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Introduction:
The established missionary schools in Sri Lanka had fee-levying system for English medium instructions. Therefore, economically poorer could not have the access for English education. In 1947, there was Free Education Act formed and thereafter, the whole education system was under the control of the government in 1960’s. So, the national language policy was introduced for the medium of instruction. By this, in schools and universities, the vernacular languages such as Tamil and Sinhala have been used as the medium of instruction. Thus, English language has started to lose its power among Sri Lankans. However, the major social policy for teaching English as a second language to all school children has been implemented and retained its own place with eventual varied educational policies due to globalisation and technological advancement. 
In Sri Lanka English language has been taught for more than half a century and all students learn it for eight years in schools without achieving the target in learning the second language. The National Education Commission states that the English program has failed in producing effective English language speakers and the quality of the English language education is, ‘to be an agent of social differentiation’ (P.176) and ‘only children in Colombo and Kandy districts have acquired a satisfactory level of communication skills’ (P.50).
For many years, teachers used the Grammar translation method to teach English language in Sri Lanka, but students could not use the language for communicative purposes. Also, it was not a compulsory subject in GCE ordinary level so most of the students were not interested to learn it. Among those who passed the English language exam could not have any weight for it other than some self esteem. Therefore, policy makers wanted to upgrade English language as a link language. Eventually, English language has been made as a compulsory subject with other four subjects in GCE Ordinary level. Currently, in GCE Advanced Level, the general English language is taught to enhance the employability for school leavers. Junior and secondary school curriculum and textbooks have a lot of changes. Many subject orient textbooks are used for English language teaching. Some schools use English language as the medium of instruction for selected subjects like Science and Mathematics by using it as an immersion programme. 
However, most of the students use their own language for communicative purposes. Another fact is, the heterogeneity seen in the language class- some children come from a low background and do not have English language learning opportunity at their homes but in school; yet those with good backgrounds are privileged- their parents may be educated or use English language at home. Due to this different level of standards of students in a class, teachers are unable to pay attention on the weaker students.  To give it validity, I can add up my personal experience in English language teaching and my own English language education in Sri Lanka. 
By this research study, I will be able to see the serious considerations of the past and future in designing and implementing the curriculum for English language education in Sri Lanka. As the innovations need to have the professional developments initiated for teachers, I will be able to see the policies before implementing them. In fact, economic factors play a significant role in policy making and implementing the English language education in Sri Lanka. There should be adequate funding for having innovations.  
Therefore, the policy makers need to think about the complexity and the importance of local situations if innovations can be effective. My findings will be helpful to do further research on English education in Sri Lanka. I strongly believe that the change and innovation in language policy in Sri Lanka will be a great contribution to the nation’s success. After completing my research study successfully, I will publish it in the international journals so it will be beneficial to the reading public in many ways.

Main research questions: 
Changes can occur constructively in language policy for education with an aim. Rogers (2003:12) views innovation as ‘an idea, practice or object perceived as new by an individual or other unit of adoption’.  
Researchers have found that the rate of failures is remarkably high when compared to the investment for English language teaching made by the Sri Lankan government. At this crucial point, having considerations on the global trends and English language functioning as a ‘lingua franca’, the policy makers in Sri Lanka have changed the language policy in education. In this research study, my aim is to highlight the reshaped language policy and to probe into certain key factors such as: 
1) What challenges and competing pressures do teachers and students have by the reshaped language policy in Sri Lanka?
2) Are there clear policies, adequate funding, and professional development initiatives to make the innovations and changes a success in Sri Lanka? 
3) Do the reshaped language policy issues on education discriminate students among themselves? 
4) Does the new language policy in education have the equal force like other official languages (Tamil/ Sinhala) in education in Sri Lanka? 
Reviewing the literature:
I will be able to use some hints from the theories based on language change, second language acquisition/ learning, some relevant academic disciplines from great scholars, socio-political and educational conditions within Sri Lanka and across nations from where the participants come. In fact, the innovation and change in the English language education are highly influenced by the language policy and the decision makers. In teacher education, too the reflections in the form of teachers’ thinking, their practices and their self- conceptions can be seen when change is initiated and implemented. Therefore, for effective change, the second language education curriculum and language policy have major importance. This is what we gather from Hyland and Wong, ‘Constructive change involves an aim, which makes innovation a key part of the process of educational change, initiating and driving change in many different areas’ (2013, P.3).
For language learning, I can draw on theoretical notions from Applied linguistics as it is the core for revealing language teaching/ learning related hypotheses. Behaviouristic and cognitive theories lead to analyse the developmental language order, language use and its influence on social contexts, language interaction with cognition and language structure. Likewise, Spolsky(1988) says about the different conditions that affect language learning. Gardner (1986) talks about the motivations and social and psychological factors that influence second language learning. Krashen (1985) has viewed on the importance of linguistic input to the learners to develop their knowledge of language structure. He adds to say, ‘Students acquire a second language only when they are exposed to comprehensible input.’ Also, a teacher should only be a facilitator in communicative approach to language teaching. Learner errors are ignored. The teacher needs to provide peer group activities. Long and Porter (1985) have supported small group work by saying that it will improve the quality of student talk.  C.Kennedy (1988) who provided a model of context hierarchically states that the classroom innovations are affected by cultural, political, administrative, educational, and institutional factors. Kennedy strongly says that cultural factors have the driving force to change and have greater influence on the political and the administrative factors. He feels that eventually these factors form the educational changes. According to Kennedy’s point of view, the hierarchical order of these factors decides upon the success of the individual classroom and are inter-related.
There are some other scholars who have viewed English language teaching in the Outer and expanding circles (Canagarajah:1993), Factors that affect language learning (Spada:1998), English language  teaching in its social context (Candlin:2001) and Learner’s beliefs and second language anxiety(Cheng:2001) that will help me  get some useful ideas for my research study. 
Methodology: 
I will use a mixed method- qualitative and quantitative research approaches for my research project. For qualitative approach, I will have interviews.  I find it useful   as Stake says, ‘A case study tells us a story about a bounded system’ (Stake:1998, p.256). The quantitative approach will be helpful to analyse my gathered information by using questionnaires statistically. It will give a clear idea with the help of mean, bi-polar scale system, graphs, and charts.   As for the parameters for this research study, I will collect the data longitudinally. Therefore, I will use a multi-method approach for data collection. For the data collection instruments, I will use questionnaires (open and closed questions), interviews (structured and semi-structured) observations and documents. I believe that the empirical evidence for this research project will give reliability and validity as I will be able to give some direct observations and can share some of my own teaching experience in Sri Lanka.  As it is focussed on bi-lingual Tamil/ Sinhala students and teachers, an ethnographic study will enable me to have a cultural interpretation in a social context. I will use the stratified sampling to get the data. It will enable me to   focus on a smaller group of bilingual school children and teachers in Sri Lanka and they can represent the whole bilingual students/ teachers in Sri Lanka. Also, it will allow me to see the themes, patterns and other similar things together. To make it a success, I will have a field trip to Sri Lanka to collect data. As for the number of participants, I will try to get more than 150 school children who study in English medium and in vernacular languages, and teachers inclusively. When interviewing or observing, I will record the information that I gather from the participants. I will do note- taking and audio- recording to get all the interactions and interviews recorded. Thereafter, I will get the transcripts of them. I will record everything clearly and coherently to evaluate. I do believe that interviewing monolingual students would be beneficial as they will have their own opinions about their inability to follow the English medium instruction and the difficulties in learning English language. I will use coding to analyse the data that I have collected. From the findings, I will be able to justify if the innovations in the language policy for English language education are productive and the principles underlying the reshaped language policies are potential.
I will use the scheme of transliteration for using the examples from the languages other than English, table of contents, introduction, chapter divisions, page numbering, foot notes, references, conclusion, and bibliographical note. I will use the research methodologies that I have used for my research study for my master’s degree. However, I am willing to use new techniques to improve the quality of my research by undertaking any relevant training.
Ethical issues:
I will have ethical considerations to interview the school children/teachers (Tamil/ Sinhala bi-lingual speakers) as age and certain other cultural patterns are sensitive issues. So, I will prepare the questions for the interview and the questionnaire   very moderately avoiding any harmful effects. I will also get information from the gatekeepers regarding the level of competency of both teachers and students, about the participants’ performance in English language, if they get any extra help, curriculum description, materials used for etc. I will be able to analyse the quality of the education system in terms of the needs of the   students and the designed syllabus to get the target.
To get the access, I will apply for ethical approval for my research project. I will get permission from the Ministry of Education in Sri Lanka to approach the schools. I would like to get my participants from selective schools in Sri Lanka where Tamil/ Sinhalese bilingual children are studying. When I meet the participants, I will let them know about the purpose of my interviews, observations and questionnaires.  To have a successful interview, I will establish a good rapport with the participants so they will be able to approach me easily to give their responses. 
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