructional design, and techniques for creating inclusive and captivating learning environments. These workshops have not only enhanced my teaching skills, but also provided me with the expertise and resources to mentor and support other educators in their quest for excellence (Ornstein & Hunkins, 2018).

To summarise, the official credentials, training, professional development workshops, and seminars have played a crucial role in my development as a senior leader in education and as a postgraduate level 7 student. These organised educational experiences have given me a strong academic base and practical abilities, allowing me to effectively and confidently handle the intricacies of educational leadership and administration. As I persist in adopting the ideas of lifelong learning, I am dedicated to actively searching for these priceless resources, acknowledging their crucial role in promoting ongoing development, innovation, and transformative leadership in the constantly changing educational environment.

Study and Application of Informal Learning
Reflective practice is a method that allows individuals to tap into the full potential of informal learning.
Reflective practice has become a significant tool in the field of education, allowing individuals to uncover the transformative potential of informal learning. In this dynamic arena, where knowledge is not only taught but also constantly acquired, reflective practice serves as a catalyst. As a senior leader and a postgraduate level 7 student, I have realised the significant influence of regular reflection on my experiences. It has allowed me to intentionally incorporate implicit knowledge into my leadership approach, resulting in a responsive and adaptable management style.
The process of engaging in reflective practice commences by recognising the immense value of the lessons that may be derived from our daily experiences, interactions, and difficulties. Through intentional and thoughtful contemplation of these experiences, I have successfully revealed the fundamental themes, patterns, and insights that may have otherwise been hidden (Schön, 1983). Engaging in introspection has enabled me to thoroughly analyse my actions, decisions, and their outcomes, so enhancing my comprehension of my strengths, places for improvement, and the intricacies of successful leadership.
Reflective practice has played a crucial role in acknowledging and appreciating the informal learning that has taken place over my professional and academic path. By engaging in intentional introspection, I have successfully recognised the implicit knowledge and abilities that I have gained from personal experiences, allowing me to actively incorporate them into my leadership style. The integration has enhanced my decision-making processes and promoted a more responsive and dynamic management style that can adapt to the always evolving education scene.
Furthermore, reflective practice has enabled the recognition of educational prospects inherent in apparently ordinary circumstances or difficulties. Through the adoption of a growth mindset and a willingness to explore, I have successfully derived useful insights from both achievements and failures, using them as catalysts for my personal and professional development (Dweck, 2006). The ongoing process of introspection and acquiring knowledge has nurtured a culture of perpetual learning, allowing me to remain adaptable and receptive to the changing demands of the educational landscape.
Peer Learning: A Cooperative Endeavour towards Achieving Excellence
Enhancing the effectiveness of reflective practice, engaging in dialogues with peers has created an opportunity to share and analyse informal learning experiences. By engaging in these exchanges, I have been able to analyse and differentiate my learning from that of my coworkers, therefore enhancing my comprehension and utilisation of these informal skills.
The peer learning process is a collaborative journey where varied perspectives and experiences come together to create a wealth of knowledge and insight. Through the practice of attentive listening and active participation in discussions with my peers, I have acquired a valuable abundance of knowledge and distinct perspectives that have questioned my preconceived notions and expanded my understanding (Boud et al., 2001). The sharing of ideas and tactics has not only strengthened my current knowledge but has also provided new opportunities for inquiry and development.
Moreover, peer learning has cultivated a setting characterised by reciprocal assistance and responsibility, where we collaboratively endeavour for exceptional performance. By engaging in transparent and sincere conversations, we have successfully pinpointed areas that need enhancement, exchanged successful strategies, and offered valuable criticism, strengthening our overall ability to lead and manage effectively (Wenger, 1998).
Integrating Formal Knowledge: Developing a Comprehensive Perspective
The integration of informal learning with formal education is crucial in developing creative tactics that are both theoretically sound and pragmatically effective in the field of educational leadership.
By integrating my informal learning experiences with the theoretical frameworks and research-based methods examined throughout formal studies, I have cultivated a comprehensive understanding of educational leadership (Eraut, 2004). By synthesising information, I have been able to connect theory and practice, ensuring that my decision-making and leadership are based on empirical data and adaptable to the specific circumstances and difficulties of the educational setting.

The formal education in educational leadership and management has established a strong basis in fields such as organisational behaviour, strategic planning, and policy analysis. By combining this organised information with the casual learning acquired through
Through engaging in reflective practice and peer learning, I have acquired a sophisticated comprehension of the complex dynamics that influence educational institutions (Spillane et al., 2004).

By adopting a holistic approach, I have gained the ability to confidently handle intricate circumstances. I am able to utilise both theoretical ideas and practical experiences to create unique solutions that effectively meet the diverse needs of stakeholders. Moreover, it has empowered me to foresee and actively tackle upcoming obstacles, cultivating a culture of ongoing enhancement and guaranteeing the enduring viability of educational institutions.
Ultimately, the harmonious interaction between reflective practice, peer learning, and the incorporation of both informal and formal information has played a crucial role in my development as a senior leader in education and as a postgraduate level 7 student. This comprehensive approach has not only enhanced my comprehension of good leadership but also provided me with the abilities and mentality required to traverse the always evolving education field with flexibility and wisdom. As I persist in adopting the ideas of lifelong learning, I am dedicated to encouraging these practices, acknowledging their crucial role in promoting transformative leadership and facilitating positive change in the field of education.

Conclusion 

Upon contemplation of the comprehensive learning experiences detailed in this review, it becomes apparent that my path as an educational professional has been an ongoing journey of development and self-exploration. The combination of official and informal learning pathways has been crucial in creating my comprehension of educational leadership and administration.

By engaging in this process of self-reflection, I have developed a greater understanding and recognition of the complex and diverse aspects involved in acquiring information and how it is closely linked to professional application. My academic education has given me a strong theoretical basis, but my informal learning experiences have enhanced my practical comprehension and use of these principles.

Mentorship, mentoring, and professional development opportunities have played a crucial role in enhancing my leadership skills, promoting inclusive learning environments, and keeping me updated on developing trends and novel teaching methods. Moreover, the cultivation of interpersonal and communication skills has played a vital role in fostering meaningful relationships, facilitating collaboration, and inspiring individuals within the educational domain.

As I begin my Doctorate in Professional Studies (DProf) programme, my Learning Review demonstrates my dedication to continuous learning and personal growth. Not only has it clarified the path I have taken, but it also offers a clear plan for my future endeavours both within the programme and beyond.

Equipped with a revitalised determination and a more profound comprehension of the intricacies involved in incorporating technology into Further Education, I am in a favourable position to provide unique insights and views to this crucial discussion. This Learning Review has strengthened my resolve to persist in the pursuit of exploration, inquiry, and knowledge acquisition, with the ultimate aim of improving the educational experiences of both teachers and students.

To sum up, the experience of transitioning through different positions at the sixth form college has been enhanced by a combination of informal learning and organised activities. The implicit information and abilities that I have gained, when carefully examined and combined with formal schooling, have greatly enhanced my professional development and my ability to carry out my duties as a senior manager.
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